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Abstract

A textbook is a classical material in learning, in addition to being the most influential.
Thus, its content is important to be analyzed and evaluated from various perspectives. Hence,
this study is another piece of writing to analyze the content of the textbook is important to be
analyzed in values perspective. Thus, this study aims at identifying the representation of values
in Algerian textbooks. Moreover, this paper aims to analyze the dissemination of human values
and global values in the Algerian textbook of English language “New Prospects” directed to third

year of secondary education students.

For this end, data was gathered using two data collection methods; content analysis was
performed using the third year of secondary education textbook of English “New Prospects”.
Besides, a questionnaire administered to twenty-four teachers from different secondary schools
in Tiaret and Frenda to survey their attitudes towards the suitability of the textbook in-use. The
findings revealed that textbook has an impact on students and the progress they achieve in terms

of their attitudes towards reading and analyzing human and global values-based content. Besides,

a set of suggestions were provided by the high school teachers to update the textbook by

integrating more human values content.

Key words: Human values, global values, textbook, secondary education.
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General Introduction




General Introduction

English as a global language is considered as a roadmap of cultures around the world.
education and all its disciplines on the other hand are strongly linked with this language.

Today, we live in such a competitive age that it has become imperative to stay ahead of the
crowd. However, this cannot be done only by being highly educated.

Young minds are full of open spaces and are willing to grasp new ideas and values. This
is the reason why secondary education is extremely important in any country as it can shape the
future of the next generations.

It is necessary to have basic human and global values in place that will make adolescents
responsible citizens in the future. However, values must be taught well at an early age and
schools are the best place to impart knowledge about what is morally acceptable and what is
most, how one can lead a good life, things required to sustain in today’s competitive world and
so on. In order to live a fulfilling life in today’s scenario, certain human values are required in
life, must be taught in school itself.

Teaching human values in secondary schools has become a crucial element in the process
of teaching and learning. So, the ultimate objective of teaching English is no more limited to the
development of learner’s language skills but also pupils have to be equipped with enough
knowledge about human and global values.

In order to disseminate these values, certain materials are required, one of the very trustworthy
tools for teaching and learning is the textbook.

However, the fact that textbooks are mainly examined from a prospective approach or the

content but not from the perspective of values is the motive of this study, because there are

various purposes besides the general aims targeted through the Algerian secondary school’st

extbooks of English language, human and global values are introduced.
Various aims are targeted through the Algerian secondary school curriculum of teaching of the
English language, in addition to the general aims, global and human values are supported to

make our schools updated with our values and those of modernity and globalization.

Textbook is a basic tool for teachers in Algerian, texts and pictures are important factors in
this information source, since they aim to both directly and indirectly expose students to human

values




The aim of the present study is to analyze the Algerian textbook of secondary education
“New Prospects”, for the purpose of observing how human and global values are disseminated.
Therefore, this study also investigates the main visual characteristics that are used in order to
expose pupils to human values.
Furthermore, the following research is carried out to answer the following questions raised to
frame the current study and pave the way to accomplish the initial goal which investigates the

dissemination of human and global values in EFL textbook.

Q1- Are human values embedded at the discourse level of English textbook?

Q2- How human and global values are portrayed in English textbook?

So as to gain prominent data, the current research is conducted into the Algerian high schools
from Tiaret and Frenda cities where the informants are high school teachers, the study stresses on
two main hypotheses

H1- Human values are well embedded at the discourse level of the English language textbook.

H2- Human values have been portrayed in the textbook in a positive and non-positive view.

The research is meant to reach the following objective:

1. Investigating the human and global values portrayed in the English textbook.

In order to reach the previously mentioned ends and to gain more in-depth information about the
topic, primary and secondary data were used to support the study.

Hence, the dissertation is divided into two parts, each one demonstrates a specific aspect. The
first part deals with the theoretical background of the main aspects of this study, its first chapter
provides definitions of the key concepts such as textbook, human values and more concepts
related to the study, these definitions are all based on previous studies in many fields. The second
chapter highlights the status of English language in Algeria; specifically focusing on the
importance of English within the Algeria secondary schools’ syllabus by discussing the

objectives of teaching this language as well as the approach of this process. The third chapter is




devoted to the analysis of the illustrations, texts of the textbook “New Prospects”as well as the

analysis of the teacher’s questionnaires in order to get an accurate, useful feedback, and valid

results of the study.




Chapter One: Human Values in EFL Textbook




Introduction

The necessity of integrating and understanding what are values and morals and the need of them
in every individual’s life is another form of developing and leveling up. Hence, this theoretical in
nature chapter is going to be dedicated to examine and discuss deeply the relevant literature and
provides a framework on various points related to the concept of human and global values.

Values are ideas that people see as worthwhile. They provide standards of conduct by
which we measure the quality of human behavior. Value means to prize, to esteem, to appraise
and to estimate. It is also an act of cherishing something, holding it dear. Values also represent
the act of passing judgment upon the nature and number of values as compared with something
else (Dewey, 1948).
Values are also defined as attitudes of every person towards their community, which help a
person to choose between what is right and what is wrong. Harmin and Simon (1996, p 28)
define values as “beliefs, attitudes or feelings that an individual is proud of.” Hence, values are
part of every culture no matter what ethnic group or faith followed; the gift of values is given to
every human. Beck (1990, p 2) argues that values are “those things (objects, activities,
experiences...) which on balance promote human wellbeing.” Therefore, it is important to note
that values and unethical practices have an impact on the individuals both mental and physical
health.

1.1. Definition of VValues

Values are an important aspect of culture. Many scholars included values in their researches such
as Allport and Vernon (1960) who divided values into 6 categories (theoretical values, economic
values, social values, political values, aesthetic values and religious values). Following the same
line, other researchers categorized values into Instrumental and terminal such as Barakosta
(2014, p 2) who argues that: “values are most commonly divided into instrumental and targeted

(terminal).”

Instrumental values such as, ambitiousness, continuousness, and resourcefulness are the core of

values, permanent in nature, comprise personal characteristics and character traits and terminal

values like social reputation, pleasure, and peace of mind represent the goals to be achieved,
according to Bara Kosta (2014, p 22),




“Instrumental values can relate either to morality or authority (validity). An
example of morality would be: to be honest, and an example of authority would be
logical behavior. Terminal values are considered to be those values that represent
desired goals of human existence, respectively goals indicating the purpose of life or
universal tendencies of all people...For Instrumental (respectively values- remedies)
are considered to be those values that can serve as “remedies” for fulfilling of target
(terminal) values”
Thus, terminal values are the aims and goals which we as human beings work towards to achieve
during our lifetime by seeing them as most desirable, on the other hand instrumental values are

our preferred methods of behavior.

1.2. Human Values

Each individual is influenced by certain type of human values because they are a tool to manage
chaotic conditions in life and they are the virtues that guide us to take into account the human
element when one interacts with other human beings. They create bonds of humanity between
people and thus have value for all of us human beings. According to Narayan (2006, p 8),“values
re the scales we use to weight our choices for our actions, whether to move forward or away

from something.”Thus, values reshape the student’s perspective towards life.

Future citizens characters and behaviors are traced by the values learned in their educational
institutions, according to Abbas (2010, p 16) “The human values which a student learns by his

curriculum, lead to the certain actions and forms his character. "Thus, students can manage their

future lives with enough experience thought in their secondary schools.

1.3. Types of Human Values
Singh (2009) categories human values into seven aspects

1.Individual values: these are among the most fundamental values for individuals, it is
commonly known as self-evaluation, where individual values are his/her interest that needs
protection priorities before any other value, it also supports freedom since a person has the right

to decide what is good for him/her. This type of human values starts from a young age.




2.Family values: these values can be maintained through tradition, trust and since the family is
the basic unit of society.

3.Professional values: a person gains through his/her career a set of values, as each profession
has its own values such as: loyalty and defense.

4.National values: these values aim to grant equality and justice to all citizens, and these values
represent the traditions, history of the nation and the experiences of its people since its inception.
5.Global values: the purpose of global values is to create awareness about the importance of
living by human values to gain respect, self-confidence, trust, happiness, and wisdom.

6.Moral values: this type of values has to be transmitted from one generation to another through
imitation, they constitute the right path for every person to gain love and respect in society.
Modeling is one of the moral values, parents or teachers can make an example to children and
students.

7.Spiritual / Religious values: these values are related to God, these values include mercy,
justice, truth. They are innately implanted in men kind, regardless the religion, culture. Spiritual
values unite all people in the world, where feelings of love and compassion exceed all barriers of

religion, race and nationality.

