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Abstract

Bilingualism is a pervading sociolinguistic phenomenon that has characterized
Algeria for many decades. Indeed, along with Arabic, French continues to be used
in various domains such as administration, education and particularly in some
streams of higher education. In Ibnkhaldoun University of Tiaret , researcher
aimed at investigating such phenomenon among students studying in the
department of Arabic . Therefore, through gathering and analyzing data by means
of a questionnaire, we attempted in this study, to show the extent to which
Standard Arabic and French are used in the university context first, by exploring
the main reasons that stand behind students’ linguistic low achievement and
second, by detecting whether their different attitudes towards French affect their

linguistic performance in the context of their studies.
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Generallntroductio
n

Trying to answer these questions, the following hypotheses have been set up:

1. Poor exposure towards French is considered as one of the major reasons behind this
linguistic handicap. 1

2. It is assumed that because students display negative attitudes towards French, they show a

kind of linguistic deficiency.1

There are three chapters in this research paper. The literature review takes up the first
chapter. It covers some essential topics related to bilingualism and its unavoidable
consequences, such as code switching, code mixing, and borrowing.

The second chapter examines Algeria's current sociolinguistic condition. It contains a
summary of the most important sociolinguistic phenomena that characterise Algerian society.
It also gives an outline of the Algerian speech Algeria's sociolinguistic situation is complicated
due to the country's multilingual populace. In fact, a wide range of languages and dialects are
involved, including Arabic, which has two unique varieties: Standard Arabic and Algerian
Arabic (AA), as well as Berber and French.On the one hand, the Algerian community's
sociolinguistic and sociocultural facts completely refute the notion of Arabization, while on
the other hand, the French language and culture continue to have an impact. As a result, many
sociolinguistic phenomena such as bilingualism and its inevitable outcomes namely code
switching, code mixing and borrowings, in addition to the well-established phenomenon of
diglossia, have emerged when two or more languages come into touch.

The current study project examines the state of Algeria's several languages or dialects, as
well as the disputes that exist between them. As a result, the primary goal of this study is to
investigate the country's multilingual situation in order to learn more about the amount of
Arabic and French utilised by Biology students at Ibnkhaldoun University of Tiaret, having a
particular focus on the situation of French in the educational sphere, notably in higher
education, and collecting accurate information from students about their experiences.the
amount of French people that utilise it and how they feel about it The following research

questions are proposed in light of this viewpoint:

1. What are the primary causes of students' low linguistic achievement in the French language?
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2. How does a student's attitude toward French affect his or her linguistic performance?

community's linguistic environment by focusing on the country's history as well as
current challenges.Finally, the chapter discusses some flaws that have emerged from the
Arabisation policy. 2

The third chapter is devoted to both quantitative and qualitative analysis in addition to the
interpretation of the data we have collected from our major and unique research instrument

namely the questionnaire.2

1.1Introduction
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3A huge percentage of the world's population speaks and understands multiple languages.
Someone speaking a specific language can be identified as a member of the group to which
he or she belongs. Bilingualism has always been a fascinating topic for linguists, psychologists,
anthropologists, dialectologists, and sociolinguists as a global phenomena. In fact, more than
half of the world's population speaks two or more languages in various situations.Indeed,
sociolinguists did not stop at defining the term bilingualism; they also sought to understand

the consequences that result from the interaction of two languages in real-life settings.

This chapter begins by discussing the phenomenon of diglossia, and then moves on to
bilingualism, which is the focus of our research, and its various kinds, as well as important

results such as code mixing, code switching, and borrowings.
1.2 Diglossia3:

One of the social elements that influences language change is diglossia. It is described as
the use of two separate dialects of the same language for two distinct sets of tasks.Ferguson
(1959:336), described as the "Father of Diglossia," originally introduced diglossia in the
English literature of sociolinguistics in his well-known article "Diglossia" in 1859. Diglossia is

stated by Ferguson as:

[...] a relativelystable language situation in which, in
additiontotheprimary dialectsofthelanguage(whichmay
include a standardorregionalstandards),there isa very
divergent,highlycodified(oftengrammaticallymore complex)
superposedvariety,thevehicleofalargeandrespectedbody of
writtenliterature,either of anearlier periodor inanother
speechcommunity,whichislearnedlargelyby formal
educationandisusedfor mostwrittenandformalspoken
purposesbutisnotusedbyany sectorofthecommunity for
ordinaryconversation.!

Ferguson(1959:336)
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Ferguson identifies the two varieties as compartmentalised when he first uses the
phrase in 1959, since they are held in different venues and for different purposes.The
superimposed or formal variation is referred to as H, whilst the spoken dialect or less formal
variety is referred to as L. In some instances, only H is appropriate, whereas in others, L is

more appropriate.

Table.1.1 Situationsfor H and L in DiglossicCommunities. (Adapted from
Ferguson,1959:236)

TypesOfDiscourse HighVariety |LowVariety
Sermonin churchor mosque X
Instructionstoservants,waiters,workmen,clerks X
Personalletter X
Speechinparliament,politicalspeech X
Universitylecture X
Conversationwithfamily,friends,colleagues X
Newsbroadcast X

Radio X
Newspapereditorial,newsstory,captiononpicture X
Captiononpoliticalcartoon X
Poetry X

Folkliterature X

Function, prestige, literary history, acquisition, standardisation, stability, grammar,
lexicon, and phonology are among the nine main categories through which the high and low
varieties become distinguishable..these rubrics serve as the foundation for establishing

disparities between H and L in diglossic cultures.
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This phenomenonallows us to consider another sociolinguistic phenomenon,

worthyof consideration,called‘bilingualism’.

1.3 Definition of Bilingualism

Theconceptofbilingualism hasbeenstudiedfromdifferentperspectivesby
differentscholarsbecauseofitscomplexityandbecauseofitsimportantroleinthe
determination ofvariationsandchangesinthelanguagesystem.Therefore,
definitionsofbilingualismvarywidelydependingontheangletheyareapproached.

Whentryingtoanswerthequestion ‘What isbilingualism?’BaetensBeardsmore’s,

(1982:1)arguesthat“Bilingualism  asaterm,hasopen-endedsemantics”.  Bilingualism
haslongbeenviewedastheequalmasteryoftwolanguages.Thus
linguists’definitionsofbilingualismaredivergentandsincethebeginningofitstudyinthe20"

century,subjectspecialistsdidnotagreeonasingledefinitionof bilingualism.

SomescholarslikeBloomfieldandGrosjeanstatethatabilingualpersonis
theonewhohastheability tospeaktwolanguages fluently,thatabilingualperson
shouldmasterthetwolanguagesinpossession, Bloomfield (1935:56)considera
bilingualassomeonehavinga“native-likecontroloftwolanguages.” inother
words,abilingual speakerhasnotonly tomasterhistwolanguagesbutalsotouse

themalmostlikeanativespeaker.InthisrespectGrosjean(2008:10-11)states:

The“real”bilingualhaslong beenseenastheonewhoisequally andfully
fluentintwolanguages.Heorsheisthe*“ideal”,the “true”,the “balanced”,the “perfect”
bilingual.Allthe other(in fact,thevastmajority ofpeoplewhousetwolanguagesintheir

everyday life)are“notreally”bilingualorare“specialtypes”of bilinguals;hence
thenumerousqualifiersfoundintheliterature: “dominant”, “unbalanced”,

“semilingual”, “alingual”, etc.
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However Some sociolinguists disagree with this definition and refuse to use the term
"native like control" to describe bilingualism because they believe it only requires a basic
understanding of one of the four language skills (listening comprehension, speaking, reading,
or writing) in addition to the mother tongue.For example Myers-Scotton (2006: 3) says that
“‘Being bilingual’ doesn’t imply complete mastery of two languages.” She adds that “speakers
are rarely equally fluent in two languages.” (ibid).6This indicates that even if people are
equally proficient in both languages, they choose to utilise one. Other linguists, such as
Mohanty (1994a), were also interested in the individual level. He believes that a bilingual's
competence should be assessed within a specific community and context. Mohanty (ibid:

132) claims that:

2 Quoted in Hamers andBlanc(2000:7)
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1.4Kindsofbilingualism

A bilingual or multilingual individual is someone who can communicate in more than one
language. Because there are several types of bilingualism, a brief description of each is

provided below.

