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Abstract

To explore Algeria's linguistic landscape, it is essential to consider various factors, including
colonial history and the emergence of multiple civilizations, which have led to significant
linguistic richness. Against this backdrop, this study investigates the impact of Kabyle linguistic
interference on the acquisition of Algerian Arabic (AA) as spoken in Tiaret city. The study

seeks to identify whether there are linguistic errors made by Kabyle speakers when using this

spoken in Tiaret, and the type of interference. To this end, the study at hand employs a mixed-
method approach. A structured questionnaire is administered to both Arab and Kabyle-speaking
communities, comprising 109 participants in Tiaret, to gather data relevant to the research
questions. Additionally, qualitative recordings of seven (07) Kabyle speakers making errors in
the AA dialect as spoken in Tiaret are analyzed to provide deeper insights. The findings of this
study indicate that Kabyle variety in Tiaret exhibit negative transfer in different linguistic levels
including, phonetics, grammar, and vocabulary, in their acquisition of Algerian Arabic as
spoken in the research setting. Based on these results, the study offers strategies that can be
implemented to mitigate negative transfer effects and enhance the learning process for Kabyle

speakers acquiring Algerian Dialectal Arabic (ADA).

Keywords: Linguistic landscape, language interference, negative transfer, Algerian Arabic,
Kabyle variety.
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General Introduction

Arabic and Berber, as official languages in Algeria, contribute significantly to the
country's linguistic diversity. The coexistence of these languages has led to linguistic
interference, impacting the learning of the Algerian Arabic dialect. This phenomenon, where
one language affects another, is not unique to Algeria but is observed globally and has been the
subject of extensive research in recent years. Linguistic interference plays a crucial role in the
formation of new languages and linguistic variants, highlighting its importance in

understanding language dynamics in diverse regions.

Since Arabic is widely used as the primary means of communication in Algeria, the
Kabyle-speaking community may face challenges in language acquisition. These challenges
can arise in areas such as communication and education, as Kabyle speakers are primarily
acquainted with their native language. The interference between the Algerian Arabic dialect
and Kabyle presents numerous hurdles, making this an interesting case study for second
language acquisition. This situation also demonstrates how Kabyle speakers integrate their
mother tongue's system to acquire the target language. The present study seeks to investigate
this specific phenomenon, in other words, Kabyle linguistic interference on the acquisition of
the Algerian Arabic dialect. It aims to understand the obstacles and gaps Kabyle speakers
encounter while speaking this target language. Stated differently, when a speaker decides to
learn a second language, their integrated linguistic system, shaped by the mother tongue, serves
as the foundational framework. Therefore, the mother tongue plays a significant role in shaping
the control of sounds, vocabulary, and structure in the acquisition of a new language.
Consequently, language transfer can lead to either negative or positive effects on the
pronunciation and communication of Algerian Dialectal Arabic. These transfers, whether
negative or positive, are influenced by a variety of factors. It is essential to enhance positive

transfer and mitigate negative transfer through strategic approaches.

1. Research Motivations

As EFL students of linguistics, we recognize the evident differences between the two languages
codes. This distinction, and its implications for the process of acquiring and mastering a second

language, are particularly reflected in Algerian Dialect Arabic (ADA).
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The motivation for this research arises from the observation of widespread videos on public
and accessible media platforms, which showcase Kabyle speakers making linguistic errors
when attempting to speak Algerian Arabic in various settings. This phenomenon has
incentivized us to conduct a study relevant to linguistics, aiming to explore the underlying
factors contributing to these errors and to provide insights into the process of second language

acquisition in this context.
2. Research Aims

The current study intends to investigate the influence of Kabyle linguistic interference on the
acquisition of the Algerian Arabic dialect (ADA), as well as to identify the errors made by the
Kabyle speech community at various linguistic levels. Furthermore, this study aims to improve

the learning of Algerian Arabic by providing solutions and recommendations.

3. Research Significance

This study is significant as it examines the influence of the Kabyle variety on Algerian
Dialectal Arabic with the aim of analyzing and correcting errors, facilitating pronunciation, and
enriching the literature in this field. Additionally, this research provides valuable insights into
the process of second language acquisition among bilingual communities, informs language
teaching strategies, and contributes to the development of more effective educational programs
for speakers of minority languages. By addressing these aspects, the study seeks to enhance

linguistic integration and communication within the diverse Algerian society.

4. Research Questions
The primary questions this study seeks to answer are as follows:

Q1. To what extent does the Kabyle variety interfere with the acquisition of Algerian Arabic
(AA)?
Q2. What specific linguistic errors do Kabyle speakers make when attempt to speak Algerian

Dialectal Arabic (ADA)?

Q3. What strategies can be implemented to mitigate negative transfer effects and enhance the

learning process for Kabyle speakers acquiring Algerian Dialectal Arabic (ADA)?
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5. Research Hypotheses
Three hypotheses are put forth as anticipated answers to the research questions addressed:

H1: The Kabyle variety may significantly interfere with the acquisition of Algerian Arabic
(AA), perhaps resulting in frequent phonological, syntactic, and lexical errors by Kabyle

speakers.

H2: Kabyle speakers may commonly make specific linguistic errors when attempting to speak
Algerian Dialectal Arabic (ADA), including incorrect pronunciation of phonemes, misuse of

grammatical structures, and the incorporation of Kabyle vocabulary into AA sentences.

H3: Implementing targeted language instruction strategies, such as immersive language
experiences, may mitigate negative transfer effects and enhance the learning process for Kabyle

speakers acquiring Algerian Dialectal Arabic (ADA).