1.4. Human Values in Education

Human values play an important role in the various stages of human life, including
education. According to Piyasa “aims of education are naturally concerned with values. “The
need for education does not involve teaching the students only what is related to language skills,
teaching human values is considered as important as teaching any other science from
kindergarten to senior high school, however, not all educational institutions give enough
importance to human values.

However, human values are not the main objective in systems design, according to Hornung,
Piccolo and Arpeti (2014, p 450) who stressed that: “human values still seem to play a secondary
role in systems design, even of systems with great social impact. “When thinking about giving
students a proper education, we must agree that this education will nurture human values in

them.

Values are an important component in any proper education system. Halstead and Traylor.

(1996, p 11): “values are central in both the theory of education and the practical activities of




schools.” As a result, both the school and parents should be aware that making a good individual
is as important as making a smart one, since values often strongly influence the student’s
behavior.

Since adolescents are in a very sensitive age, they need to be well guided by both the educational
reforms and among their friends and family. Hence, both teachers and parents believe that
teaching students reading, writing and counting is not enough because students should be taught

values that can help them form strong, responsible independent personalities (Pinkley, 2012).

1.5.The Integration of Human Values in Classrooms

In school, learners are members of a small society that exerts a tremendous influence on their
moral development. The teaching of human values has always been part of education either
explicitly or implicitly (Mergle, 2008).

Therefore, human values can be tangible, but also implied in various situations that occur within
the school, values also help students manage their lives, solve their problems and express
themselves, this leads to better environment in the classroom which make the teaching and

learning process more agreeable (Nord and Haynes 200) Thus, human values need to be cultured

for the sake of the mind and body in the students.

1.6. Teacher’s Role in Integrating Global VValues in Classrooms
Global values, as another type of human values, are the most crucial type of values since
they are the best way for tackling global issues. Global values begin in the classroom, thus,

teaching these values promotes greater self-awareness and awareness among other students.

In this respect, self-awareness enables students to identify with the universalities of the
other human experience. This fact increases their identification with follow human beings and
their senses of responsibility toward them (UNESCO, 2003)

A global values approach to education help challenge stereotypes and give learning

“meaning” by grounding lessons in “real life" scenarios (UNESCO,2007)

Some teachers use several teaching materials in order to facilitate the learning process for their

learners since they need meaningful connections to learn, this helps them to be connected with




other students around the world. According to the top 10 finalist of the Global Teacher Prize
2016 (Michael Soskil)

For example, in one project Michael’s pupils created videos to teach mathematics to
Kenyan children who, in turn taught them Swahili. His students connected with other 70
countries (plus the international Space Station) in one year, and in every year that he has been
teacher his school has exceeded state test averages, despite being located in a poor area(BEST
KEY NOTE 2017)

1.7. Teaching/Learning Materials

Throughout the years, human beings developed various materials for teachers and
learners in order to rely on them as tools for guidance in education. According to Nunan (1988, p
279),” materials are important components with the curriculum, and are often the most tangible
and visible components of pedagogy.”’Thus, teaching and learning without any tools to provide
knowledge and facilitate learning is considered an ineffective task.

The most common material in Algeria is textbook. In fact, it is the most accessible resource
designed for teachers as well as learners, it is a powerful to access every student’s brain and

influence their behavior, that is to say that textbooks are not only affordable but also play a

fundamental role in disseminating human and global values.

Even though textbook is globally recognized as the basic tool of learning, in Algeria it may
be the only tool for most learners since there are many factors that stand as barriers in making

other materials accessible.




1.7.1. Curriculum

Curriculum refers specifically to a planned sequence of instruction, or the view of learner’s
experiences in terms of the teachers or the school’s instructional objectives. In this regard,
Bodegas (2007, p.276) defines curriculum as “the educational purpose of the program” This
definition refers to the objectives of the curriculum in education and teaching.

It also tackles the role of curriculum in organizing a program to implement it in teaching as
progression year. Curriculum is a set an organized guidelines that provide teaching skills. The
school curriculum must cover a combination of the hidden and formal curriculum where students
learn and modeled behaviors from their teachers and administrators. In this view, the dimensions
of curriculum should include types which are the formal and the hidden curriculum (Wilson,
2005).

One the other hand, hidden curriculum is coined by the Sociologist Philip Jackson (1968).

In which he argued that school socialization provides pupils to receive the experience of being in
school. Besides, it has a role of critical dimension in which the educational setting offers changes
on the social perceptions and the reproduction of values and attitudes (UK, Essays, Para.4).
Longstreet and Shane (1993, 6) have offered a commonly accepted definition of this term:

“The “hidden curriculum” which refers to the kinds of learning learners derives from the very nature and
organizational design of the public school, as well as from the behaviors and attitudes of teachers and
administrators” (UK Essays, 2015, para. 3)

Hence, delivering knowledge and integrating values to students in such critical ages without

making those values a part of the institutions’ daily routine makes teaching them pointless.

1.7.2. Textbook

Textbook is as ancient as formal schooling, if not older. It has been present in ancient
civilizations, such as the earliest known textbook of Latin, which goes back to a period in the
14th century. Designed for students to facilitate learning Latin language (Ellsworth, Hadley, and
Baratta, 1994). Mostly based on poetry and the Bible. Other ancient civilizations wrote

educational texts for numerous purposes like instruction. However, they were no meant for

everyone to use, starting from the 15th century textbooks have become easier to produce and

available to a minority of people, this led to mass produce books made for formal schooling.
Therefore, because of its emergence in the last decades, textbook gained an important and

stable status among other learning materials.




Textbook is a formal course book used in educational institutions such as schools and colleges
all over the globe. It is valuable in each language classroom, as it is quoted by Hutchinson and
Torres (1994, p 135),“textbook is the most universal element of teaching...No teaching-learning
situation is complete until it has its relevant textbook. "1t is clear, well organized and simple.

This tool is the main printed source for students, since the information is well structured and
presented (Ahour& Ahmadi ,2012, p. 176)

Textbook is as essential for teachers as it is for learners. According to Keisala (2010, p 6):
“teaching is often heavily based on the texts and exercises that the textbook offers.” it is a
foundation in teaching and learning. Keisala (2010, p 6) states that: ‘teaching is often based on
the texts and exercises that the textbook offers.” In some countries like Algeria, it is the most
trustworthy tool for both teachers and students. Sadker and Zittiman ( 2002, p 144) cite that:
“students spend eight to ninety five percent of classroom time using textbooks and that teachers
make a majority of their instructional decisions based on textbook.” even though they are not
included in the process of designing textbooks, since textbooks are designed only by syllabus
designers and inspectors , besides being cheap enough for every student to buy it, as it is stated
by Cromer and Brugeilles (2009 , p 15) : “ still the cheapest of available media, and they are
easy to carry and use .”

Textbooks are powerful in shaping student’s mindset without the need to be judgmental about the
hidden context of texts or images. According to Romanowaski (1996, p 171): “textbooks have
power and authority because they are presented in printed and bound textbook with its aura of an
authority that is beyond question and criticism... textbook authors select particular language that
creates impressions in the mind of students.”’Hence, this tool is used not just a source of
knowledge but also it is a source of designing public policies.

Furthermore, textbook goes beyond being a tool for producing information only, it a mean to
disseminate norms and values that shape the student’s behavior in society. According to Mollo-

Bouvier and Pozo-Medina (1991): “the creation of a textbook therefore amounts to a choice of

values, norms and representations in which are based and harmonious relation between people

and institutions: school textbooks make up a literature that is consistently full of
intentions.”Thus, textbook content goes beyond teaching language skills but also forming

student’s identities.




Hence, one of the purposes behind textbook is that it aims to connect the learners with their
community. Since this material is a pedagogical document and its content might influence the
mind of the learner, from what the student is exposed to, the information inside the texts and

pictures will be transferred as the students’ own thinking.(Burstyn& Corrigan, 2011, p:36)

1.8. Discourse Analysis (DA)

Discourse analysis is a field of study that shares common ground with various disciplines
such as psychology, sociology and linguistics. Knap and Daly (2000, p 102) state that:
“Discourse analysis is a systematic study of naturally occurring (not hypothetical)
communication in the broadest sense.”  Thus, analysis of the discourse is a useful tool for
studying meanings that inform written and spoken texts.

Linguists were largely concerned with the analysis of single sentences in the 1950s.

The first waves of studies in the field started with the American structural linguist Zellig Harris
(1952) published an article titled “Discourse Analysis “, in which he links between the text and
the social situation.