1.4.1. Coordinatevs. CompoundBilingualism
Two semantic systems and two linguistic codes make up a Coordinate bilingual. This sort
of bilingualism usually refers to someone who has learned two languages in different

situations.

A compound bilingual, on the other hand, has one semantic system but two language codes.

It usually refers to someone who is learning two languages at the same time.

1.4.2 Early bilingualismvs. latebilingualism
An early bilingual is a person who learned two languages as a youngster and who
typically receives systematic training/learning of a second language before the age of six. This
sort of bilingualism is further divided into two types: simultaneous early bilingualism, which
entails learning two languages as a "first language," and concurrent late bilingualism, which
entails learning two languages as a "second language. «Consecutive or successive early
bilingualism means learning one language after having already acquired his/her mother

tongue.7

Late bilingualism refers to bilingualism in which the second language is learned after the
age of six or seven, particularly during adolescence or adulthood. Late bilingualism is a type of
sequential bilingualism that develops after the learning of the first language, or after the time

of language development in childhood.

This is also what sets it apart from early bilingualism. A late bilingual uses his/her

experience to learn a second language after mastering the first

1.4.3 Passivevs. ActiveBilingual
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Certain modalities, particularly in respect to the two basic abilities, might be used to
classify a bilingual person as passive or active (Listening and speaking). It's possible that a
multilingual person understands a second language but lacks the ability to use it productively.
A passive bilingual is someone who can understand but not speak a second language, whereas
an active bilingual is someone who can communicate successfully in the other language and

has receptive skills even if he or she cannot read or write.

1.4.4 Subtractivevs. AdditiveBilingualism

When learning a second language interferes with learning a first language, it is referred
to as subtractive bilingualism. It occurs when the second language takes the place of the first,

as it does in the case of immigrants. As a bilingual person learns his or her second language,

His or her first language fades away. Learning a second language does not interfere with
learning a first language in additive bilingualism. Both languages have a good level of
development. Bilingual people continue to develop cognitively in their first language while

they learn their second language.

1.4.5 Balancedvs. UnbalancedBilingualism

Balanced bilingualism refers to someone who is more or less equally proficient in both
languages, but who is not automatically regarded a native speaker in both languages in that
domain. Unbalanced or dominant bilingualism, on the other hand, is defined by a dominance
of skill in language use; this refers to someone who favors one language over the other in a

certain subject.

1.4.6 Equilingual VS Subordinatebilinguals
If such a person exists, the perfect or Equilingual bilingual masters both languages equally well
and is comparable to a native speaker of each. This is considered the most restricted kind of
bilingualism. Subordinate bilinguals, on the other hand, are persons who have learnt a second
language but cannot understand it without the support of their first. Such people will
translate the words coming from the second language into their native tongue and then they

should be able to understand them.
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Table1.2ASummaryofpsychologicaldimensionsofbilinguality (Adaptedfrom

Hamers& Blanc,1983:26)

Dimension

Typeof bilingualism

l.accordingtocompetenceinboth
Languages

(a)balancedbilinguality
(b)dominantbilinguality

2.accordingtocognitive
Organization

(a)compoundbilinguality
(b)coordinatebilinguality

3.accordingtoageof acquisition

(a)childhoodbilinguality
1.

Simultaneous
il.consecutive
(b)adolescentbilinguality
(c)adultbilinguality

4.accordingtopresenceof L2
communityinenvironment

(a)endogenousbilinguality
(b)exogenousbilinguality

5.accordingtotherelativestatusof
thetwolanguages

(a)additivebilinguality
(b)substractivebilinguality

6.accordingtogroupmembership
andculturalidentity

(a)biculturalbilinguality
(b)LT1monoculturalbilinguality
(c)L2acculturatedbilinguality
(d)deculturatedbilinguality
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1.5 Outcomesof Bilingualism

Bilingualism is a sociolinguistic phenomena that is seen to be the most significant result
of language communication. This has a number of results, which are classified as code-

switching, code-mixing, and code-borrowing.
1.5.1 Code-switchingl10:

Scholars have offered a variety of definitions for code switching, which is one of the
results of bilingualism and occurs when a bilingual individual can switch between languages
or language variations. CS has piqued the interest of many academics, and as a result, it has
been researched from various angles. The act of switching between two or more languages is
described as this phenomena. The word refers to the simultaneous employment of two

separate languages or codes in a discourse in sociolinguistics.

There is a general disagreement among linguists and sociolinguists about an exact
definition concerning CS and each scholar defined it differently. Poplack (1980:224), for
example, defines CS as “The alternation of two languages within a single discourse, sentence
or constituent, which in balanced bilinguals is governed by both extra linguistic and linguistic
factors”.

Gumperz (1982:59) another prominent sociolinguist refers to the term as «the
juxtaposition within the same speech exchange of passages of speech belonging to two
different grammatical systems or subsystems”. In this definition, Gumperz (ibid) insists on the
fact that CS occurs, not only between languages, but also 10between dialects of the same
language. In this line of thought, Myers Scotton (1993: vii) uses CS as a cover term and says
that CS refers to “alternations of linguistic varieties within the same conversation”. She also
maintains that “...all code choices can ultimately be explained in terms of such speaker

motivations.” (ibid: 113).

According to Milroy and Muyken (1995:07) code-switching is “the alternative use by

bilinguals of two or more languages in the same conversation”, they state that sometimes CS

10
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Occurs between turns of different speakers in the conversation, or sometimes between
utterances within a single turn. CS can even occur within a single utterance Milroy and
Muyken (ibid) remind us that CS is “a cover term that includes different form of bilingual

behavior”.

Hudson (1996: 52) says that “The switches between languages always coincide with

changes from one external situation to another”. He (ibid: 51) adds that CS is:11

Anyonewhospeaksmore thanonelanguagechooses
betweenthemaccording tocircumstances,thefirst
considerations;of course,iswhichlanguagewillbe

comprehensible to the person addressed; generally
speaking, speakers choose a language which the other

person can understand.

Romaine (1995:121) says “I will use the term ‘code’ here in a general sense to refer not only
to different language, but also to varieties of the same language as well as styles within a
language”.11As a result, this phenomenon can apply to a range of scenarios in which a
bilingual person uses more than one language or language variant in addition to his home

tongue.
1.5.1.1 Typesof code-switching

Within one discourse, according to Romaine (1995), there are three patterns of code
switching: situational, metaphorical, and conversational. There are several theories about the
different types of CS. The first is intersentential switching, which occurs between sentences
and involves a switch between two separate sentences with no conjoining. This type may also
occur between the speakers’ turn. Myers Scotton (1997:03) says that: “Intersentential CS
switches involve switches from one language to another between sentences: a whole

sentence (or more than one sentence)”.11

11
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Switching of phrase, noun, or adjective within a clause or sentence border is an example
of this sort of CS. Poplack (1980) divides CS into four categories: between verb and adverb,
Noun and adjective, complete sentence An auxiliary and a verb, as well as a single noun and
an interjection. The second type of switching is intra-sentential switching, which occurs
within a clause or sentence and is considered the most difficult type of switching. It occurs
inside the same sentence, for example, in complement clauses and coordinating sentences.
Myers Scotton (1997:04) states that: “intra-sentential switches occur within the same

sentence or sentence fragment”.

The last one is tag-switching, which has to do with a tag's inclusion. It refers to the
transition from a second to a first language of a tag phrase, a word, or both. This form of
code flipping is fairly straightforward and does not necessitate a thorough understanding of

both languages.