6. Research Methodology

Given the complex nature of the topic under investigation, the present research employs a
mixed-method approach. A structured questionnaire is administered to a random sample
selected from both Arab and Kabyle-speaking communities, totaling 109 participants in Tiaret,
to collect data relevant to the research questions. Additionally, qualitative semi structured
recording is made of seven (07) Kabyle speakers exhibiting errors in the Algerian Arabic (AA)
dialect as spoken in Tiaret, providing deeper insights into the phenomenon. These tools are
utilized to assess perceptions of interference, challenges encountered, and strategies employed

in the acquisition of Algerian Arabic.
7. Research Structure

This work comprises a general introduction, three chapters, and a general conclusion. The first
chapter focuses on the theoretical framework, divided into two sections. The first section aims
to establish the sociolinguistic and historical context of Algeria, emphasizing the linguistic
diversity present in Algerian society; including Algerian Arabic (AA) and Berber languages.
The second section delves into language phenomena relevant to the case study; such as code
switching. The second chapter is dedicated to data collection, employing a mixed-methods
approach; this includes the administration of a quantitative questionnaire and qualitative audio

recordings. The third chapter entails an analysis of the collected data; involving a

3
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comprehensive examination of the findings and subsequent discussion. Additionally, a set of
recommendations provided. It is noteworthy that the entire work adheres to the 6th edition

APA style guidelines.
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LINGUISTIC SITUATION IN ALGERIA



Chapter One: Historical Background and Linquistic Situation in Algeria

Introduction

Algeria is distinguished by its magnificent natural diversity, extensive history, and rich
legacy impacted by the French, Arabic, and Amazigh civilizations. Linguistically, Arabic and
Berber are Algeria’s national and official languages; the majority speak Arabic, while the
minority speak Berber. In this chapter, we highlight the Kabyle community as a particular group
residing in Tiaret to discuss the process of acquiring Arabic as a second language. Also, this
chapter tackles the diversity of speech varieties in Algeria, notably standard Arabic, Algerian
Arabic, Algerian dialectal Arabic, Berber, French, and English. Additionally, presenting a set
of phenomena such as diglossia, bilingualism, multilingualism, borrowing, code switching, and
code mixing. Moreover, this chapter includes a brief passage about language interference and

language acquisition.
I.1 Key Linguistic Definitions
1.1.1 Language

According to Gorys Keraf (1997:1), language is a means of communication between
members of the community in the form of a symbol of sound produced by the speech organs.
While, according to Chomsky (2002: 1), language is a natural object, a component of the human
mind, physically represented in the brain and part of the biological endowment of the species.
Moreover, Ferdinand de Saussure (1916) states that langue, language, is the system of sings
that a speech community has agreed upon. It is one homogeneous whole; it exists outside the
individual who can never create nor modify it by himself. However, the American linguists
Bernard Bloch and George L, Trager formulate the definition of language, “A language is a
system of arbitrary vocal symbols by means of which a social group cooperates”. Language
serves a tool of communication for developing and asserting one’s identity within a group or

culture. According to Ralph W. Fasold (1990: 9):

“A precise definition of language is not easy to provide, because the
language phenomenon is complex. Slightly modifying a definition
provided by Finegan and Besnier (1989), we might define language as a
finite system of elements and principles that make it possible for speakers

to construct sentences to do communicative jobs”.
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1.1.2 Dialect

According to Funk and Wagnalls Encyclopedia, a version of a language differs in some
aspects of grammar, pronunciation, or vocabulary from other forms of the same language. Since
language is both individual and social, every speaker, whether individually or in a social group,
has a set of features in his dialects that may distinguish him from other individuals. Based on
this idea, a dialect is a variety of language spoken by a specific social group or class,
distinguished by a systematic difference in pronunciation, syntax, and vocabulary from other

variants of the same language. Chambers and Trudgill (2004:45) state:

"All dialects are both regional and social, all speakers have a
social background as well as regional location, and in their speech
the often identify themselves not only as natives or inhabitants of
a particular place, but also as members of particular social class,

age, group, ethnic background or other social characteristics."

Based on what Chambers and Trudgill said in their book, there are three types of dialects

as follow:

A. Regional: is a sub-group variety of language associated with a particular geographical
area; such as the Kabyle variety used in Bejaia and Tizi Ouzo are not the same.

B. Ethnic Dialect: a sub-group of varieties of a language that is associated with a particular
ethnic group; for instance, the Tiaret and its environs, in Tiaret they use the sound /dz/ in
/dzibili/ while, in Tiaret's environs they use the sound /g/ in /gibili/ which means (give
me)

C. Sociolect: is a form of a language (non-standard dialect) or a set of lexical items used

by a socio-economic class, an age group or other. For example, oldest people greet with
(asalamu alikum) /?aes.see. la:.mu See.leej.kum/ whereas, youngest peoples greet with

(wech) /wef/ means (hello).
1.1.3 Accent

According to J.K Chambers & peter Trudgill (1980:5) “Accent refers to the way in which
a speaker pronounces, and therefore refers to a variety which is phonetically and/or

phonologically different from other varieties
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Recent studies, in dialectology were mainly define accent as the way in which an
individual or a group of speaker pronounces words or sounds in a language specific to a country,
region or social class. In other words, it is a distinct of producing speech and it contains different
features, phonological such as vowels, consonants, stress, rhythm. On the other hand, accent is
natural and inherent part of language, they can vary based on different factors such as
region(geoFigureical), social background and individual speech habit. Accents are the many
ways that native and non-native speakers of a language pronounce their language, according to
Levis & Zhou (2008). According to the definition given, there are three different kinds of

accents.

A. Regional Accent: it is one of the most common forms of accent in sociolinguistic.
People from different geographical areas often have distinct pronunciation patterns that set their
speech apart.

B. Social Accent: it is associated with social groups. Different social classes, ethnicities or
cultural backgrounds can lead to a variation in pronunciation.

C. Foreign Accent: it occurs when a person speaks a language that is not their native

language.
1.1.4 Register

In the field of sociolinguistics, register is defined as a fundamental notion for writing
and responding to spoken language. It is a term that refers to a specific sorts of language used
for specific reasons. According to Halliday & Hassan (1985: 89), register is a language variety

that is associated with the different use in different situations.
Based on these definitions provided, there are four types of register

A Frozen: this form is frequently termed the static register because it refers to historic
language or communication that is intended to remain unchanging such as constitutions or
prayer for example: the Bible or the Holly Quran.