Discourse analysis aims to understand how language is used in real life situations since it is a

qualitative research method that studies written and/or spoken language in relation to its social

context, according to Zellig “discourse analysis is a method for the analysis of connected speech
or writing.” However, Harris’s paper did not use discourse analysis in the sense that is used
nowadays, this was also coupled with the emergence of semiotic and the French structuralism
approach to the study of narrative.
Discourse is seen as language and how its use relates to its social, political or historical context
in (Brown & Yule 1983; Cook 1989). Thus, discourse analysis is the analysis of language in use
(norms, preferences and expectations) that relate language to the context.

Discourse analysis evolved from works in different disciplines, Dell Hymes (1964) provided
a sociological perspective with the study of speech, the linguistic philosopher Halliday
influenced the linguistic properties of discourse and provided sufficient frameworks for the
consideration of the functional approach to language (e.g., Halliday, 1978). H.P. Grice (1975)
also provided an influential study on language as a social action (formulation of the

conversational maxims, social semiotics) and many others like Sinclair and Coulthard (1975)




who developed a model for the description of teacher-pupil talk which developed to be a major

approach to discourse.

1.8.1. Ideology

Van Djik (1995) reveals that ideologies are typically expressed and reproduced in discourse
and communication, including non-verbal semiotics message such as pictures, photographs and
movies. Kress (1993) asserts that language and ideology consider as “syntagmatic model"” which
is an arrangement of units that together bears a sense, this model made up of the assumptions of
the interaction of language, thought, ideology and the classification system which consists of
“actional” and “reactional.

Van Djik (2001) states that texts are ideologies embedded in curriculum. He claims that

enforcing hegemony and dominance over the community is achieved by “controlling discourse”

A key focus, the analysis of texts goes beyond the level of description to the comprehend text.

1.8.2. Visual Analysis Theory (Semiotics)

Visual analysis is typically based on visual semiotic and iconography which is associated with

the art of representation of pictures and descriptive images (Van Leeuwen, 2001)

Moreover, the iconographical process of visual analysis developed by art historians like the
German art historian Erwin Pano Fasky (1918) and the American art historian Mayer Schapiro
(1950). These processes play a crucial role in simplifying and clarifying meanings presented in
images.

Carey and Rumiko (2001) claim that visual analysis introduces a clear method for analyzing the
meaning and the element presented in images in relation to people and things. In this way the
meaning is described not only for representational purpose, but also for interactional side in
order to catch the intention of the viewers to the image. That is to say, the study of image and the
description of its social context is not sufficient. So that the semiotic practices is a significant

process that influence the students point of view.

1.8.3. lllustrations
Starting from the very ancient civilizations, humans have communicated with visual elements

irrespective of their artistic quality (Domin, 2007)

12




In any language textbook, illustrations occupy a prominent place. Olshansky (2008, p2) claims
that “Pictures [lllustrations] provide a universal language. Pictures are our first language. It
offers a language we all intuitively understand.”. In compliance with the needs of the “visual
world” of today, illustrations should be able to “serve a valuable teaching tool, bringing to the
eye what otherwise can only be imagined.””(Evans, Watson & Willows, 1987, p 86). In addition,
the fact that illustrations are valuable tools for conveying one’s message is not a new idea.

At early stages of education, textbooks designed for students almost all levels of education
incorporated illustrations because without them teaching may not be as effective. According to
Kuzu, Akbulut and Sahin (2007, p 8):*presenting learning materials merely through textual
information may not lead to efficient learning demanded by the excessive amount of visual
information.”” Furthermore, texts are comprehensive but students cannot understand the content
as rapid as they can understand it from pictures.

Pictures p According to Molitor, Ballstaedt and Mandl (1989, p.16): *“”

Furthermore, illustrations should be included with texts. Cakir (2015, p.71) argues that: “in
order to create a meaningful learning atmosphere and to offer a comprehensive input, word and
pictures need to be presented simultaneously.” Thus, illustrations cam be considered important

educational and communicative tools.

1.9. Secondary Education

Education is a basic process of learning and acquisition; it is one of the important
human rights for both genders. However, the importance of education goes beyond being just a
process of gaining knowledge. “Education is a priority because it is a human right and a force
for development progress. Education saves lives, helps spread global values, delivers hope,
builds dignity, prevents extremism, brings about social inclusion and fasters social mobility.”
(UNESCO,2007, p. 23)Thus, education is essential for both the process of gaining knowledge
and develop better personalities since students are in their school which makes a small society.

Secondary education emerged for the first time in Europe around the eighteenth century, more

specifically in France by an organizer named Turgot as cited by Hardley (1902, p 730): “Toward

the close of the 18th century the French system of education was investigated by that almost

miraculous organizer Turgot. He formulated a plan for primary, secondary, and higher schools.




This stage of education is important in disseminating human values and developing strong
personalities because it has a major aim which is developing the intellectual, social and moral
qualities which are important for democratic citizenship besides helping them develop better
understanding about their future lives and careers (UNESCO,2003 :14)
Educational institutions develop faculties of crucial thinking, abstraction, insight, skills and
competence at the higher level, they highlight democratic citizenship, develop capacities to face
bigger challenges in life and prepare students for university and future careers.
Education has an impact on students, secondary education in particular is a crucial stage in the
educational hierarchy as it prepares the students for higher education where they will be prepared
for their lives and also for the life of work in order to have employees who respect the norms and
morals of their work (Singh 2009).
1.9.1. The Impact of Secondary Education on Adolescents

Secondary education is essential in adolescent’s lives; hence it prepares them for their
future lives and careers in any professional field, it is meant to prepare them to make life choices
in order to be engaged in their society. Hence, it helps them understand and decide what life
goals they want to achieve, besides preparing them for higher education which also equip them
to find employment and live healthy and empowered lives (UNICEF (2020, p 4).
Adolescents can gain the skills and knowledge needed to better participate socially
and economically in a peaceful society as well as develop the necessary knowledge to avoid
inappropriate behavior and lead to healthy life (UNESCO, 2010; World Bank, 2002).
Specifically for countries in crisis or post-conflict setting even though the nature of these
countries adds unique challenges to restoring and developing an education system.

1.9.2. Secondary Education in Algeria

Since the independence in the 5" July 1962. The Ministry of Education in Algeria had to

make several changes in the educational system. In addition, these changes included dividing
schools into 3 stages: primary, middle and secondary education.

As far as Algeria is concerned, secondary education is a period of three years. It is divided
into general secondary education that consists of five specialties: the science of nature and life,
humanities and letters, literature and foreign languages science.

The technical secondary education includes the following specialties: electronics, electrical

engineering mechanics, public works and construction, chemistry and accounting techniques.
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General secondary and technical secondary education vary in the following specialties:
mechanical engineering, electrical engineering, management, and economics. The orientation of

pupils in the first year of secondary school towards the technical or general specialties of

secondary education is done at the end of the year according to their wishes and their results.

Conclusion

In this chapter, we included multiple information and definitions according to authors and
researchers about the basic concepts related to this study including human values, global values,
textbook, discourse analysis and secondary education.

Besides giving a full review of the fundamental characteristics of each concept. This
chapter also highlighted the various purposes behind the use of textbook in disseminating human
and global values. This chapter also provides several factors and the purposes targeted behind
supporting values to make schools up-dated with the Algerian society values and those of

modernity and globalization.




Chapter Two: English Language Status in Algeria




Introduction

This chapter provides various information about teaching English as a foreign language within
the Algerian secondary education syllabus, particularly; this discussion focuses on the objectives

settled by the government, the approaches and methods used, and the recent adopted approach.

In this globalized world, English language has become the most used language all around the
globe in the last decades. It is taught in more than one hundred countries. In this respect Crystal
(1997, p. 127) states that: ‘there has never been a language so widely spread or spoken by so
many people as English.’1t is used as a lingua franca or the universal language namely in the
Arab world, in which, now it is taught as the first foreign language in most Arab countries, used
for business, and education. Learning English is important and helpful for EFL student in order
to understand the values and beliefs of other cultures. According to Al Mutawaa and Kailani
(1989, p.3) “English holds an eminent place in most of the Arab countries owing to the English-

speaking world.”
2.1. English Language Teaching in Algeria

Developing the educational system in Algeria has become a priority for the government since

education is the tool by which the leaders can form the future generations.

With the Arabisation reform. After the independence (1962), English language was regarded as
the second foreign language after French. Starting from 1993, a series of new amendment in the
educational system was presented to enhance the teaching of foreign languages at a young age by
offering the chance to pupils at primary school to select either French of English as the first
mandatory foreign language (Rezig,2011). French language remained in its place, which was no
surprise since Algeria was colonized for more than 130 years and the French language was an

essential part of the Algerian society.