Tag switching means: “[...] the insertion of a tag in one language into an utterance which
[...] is in the other language” (Romaine, 1995: 22).12This type of CS is considered as the most
useful. Tag switching also involves discourse markers such as: “well, ok, right” and

interjections.12

1.5.1.2Patternsof Code Switching

Blom and Gumperz (1972) define two types of code switching patterns: situational and
metaphorical code switching. The first pattern happens when the language spoken varies
depending on the situation in which the conversantsare.In other words, they speak one
language in one context and another in another.It also refers to the employment of distinct
codes in different scenarios, such as when one code is used in one situation and another in
another reason,as Hudson (1996: 52) says, “The switches between languages always coincide
with changes from one external situation to another”. 12As a result, situational CS entails
both changing the topic and changing the context of the interaction. Another type of CS is
metaphorical code-switching, which is based on the employment of two languages in a single
social situation and participants' decision to code switch at a specified point during a
conversation.Hudson (1996: 23) says in this respect: “it is the choice of language that

determines the situation. In fact, metaphorical CS is used to emphasize a point or to draw

12
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someone’s attention because the speaker switches to achieve a special communicative

effect.

Later on, Gumperz (1982) develops the concept of metaphorical CS and introduces
another term," conversational CS". According to him ( 1982 : 75- 84 ), conversational CS has
various features like : quotations , addressee specification , interjections , reiteration ,
message qualification and personalization versus objectivization ( Yleyinen , 2004 : 17 ) . In
fact, conversational CS is not guided by a change in the context or situation; it is rapid, and

used for communicative purposes.

13
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1.5.2Code mixing

Several linguists have attempted to describe code mixing, which occurs when the
conversant uses both languages to the point where they switch from one to the other during
a conversation.Kachru (1978:28) defines CM as: “the use of one or more languages for
consistent transfer of linguistic units from one language into another and by such language

mixture developing a new restricted and not restricted code of language interaction.”

Furthermore, some linguists claim that there is no distinction between code switching
and code mixing (Eastman, 1992). As a result, CS and CM are seen as bi-products of
bilingualism. Other scholars, on the other hand, disagree with this viewpoint. For example,

McClure (1978:7) defines CM as follows:

Theindividual‘s use ofopposite languageelement bycommunity.
It occurs when aperson is momentarilyunable to access a term
fora concept in the languagewhich heis usingbut accesses itin
another codeor when helocked aterm in the codeheis

usingwhich exactly express the concept he wishes to convey.

It's vital to distinguish between CS and CM because the latter addresses grammar-
related concerns, whilst CS does not.14Crystal (1997: 66) views that code — mixing «involves
the transfer of linguistic elements from one language into another "3. Therefore, CM is the
change from one code to another by using one language or more in the same
conversation,14Algerian students in the French department, for example, frequently blend

French and Arabic in their interactions with their classmates.

3QuotedinWalwadkar,2013:45

14
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1.5.3Borrowings

As previously stated, CS and CM both involve mixing languages in speech, whereas
borrowing includes mixing systems. Borrowing is the process of incorporating an item from

one language into another.

Borrowing is distinguished from code-switching by several sociolinguists. Gumperz
(1982), for example, claims that CS contains sentence fragments from one language, whereas
borrowing entails following another language's morphological and syntactic

standards.Gumperz (ibid: 66) states that:

Borrowing canbedefinedastheintroductionofsinglewordor
short, frozen, idiomatic phrases from one variety (i.e.
language),intothegrammaticalsystemof the borrowing
languageandthey aretreatedasifthey arepartoflexiconof
thatlanguageandsharethe morphologicalandphonological

system of thelanguage.

Borrowed items may occur in children's speech as well as adults' speech. Borrowed
items can also be considered as a consequence of laziness, fatigue, or emotional stress, a fact
which leads to forgetting the correct term. However, borrowing does not always play a
negative role in that, borrowers sometimes choose items from another language because

they are more appropriate (Hoffmann, 1991).

In general, people borrow items to express notions or ideas for which there are no
equivalent terms in their native tongue.According to Hornby (2005: 69) borrowing is: “a
word, a phrase, or an idea that sb [some body] has taken from another person’s work or from
another language and is used in their own”.15Rajendet al. (2009: 270) views borrowing as: “a
technical term for the incorporation of an item from one language into another. These items
could be words, grammatical elements or sounds”. Borrowing also involves the adoption of
individual words or even large sets of vocabulary items from another language or dialect

(AppelMuysken, 1987).
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Borrowing is defined by Haugen as a circumstance in which people accept new elements
into a language or dialect by transferring them from another language or dialect. In this

regard, he asserts (1989: 22):

Ifhe [the speaker]reproducesthe new linguisticpattern, NOTIN THE
CONTEXTOF THELANGUAGEINWHICH HELEARNED THEM,
butinthecontextofanother,hemay besaidtohave‘borrowed’them
fromone language toanother. The heartof our definitionisthen THE
ATTEMPTED REPRODUCTIONIN ONELANGUAGE OF PATTERNS
PREVIOUSLYFOUNDINANOTHER.*

The borrowing language is the recipient language, while the foreign language is the
source language, as in the Arabic term algebra, which is borrowed into English. Arabic is the
donor language, and English is the recipient language, according to Winford. The most
prevalent and obvious reason for borrowing is a financial emergency. Speakers may be

required to relate to unknown concepts for which their language provides no equivalent.

“Capitalizationintheoriginaltext.
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1.6 Languageattitudes

The word attitude comes from the Latin word aptitude, which meaning action-based
aptitude. One of the most important aspects of language engagement is the concept of
language attitudes. In truth, the importance of a language in a society and within an
individual is decided by the attitudes of its speakers.However, attitude is an essential concept

in the explanation of social behaviour.

Broadly speaking, an attitude is an opinion or a general feeling about someone or

something. Traindis (1971) defines it as: “a manner of consistency toward an object.”

Depending on the sociocultural behaviours of males and females, attitudes about a
language may change. Another important influence is the educational environment in which

linguistic attitudes are formed.

The study of language attitudes is complicated since it is based on ideas that are divided
into two categories: behaviourist and mentalist. According to the behaviourist viewpoint, an
attitude must be investigated by analysing a person's reaction to specific language.Crystal
(1997:215) states that attitudes are: “the feelings people have about their own language or
the languages of others.”17In this line of thought, attitudes represent feelings and

tendencies in behaviour across a variety of contexts.

17The mentalist view, on the other hand, sees attitude as an internal state that can lead to
specific types of behaviour.Williams (1974:21) defines the term attitude as: “an internal state
aroused by stimulation of some types and which may mediate the organism’s subsequent
response.”17However, there are a number of other factors that might influence linguistic
attitudes, including a person's competence, language history, and cultural background. Baker
(1992:11) defines attitude as "external behaviourinferred."He claims that: “attitude often
manage to summarize, explain and predict behaviour.” Similarly, Baker (1992) makes a

connection between attitude components that are presented in the following figure
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Attitude

e

Cognition Affect Readin\gfor action

Figurel.lthehierarchyof attitudeanditscomponents(AdaptedfromBaker,1992).

1.7 Conclusion

Language divergence appears to be dependent on language use in all societies.
We've tried to describe several sociolinguistic phenomena including diglossia, bilingualism,
code switching, and code mixing in this chapter. The goal is to determine how language or
language varieties are blended in a particular speech group.
18The phenomena of bilingualism, as well as its unavoidable consequences, have been
discussed in this chapter. Bilingualism is significantly more complicated than simply
comparing the vocabulary or grammar of two languages. In terms of bilingualism's
consequences, this chapter has discussed the definitions of key terms such as code

switching, code mixing, and borrowing. The former relates to a person's ability to switch
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from one code to another, whilst the latter refers to the mixing of systems itself. Finally,

the next chapter will focus on Algeria's sociolinguistic status.
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Chapter two:TheLinguisticProfile of Algeria

2.1Introduction

Algeria's contemporary sociolinguistic situation is marked by its complication, with three
languages coexisting: French, Arabic, and Berber. Languages have a variety of origins, but
they are all considered to be part of the Algerian culture. This section of the Algerian chapter
focuses on the Algerian educational system today. Because Algerians speak a variety of
languages, sociolinguistic phenomena such as diglossia, bilingualism, and code switching may
be visible in the diverse Algerian linguistic environment. As a result, Algeria might be termed
an bilingual and diglossic society, with individuals speaking both Arabic and French, and due
to the coexistence of several dialects. Individuals speaking both Arabic and French and
dialects coexisting. This chapter delves into Algeria's history, as well as the impact of . It also
includes a brief overview of Algeria's current linguistic situation, including the Algerian
language repertory, French, and bilingualismFrench colonization, the Arabisation process,
and the Algerian educational system. . It also includes a brief overview of Algeria's current

linguistic situation, including the Algerian language repertoire, French, and bilingualism .