B. Formal: is employed in professional, academic or legal settings where communication
must be respectful, continuous and constrained. Slang is never used and constructions are rare
such presidential speeches or news.

C. Casual: this is the register that people use with their friends, intimate acquaintances,
coworkers and relations. It is generally the one you think of when you consider how you

communicate with other people, especially in a group environment. Slang constructions and
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vernacular grammar are all commonly used and people may also use expletives or off-color
language in particular circumstances such as among friends or close colleagues.

D. Intimate: according to linguists, this register is only used on exceptional occasions,
typically in secrets and between two persons. Something as basic as an inside joke between two

college mates.
1.2 A Historical Background of Algeria

Algeria is a country in north Africa that is officially known as the People’s Democratic
Republic of Algeria. It is a part of the Maghreb region and is well known for its rich cultural
diversity. Algeria is renowned for its long history, which dates back thousands of years. During
this time, the Carthaginian and Numidian Empires among others formed in Algerian territories
and later the Roman and the Byzantine Empires partially ruled it. Algeria as a result became a

mixture of languages and ethnic group. Dr Brahmi (2021,38) states that:

“Algeria as a vast Maghrib country rich with its cultural diversity
and long historical events, has attacked the attention of many
languages’ researchers and dialectologists, the most important

accessible works are those of Marcais.”
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Map 1: Algeria Country Profile — BBC News

1.2.1 Algeria During the Roman and the Byzantine Empires

Numerous empires and dynasties have passed through Algeria, including the Numidians
of antiquity (3rd century B.C.), the Phoenicians, the Carthaginians, the Romans, the VVandals,
the Byzantines, more than a dozen Arab and Amazigh dynasties, the Spaniards, and the Ottoman

Turks.

1.2.1.1 Roman Empire

Increases in urbanization and in the area under cultivation during Roman rule caused
wholesale dislocations of Berber society. Nomadic tribes were forced to settle or move from
traditional rangelands. Sedentary tribes lost their autonomy and connection with the land.

Berber opposition to the Roman presence was nearly constant. (Helen Chapin, 1993, p 8)

10
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During the Roman Empire, Algeria was known as Numidia following the destruction of
the Carthaginian Empire and afterwards become a part of the Empire’s African provinces. The

region was affluent with cities like Timgad flourishing as hubs, commerce, and culture.
1.2.1.2 Byzantine Empire

Following the collabs of the western Roman Empire, Algeria was subject to the
Byzantine Empire’s authority in the 16" century. The region was rolled by the Byzantine for
many centuries by building fortifications and administrative hubs in order to fight against the
external threats specially from the vandals and later Arab conquest. Belisarius, general of the
Byzantine emperor Justinian based in Constantinople, landed in north Africa in 533 with 16,000
a year destroyed the Vandal kingdom. Local opposition delayed full Byzantine control of the

region for twelve years. (Helen Chapin, 1993, p 11).
1.2.1.3 Arrival of Arabs / Islam

During the 7" century Arabs arrived to the north of Africa and preached their religion, Islam
was first brought to Algeria by the Umayyad dynasty following the arrival of Ugba Ibn Nafi in

drawn-out process of conquest and conversion stretching from 670 to 711.

Berber converted to Islam, Algeria was greatly influenced by Arabs especially in the
cultural and religious aspects so that Islamic civilization contributed to the establishment of
educational and religious institutions, teaching Berber the Arabic language and adopting it as
the dominant religious and cultural language. Nonetheless, the Islamization and Arabization of
the region were complicated and lengthy processes. Whereas nomadic Berbers were quick to
convert and assist the Arab arrival, not until the 12" century under the Almohad Dynasty did
the Christian and Jewish communities become totally marginalized. (Helen Chapin, 1993, p
11). According to Naima Mouhleb (2005, p 9) states that: "Algeria sees itself as part of the
Arab and Muslim worlds. The bulk of the population is Arabophone, speaking a vernacular
dialect of Arabic. Furthermore, a small percentage of Berberophones speak a range of Berber

languages and dialects.”
1.2.1.4 Ottomans

Between 1525 and 1550 the Ottoman Empire dominated an area known as Ottoman

Algeria in the Maghreb region. The regency of Algeria was formed by Turkish admiral

11
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Hayreddin Barbarossa in roughly 1525 when he took the city of Algiers which quickly became
the base from which the Ottoman Empire assaulted European trade in the
Mediterranean in acts of piracy.

By 1545, Algiers became the center of Ottoman control in the Maghreb followed by the
establishment of a proper Ottoman administration, governors with the title of Pacha king,
Turkish as the official language whereas Arabs and Berbers were barred from government
positions. Overall, the Ottoman Empire contributed to be diversification of language and literary
culture in Algeria through language interaction and linguistic interference between Turkish and

Algerian civilizations.
1.2.1.5 French Invasion

French authority in the region began in 1830 following the successful French invasion
of Algeria and continued until the end of the Algerian war in the 20" century, when Algeria
achieved independence in 1962; after being a French colony from 1830 to 1848, Algeria was
recognized as a department or part of France, from 4 November 1848 when the constitution of

the French second republic went into effect until its independence on 5 July 1962.

The colonial authorities adopted a cultural imperialism agenda aimed at suppressing
Algerian cultural identity and reshaping society along French lines. Local culture was
systematically eradicated, mosques were converted into churches and traditional medinas were
demolished and replaced with roads. Prime farming land was reserved for European
newcomers’ French settlers welded the majority of political and economic authority while
indigenous peoples were reduced to servile status. Algeria gained independence in 1962

following an eighteen-year period of French dominance.