English as second foreign language is taught starting from the first year of middle school.
Thus, English in the Algerian educational system is taught in both of the middle and secondary

levels.

Pupils start learning English at the age of eleven where they finish their four years in middle

school, then they finish their learning of English in secondary school which lasts for three years.




The English language started to be recognized as essential means of knowledge and progress
because all scientific fields are strongly connected and supported by this particular language
(Bouhadiba, 2006). The purpose behind teaching English as a foreign language in Algeria is to
modernize the next generations who were influenced by the language of mass media, world
entertainment and internet, which was not the case for French. According to the Ministry of
Foreign Affairs (2002, p 47):

“English language teaching in our country has to contribute to the development of the
Algerian learners in all dimensions. Among what it advocates in the value of openness on the
world, with respect to the self and others as well as the tolerance required in a society that
tends towards globalization.”

Hence, English language is not regarded as another language used only to communicate or stay
up to date, it is an opportunity for learners to be open minded and global citizens.

2.2. English Language Teaching in Secondary Education
The Ministry of Education prescribed a Secondary Education guideline.According to this
planning, the time allotted for English teaching is three hours to five hours per week at most

according to the streams.

However, the degree of teaching English varies between the branches, foreign languages branch

students study English more than other branches.

Cultural and methodological objectives are behind the introduction of English language teaching

since it aims to help Algerian society to be updated with the modernity through a fully complete

participation within a community of people who use English in all types of interactions, this
particular participation is based on sharing and exchanging ideas and experiences. Hence, this

participation will help for better understanding (Ministry of Education, 2006: 8)
Other aims of teaching English in secondary schools are:

1. To encourage students to accept other cultures: a student aware of the physical and social
changes between cultures is a student who can be a global citizen in the future
. To disseminate the values of tolerance: a student with tolerance values watered by care
and compassion is a student who shares mutual respect through mutual understanding

with others. For example: a Muslim student and a Christian one who are friends.

17




Help students utilize other learning materials: to enable students to achieve the level of
exploitation English documents in new situation at work

Making an autonomous student: To help students promote self-learning

Develop other learning skills: to promote learner’s intellectual capacities of analyzing,

synthesizing and evaluating

2.3. Textbook Role in English Language Teaching

English language teaching is heavily based on textbooks. Course books are designed to
achieve certain goals because they are sources of information, develop language skills and
critical thinking skills. According to Ansary and Babaii (2002, p.1) the arguments for using

textbooks are:

No textbook / No objective: for learners, no textbook means no purpose, the lesson is a
waste of time if the textbook is not present.
Textbook is a framework that regulates and times the programs which make lessons
well organized and simple.

e Inthe eyes of learners, learning is not taken seriously if there is no textbook

e Textbook is a guide and support for learners who use it beyond the class

e Atextbook is a cheap way of providing learning materials

In this regard, Cunning’s worth (1995, p.7) states that the role of textbooks in English language

teaching can serve as:

Textbooks can help present the written and spoken material

Provide activities for learners

Promote interaction between learners since it conveys knowledge as well as values
Serve as a reference on vocabulary, grammar and pronunciation in case of students
facing any difficulties in classroom

Serve as a syllabus that guides them to better understand and participate in tasks

Offer self-access work self-directed learning




2.4. Major Approaches in English Language Teaching (Overview)

Various language teaching methods and approaches emerged over the years in order not to
only convey knowledge but also values and social norms. Each method created emerged as a

reaction or an alternative to the shortcomings of the preceding one.

The Classical method or The Grammar- Translation Method (GTM) is the first method in the
teaching and learning field, it goes back to the Latin and Greek languages. Richards and
Rodgers (1986) proposed some of the principal characteristics of GTM. Grammar was taught
deductively. However, this method did not shed the light on the fact that integration values is a

part of teaching any foreign language.

In the mid-and late 19" century, there was a marked change of emphasis from concentrating

upon the language as a set of structures towards the use of language as a mean of communication
which led at first to the rejection of the GTM, and consequently to the emergence of a new way
of teaching known as the Direct Method (DM).

This method is also known as the Reform Method, it arose towards the end of the 19" century as
a reaction against the GTM. This method was based on the assumption that second language
teaching was in a neutral way as humans learned their mother tongue. Many other approaches
emerged afterwards such as the Natural Approach, the aim of this approach was the basic
personal communication skills and daily language situations such as conversations and listening
to the radio. The teacher’s role is to provide comprehensive input and understandable spoken

language for learners (Brown,2000).
2.4.1. The communicative approach

The Communicative Approach (CA), referred to as the Communicative Language Teaching, was
an approach to language teaching that became popular during the 1970s and 1980s as mainly a
logical extension of the NA and a reaction to the limitations of the previous methods which put

little, if any emphasis on the ability to communicate or interact.

It was also based on the idea that the aim of learning second language was to gain
communicative competence. In other words, the CA concentrated on the communicative use of

language in realistic ways and focused on enabling learners to become communicatively
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competent. Furthermore, Little wood (1981, p.1) states that: ‘One of the most characteristic
features of communicative language teaching is that it pays systematic attention to functional as

well as structural aspects of language. "Thus, the CA focuses on the two aspects of language.

Additionally, the CA is normally characterized as a broad approach to teaching, instead of the
method, with a plainly characterized set of principles. According to Nunan (1999), five

principles of CA are provided:

Learners learn a language through using it to communicate.
Authenticity and meaningful communication should be the goal of classroom activities.
Fluency is an important dimension of communication.
e Communication involves the integration of different skills.
e Learning is a process of creative construction and involves trial and error.
Finally, the CA took into account the four basic linguistics skills as well as the conversational

skill where the social context of utterances plays the significant role.

However, none of these methods and approaches used language as a form of conveying

information as well as norms and values.

2.4.2. Competency Based Approach (CBA)

After the failure of the previous approaches and methods such as Content-based approach and

The Objective-based approach, a new teaching approach was introduced in Algerian in 2003 as a

result of the educational reforms mentioned above.

Competency based approach aims to make a link between learning carried out at school and the

context of use outside the institution (The Algerian Ministry of Education 2005).

A researcher may come across several definitions of CBA, one of these definitions is
Richards and Schmidt, for them CBA is one of the current methodologies that can be described

as an extension of communicative language teaching movement. As stated by them (2002, p.94

“An approach to teaching that focuses on teaching

the skills and behaviors needed to perform COMPETENCES.
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Competences refer to the student’ ability to apply different
kinds of basic skills in situations that are commonly encountered
in everyday life.”
Thus, this approach put to together all the knowledge, know-how and attitudes required for the

solution of real-life problems or situations.

CBA aims at developing communicative, cultural, linguistic and methodological competencies
which help the learners acquire the necessary skills to engage in a relationship with their
environment and help them communicate orally and in writing taking into consideration their
future needs and those of the society in which they live. According to Shuman (1997, p.10):
“Language proficiency is not a unidimensional construct, but a multifaceted modality consisting
the various levels”. The newly designed textbooks and syllabuses in English are based under the
framework of competency-based language teaching in order to develop learner’s ability to
discover, observe and use language skills outside the classroom by performing tasks similar to

real life situations

2.4.3. Characteristics of CBA

Auerbach (1986) identifies the eight key features that characterize the Competency based

curriculum. These features reflect a tendency towards learner centeredness.

1- A focus on successful functions in society: The Competency based curriculum aims to
enable learners to function in the society in a proper manner and to fulfill the demands of
the modern world.

2- A focus on making students skillful in their lives rather than teaching language in
isolation: Competency based language teaching teaches language as a function of
communication about concrete tasks.

Task or performance centered orientation: The emphasis is on what students will be able
to do with the language (overt behavior) as a result of instruction and not on knowledge

about language and skills.




Modernized instruction: Language learning is broken down into meaningful chunks.
That is, objectives are narrowed into sub-objectives. This way, both teachers and learners
can get clear sense of progress.

Outcomes that are made explicit a priori: Learning outcomes are known before the
teaching/learning process starts. They are specified in terms of ‘behavioural objectives
Thus, students know exactly what behaviours are expected of them.

Continuous and ongoing assessment: Students are pre-tested to determine what skills
what skills they lack and pre-tested after instruction on that skill. If they do not achieve
the desired level of mastery, they continue to work on the objectives and are retested
Demonstrated mastery of performance objectives: Rather than the traditional paper and
pencil tests, assessment based on the ability to demonstrate pre-specified behaviours
Individualized, student-centred. In content, level, and pace, objectives are defined in
terms of individual needs; prior learning and achievement are taken into consideration in
developing curricula. Institution is not time based; student’s progress at their own rates

and concentrates on just those areas in which they lack competence.