2.2TheFrenchcolonialismanditsimpact

When the French colonized Algeria in 1830, they tried to destroy the
personalityofAlgeriansincludingtheircultureandlanguage. Algerianswereat
thattimeproudoftheirlanguage,Arabic,thelanguageoflslamwhichwastaughtin =~ many
placeslike Mosques, medersasand zaouiya. The Frenchattempted to
eliminatethispatrimonyandtoabolishthe Arabo-Islamicculturecompletely.In
thisrespectQueffélecetal.(2002)admitsthattheeducational system ofAlgeria
whichisbasedonlslam religious,wasthefasttargetthattheFrenchcolonialism decidedto

destroy.
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The educational system of pre-colonial Algeria based on
Religious principles of Islam constituted the foundation of the
An Algerian society whose religious aspects he regulated,
Cultural, social, economic and political. His importance was such
that in the proper functioning of society it was the first target of the
colonial army which eliminated almost all Schools (Qur’anicschools,

medersas) and Religiousbuildings (zaouia, mosques)®(Ourtranslation).

22The French authorities portrayed themselves to the native people as bearers of science
and progress in order to gain control of the country, and this control was most obvious in the
sphere of education.During the early years of colonization, France had two main goals: first,
to eradicate the Arabic language, and second, to bring French culture into the society. As a
result, French colonization closed mosques since the vast majority of them taught citizens
Arabic, and then they introduced Arabic as a second language.Then they introduced Arabic
schools, where both Arabic and French were taught at the same time, effectively combining
the two languages. This was one of the first stages in French policy, namely, the
establishment of traditional Medersas, an Arabo-French school. As a result, after 1880, the
French government closed all of these schools and replaced them with French schools.
Algerian families saw this as a direct attack on their faith, and they stopped sending their
children to these colonial schools. Algerians were proud of their Arabic language, but others
were forced to send their children to French schools in order to study the enemy's language
and use it against them. Since 1938, French has been the official language of colonial Algeria,
and Arabic has been a foreign language, but the illiteracy rate has been above 90% since the

country's independence in 1962. In addition, some Algerians improved their French skills.

Algeria had to deal with a slew of cultural issues after independence as a result of those
historical events, including the country's language choice. Because Algeria is a country with
multiple languages, including Berber, Arabic, and French, it is necessary to reconstitute the
national identity.The Algerian government had to decide on a single national language. As a

result, the Algerian government argued that MSA would benefit those with a French
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education, and the idea of adopting Berber as the official language was rejected on the basis
that it does not have the same cultural prestige as Arabic. As a result, the Algerian
government argued that MSA would benefit those with a French education.MSA must be
adopted since it connects the society to its glorious history as well as other Arabic-speaking
communities, and it is also the language of the Qur'an. However, because many educated
elements were taught in French, the French language continues to be employed in numerous

fields such as education and administration.

2.3TheArabisationprocess

Algeria was subjected to a one hundred and thirty-two-year period of colonisation.
During this time, colonialism did everything it could to eliminate Arabic as a working language
in Algeria and replace it with French.Algeria experienced a significant linguistic difficulty
following independence and as a result of French rule, where different languages and dialects
coexisted for many years. Algeria was a multilingual country with four official languages:
Classical Arabic, Arabic, French, and English.Itis mostly regarded as the language of Islam. The
French language that was the dominant language and the main language taught in schools,
Dialectal Arabic, was the mother tongue of most of the population, used in everyday life and
which differs from one region to another, and finally The Berber language that was the
mother tongue of a sizeable minority of the population, used principally in Kabylia, Aures and

Mzab regions. 23

After independence, one of the most important goals of the Algerian government was to
return to Algerian culture, including the national language, and in order to reclaim its arabo-
islamic cultural identity and national personality, Algeria needed a language that represented
it and allowed it to be united. Moreover, Algerians desired to reclaim the Arabic language
even before independence, as evidenced by Ben Badis' famous quote, "Islam is our religion,
Arabic is our language, Algeria is our country."We will see that Algeria is only regarded an
independent country if it has its own currency. These are the circumstances.To attain this
purpose, the government uses a process known as "Arabisation," which is the official term for

the introduction of standard Arabic at various levels throughout Algeria.
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The Algerian speech community had to go through a process to reclaim its identity, and
it served numerous reasons. One of them was to get rid of anything that had anything to do
with French imperialism and to restore the language that advocate MSA as the state's official
language. In fact The political goal would be to replace French with MSA and to bring the

Algerian people together after 132 years of instability, war, and identity loss.

Due to the long-term coexistence of different languages and dialects in Algeria, having a
single acceptable language would be beneficial. This method was required after
independence, but it was not an easy task to complete and was not as straightforward as it
initially appeared due to two key factors: the first one is the powerful impact that French had
left among the Algerian people i.e.the colonial cultural impact, the second factor is related to
teaching in Algeria where more than 80% of the population were illiterate and in the
initial24implementation of the Arabisation process, teachers were not qualified enough to

teach Arabic and it took time to train them.

This policy has gone through several stages of implementation. Algeria's first president,
Ben Bella, initiated the policy of linguistic Arabisation in primary schools in order to
reintroduce standard Arabic in education and public administration, stating that the national
language would be taught in parallel with the French language at the start of the school year
(1963). The Front of National Liberation Congress (FLN) assists in speeding up the Arabisation
process at school in June 1964, mostly with the help of Middle Eastern teaching staff and

educated persons who acquired their education in Qour'anic schools.

Since 1964, the majority of teachers have been from Egypt and Syria. The government
wants to make sure that Arabic is taught as a literary and poetic language, as well as a proper
tool for thinking. Since it became the medium of instruction for the first years of primary
school in the school years 1964-1965, MSA has gained a significant status, but French has
continued to be used in a wide range of language functions, including government,
administration, law, education, science, technology, journalism, and many other functions.
French was considered as a necessary tool for the acquisition and comprehension of modern

technique.

In 1968, President HouariBoumediene imposed Arabisation on the civil service ordering

all civil servants to learn and then to work in MSA.24By the end of 1968, the third, fourth,
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and fifth grades in primary schools, as well as law schools, had been largely Arabized,
while literature and history had been completely Arabized. However, Algeria's political
society has been divided as a result of the colonial past and the Arabisation agenda. As a

result, two intellectual groups have emerged in Algeria:

First, Arabophones, gave priority to Arabisation as they learned Arabic in Qur’anic
schools which was called ‘Medersas’, 25Because of their pure Arabic education, they are
more devoted to Islam and less open to the modern world. The 'Arabisants,' as they were
known in French, had a negative attitude toward the French language, but they could
understand many French words and expressions. However, they could neither speak nor read

French.

Francophones, 25This second group reflects persons who learnt French under
colonialism and were dubbed "Francisants" or "Froncophones" as a result of their French
education.These individuals had superior French control and were regarded ideal bilinguals

since they could read and write in French.

2.4 Today’slinguisticsituationinAlgeria

Algeria is still characterised by the coexistence of various languages that are completely
different, Arabic and French, fifty-five years after winning independence. The Arabic language

has several different variations, including Algerian mother tongues and French.

Algerians have always had contact with other foreign populations at various times
throughout their history. The Algerian language was affected by European languages. Since
Oran was controlled by Spanish invaders for three centuries, this has been the case in the

west of the country. In Algeria, however, the French had the most impact.

For the past hundred years, three languages (French, Arabic, and Berber) have coexisted
in Algeria, and they continue to do so. All three languages have distinct origins and little
historical in common. Despite the fact that they are expressions of opposing movements

within the socio-cultural heritage, they are all part of Algerian culture.
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2.5The languagerepertoiresofAlgeria

Algeria was heavily impacted by the French, according to Queffélec et al. (2002: 11-
13).since it was originally attacked by the Phoenicians, certain countries' civilizations The

Romans were followed by the Byzantines, Arabs, Turks, and lastly the French.