1.3 Linguistic Landscape of Algeria: An Overview

The linguistic landscape of Algeria is remarkably diverse, reflecting its rich cultural and
historical heritage. Classical Arabic (CA), the revered language of the Quran, is primarily used
in religious contexts. Modern Standard Arabic (MSA), an evolution of CA, serves as the formal
written language in media, education, and official communication. Algerian Arabic (AA) is the
colloquial dialect spoken daily by the majority of Algerians. Additionally, various Berber
languages, including Kabyle, Tashawit (Chaoui), Tamzabit, Tachenwit, Tashelhyit, and

Tamahaq (Targui), highlight the indigenous linguistic diversity of the region. French, a remnant
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of colonial influence, remains widely used in administration and education. Recently, English
has been gaining prominence, reflecting Algeria's integration into the global linguistic

community.
1.3.1 Classical Arabic (CA)

Arabic varieties are the linguistic systems spoken by native Arabic speakers. Arabic is
a semitic language from the Afro-asiatic family that developed in the Arabian Peninsula. A few
thousand years before Islam, it began in southern Arabia or what is now Saudi Arabia and
Yamen and spread throughout the Arabian Peninsula. People in the Arab world either preserved
their native dialects or absorbed Arabic into their existing languages resulting in a diverse range

of Arab dialects.

Classical Arabic (CA, henceforth) Is the language of Quran, it is rarely used except to
recite the Quran or quote ancient religious books. Nowadays only Muslim clerics who have
attended religious schools can master writing and speaking CA, as Islamic and Quranic studies

necessitate sophisticated mastery of Arabic syntax, lexicology and semantics.

In other word, CA holds the most esteemed place among all Muslims around the world
due to its religious and historical value as the language of both Quran the literary heritage of
Arabs.

Semitic Languages
West Semitic East Semitic
— a = T
MSA Ethiopian Central Semitic Eblaite Akkadian
Northwest Semitic ~ Arabic ~ Sayhadic Assyrian ~ Babylonian
Ugaritic  Canaanite  Aramaic

Figure 1: Semitic Languages Family Tree (Huehnergard & Rubin, 2011)
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1.3.2 Modern Standard Arabic (MSA)

Overtime, the official classical Arabic, (CA henceforth) began to evolve into a more
accessible and light variety known as modern standard Arabic (MSA henceforth), it is almost

identical to CA but with simpler terms and fewer grammatical difficulties.

Modern Standard Arabic is the written language used in Arabic books, novels, newspapers,
magazines and schools. Most educated Arabic speakers may use MSA as a common code or a
lingua franca to communicate with one another regardless of nationality or local dialect.
Modern Standard Arabic is practically completely absorbed and understandable to all Arabs
most of them have had ample exposure to MSA through media printed materials, religious
activities and specific work-related or social settings. Ennaji (2005) has said that “Standard
Arabic is widely used in the media and education to the extent that it has become less archaic

than Classical Arabic and accessible to the majority of schooled people.” (p.54)

Regarding Algeria, MSA has been designated as the country’s national and official
language in addition to serving as the language of government, media, education and

administration. MSA is currently acknowledged as the greatest linguistic variation.

1.3.3 Algerian Arabic

Algerian Arabic (AA, henceforth) also known as dzirya, darja or derja is a dialect of
Arabic spoken in Algeria, it belongs to the Maghrebi Arabic Dialect continuum and it’s
generally intelligible with Tunisian and Moroccan dialects. Additionally, it is a native dialect
of 75% to 80% of Algerians. Also, it is understood by 85% to 100% of them. AA is a spoken
language for a daily conversation and enjoyment whereas MSA is typically reserved for formal
purposes and education. As with the rest of Arab world, this language predicament has been
defined as diglossia. Linguistically, speaking this colloquial language is considered to be a
bland of some conventional Arabic, French, Spanish and Turkish, making it complicated and

understandable among Algerians.
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1.3.4 Berber Varieties

Algeria’s official languages are Arabic and Berber as established in its constitution with
the former since 1963 and the latter since 2016. Berber has been recognized as a national
language through constitutional amendment since March 8, 2002. In February 2016, a

constitutional resolution was enacted to make Berber an official language alongside Arabic.

According to Lipinski, E. (2001) the name Berber has ancient parallels in Roman and
Greek names such as Mazises, although ibn Khaldun argues that the name mazigh is taken from
one of the Berbers early forebears. Berber is used as an umbrella term to refer to all of Algeria’s
minority languages. The Berber language is said to be native to Algeria, it covers a huge section
of north Africa, including Tunisia, Morocco, Mauritania and Libya. Estimates of present,
Tamazight speakers in Algeria range from 17% to 45-55 % of the population, with some
districts such as Kabyle being largely Amazigh speaking. Other Tamazight-speaking
populations are found in central regions such as Ghardaia and the Sahara. Amazigh culture is
not homogeneous. approximately half of the Tamazight-speaking population lives in the hilly

hills east of Algeria.

Over time, kabyles have relocated in considerable numbers to cities in Algeria and
France in pursuit of work. The chaouia the biggest Amazigh community, lives in eastern
Algeria’s harsh mountains. Two minor Amazigh communities are the mozabits of Ghardaia and
the Tuareg of the south. The 12,000 nomadic Tuareg live almost solely in the hilly massifs of

aggar and ahaggar in southern Algeria.

Nowadays, Sunni Muslims makes up the majority of Berbers. The geography and
history of north Africa are all included in the Berber identity which typically extends beyond
language and ethnicity. In addition, Berbers are not a uniform ethnicity, they represent a variety
of communities, ancestors and lifestyles. The Berber people’s unifying powers might be their

shared language or collective affinity with their Berber origins and history.

The Berber alphabet is known as tifinagh, and according to anthropologist Jean, S in his
book Berbers, the origins of the word tifinagh are Phoenician. It is primarily an abjad script
used for writing the Tamazight language. It was adopted and fixed in the 19" century, precisely
in the 1960s by Mammeri, M. (1976) as he spoke about it in his book Berber grammar.
According to Naima Mouhleb (2005, p 16) says that: “The University of Laval acknowledges
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twelve Algerian Berber dialects: thagbaylit, shawiyya, Tamazight, Thaselhit, Thumzabt,
Tazenatit, Tamahaq, Shenoua, Tamazight Tidikelt, Tamazight Timacin,

Thagargrent, and Thadaksahak™ (university of Laval 2005)

1.3.4.1 Kabyle

The Kabyle people are Algeria’s largest homogeneous cultural-linguistic-ethnic
community and they are regarded the most traditional Berbers in north Africa. They have
become a dominating group of Algeria, accounting for an estimated 40% of the Algerian
population and they originate from Kabylie, which is located in the northern area of Algeria.