2.5. Motives behind Implementing the Competency Based Approach in the Algerian
Secondary Schools

There are many factors behind the implementation of the CBA in the Algerian educational

system. The first motive is making the school acquisition viable and sustainable. The school

will be a source for the learners to have knowledge and use it in their real lives. It gives the

learners the ability to reinvest their learning outside the school.

The second motive is developing the thinking process of the learners. This factor is considered
also as an objective. It comes by creating link between having knowledge and ameliorating

thinking processes and using them in different contexts.

The third factor is presenting learning contexts in relation to the needs of learners. Thanks to
CBA, the learners will be able for instance to use the language to communicate. They will reach

this point because there is amelioration in language skills.

2.6. Teacher’s Role in the CBA




The teacher’s role under the CBA changes from one of being an information giver to that
of facilitator. That is to say, the teacher is no more just a transmitter of information. In addition
to imparting knowledge, teachers transmit morality, instil values and prepare trustworthy

citizens.

Besides being assigned to the role of a facilitator who engages learners in tasks, and helps
them develop learning strategies for an effective learning (Chelli, 2010). Additionally, the

teacher is a counsellor in that s/he exemplifies “an effective communicator seeking to maximize

the meshing of speaker intention and hearer interpretation, through the use of Paraphrase,

confirmation and feedback. (Richards& Rodgers, 2001, p. 78). Furthermore, the teacher has to
provide positive and constructive feedback in order to help learners to improve their skills
(Harmer,2001). The teacher is also required to be a researcher and a learner especially in how
projects are realized and what requirements need to be met for the accomplishment of those
projects (Richards & Rodgers, 2001). Another role of the teacher in CBA is to select learning
activities and design syllabus according to the competency the learners are going to acquire
(Richards & Rodgers,2001). In short, the teacher’s role under the CBA is a facilitator who helps

learners to be responsible for their learning and a role model for his / her students.




Conclusion

This chapter provides an overview about the English language status in Algerian educational

systems, more specifically the secondary education system. This Chapter also tackles the CBA

which has recently adopted in Algeria to teach all school subjects including English. After giving

a general overview about the major methods and approaches used of language teaching and

learning which have been changing over the time.

Broadly speaking, the teaching of English at the Algerian secondary school is not only concerned
with general aims of teaching but also global, human and national values are promoted, learners
are expected to learn how to speak about their country and its cultural values in English, as well
as to be open to English, global, and human values which are essential elements of modernity

and globalization.




Chapter Three: Data Collection and Analysis




Introduction

It is extremely crucial that textbooks designers include human values as an important
component since textbook have a virtual role in each classroom. Yet, it is the teachers’
responsibility to make learners familiar with them. That is, embedding morals and principles in
teaching is massively dependent on textbooks, in addition to the teachers’ integration. In
accordance with the rationale of the research, this chapter aims wrap at providing the practical
side of the analysis of human and global values. It is divided into two sections. The first section
is devoted to contextualising the theoretical framework and elucidate the motivation of this
study. In this section, the content of EFL textbook is examined and analysed. Thus, the display of
qualitative results is obtained from the scrutiny of textbook namely:” New Prospects”. For this
concern, the texts and pictures from unit two (2) “lll-Gotten Gains Never Prosper”: Ethics in
Business: Fighting Fraud and Corruption has been analysed following the theoretical framework

explained in the literature review.

3.1. Section one: Textbook Evaluation and Results Analysis
This section is devoted to the process of evaluating the third year of secondary education
textbook “New Prospects”. Hence, it is the qualitative data material of. This section is also

devoted to the results analysis of this study.
3.1.1. Material of the study

The study is concerned with third year EFL Secondary school textbook “New Prospects “as the

basic material of analysis, “New Prospects” contains a great variety of texts which have their

sources indicated as well as various illustrations. It is designed by the Ministry of National

Education. For the designers of the textbook, it complies with the New English Curriculum

objectives for SE3 as laid out by the National Curriculum Committee in March 2006.




3.2. Method and Procedures of the Study

Apparently, the essential tool of collecting data for analysis is the textbook. Hence, this study
includes the principal methods of content analysis which are quantitative and qualitative

analysis.

Content analysis is a process of summarising and reporting written data, the main contents of
data and their messages. Besides, it can be defined as an analysis of the written or visual contents
of a document. Since a textbook book is an official document, it needs to be evaluated, examined
and analysed from different perspectives. Thus, in this research, content analysis is a method and
data collection technique used to summarise and analyse the English textbook entitled “New

Prospects”.

Furthermore, not all textbook texts and illustrations are coded, but only unit two since it is a

common unit to all branches.
3.2.1. Analysis of “New Prospects” Secondary school year three
3.2.1.1. Analysis of The Textbook

“New Prospects” is one of the pedagogical documents presented for third year, secondary school
pupils by the National Authority for school publications, which printed nearly eight million
copies to all third-year pupils. The designers used both visual and linguistic components in the

format of the front cover. The first powerful component that characterizes the textbook is the

visual one since it attracts the attention of the pupils first since it includes pictures of researchers

working on different scientific fields.

The linguistic component includes the title “New Prospects” Written in bold form, besides

the use of colours which is also revealed in the same page.

The back cover is designed in a very simple yet effective way, showing the price of the
textbook, the number of legal depot and the year in which the version of this course book was

printed.

The textbook comprises 270 pages, the first page represents the title of the textbook and the
names of the designers. Pages two and three present the content of the textbook; it includes the

foreword and book map that highlights learning units. Followed by pages four, five, six and
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seven, which are dedicated to the foreword. Then, pages eight, nine, ten, eleven, twelve and

thirteen present the book map that served as a description of the content of the textbook and its

objectives, then it includes the main strategies and methods to the users of this textbook.

Table 3.1. The Components of The Textbook “New Prospects”

“New Prospects” encompasses six units and its content can be illustrated in the following table:

Contents / Units

Topics

Pages

Content

pp I

Foreword

pp IV_VII

Book Map

pp VI XIII

Unit one: Exploring the past

Ancient Civilization

pp 14 _44

Unit two:

prosper

lll-Gotten gains never

Ethics in Business

pp45 73

Unit three: Schools: Different

Alike

& | Education in the World

pp74_105

Unit three: Schools: Different &
Alike

Education in the World

pp74_105

Unit four: Safety First

Advertising  Consumers

Safety

ppl06_134

Unit five: It’s a giant leap for

mankind

Astronomy and the Solar System

pp135_164

Unit six: Keep cool

Feelings, Emotions and Humour

pp165_195

Listening scripts

pp 196_205

Grammar reference

pp206_ 238




Resource Portfolio pp239_270

Acknowledgments pp 271_272

Table 3.1 displays the topics that are the crucial organising principle, which are related to the
themes of the unit.

The textbook is limited to six units that cover several subjects, these topics deal with literary,
scientific and technological concerns and interest. In this respect, each stream should study four
units according to learners’ speciality. For instance, the scientific stream is not concerned with
the topic “Ancient Civilisation”, whereas the topic “Ethics in Business” exposed in unit two is
common with all streams. The learners may be attracted to the topics mentioned in the textbook.
For instance, in unit one, they explore the past. In unit two, they have to know the types of
corruption. Unit three is devoted to the difference between American and British educational

system.
3.2.1.2. Analysis of Unit Two “Ill-Gotten Gain Never Prosper”

The secondunitin the textbook is untitled “Ill-Gotten Gains Never Prosper “or “Ethics in

Business *“. This unit is for both streams scientific and literary, it aims in teaching pupils how to

fight corruption in society and the world in general by mentioning all available ways in order to

integrate human and global values.

There are several common terms that pupils will be familiar with in this unit such as
corruption, ethics in business and more. Corruption is the lack of honesty, integrity and the use
of position of trust for dishonest gain. On the other hand, the most common unethical business
practices in this unit are bribery, which is a practice of offering something usually money in
order to gain an illicit advantage. Money laundering is also another issue tackled in this unit,
money laundering is mainly counselling the source of illegally gotten money, the next term is tax
evasion which is the deliberate failure to pay taxes by making false reports. The common illegal
practice is counterfeit that is turning something original into something fake. The next one is
nepotism which is favouritism shown to relatives or closes friends or a specific race or gender by

those in power by giving them jobs. Embezzlement is another unethical issue which means the
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stealing of appropriation of founds or properties in trusted to someone’s care but owned by
someone else. Other illegal practices are smuggling in all its forms and child labour which is a
rising crime, criminals force small under age children to do paid work in a small industry,

factories, household and more

Through this unit, they will be able to tackle business deals, business plans in addition
to money making. Moreover, some important business practices are highlighted and more

importantly ethics and morals in business.