2.5.1Arabic

Arabic is a Semitic language can be classified into four categories: classical Arabic,

Modern Arabic, educated spoken Arabic and Algerian Arabic.

Because it is the language of Islam and the sacred Qur'an, CA is a true religious emblem.
MSA, on the other hand, is a modernised form of Classical Arabic, with essentially identical

phonological, morphological, and syntactic norms.

Furthermore, AA is also known as vernacular Arabic or colloquial Arabic; it is the mother
tongue of the Arabic people.The majority of Algerians speak this language. This range reflects
the folklore. Popular music, storytelling, and other forms of popular culture According to

Taleblbrahimi (1995:33), respect:

TheseArabicdialectsconstitutethemothertongueofthemajority of
theAlgerianpeople(atleastforthosewhoareoriginallyArabic

speakers),thelanguageof thefirstsocialisation, of thebasic
community.ltisthrough it that theimaginary and theaffective

universeoftheindividualisbuiltup.’

2.5.2French

During the colonial period, French was the official language. However, in Algeria, it is
regarded as the first foreign language. The bulk of the populace spoke this language fluently,

especially prior to and shortly after independence. Furthermore, the French language had
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and continues to have a significant impact on Algerian linguistics. Dendane (2007:133) claims

that :

"The original textreadsasfollow:<< (cesdialectsarabes constituent lalanguematernelledelamajoritédu
peuplealgérien(dumoinspourlesarabophonesd’origine),lapremiérelanguedelapremiéresocialisation,

delacommunautéde base.C’estatraversellequeseconstruitl’imaginaireet 1’universaffectifde la individu.
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ThemostsalientfeatureinAAresultingfrom contactwith
Frenchisreflectedinakindof continuumwithborrowingsat

oneendandcodeswitchingattheothers.

Fromthis, we may deduce that French is part of the Algeriansociolinguistic

landscape.

2.5.3Berber

It is also known as Tamazight, and it is the official language of the Berber people of

North Africa. Algeria has lately awarded Berber the status of both national and official

language. According to Forstag (2008:96):

Relations between Berbers and Arabs will probably
perpetuateasalow-intensity political conflict.Berberswill
continuetodemandequalculturalstatusinAlgeriasociety

andpolitics,whileArabswillviewany sub-

stantiveconcessionas thedevolutionofstateprogress.

In other hand, Since ancient times, Berber has been regarded Algeria's native language.
In addition to Mzabi dialect, various Berber dialects are spoken in Algeria, such as kabylia, the

Auras, and the Sahara (Tuaregs). Ennaji (2005:96) states the following in this regard:

InAlgeria,thereexistfourmajorBerberdialects.First,thereis‘kabyle
', whichisspokenintheareaof kabylie,nearAlgiersand
Bougie.Second,thereistheShawiadialectby thepopulationsof
Aures, northofConstantine. Third, thereis a Tuaregdialect,
whichisavariety thatislargelyusedintheextremesouth of
Algeria.Fourth,thereisthemzabdialectin  Ibadhits,notably in

Ghardaia.
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Though Berber has been reorganized as a national and ‘joint’ official

languagealongside ArabicintheAlgerianstate,itisspokenbyaminority population.

29



Chapter two:TheLinguisticProfile of Algeria

2.6ArabicandtheAlgerianmothertongues

In Algeria, there are three major languages: Arabic with its different varieties: CA, MSA,
AA, French, and Berber representing the native language of 20 percent of the population in
Algeria. For instance, an accent refers to phonological variation from region to region like in

the pronunciation of /q/ which realised /q/ in Algiers, /g/ in aintemouchent / ?/ in Tlemcen,

/k/ in Jijel and /ts/ in Ghazaout.

As previously mentioned the Arabic language consist of Classical Arabic, the language of
the Qur'an, Modern Standard Arabic, a modernised version of CA, it is the language of
literacy of Islam and of Arabic nationalism. Colloquial Arabic has developed in all Arab

countries; this has led to a situation of diglossia in the whole Arab world.

In fact, a minority of the Arab population is able to handle the standard form of Arabic

comfortably. This has a great impact on the educational sphere and on literacy in general.

Meanwhile, Arabic is becoming the dominant language at the written as well as the oral
level. However, AA consists of a large number of dialects. It was influenced by a lot of

languages such as Turkish, Spanish, and especially French. Benmoussat (2003:108) claims

that:

In comparison with Arabic,Algerian dialectalArabicdemonstrateslarge-
scaleborrowing—fromtheFrenchlanguage—andreductioninthesense
thatthegrammar,phonology,andlexiscontainasmallernumberofitems
andprocessesthat  thosefoundinArabic.However,in  someinstances,the
patternsofdisjunctionbetweenArabicandAlgerian dialectal Arabicgofar

beyondthelevels of phonology,morphology,wordorderandphrase

structure.

AlgerianArabicrepresentsthemothertongue of themajorityoftheAlgerian

people.However, Algeriaconsists ofanational language, theFrenchasforcing
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language  andAlgeriandialects,eachhavingdifferentfunctions

socialcontext.

thatrelatedtothe
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2.7Frenchandbilingualism

Algerian bilingualism denotes particular linguistic characteristics. It is practised in
different ways by the majority of Algerians, by intellectuals as well as illiterate people.A
further aspect of Algerian multilingualism is observed in a lot of daily conversations among
youngsters. Very often, elements from Arabic or French, Berber/French, or MSA/ French are
mixed in a conversation to such an extent that it is impossible for either an Arab hearer or a
French listener to identify the spoken language. At present, bilingualism in Algeria is viewed
as an unstable situation. It is a temporary state because of the promotion of MSA by the
mass media and the Arabisationprogramme, i.e., Arabic is substituting French in almost all
domains, especially the scientific domains like medicine and technical streams. Such a

process has been described as subtractive bilingualism by Lambert (1978).

Algerian Arabic—French bilingualism emerged during the French colonial period in
Algeria. As previously stated, Algerians were exposed to French language and culture. French
colonisation aimed to combat Arabic education.They had complete control over the teaching
of Arabic and encouraged the public to learn the language. French is the language of culture

and knowledge.

As a result of being sent to French schools with French people, bilingualism began when
Algerians came into touch with the French language at school. Algerians, on the other hand,
learned French and were fluent in it, but they were aware that it was their second language
rather than their native tongue. Bilingualism has become the rule rather than the exception
in Algeria, and it is found practically everywhere, but it varies by location.Furthermore, we

may conclude that practically all Algerians are bilingual to some extent.

2.8ArabisationandtheAlgerianeducationalsystem

Algeria absorbed the most colonial impact since the colonisers dominated numerous
spheres such as education, administration, and business, and they aimed to destroy Algerian
cultural identity and remould the country along French lines through a programme of cultural

imperialism.
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Following independence, the government set out to re-establish Algerian identity. MSA
has been designated as the state's official language by policymakers. Algeria need a language
that reflected it and allowed for national unification.By designating MSA as Algeria's official
language, the authorities hoped to restore the country's national character and personality.
The Algerian administration aimed to arabize the entire Algerian linguistic community and

bring them together by utilising a single language.

In the late 1960s, the government of President HouariBoumediene decided upon
complete Arabization as a national goal, and began the first steps to promote Arabic in the
administration and at schools. Arabisation was introduced progressively in schools starting
with the primary school and in social science and humanities subjects it was only in the 1980s
that Arabic began to be introduced as the language of instruction in some grades and some

subjects at the secondary level. 33

Qualified Arabic teachers were nearly non-existent. Other roadblocks included the
pervasive use of French in state-run media and the government's and urban society's
persistent preference for French as the working language.Students who received an
education in Arabic quickly realised that their chances of finding work were slim without

proficiency in French, contributing to widespread public mistrust of the curriculum.

As important as these conflicts were, the true opposition came from two groups:
bureaucrats, technocrats, and Berbers, or, more precisely, the Kabyles. French was the
medium of modernisation and technology for the urban elite.Their grasp of the language
ensured their sustained social and political significance by facilitating access to Western

commerce and economic development theory and culture.