As Weitzman, M. (2001:2) states that:

“The Kabylian are unique among the Berbers in that they have a
long history of corporate identity and have been intimately
involved in the major developments throughout Algerian history.
Since the time of the French conquest from their fierce resistance
to the French rule, to being the subject of sustained French

attention in an effort to wean them away from Algeria’s

Arab Muslims”

Tagbaylith is spoken primarily in the country’s center north. The kabylia region is made
up of various wilayas including Tizi Ouzou the capital city of the grand kabylia and Bejaia
which represents the small kabylia. In addition to other urban centers like Bouira, Borj
Bouarerij, Boumerdes and some more regions like Beni Werithlan in Setif. Aside from this,
takbaylith represents the Amazigh kind that we are dealing with in this research. According to
Naima Mouhleb (2005, p 7): “Algeria considers itself a member of the Arab and Muslim worlds.
The majority of the population is Arabophone, speaking a vernacular dialect of Arabic.

Furthermore, a tiny number of Berberophones speak multiple Berber languages and dialects.’

Neo-tifinagh is an alphabet designed by the Berber academy to adopt Tuareg tifinagh

for use with Kabyle; it has since been updated for use across north Africa.
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Figure 2 :Tifinagh Alphabet _ Wikipedia

1.3.4.2 Tashawit (chaoui)

The Chaoui people represent a significant Berber population that was traditionally
isolated from many political developments in urban Algeria. Tashawit is a part of the Berber
language family in northeastern Algeria including the cities of Batna, Biskra, Setif. Khanchla

and Annaba.
1.3.4.3 Tamzabit

They belong to a sizable Berber tribe who’s etched tifinagh letters and symbols surround

the mzab valley.

The Zenati language known as tamzabit or mzab is spoken by the mozabites who
inhabited in a vast portion of middle southern Algeria. A tinny population of mozabites

immigrants speak tamzabit in other nearby cities they also use Algerian Arabic.

1.3.4.4 Tachenwit

The chenouis, also known as the chenwa are a Berber ethnic group native to the chenwa
mountains in northern Algeria. They traditionally inhabit areas between the east of Tnes and
the west of Tipaza and Cherchel. The chenouis people number approximately 160,000 and
speak the chenwa language, a northern Berber language that is closely related to the chawya
and zenata varieties spoken by Berbers in the Aouras mountains of eastern Algeria and the rif

region. The chenwa language has approximately 76,000 speakers.

1.3.4.5 Tashelhyit
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Tashelhyit also known as sheliha is a cluster of the Zenati languages, which belong to
the Berber branch of the Afro-asiatic family. It is spoken in some oases in southwestern Algeria
and over the border of Morocco. These locations encompass the majority of the Ksour between

Mechria and Lahmar.
1.3.4.6 Tamahaq (Targui)

Is spoken in the southern Algeria regions of Tasili and Ahaggar. Together with
Tamashek and Tamajak, the primary subbranches comprise the Tuareg variety, which is

common in Mali and Nigger.

1.3.5 French

After 132 years of French colorization, French was introduced into the Algerian
community, either directly or indirectly as previously described. Nowadays, French is still
essential because of its widespread use in Algerian administration and it is the language used
for various disciplines in higher education. It is also part of the Algerian standard school
curriculum (Ben Rabah, 2014). According to Naima Mouhleb (2005, p 23):

“French is a special case since it is not directly a mother tongue in
Algeria, despite its important Role and prevalence. However, among a
large percentage of the educated it has a prominent place also in daily
communication. | have therefore included French in the figure below
both as a vernacular and as a formal variety. French is included as a
vernacular variety because it is used in situations of code switching or
other speech behaviour, often borrows and is influenced by the other
vernacular used at the same time. Hence, it is a different variety then

the written and formal French variety.”
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Figure 3: Bilingual French-Arabic Wikipedia

1.3.6 English

Most countries use English as their first foreign language. English has become the global

language since it is the language of science and technology (Belarbi, 2013).

The new Algerian educational system promoted English. It was added in the Algerian
school curriculum, and it is taught beginning with the first year of middle school. However,
starting in 2023, English instruction began in third year primary school; this approach provides
Algeria with the opportunity to develop its English language skills. According to
Cordel (2014), In the current time, it is obvious that the high number of youths among the
Algerian population may effect on the emerging of foreign languages like English, it can be the
key for an active population that will be involved in the job market, especially in domains as
tourism, industry and any other domains that related with technology which needs the use of

English.

1.4 Language Contact Outcomes

Significant advancements have been achieved in several areas of language contact
research, such as bilingualism, linguistic borrowing, diglossia, and code-switching and mixing.
The connections between these domains have received less focus, making it possible to compare

findings in one area with those in another.
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1.4.1 Diglossia

Ferguson was the first linguist to coin the term “diglossia”. According to him, diglossia
IS a situation in which two varieties of the same language are used in a linguistic situation but
with distinct functions. Fishman (1967) introduced the notion that diglossia could be extended
to situations found in many societies where forms of two genetically unrelated (or at least

historically distant) languages.

Diglossia is a sociolinguistic phenomenon that describes a situation in which two speech
types coexist.in sociolinguistics, diglossia is a situation in which two distinct varieties of a

language are spoken within the same speech community. (Richard Nordquist, 2018).