The first way is appointing honest civil servants who would work for the good of their
society and for its prosperity, workers who are responsible, honest, committed and honourable.
The second point is transparency and accountability, these work ethics are accomplished only by
raising awareness among pupils about the dangerous effects of corruption in society, and this
point is mainly about the severe punishment needed of people who are responsible of corruption
through addicting strict laws. The last point is educating pupils the values of work and teaches

them morals and principles.

Moreover, all the terms mentioned above are presented in both pictures and texts.

3.3. Analysis & Discussion
3.3.1. Pictures Analysis

The first primarily source of analysis in this textbook is visual analysis. Pictures attract the
attention of pupils first and better than the texts. Although the number of images in the unit is
limited. However, several types of pictures are portrayed, such as political cartoons, which can
be somehow complicated to analyse, besides photographs that are certainly one of the best types

of images since in this case English is a foreign language for Algerian pupils.

The following section is dedicated to analysing the images portrayed in the second unit of the

textbook. These pictures represent several issues exciting in underdeveloped and developed

countries. These issues are at the heart of instilling values in future generations.
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Figure 3.1: Under-table payment “New Prospects”, p. 46

The picture shows two men dressed in a very proper way, sitting in a public place, sharing
a coffee table. The man wearing a navy-blue suit seems like he is a wealthy man, next to his seat
there is a red suitcase which he seems like he took money from to hand it to the other man
wearing a red suite. The eye contact between the two indicated that the man in blue and his
facial expressions is a corrupt official offering a bribe to another greedy man to do him a favour

in an unethical manner.

The above picture shows another unethical behaviour that every country suffers from which is
bribery or in other words under-table payment. The aim behind this picture is to know the
attitude that students hold about this immoral act. Including such sensitive topic in the textbook
and in the curriculum as a whole is very important. It extends the cognitive domains of the
students. Hence, this unethical behaviour destroys the economical system and social
relationships in the long term because, it gives the opportunity to people who are not worthy of
getting something done in a proper and professional way. Besides neglecting others who have

both the talent and the experience to manage something in its best form.

Accordingly, students are given many definitions of bribery and they are asked to depict and pick
up the right one with justifications.
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Incredible! He has
taken all these medicines
and yet none of them has cured

hat is even more
incredible is that none
of them has killed him yet !

(From E/-Watan, 26 November, 2006)

k=

Figure 3.2: A Cartoon “New Prospects”, p. 49

This picture taken from a newspaper (ElI-Watan) is somehow confusing for most pupils,
since two thirds discussed the image as followed:

A sick old man lying in hospital bed next to numerous types of medicines on his right-side
suffering from what seems like chronically illness, his face is yellow and a relative that may be a
daughter is taking care of him and an old man visiting him, feeling sad about him taking all the
medicines without getting better at all. The woman states that even though he took each pill,
those pills did not kill him but only made him worse. The picture also shows another man sitting

on left side of the sick man and simply feeling and looking at him in a sad way.
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The last third of the pupils observe that the woman is wishing him death since she said that

none of those medicines has killed him yet.

However, Figure 3.2 demonstrates how the Algerian citizens are treated in the public hospitals. It
literally elaborates how poor people are neglected when they get sick and the law level of the
health system in Algeria. It shows that poverty is dangerous in Algeria and only rich people are

well treated and well taken care of. Hence, the aim of this picture is to make students work in

groups and ponder over such pictures and comment on them and make them critical thinkers.




Business
S busines

Figure 3.3: Business is Business “New Prospects”, p.61

This political cartoon shows a fat bold greedy middle-aged man dressed in a neat navy suit
saying proudly and carelessly “Business is business”. Clearly, he owns a private company which
has no relation to business regulations and nature protection.

Behind this man, several houses that seem to use this man’s product. This leads to a massive

problem which is pollution that destroys the overall planet.

Figure 3.3 represents the unethical behaviour of many corrupt businessmen in every
country. It is very crucial and has a very deep meaning. Giving such pictures to the students is
very important so that they will be very knowledgeable and aware of how business works in their

country.

Hence, the aim of this picture is to evaluate the students’ knowledge about the regulations
of business in their country. It also seeks to find out its impact on the economic system of the
country. Moreover, students are asked to give their points of view on whether business complies

with health, safety and environment regulations or not.
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Figure 3.4: Child labour in a shoe factory “New Prospects”, p.65

The overall picture represents a child who seems from a poor family working in a shoe
factory. The child is under weight, working with a harmful tool without wearing a uniform or
protecting any part of his body. Apparently, this child does not get paid enough for all the risks
he is putting himself in and the unreasonable hours. In case of an injury this under age worker
does not have an insurance. Other employees shown in the photo are older than he is. Besides,

they are wearing uniforms and may even have to handle easier tasks than the young boy has to.

This image rises pupils’ awareness about abusing children by making them work certain
jobs made for older people. This fact affects the growth and the development of the children in
every aspect; physically, socially and mentally. The picture indicates several aspects such as the
growth and the spread of this issue almost all around the globe. The same picture shows the

dangers of working in sweatshops.
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‘I's  awful the way
they're trying to influ-
ence Congress. Why
don’t they serve cock-
tails and make campaign
contributions to Senators
as we do 7’
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Figure 3.5: More jobs “New Prospects”, p.70

The aim behind this picture is to know the reality of most of the politicians in all countries and
how they are handed the governmental system but use their power to serve their needs instead of

the citizens.

Figure 3.5 shows people protesting against injustice and the poverty they are living in. One on
the deepest political cartoons in the unit is this image. An example of poor, severely skinny and

jobless people is the minority of America with no bright future. besides the racial bias.

The same cartoon shows two fat men standing on the sideway, dressing in chic clothes,
carrying cigars and complaining about the others demanding for their human rights. They just

want those people to be servants of the senators.

Figure3.5 is very deep and worth being included to the students since it has a great importance
and it shows how corrupt are the politicians. It is very crucial that pupils get the ability to

comment on such pictures and intervene in political debates and conversations.
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3.3.2. Analysis of Texts
Text 1: Anti-Corruption Education. Page, 245

The text adapted from Bettina Meier, T1 International Secretariat, Anti-Corruption Education,
November, 2004 states that corruption acts as a barrier to education, either by prohibiting the
cost of obtaining an education or by preventing the act of education from taking place in the
allotted space. As results, individuals are deprived of their fundamental right to education in the

absence of teachers.

Proper education is a must to fight corruption in all its forms, since it cannot be prevented
only by using law enforcement, because not in all cases corrupt people are forced to face their

choices outcomes.

Several aspects of anti-corruption regimes are mentioned in the text, such as civil society
organisations. The author made a clear distinction about anti-corruption education and the need
to not only teach children how to fight a bad deed and punish those who break the law, but also
to shape their attitudes in their community, in addition to giving the importance to teaching

ethics and values.

The author mentioned the numerous examples of schools giving the importance to fighting

corruption all around the world. Schools in Macao, Georgia, Colombia and Italy have given

special projects to teach children how to stand on their own and fight against corruption.

Anti-corruption education is expected to increase awareness and change society from its

roots by making children more desirable to have common-shared human values and morals.

However, this type of education is not tackled only in formal educational institutions, but

also outside these schools to fight the “don’t care attitude”.




Text 02: Threats UK E-Trade. P, 246

Elizabeth Judge’s report, “Threats UK E-Trade” sheds the light on the internet and global
common issue of the use of internet in business. Online attacks on businesses are the new path of

crime, as surprisingly as it may seem but internet fraud is as common as traditional crime.

According to the author, eventually each company has to develop the safety of its
computer systems, even though it costs more money than it used to in the last decade of the

century. An example of those companies is the British businesses.

Viruses and hackers are the biggest fear of every growing organisation in UK, in addition,
billions of pounds are spent in order to update their internet security systems, however, most of

them fail to secure their systems from these threats.

Companies do not take into consideration the profits only, that is to say that money is not
the only thing on the line for them, but also their reputations. Since these risks may destroy these

reputations, this leads to losing customer’s trust.

The author covered the topic from different angles, including politicians who have talked
about this phenomenon stating that the web offers incredible opportunities for both workers and

users of the internet and that this new type of business is economically important.