Arabisation primarily affected primary and secondary education in 2007, although
French maintained a greater social status in university education and is the language utilised
in scientific studies. From the fourth year of primary school until the last year of secondary
school, French was taught as a foreign language in 2002. In high school, French is still
employed in exact sciences, medical sciences, and technical subjects. Some specialist fields
provide French courses, while others offer Arabic ones. Almost all students in certain
disciplines prefer French classes. In Algeria, about 60% of university students are educated in

French.
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Some politicians believe that Algeria's educational system's Arabisation agenda is to
blame for the reduction in bilingualism and the resultant semi-bilingualism among students,

notably in scientific fields.Benmoussat (2003:106) explains:

The Arabisationprogramme has succeeded in achieving one of its goals at the
educational level, but not at the social level, because French is still used and exists in various

fields like as science, business, and tourism.

2.9 Conclusion34:

When considering Algeria's language situation, we can see that it is a very complex domain.
Algeria has a diverse linguistic landscape due to its multiple languages. It is also called a
bilingual and diglossic community because residents communicate in a variety of Arabic
dialects.Because of its great influence, the French language has a significant presence in
Algeria, resulting in code switching, which has become a common occurrence in Algerian
society. However, just because Algerians use some French words in their everyday speech
does not indicate they are multilingual.These bilinguals may have a strong or weak command

of the French language, depending on a variety of social factors in Algerian culture.

The main languages spoken in Algeria are Arabic, French, and Berber, which we have

discussed in this chapter.

To conclude, in this chapter we have also discussed Algeria's sociolinguistic situation, which
is marked by a variety of sociolinguistic phenomena such as diglossia, bilingualism, and code

switching.
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3.1Introduction

Thischapterisconcernedwiththedescription ofthemethodological
procedures.First,itpresentsthesamplepopulation thathasbeenchosenforthe
presentresearch.Afterthat,itdealswiththeresearchtool,thequestionnaireusedto
collectourdata.Furthermore, itanalysesandinterpretsthelearners’proficiency
levelinFrench.Furthermore,thedatacollectedwereanalyzedbothqualitatively
andquantitatively. Inotherwords,thepresentchapterseekstoanswertheresearch

guestionsby confirmingor disconfirmingtheresearchhypotheses.

3.2Researchobjectives

Thepurposeofthischapteristodiscuss thedatathatweregatheredfromthe
guestionnaireselectedasasociolinguistic researchinstrument.Thisresearchpaper
aimsatfindingoutsomereasonsthatstandbehindBiologystudents’educational
lowachievement,tochecktheamountofFrench usefromthepartofthesestudents

andwhethertheirattitudestowardsFrenchaffecttheirlinguisticperformance.

3.3Theparticipants’profile
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The informants to whom the questionnaire was addressed were 1st year students from
different gender (males and females) at Tiaretuniversitycentre, coming from different
urban and rural areas. Their age varied between 18 and 23 years old. These students dealt
with Arabic and French from the primary school, until the university. In fact, a sample of
40 students were chosen as a sample from the department of English . The informants
were selected randomly, i.e., there were no specific features from which the 40 students

have been selected. 37Considerthefollowingtableandits correspondingpie-chart

andgraphin whichthe classificationof

thesamplepopulationbygenderandageareexplained.
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Table3.1 thesamplepopulation.

Agegroup Male Female Total Percentage
18-19 8 9 17 42.5%
20-21 6 14 20 50%
22-23 3 0 3 7.5%
Total 17 23 40 100%
Percentage 42.5% 57.5% 100%
m Male
57% ‘--._\ Female

Pie-chart3. 1thesamplepopulationbygender

30%

70%

60% | 50%

i 43%

50%

40% |

30%

20% | 7%

10% |

0% |

Figure3.1thesamplepopulationbyage.
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3.4Thequestionnaireasaresearchtool

In ordertogather reliabledata,thequestionnairehasbeenusedasaresearch
instrumentinordertogatherthemaximuminformation inashortperiod.The
informationgatheredfromthisquestionnairewillbeanalysedbothquanitatively
andqualitatively.

Firstofall,aquestionnaire canbedefinedasaresearchinstrumentthat
involvesastringofquestionsplannedtogatherinformation aboutacertaintopic.

ForSeligerandshohamy(1989:172),thequestionnaire isconsideredas:“printed forms for

datacollection,whichincludequestionsor statements to which the
subjectisexpectedtorespond,oftenanonymously.” Thequestionnairemayhave
closedendedquestionsincluding ‘ves’‘no’itemsoropenendedquestionslike

askingaboutinformants’thoughtsor viewpoints.

ThequestionnaireinthisresearchworkwaswritteninMSAtoavoidany

biasandprejudice; itwasalsodividedintotwosections:thefirstsectionaimsat
providinggeneralinformation abouttheparticipantsincludingaspectssuchas: gender,
ageand place of living. It wasalso anonymousin order to give the

participantsakindoffreedomwhenproviding  theiranswers.Thesecondsection  contains
10questions thattacklethreerelatedcriteriainordertoanswerthemain

researchquestionsrelatingtothestudy.

3.5Dataanalysisandinterpretation
Asalreadystated,thequestionnaireusedinthecurrentresearchwasdivided

intotwosections.Thefirstsectionaimedtogathergeneralinformation aboutthe

respondents;theirage,gender,andtheirorigin.Thesecondsectioniscomposedof

10 questions in order to examine three related criteria: the setting of French language

acquisition, the frequency of its use in daily life as well as in the

university,andexploringthedifferentattitudestowardsit.
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3.5.1Thecontext oftheFrenchlanguagelearning

Inordertotacklethispoint,wehave devotedthefirstthreequestions of
thequestionnairetodetermining thelanguagethatstudentsmasterbetter,the
languagevarietyusedbytheirparentsineveryday speech,thenstudentswere askedto

selectthecontextthatsuitsthembetterto learnthe Frenchlanguage.

Q1:Whichlanguageor languagevarietydoyoumasterbetter?
Table3.2Languagemastery(Frenchvs.MSA)

Sex Females Males
Answers French MSA French MSA
10 13 3 14
Percentage 25% 32.5% 7.5% 35%
50 -
o, 35%
40 - 32.50%
25%
30 - m Females
Males
20 -
5%
10 -
0 . |
French MSA

Figure3.2 Languagemasteryamongbiologystudents.

Thetableandthegraphaboverepresentthestudents’masteryofthetwo  languagesat

playtakingintoconsiderationtheirgender.Theresults showthatMSA
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ismoredominatedandappreciatedbymalesincomparisonwithfemales whoshow
higherlevelinFrench.Formales,MSAisthelanguagethatanyeducatedperson
hastomaster,whilegirlssaidthatMSAisharderthanFrenchsinceitismoreused in

formalsituations,suchas administrationanduniversities.

Butasexpected,thelanguageinwhichmoststudentsshowhighermasteryis
MSA,sinceitisthelanguageusedofficiallyasamediumofinstructionduring all
theirpreviouslevels,whileFrenchwhichis consideredas thefirstforeignlanguage,
hasbeenlearnedalongwithMSAsinceprimaryeducation.However,someof them
rating25%forfemalesand7.5%formalesclaimedthatthey haveagoodcommand
ofFrenchbecausetheylikeusing thislanguage.Therefore,theresultsconfirm,
largelyourhypothesis whichstipulatesthatstudentsarelessproficient inFrenchin

comparisonwithMSA.

Q2:Whichlanguage orlanguagevarietydoyourparentsuseintheireveryday speech?
Table3.3Parents’languageuseindailyspeech.
Language | MSA | AA | French | ArabicandFr AAandMSA

Parents 0 26 0 12 2

percentage | 0% |65% | 0% 30% 5%

|
AA

® ArabicandFrench
AAandMSA
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Pie-chart3.2 Parents’languageusein dailyconversations.
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Inthesecondquestion,theparticipants wereaskedaboutthelanguage

thattheirparentsuseineverydayspeech.lthasbeenshownfromtheresultsthat

AAisthevarietymostlyusedineverydayinteraction(rating 65%)sinceitistheir
mothertongue.12informants (rating30%)saidthattheirparentsuseamixtureof
AAandFrench.2otherinformants(rating 5%)reportedthattheirparentsuseboth

AAandMSA, andnooneassertedthattheirparentsuseneitherFrenchnorMSA.
Aninterestingpointthathadbeenhighlynoticeableisthatl0personsthatuseboth
ArabicandFrencharefromurbanareas,particularlyAin-
TemouchentandBeniSaf,andconsequentlytheirchildrenacquireFrench
easilysincetheyareintroduced toitmorefrequently
thanthosewhoareexposedtoFrenchonlyinthecontextof
theirstudies.Inotherwords,themajorityofthosewholiveinruralareasclaimthat
theirparentsuseeitherAA orAA andMSA,andasaresult,theyshowhigher masteryin

MSAthanFrench.