Algeria is defined by the presence of two varieties of Arabic, each with specific uses. As

Dr Brahmi said:

“In Algeria, with the presence of more than one code because of colonization,
the linguistic situation turns out to be increasingly confused as the Algerian
speakers change starting with one language than into the next (French and
Arabic), or blend of both languages simultaneously. Such a phenomenon is a
speech behavior that has promoted a mind-boggling

Algerian situation happening as a result of language contact.” (2021, 46)

1.4.2 Bilingualism

Bilingualism is a sociolinguistic phenomenon; it can be defined as the ability to
communicate in two languages. It can refer to an individual, a whole community or a society.
According to Webster’s dictionary (1961) bilingual is defined as “having or using two
languages especially as spoken with the fluency characteristic of a native speaker; a person

using two languages especially habitually and with control like that of a native speaker”.

According to common belief, being bilingual means being able to speak two languages
properly; this is also the approach of Bloomfield (1935: 56), who defines bilingualism as “the

native-like control of two languages”.

Firstly, based on these definitions, there different types of bilingualism as follows:
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A. Compound Bilingual: it refers to people who create two languages within the same
situation.
B. Coordinate Bilingual: it refers to people who learn two languages in separate

circumstances.
C. Sub-coordinate Bilingual: it refers to persons who acquire a second language utilizing

their mother tongue.

Additionally, bilingualism has a set of features; firstly, belonging to two different
civilizations a single culture that speaks two languages. Additionally, the different languages
are not always spoken at the same level of fluency. Moreover, translating between two

languages or thinking in separate languages may not be quick.
1.4.3 Multilingualism

According to Richard Nordquist (2019) multilingualism is the ability of an individual

speaker or a community of speakers to communicate effectively in three or more languages.

Multilingualism is the use of many languages by a single speaker or a group of speakers.
It is thought that multilingual speakers exceed monolingual speakers in the global population.
People who speak multiple languages are known as polyglots. It has been claimed that those
who speak more than one language are better at language learning than monolinguals. Dr

Brahmi states that:

“The linguistic landscape of Algeria product of its history and its
geography. Is characterized by the coexistence of several
language varieties from the Barber substrate to the different
foreign languages which have more or less marked it. Including
the Arabic language, vector of Islamization and Arabization of

north Africa.”
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Figure 4: Algeria's Ministry of Higher Education and Scientific Research. (Asharq Al-Awsat

1.4.4 Borrowing

According to Thomason and Kaufman (1988: 37) “borrowing is the incorporation of
foreign features into a group’s native language by speakers of that language: the native language
is maintained but is changed by the addition of the incorporate features.” Borrowing also known
as lexical borrowing, is a short of language change that occurs when one language or dialect
changes due to interaction with another. In typical examples of borrowing, speakers of one
language incorporate into their own speech a fresh linguistic trait that they were exposed to

because it was present in different language.

Language borrowings occur in the event of contact of different ethnic groups speaking

different languages due to social, political, economic or cultural reasons (Sapir 15).
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Words Translation Transliteration Origin
O 0S8 a tortoise Fakruwn
P W Moustache SliAyam Rerber
dq g 58 a throat Oarjuwmah
oulas Socks tqaAsivyr
PP LV a drunkard SUKAATFTIY Turkish
3355 Feast Zarda#h
Aladnag Party fivsTah .
Al Foul Zablah Ttalian
(£ ) g Money Stewrdiy
) DT a week siymaAnah )
Ay Snickers Spardiviah Spamish

e 1% y
Al S a school Sukwiviah
FAERA Table TaAblah
O skl Phone Tiviivfiews rench
(a3 Nurse Farmliiy

Table 1: The origin and the meaning of some borrowed words used in ALG

1.4.5 Code Switching

It is the process of switching from one linguistic code to another. This term was coined

by the American linguists Einar Haugen.

A linguistic code might be a language, a dialect, an accent or a register. It is most
commonly used in bilingual or multilingual communities, combining vocabulary, grammar, and
accents from many languages and dialects. When code switching, people decide which language
characteristic to use based on their social setting. (Jnaet Holmes, 2000). While code switching
is something that may be intentionally done, it usually occurs naturally, and many people are

not even aware that they are doing it.

According to Janet Holmes (2002), there are several reasons why people code switch,
to begin, one of the most prevalent reasons people code switches is to build a sense of
identifications and belonging among individuals and social groupings. Second, another
important reason people code switch is to ensure successful communication and that others
understand them. Furthermore, people may code switch to another language if there is no term
for what they want to say in the language they are now speaking. Most languages cannot be
directly translated and there are frequently terms in one language that have no counterpart t in

another.
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1.4.6 Code Mixing

Code mixing is the combination of two or more languages or dialects in speech. It is
related to the use or development of pidgins, however unlike pidgins, which are generated
among groups that do not share a common language, code mixing may occur within a

multilingual situation where speakers share more than one language.

Hamers and Blanc (1989) define code mixing; is the use of elements of one language in
another language. On the other hand, Nababan (1991) says that it is a mixing of two or more
language or language variation in speech act or discourse in because of informal and speaker
habit. According to Hoffman (1991) there are three types of code mixing based on syntactical
patterns; those are intra-sentential code mixing, intra-lexical code mixing and involving a

change of pronunciation.

Spoken Algerian Arabic French English

1. /wikandi:t/

J’ai passé le weekend a la
cité universitaire.

[ spent the weekend on the
university campus.

2. /sjasti:t/

J’ai fait une siéste.

[ had a nap.

3. /gripi:t/ J’ai la grippe. [ have flu.