Other organisation mentioned in the text is UK online for business, which promote an e-
trading that protects the company’s programs in the software market industry as well as the

hardware. However, this is not completely free but affordable for each organisation.
Text 03: IT’s a Moral Issue. P, 247 248

This next text is adapted from David Lodge, NiceWork, 1988. The text is a conversation

between an angry man named Wilcox and another heavily-build man Terry smoking a pipe and a

third man named Robyn Penrose who a young university teacher is attending the management

meeting as a part of her training.

The discourse is all about an Asian man from Pakistan or India, none of the employees
complaining about this man know which country he is from. The man is named Danny Ram, he

was moved to this job when the company was short-handed in 1987, and up-graded from




labourer. Wilcox is trying to fire this foreign man, because for him, he is causing a bottle-neck

and that he has been trained but he is making mistakes anyway.

Terry does not have a clue if this man was trained, however he is not interested in firing
him, he simply asked Wilcox to train him if he did not have a proper training before being

employed.

The same man asked Wilcox to give two warnings to the Pakistani man if he does not

do the job right, he can simply fire him on the last warning.

Wilcox rudely said that he is seeing some figures here! Dr Penrose was offended by this
man, however she asked him very politely if he sees that it is wrong to trick a man out of his job

without giving any importance to justice and truth in this business.

The moral issue highlighted in this text is racism, which Mr Wilcox is making it crystal

clear, he wants to fire a man simply because he is from another race.

Gender bias is also a moral issue in this meeting, Mr Wilcox asked Dr Robyn to leave

the room only because she is a woman by describing her a shadow, not an inspector.

Business is a human activity; therefore, it should comply with moral standards, the
example of this businessman abusing employees is a result of greed that is the basic reason of

unfair competition and bias.
Text 04: Bribe-Taking in Wrong. P, 248 249

“No Longer at Ease” is a 1960 novel by a famous Nigerian author Chinua Achebe. It is the story

of an Ighbo man, Obi Okonkwo, who leaves his village for an education in Britain and then a job

in the Nigerian colonial civil service, but is conflicted between his African culture and Western
lifestyle and ends up taking a bribe then having to face being sentenced to a long-term

imprisonment.

Obi accepts the bribe taking, in addition, following things fall apart and Obi’s grandfather
struggles against the changes brought by the English.




The clash between European culture and traditional culture has become entrenched during
the long period of colonial rule. Obi struggles to balance the demands of his family and village

for monetary support while simultaneously keeping up with the materialism of western culture.

Furthermore, when Obi takes a job with the scholarship board and is almost immediately
offered a bribe by a man who tries to obtain a scholarship for his sister, obi rejects both offers of
the man and his sister. Many offers came and yet he does not accept any of them. However,
when Obi sinks deeper into financial trouble in part due to poor planning of his end in part due to

the need to repay for his siblings education.

After the death of his mother and his depression, he begins to accept bribes in reluctant
acknowledgment. The bribe mention in the text is the last one accepted by Obi. He promises
himself not to accept another bride taking, he finally discovers that this last bribe is a part of a

sting operation and he is arrested.

A moral lesson is placed in this text and the novel in general, giving taking and even
witnessing these crimes without making effort to punish criminals is a crime itself. The text set

up a goal of strengthening pupil’s attitudes towards these unethical behaviours and build trust in

the government and the public sector.

3.4. Questionnaire: Directed to EFL Teachers

The next section of the practical part is the questionnaire. This designed questionnaire is
not the basic data collection tool. However, it is a tool of worthy information. It consists of ten
closed and open-ended questions dedicated to teachers of English language. Only third year

teachers were kindly asked to help with this data collection tool.
3.4.1. Questionnaire Aim

Due the pandemic, the administration of the teacher’s questionnaire was sent via e-mail,
twenty-four copies of the questionnaire were sent to teachers from six different secondary
schools. They were from Raid Si-Zoubir, Mohamed Ben Abd Al Krim, Mohammed Dib in Tiaret
and Chadli Kada, Tarek Ibn Ziad and Okba Ibn Nafaa in Frenda.




The questionnaires were received one week later, the structure was clear and contained

two major sections.

The first section was an overall view towards the teachers personal, professional
background and experiences in teaching English as a second foreign language, providing six
different questions. The second section aimed to investigate the teacher’s perspective towards
global and human values embedded in the third-year pupils textbook by giving them three direct

questions. The last part of the section was an optional one, it included one question which was

actually devoted for teachers to be free and comment about the topic and give suggestions.




Section one: Personal and Professional Data

Question 01: Gender

Gender

Figure 01: Teachers’ Gender

The aim of the first question is to identify the whole number of the participants in this
questionnaire. The total number of respondents is twenty-four. Fourteen of them are females,
which corresponds to a percentage of 80% and 8 males which corresponds to a percentage of
20%.

It is clearly noted that females are the dominant gender in the secondary school teachers. This

question was a clear intention to observe the number of the dominant gender in teaching English.




Question 02: Age

Teachers' Age

ll:

between 20 between 31 more than
and 30 and 40 40

m Male mFemale

Figure 02: Teachers’ Ages

The data about teachers’ ages indicate that great majority (70%) are aged between 31 and 40.
They are all females. The rest 10% of female participants and 20% of males have an age that
exceeds 40.

It is clearly noted that most of the teachers asked in this research work are middle aged.
However, this study does not include young teachers.




Question 03: Teachers Experience in Teaching EFL

e For how long have you been teaching English in secondary education?

Teachers' Experience

B Fom5to 10years B Fom1lto 20 years More than 20 years

20,00

f"”.

Fom5to 10 Fom11lto 20 More than 20
years years years

Figure 03: Teachers’ Experience

As far as the teaching experience is related to this topic, we discern that the largest
proportion of the surveyed participants is experienced teachers; 50% of them have an experience
between 11 to 20 years. 30% have more than 20 years experience. Therefore, they have been
using the textbook “New Prospects” since its application and have used it with both generations.
This fact enables them to identify the strengths and drawbacks of the textbook. However, novice

teachers with less than10 years of experience represent only 20 %.




Question 4: Levels of Teaching

e What level do you teach?

Taught levels

Figure 04: Taught Levels

The statistics indicate that the majority of the teachers have different classes. That can be seen as
the appropriate way to gain the experience of teaching different educational levels. That is
because, if the teacher limits himself to teach one level all his teaching journey, he/ she will not
have the experience to teach different levels. Especially since all three years curriculums are
connected to one another.




Section two: Informants’ attitudes towards EFL textbook
Question 05:

e As ateacher, do you find the textbook essential in the teaching and learning process?

The importance of textbook

Hyes mno

Figure 05: The importance of textbook.

The statistics indicate teachers’ opinions about the importance of textbook in teaching
and learning process. They accounted for 80% of females and 13% of males. However, the rest

7% of males claim the opposite.

The results found in these responses are in complete harmony with the teachers’ answers
of the previous question. Since the majority of teachers, estimated at 93% state that they rely on
textbook in their teaching. This fact explains their view in considering textbooks as a
fundamental material. However, for the rest who represent 7% they clearly claim that the
textbook is not the only tool that can be used in their teaching/learning process. Other tools may
be as efficient or even better than the textbook itself. Some of the teachers mentioned that they
use literature by using both long and short stories. They claimed that other tools help more when
their students are bored. Thus, these tools help entertain the students as well as achieving the
overall aim behind replacing the textbook which is delivering better knowledge in a more
enjoyable manner. Some other techniques are used in order to enhance the learning process and

create motivation.




Question 06:

o Do you rely on the textbook while you teach the lesson?

80%
70%
60%
50%
40%
30%
20%

10%

0%
25% 50% 100%

B Men teachers B Women teachers

Figure 06: Teachers’ use of textbook

The statistics indicate that the majority of teachers agree on the fact that they rely on textbook in
their teaching process. They are 70% of females and 10% of males. However, the rest 10% of

females and 10% of males claim the opposite.

The majority affirmed that they use the textbook in their most of teaching time, because it is a
pedagogical document and it saves them more time to find other materials to teach their lessons.
Apparently, 40% of females choose 5 to 15 as a percentage that approximately determine their
use of textbook, 40% of females select 20-50%, however, 20% of males see that 76-100% as the

right percentage that represents their time of using textbook.
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Section three: Informant’s perspective towards human and global values.
Question 07:

e Are human values embedded at the discourse level of English textbook?

Tht existence of human valuesin the
textbook

B yes ¥ no

N 8%

Figure 07: The existence of human values in the textbook.