Q3: Please,selectthecontextthatsuitsyoubettertolearnFrench,byordering

yourchoicesfromthemostto thelesseffectiveone?

Table3.4Effectivelearningcontextof French.

Context Family | Reading | University | Internet TV
Frequency 32 32 40 36 14
percentage 80% 80% 100% 90% 35%
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100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

Figure3.3 Effectivelearrningcontextof theFrenchlanguage.

Inthisquestion ,wehaveprovided studentswithsomeenvironments werethe
Frenchlanguagelearningcouldtakeplace;we alsoaskedthemto
choosethecontextthatsuitsthem orderingtheirchoices fromthemostto
thelesseffectiveone.

Thedatapresentedin thetableaboveandits correspondinggraphshowthat
thereisageneralagreementaboutthefactthat Frenchcouldbelearned at
theuniversitylevel;agreatnumber(rating90%)confirmedthattheinternet
isaneffectivecontexttolearnthislanguage.Reading andthefamily contexts
comeatthethirdplaceintermsofsuitability,whilejustafewof

them(35%)consideredTVprogrammesasan effectivecontext.

3.5.2ThecontextoftheFrenchlanguageuse
Inthissection,wehavetriedtomeasurethestudents’ frequency useof
Frenchindailyspeechaswellasuniversity classes.Wehavealsoincludedaself-

evaluationusingthefollowingquestions.
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Q4:HowwouldyourateyourfrequencyuseofFrenchinyourdailyspeechas wellas

universityclasses?

Table3.5 Frenchlanguageusein dailyspeech

Always Often Sometimes Rarely

Answers 4 12 16 8
Percentage 10% 30% 40% 20%

60% -

50% - 40%

40% - 30%

30% - 20%

20% T 10%

10% -

0% T T T

Always Often  Sometimes  Rarely

Figure3.4Students’Frenchlanguageuseindailyspeech

Table3.6Frenchlanguageuseat universityclasses

Always Often Sometimes Rarely
Answers 18 12 6 4
Percentage 45% 30% 15% 10%
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60%
50%
40%
30%
20%
10%

0%

45%

Figure3.5 Students’Frenchlanguageuseat universityclasses.

In the fourth question, students were asked to rate their French frequency use in both daily
life and university classes. Therefore, the results show that in daily speech, 40% of the
students sometimes use French, 30% claimed that they often use it, while 20% said that they
rarely use it, and just 4 of them (rating 10%) reported that they always use French in everyday
speech. On the other hand, and in the context of the university classes most students (45%)
said that they always use French. This could be explained by the fact that these informants

show better proficiency in French and that they display positive attitudes towards it.

Q5:DoyouincorporatesomeArabicexpressionswhenconversingin French?
Table3.7Arabicfrequencyusein aFrenchconversation

Yes Often Rarely No
Arabicuse 14 12 8 6
Percentage 35% 30% 20% 15%
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50%
40%

30%

20%

10%

0%

Figure3.6Frequencyof Arabicusein aFrenchconversation.

Infact,theresultsobtainedfromthisquestionhaveconfirmed ourhypothesis suggesting

thatstudentsreallyexhibitlinguisticproblemsinFrench.Only15% claimed that they do not

use

Arabic

expressions

while

However20%saidthattheyrarelyuseit,whilethemajority

expressionwhenconversinginFrenchespeciallyboys.According

obtained,girlsintegratelessArabic

conversationthanboys.

Q6:Inwhichlanguageorlanguagevarietydoyoupreferwatchingmovies, listeningto

musicandusingtheinternet?

conversingin

French.

incorporatesArabic

totheresults

Table3.8languagechoicein watchingmovies,listeningto musicandinternetuse

Watchingmovies Listeningmusic Internet
answers | percentage | answers | percentage | answers | percentage
MSA 10 25% 2 5% 4 10%
AA 6 15% 18 45% 4 10%
French 24 60% 20 50% 32 80%

expressionswhentheyareinvolvedinaFrench
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90%
80%
70%
60%
50%
40%
30%
20% 2
10% >

0%

60%

453/(\: ° MSA

French

SSNSS NN

Watching

. Listening Internet
movies

music

Figure3.7Languagechoicein dailyactivities.

Inthisquestion,wehaveprovidedstudentswithsomedailyactivities,and
weaskedthemtochooseinwhichlanguage/or languagevarietytheypreferto
accomplishthem.Thedatapresentedaboveshowthepositiveattitudesthatstudents
havetowardsFrenchin thethreeactivities suggested.Students,indeed,claimedthat

theyfavourFrencheitherwhenwatchingfilms,listeningtomusicor chattingonthe internet.

Q7:WouldyouliketoselfevaluateyourcompetenceintheFrenchlanguage,
especiallywhenconsideringthefourskills?

Table3.9 Students’competencein French

Verygood Good Average Weak
answers | percentage | answers | percentage | answers | percentage | answers | percentage
Speaking | 2 5% 8 20% 28 70% 2 5%
listening | 10 25% 14 35% 13 30% 4 10%
Reading | 14 35% 21 50% 6 15% 0 0%
Writing 14 35% 14 35% 12 30% 0 0%
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100%

80% IJ70

60%

4 0
0% 4 20%

20% 5% 5%
0% ; % #

Figure3.8Students’competenceinspeakingFrench

50% -

35%
40% - 30%

25%
30% -

20% - 10%

10% -

O% T T T
Verygood  GoodAverage  Weak

Figure3.9Students’competenceinunderstandingFrench
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80%
70%
60% ] 50 0
50%
40% |
30%
20%
10%
0%

Figure3.10Students’competencein readingFrench

50% -
35% 35%
40% -
o 30%
30% -
20% -
10% -
/o 0%
0% T T T I/
Verygood  GoodAverage Weak
Figure3.11Students’competenceinwritingFrench
From thegraphsabove,wecannotice thatmoststudentsareeithergood or
verygoodinbothreadingandwritingskills.Theirlevelinunderstanding isquite
goodwhileinthespeakingskill28ofthem(rating 70%)reportedthattheyhavean
averagelevel.Theseresultscorrespond tothepracticeofeachskill;studentshave

difficultiestoformulateacompleteandcorrectsentencebecausetheylackthe
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accuratewordstoexpressthemselves.However,therespondents showhigher proficiency
inlisteningandwritingskillsandakindofdeficiencyinspeaking;that is whytheyhaverecourseto

AAusein orderto fillin theirlexical gap.

3.5.3AttitudestowardstheFrenchlanguage
Here,ourinterestwasmainlyaboutthestudents’attitudestowardsFrench ~ taking into

account the context of their studies, in addition to their perceptions and feelings.

Q8: Do you find difficulties in pursuing your studies in French at the
universitylevel?
Table3.10Students’perceptionaboutFrench.

Yes No Alittlebit
Students’answers 8 8 24
Percentage 20% 20% 60%

mYes
No
m A littlebit

Piechart3.3Students’Frenchlanguageperception

In this question, we attemptedto see at which level the students find
difficultiesinpursuingtheirstudiesinFrench.Indeed,(20%)providedapositive
responseandthesamepercentageis attributedto thosewhosaid‘no’whiletherest, thatis
(60%)saida’‘little’. Theseresultsarerelatedto = the  variouscapacitiesthatthe  students
possessintermsofFrenchuse.Thisismainlyduetotheirpre-university

instructionwhereFrenchislearnedasaforeignlanguage.lnordertohaveclearer
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andmoreaccuratedata,wedecidedtocontinuebyaskingthemthefollowing question:

Q9:Doyouratherpreferpursuingyourstudiesin Arabic?