Table 2: Code-Switching and borrowing in Algeria |[semantic scholar
1.5 Language Acquisition

Language acquisition is the process by which people develop the ability to perceive and
understand language. In other words, it is how humans develop the ability to be conscious of
and understand language, as well as to make and use words and sentences for communication.
Additionally, it entails structures, rules and representation. To successfully use language,
humans must acquire a variety of tools. Includes phonology, morphology, syntax, semantics
and a large vocabulary. According to Chomsky, humans acquire language by unconsciously
storing information in the brain which can later be used for many types of written and oral

communication.

a. First language acquisition (FLA) refers to learning one’s first language without
instruction. It is an automatic process, which begins at birth.

b. Second language acquisition (SLA) occurs after the first language is established. SLA
occurs when a person, at any age, makes a conscious decision and attempts to learn a second

language from their surroundings.
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C. Students learning a second language move through five predictable stages:
Preproduction, Early Production, Speech Emergence, Intermediate Fluency, and Advanced
Fluency (Krashen & Terrell, 1983).

d. Preproduction: During this stage, the student often remains silent while listening to new
words and learning the language.

e. Early production: At this point, students begin to practice pronouncing new words and
usually acquire at least 1,000 new words and their meanings. They also begin to use their new
words to form brief sentences.

f. Speech emergence: VVocabulary continues to grow, with students knowing at least 3,000
words by the conclusion of this stage. They begin to communicate in larger phrases and
sentences and to ask inquiries.

g. Intermediate fluency: Students begin to think and formulate replies in the new language.
By the conclusion of this stage, most people have learnt more than 6,000 new words and their
meanings. They are also speaking more smoothly and continue to develop their reading and
writing skills.

h. Advanced fluency: People who reach this stage continue to enhance and broaden their

second-language vocabulary and skills.

To sum up, there are a significant disparity between first and second language
acquisition. Some are listed below. First language learning begins at birth, whereas second
language acquisition can occur at any age. FLA is instinctive and does not require any
instruction, whereas SLA does. FLA is a normal part of life; however, SLA is a new addition
to it.

I.6 Language Interference

Language interference refers to the effect of a language learner's first language on their
output of the language they are learning, or how the learner's first language influences their
second or foreign language. The impact can occur in any area of language, including syntax,

vocabulary, accent, spelling, and so on. According Mackey (1976: 414),

“Interference is the use of elements of one language when speaking

or writing another language. It is a characteristic of speech and not
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of code. It varies qualitatively and quantitatively from bilingual to
bilingual and from time to time, it also varies among the same
individual. It can range from the almost imperceptible stylistic

variation to the absolutely obvious mixture of languages.”

1.6.1 Language Transfer

According to Odlin (1989) offers a definition of transfer as the influence resulting from
the similarities and differences between the target language and any other language that has

been previously (and perhaps imperfectly) acquired.

Language transfer is the application of linguistic features from one language to another
by bilingual or multilingual speaker, it may occur across both languages in the learning of a
simultaneous bilingual from a native speaker’s primary language to a second language they are
acquiring, or from a first language back to the second language. According to Oxford dictionary
language transfer defined as the process of using your knowledge of your first language or
another language that you know when speaking or writing a language that you are learning,
which may make the process of learning the new language either easier or more difficult. (James
Murray, and all,1884)

1.6.2 Types of Language Transfer

When people learn a new language, they experience numerous forms of language

transfer, which can be positive and negative.
1.6.2.1 Positive Transfer

It refers to how the resemblance between the target language and mother tongue might
assists second language learning by expending the development sequence of specific
interlinguistic skills. It can assist learners in mastering some linguistic components in their
second language. Positive transfer happens when the learning task is the same in both languages

and pervades all elements of the language.
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1.6.2.2 Negative Transfer

It refers to how people’s information and cognitive processes in their original language
influence and hamper their learning of a second language. Many scholars believe that
throughout the process of SLA, under the impact of the local language, students frequently have

faults at all levels such as pronunciation, vocabulary, syntax, written composition.

1.6.3 Intralingual Interference

It refers to items created by learners, which represent not the structure of mother tongue,

but in the generalization based on partial exposure to the target language. (Richard (1974: 6)
1.6.4 Interlingual Interference

Interlingual interference is also known as interlingual errors. It is characterized as the
outcome of language transfer, which is induced by the learner's first language. This type of error
occurs when learners' habits, such as systems, patterns, or rules, interfere with or hinder them
from learning the patterns and rules of the second language. According to Richards (1971)
Intralingual errors are also subdivided to the following categories: over-generalization,
simplification, communication base, induced errors, analogical errors, ignorance of rule

restriction, incomplete application of rules and false hypothesis.
Conclusion

To sum up, this chapter has shed light on the most essential key terms such as language,
dialect, accent and register. Additionally, we introduced in brief the historical background of
Algeria and the linguistic variation of the country. Our concern was Berber speakers in Algeria
in particular as spoken in Tiaret; so, we aimed to give a clear image about the mixture languages
in Algeria pointing to several linguistic phenomenon related to the impact of Kabyle
interference on the acquisition of ADA such: code switching, code mixing, borrowing,

bilingualism and so on.

The following chapter deals with the methodology which elaborates the method that is

used in this research, the tools and the participants.
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Introduction

The purpose of this chapter is to connect both the theoretical and the practical aspects
of this study by focusing on the critical methodological and conceptual frameworks required to
explain the research technique. It seeks to explain the methodological approach and methodical
methods followed to investigate the impact of the Kabyle linguistic interference on the
acquisition of Algerian dialectal Arabic as spoken in Tiaret. It focuses on the selection of
mixed-method approach, offering an overview of sample selection, data collecting
methodology, the nature of the research questions addressed, analytic methods, and data

interpretation.
I1.1 Research Design

Research is the serious consideration of study on a particular subject or research problem
using scientific methodologies. Research is a systematic and objective analysis and recording
of controlled observations that may lead to the development of generalizations, principles,
theories and concepts, resulting in prediction for seeing and possibly ultimate control of events.
(John. Best, 1998).

According to Jenkins-Smith, et al. (2017), a research design is the set of steps you take
to collect and analyze your research data. In other words, it is the general plan to answer your
research topic or question. Therefore, the research design of the present study is an
incorporation of qualitative and quantitative approaches, reflecting on the impact of Kabyle

linguistic interference on the acquisition of ADA. Lohfeld and Brazil (2002:46) state that:

“Both methods aim to comprehend the reality we live in, making
them compatible. Both have a same logic and use the same
inference rules. Combining these techniques offer diverse
viewpoints on a topic and aims to improve the human condition by
distributing information for practical application. Both approaches
allow for  cross-validation or triangulation,
combining multiple theories or data sources to gain a more
comprehensive understanding of a phenomenon
(interdependence) of research methods), as well as achieving complementary
results by leveraging the strengths of each

method (independence of research methods).”
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It is crucial for researchers to design a research method that is specific to their aims and
successfully answers their research issue. On this foundation, Figure 2.1 shows the exact

features of the research design used in this study.