The statistics indicate that the majority of teachers agree that the human and global values are
well embedded the discourse level of English textbook “New Prospects”. They account for 82%
of females and 10% of males. However, the remaining 2% of females and 6% of males claim the

opposite.

As the results, the majority of teachers who represent 92% believe that the English textbook
“New Prospects’ contains human values, while the rest of 8%, teachers state that the human

values are not embedded in the English textbook.




Question 08:

e How human and global values are portrayed in the textbook?

Materials Pictures Texts Others

Number 12

Percentage%

Table 01: The existence of human values in the textbook.

In order to determine how the human and global values are portrayed in the English
textbook “New Prospects”, teachers’ views were examined. As it is clear in the previous Table

3.2 pictures represent 45% of the total numbers, whereas only 28% in the percentage of texts.

The rest 27% represent the other materials. Some of the teachers mention that they use

several materials not only the textbook such as: audio-visual materials and they even bring other

books, which help learners to understand the ambiguity that the textbook may convey.




Question 09:

e Do you think that your learners are influenced by the values presented in the course
book?

The influnce of human values on the
Algerian students

Myes ®Wno

Figure 08: The influence of human values on the Algerian students.

The statistics show the opinion of the teachers’ attitudes toward their students and whether
they are influenced by the values presented in the textbook “New Prospects”. The majority of
teachers agree that the values portrayed in the textbook have an impact on students since they are

present in several ways and cover most aspects of the issues made by humans.

They account for 60% of females and 17% of males. However, the remaining 4% of
females and 19% of males, on the other hand claim the opposite.

Section four: Informants’ opinions

The unexpected result is that the comments and suggestions in this space was blanked from the

majority of the teachers, who were estimated to number 21 out of 24 teachers.

It demonstrates teachers’ lack of understanding of this study. As a result, previous findings
indicating that teachers are not paying attention to this phenomenon and that such topics have not

been discussed are supported.
On other hand, the rest 3 of teacher’s state that:

_Itiis one of the most important topics that should be treated seriously in the Algerian school.
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_Human values are essential in human life, but the question is how to deal with them and to

implement them in the Algerian educational school to make a good influence on learners.

_The textbook should be revised and restructured again because it is not more updated.

Questionnaire responses: Interpretation and discussion

The aim of the survey was to investigate the different aspects of disseminating values in the
textbook and how those effects learners identity, life goals and desires since they are teenagers in
a sensitive age, finishing their last year in secondary school and passing their Baccalaureate

exam then university.

Following the distribution of a questionnaire to teacher in order to collect data for this study, it is
necessary to clarify some of its findings. It should be noted that the teachers’ responses contain a
sense of contradiction that may have different interpretations. The participant teachers in the
designed questionnaire declare that the human values are embedded at the discourse level of
Algerian textbooks. Teachers believe that the learners attention is more observed when they see

pictures, a few of them assimilate messages transmitted in a form of text.




Conclusion

The analysis of the textbook from the value perspective and the outcome of the teachers
questionnaire made a clear distinction between the combined analysis in which they are closely

integrated.

Firstly, the analysis of the textbook in general and the second unit particularly visualized
human values by conducting a qualitative method; that is by the importance of using this

material in observing lessons, in addition to the use of the listening language skill.

The various unethical behaviours appearing in the second unit “lll-gotten Gains Never

Prosper “of the textbook “New Prospects” are the secondary motive behind this study.

Their influence on third year learners of secondary education was the major motive behind

this study. It conducted with the findings that the human rights and morals are carefully selected.

The questionnaire on the other hand indicates that most teachers are not very helpful in
terms of teaching values, simply because the textbook has become habitable for them. Few

teachers give a significant amount of time and experience to transmit the message to their

learners via the textbook by not just teaching them the language skills but to also try as hard as

they can to help making better future leaders.




General Conclusion




General Conclusion

The importance of human values and global values requires devoting studies to investigate
whether human and global values are portrayed in the level of teaching and learning process

dedicated to the next generations and how they are portrayed in the formal course books.

For the foregoing, this research study is another study devoted for the importance of
disseminating human and global values in the Algerian textbook of secondary education

designed for third year pupils. It was meant to investigate

To obtain valuable data, three methods of data collection method were adopted in the
process. The qualitative data collection aimed at highlighting the human and global values
disseminated in the textbook of secondary education directed to third year students “New
Prospects”. In order to determine the representation of these two types of values, the texts and
pictures of unit two “llI-gotten Gains Never Prosper” were analysed, and a questionnaire directed

to secondary school’s teachers is the third and the quantitative method of the research.

The pictures were the first part of the content analysis under the qualitative method in chapter

three, followed by second part which is the analysis of the texts.

In order to determine the existence of the human and global values in the textbook, a
questionnaire was designed for teachers to find out the types of human and global values
represented in the textbook, how these values are portrayed and the affect of them on the

learners.

The data gathered from the textbook and the findings collected from the teacher’s
questionnaire in the study confirmed the hypothesis about the existence of human and global
values in the textbook of English “New Prospects”. The values are represented in different

forms.

The designers of “New Prospects” designed the textbook in a neat and effective manner to
enhance the pupils understanding to the presented values. The results revealed that using
pictures in EFL textbooks are more effective than texts and play a great role instilling human and

global values among students.




In short, the aim of this study is to find out what are the human and the global values portrayed
in the textbook “New Prospects”, how they are presented, and their affect on secondary school

students.

The major aim of this study is to investigate the impact of using textbook in secondary schools
classrooms, how this material is used to achieve the effective learning environment and its role in

instilling human and global values among high school students.

To sum up, textbooks are a fundamental material and play the basis role in disseminating
human and global values among students in the classroom, this helps with shaping their

characters to face life challenges in the future. Besides providing an educational outcome, the

textbook offers a unique help to students since it provides activities and opportunities to help

them distinguishes between what is right and wrong,
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Appendices



This questionnaire is a part of our MA dissertation to collect data about the dissemination of
human and global values in the Algerian textbook of English language, the study is concerned
with the third year book of secondary education, it aims to investigate and analyze human and
global values portrayed in the English textbook, also enabling students to understand about
values in the textbook to raise the awareness about them, you are kindly asked to be a part of this
survey. Please tick the box (es) you think is the most appropriate.

Section one: personal and professional information
1-Gender:
a-male ] b-female [

2- Age:
a- 25-30 L1

b- 30-40 ]
c- Morethen40 []

3- Experience in the field

For how long have you been teaching English in secondary education?

a- From 5 yearsto 10 years ]
b- From 11 years to 20 years ]
c- More than 20 years ]

4- What level do you teach?

Section two: Teachers and textbooks

5- As a teacher, do you find textbook essential in the teaching and learning process?

a-YES [ b- NO ]




6- Do you rely on the textbook during the lesson?

a-YES [] b- NO ]
If yes, to what extent do you use the textbook?
a-25%
b-50%

Section three: Informant’s perspective towards human and global values.
7- Are human values embedded at the discourse level of English textbook?
a-YES [] b-NO []

8- How human and global values are portrayed in the textbook?

9- Do you think that your learners are influenced by the values presented in the course
book?

a-YES [1b-NO 1
Section four: informant’s opinions

We would be thrilled to read any suggestion or comment concerning the topic.
Please be free to share your thoughts in this section. Thank you for your participation and most
importantly thank you for your time.
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The dissemination of human and global values among the next generations is extremely
important. However, it is not an easy task, even though it opens up new horizons to
secondary education students. One of the material to disseminate values is the textbook.

The research aims at analyzing the content of the English language textbook *“New
Prospects” designed for third year students of secondary schools . Two data methods were
adopted: content analysis of the second unit “lll-Gotten Gains Never Prosper” using texts
and pictures. Besides, a questionnaire directed to secondary schools teachers in order to
know what their attitudes are towards the dissemination of human and global values in the
textbook.

Résumé en francais

Malgré I'importance de diffuser les valeurs humaines et universelles aupres des

générations futures, c'est une tache difficile a imposer. Bien qu'il ouvre de nouveaux
horizons pour les apprenants du secondaire. L'un des supports pour faciliter la diffusion
des valeurs de toutes sortes est le manuel. Le but de cette recherche est d'analyser le
contenu du manuel de langue anglaise « New Prospects » destiné aux apprenants de
troisieme année du secondaire, en se basant sur deux méthodes de recherche, a savoir :
I"analyse du contenu des textes de la deuxieme unité « Ill-Gotten Gains Never Prosper »Ainsi
gue des images, en plus d'un questionnaire adressé aux enseignants de I'enseignement
secondaire afin de connaitre leur point de vue sur la diffusion des valeurs humaines et

universelles a travers le manuel .