Table3.11MSApreferencein pursuingstudies

Yes No
Students’answers 14 26
Percentage 35% 65%

Pie-chart3.4MSApreferencein pursingstudies

Morethanahalfofthesample population(60%) saidthattheyprefercontinuing
theirstudiesinFrench.Despitethefactthatthemajority =~ showsomelinguistic difficulties,
theyfavourFrenchandtheminoritywhohaveseriousproblems with

FrenchfavourMSAusewhenstudyingat theuniversity.

Q10:Accordingto you,whydopeopleborrowwordsfromotherlanguages?

Table3.12Students’opinionaboutborrowing

Tofillin thelexical gap Prestige Otherreasons
Students’answers 24 8 8
Percentage 60% 20% 20%
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Tofillthe lexicalgap
¥ prestige

otherreasons
]

Pie-chart3.5 Students’opinionaboutborrowing

Inthelastquestion,weaskedstudents abouttheiropinionaboutpeople
whoborrowwordsfromotherlanguages.(60%).Theysaidthatsuchstrategy
mighthelpthemfillingtheirlexicalgap,(20%)representingboyssaidthatit is amatterof

prestige,and therestmentionedotherreasonssuchas:

-Historicalreasons,becauseof theFrenchcolonialism.

-WefavourtheFrenchlanguage.

-It hasbecomeahabit;itis anunconsciousact.

3.6Generalinterpretationofthefindings

The purpose of this study is to explore the sociolinguistic phenomenon bilingualism in the
Algerian society, and to describe students’ linguistic ability in French use and the reasons
behind their linguistic inadequacy, as well as their attitudes towards the French language and
whether such feelings affect their academic achievement. Thus, we have attempted at
investigating differences in students’ attitudes by focusing on gender, language experience,

and language use among students studying English at Ibnkhaldoun University of Tiaret .

The findings reveal that the French language learningand use play an

importantroleinshapingstudents’linguisticperformancewhichis,toalarge
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extent,inferiorincomparisontoMSA.Thisfactcouldrelatetovariousfactorslike

students’

motivations, educational background and the different attitudes they
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displaytowardsFrenchinadditiontotheirdegreeofexposure tothislanguage,
parentalinvolvement, anxiety,ageandevengender,indeed,wehavefoundthat
femalestudentsshowmorepositiveattitudestowardsFrenchthanmales.

Moreover, the results show that the majority of students have little
confidencewhenperforming inFrench,thoughtheyarequiteproficientinallthe otherskills.

Thislackcouldbeexplained bythepre-universityinstruction thatis mainly conductedin MSA

and French is limited to its teaching as a foreign
language.Thecollecteddataclearlyshowthatmoststudentsencounter some
difficultieswhendealing withFrenchinthecontextofuniversitycoursesandtheir

flawsaremainlydetectedin thespeakingskill

Afeaturethathasbeenconsistently supportedthroughdataisthatstudents
stronglypreferFrenchasa mediumofinstructioneveniftheyconfrontsome
dilemmas.Frenchisesteemedbyalargeproportion ofthestudentsandstillhasa

prestigiousstatusin formalsituations.

3.7Conclusion

Asfarasthisresearchworkisconcerned,thefollowing chapterhasbeen
devotedtothemethodology adoptedthatistheexplanationofthepracticalpart concerningour
investigation.Theaimbehindour use of a guestionnaireas a
researchtool,wastomeasurestudents’ language proficiencyinFrenchandexplore
thereasonsthatstandbehind theirlinguisticdeficiencyinthatlanguage,inaddition
towhethertheirattitudestowardsFrenchaffecttheiracademicachievement in
general.Thechapterhasalsopresentedanoverviewconcerning theparticipants’
profile,inadditiontotheresultsobtainedfrom ourdata.lndeedthedatagathered
havebeenanalysedthroughamixed-method approach,thatis,quantitativeand

gualitativeapproaches.
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Generalconclusion

Algeria's sociolinguistic situation is significantly more linguistically complex, as the
country has a bilingual/multilingual society.It is distinguished by the presence of various
language types such as MSA, AA, Berber, and French, all of which have a significant impact on
the Algerian linguistic setting, as well as the interaction between French and the Algerian
people.Various dialects of Arabic have given rise to sociolinguistic phenomena such as:
Bilingualism, diglossia, code switching, code mixing, and borrowing are all examples of

multilingualism.

The phenomenon of bilingualism among first-year biology students is investigated in this
study. Such students have been observed to flip between languages in their speech, mixing
languages within one sentence and borrowing some phrases or sentences from French to fill
in the gaps in their lexicon. Its main goal is to look into students' views toward French and see

if this has an impact on their language performance at university.

The findings revealed that student use of French is on the rise.They were already
exposed to it, as is customary. The findings show that the informants have generally positive
attitudes toward French, but that those with higher proficiency have more favourable
attitudes than those who are less proficient, who have negative attitudes toward French and
have real problems using it both inside and outside the university. We discovered in our
study that such kids frequently move between languages within a single statement. In fact,
kids swap from one code to the next depending on who they are with. the person you're
speaking with, the topic, the setting, and the scenario They communicate in French on a daily
basis conversations. They employ a lot of French terms and expressions, especially when the
comparable word in Algerian Arabic isn't available. Students' attitudes toward learning are
also influenced by their social backgrounds. For example, they used to speak French in places

other than universities. The majority of belong to urban families who live in cities.

Fortunately, the aim of this investigation has shown that the hypotheses we have put

forward are confirmed. 56
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Because we had numerous challenges and limits while conducting this research, and
because the number of participants was small, they did not provide appropriate responses to
some of the questionnaire's questions, particularly when they were asked to do so.They were

asked to provide feedback on the previous question (Q10).

To make general conclusions about the phenomenon of bilingualism, it was difficult
focus to evaluate the degree of French competence among our informants. Furthermore, the
short period of time allowed to complete this study led the researcher to put some important

points of bilingualism.

To conclude, We might claim that the Algerian society has been characterised by several
phenomena such as code switching, code mixing, and borrowing as a result of linguistic
contact due to the long period of colonisation.The French language is seen as an open door
to science and technology, and it has maintained its reputation to this day since it is

employed in everyday life. Arabic and English continue to coexist.
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Appendices

Questionnaire(Originalversion)

Thequestionnaire infrontofyouisapartofaresearchforaMasterdegree. We
wouldbesogratefulifyoucouldanswerthefollowing questionsforthesakeof
gatheringinformationabout:Frenchand Arabicinabilingualsituationinoneof the

contextsofAlgeria.

Partl:
Sex
Age
Placeof living
Part2:
1.  Whichlanguageor languagevarietydoyoumasterbetter?

MSA I:I AA I:I French I:I

2. Whichlanguageor languagevarietydoyourparentsusein theireveryday
speech?

MSA I:I AA I:I French I:I bothArabicandFrench |:|
bothAAandMSA ||

3. Please,selectthecontextthatsuitsyoubetterto learnFrench,byordering
yourchoicesfromthemosteffectiveone.

Family I:I reading I:I university I:I internet |:|
TV I:I

4. Rateyourfrequencyuseof Frenchin yourdailyspeechas wellas university
classes.



Always Often Sometimes Rarely

Dailyspeech

University
classes

5. DoyouincorporatesomeArabicexpressionwhenconversingin French?

Yes || Often || Rarely |:| No ]

6. In whichlanguageor languagevarietydoyoupreferwatchingmovies,
listeningto music,andusingtheinternet?

Watching Listening internet
movies music

MSA

AA

French

7. Wouldyouliketo selfevaluateyourcompetencyin theFrenchlanguage,
especiallywhenconsideringthefourskills?

Verygood Good Average Weak

Speaking

Understanding

Reading

Writing

8. Doyoufinddifficultiesin pursuingyourstudiesin Frenchat theuniversity
level?

Yes [ ] No [ ] Alittlebit [ ]

9. Doyouratherpreferpursuingyourstudiesin Arabic?

Yes |:| No |:|



10. Accordingto you,whypeopleborrowwordsfromotherlanguages?

Tofillin thelexical graph. I:I
Formatterof prestige.
Otherreasons I:I

Pleasestatethemif theyare
available. .. ...
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