According to Kerlinger (1986, p 1) “Research design is the plan, structure and strategy
of investigation conceived so as to obtain answers to research questions and to control

variance”.
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Research Design

Mixed Method

QAuantitatir\]/e Qualitative Approach
pproac

Data collection Instruments

Questionnaire Recording

Selected Random Sample

109 Arab & Kabyle

Speakers 10 Kabyle Speakers

Setting

Tiaret Region

Figure I11.1: The present Research Methodological Design
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11.2 Triangulation

Triangulation in research refers to using various datasets, methodologies, theories,
and/or investigators to answer a research topic. It is a research method that may help in
improving the validity and trustworthiness of your findings while also reducing the existence
of any research biases in your work. According to Noble and Heale (1919), research
triangulation refers to the process that helps to increase the credibility and validity of research.

In other words, research triangulation basically aims at validating the results of a study.

According to research, triangulation is critical since depending on a single source of
information is insufficient to handle all aspects of a study topic and achieve good results. As a
result, it is critical to vary information sources and data gathering methods in order to assure
comprehensive replies to research questions and improve the validity of study findings.
However, triangulation serves not just to corroborate findings but to analyze phenomena from
different angles and explore other thoughts and viewpoints. According to Patton (1999),
triangulation involves the utilization of multiple methods or data sources in qualitative research
to develop a holistic understanding of phenomena. It is also considered a qualitative research

strategy to assess validity by corroborating information from different sources.

Triangulation in this study comprises delivering a questionnaire to Tiaret speakers and

Kabylians in particular as well as conducting recording only with Kabyle people.

11.3 Mixed Method: Qualitative vs. Quantitative approach:

Mixed methods research or mixed research (MM) is the class of research designs where
the researcher mixes or combines quantitative and qualitative research techniques, methods,
approaches, concepts or language into a single study for the purpose of breadth and depth of
understanding and corroboration (Creswell & Clark, 2010; Denzin, 1970). Also, Venkatesh et
al. (2013) suggests that a mixed research approach is particularly useful when researchers want
to get “a holistic understanding of a phenomenon for which extant research is fragmented,

inconclusive, and equivocal (p.36).”

Therefore, the current study's use of a mix of methods, which incorporates both
guantitative and qualitative data, has the potential to increase accuracy and enhance the analysis

and conclusions drawn from the data. this also makes it possible to address the study topics
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using a variety of research techniques. that support the gathering of many kinds of data from a
wide range of sources. resulting in triangulation, which improves the veracity of the findings.
To demonstrate, the quantitative analysis of this study uses tables and Figures to examine data
collected from Tiaret speakers, specifically Kabylian speakers, through the implementation of
a questionnaire, it is crucial to note that, regardless of the approach taken, it is difficult to locate
a sizable sample of Kabylian speakers in Tiaret because they are regarded as a minority
population there. As a result, a mix of Arab and Kabyle speakers had to be made. As mentioned
by Patton (1987), The quantitative approach is beneficial because it allows for the assessment
of responses from a large group of people to a small set of questions, making it easier to compare

and statistically analyze the data.

On the flip side, the qualitative analysis aims to describe and analyze facts (Cohen et al,
2007). The aim of quantitative insights is to investigate and evaluate data in order to make
conclusions on the impact of linguistic interference caused by Kabyle on the learning of ADA
in Tiaret. An audio recording including Kabyle speakers in Tiaret is utilized in this study's

quantitative approach to organize data interpretation and accounting.

1.4 Research Framework

The study under investigation focuses on the Arabic populations in the Tiaret area and
provides information regarding Kabyle speakers. Utilizing random sampling to ensure
representative data collection, the research focuses on Kabyle variety on ADA. The objective

setting, population, and sample techniques are covered in more detail in the sections that follow:

11.4.1 Setting

The physical and social backdrop of the study is referred to as the research setting.
Tiaret, in northwest Algeria, is the location of the present study. Arabic is taught or spoken
frequently in a multicultural urban region where a sizable group of Kabyle speakers lives. in
order to give plenty of opportunities to study how Kabyle exposure affects the development of
ADA.
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11.4.2 Population

Polit and Hungler (1999: 37) refer to the population as an aggregate or totally of all the
objects, subjects, or members that confirm to set of specifications. According to Creswell (2008:
151) population defined as a group of individuals who have the same characteristics. Based on
to those statements, population is not only the existing quantity of subject and the object studied

but also involves their characteristics.

The entire population is occasionally referred to as the ‘target population,” while the
selected subset is known as the ‘study population’. When conducting research, it is essential to
strive for a sample that accurately represents the target population, minimizing errors and
avoiding substitution or incompleteness. This process of choosing a sample population from the

target population is termed the ‘sampling method’ (Elfil & Negida, 2017).

Population of a research is defined as the people whom appeal to the interest of the
researchers in generalizing the outcomes of the research. Population may be also defined as the
total number of units (individuals, organizations, events, objects, or items) from which samples

are selected for measurement (Kindy, et al, 2016).

The population of interest for the study consists of Kabylian speakers who are enrolled

in Arabic communities, particularly in Tiaret.

11.4.3 Random Sampling

Kothari and Garg (2014) define sampling as the process of selecting representative
elements from a given population that will form the sample. A sampling frame is a list

comprising all the units of the sample of a given population.

The sampling method plays a critical role in conducting quality research by supporting

the researchers to select more representative samples and generalize the research findings.

Sampling is a process of selecting a subdivision of the population in any research (Shorten &
Moorley, 2014). Deming (1950) defines sampling as "the science and art of controlling and

measuring the reliability of useful statistical information through the theory of probability"
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The intent of simple random sampling is to choose individuals to be sample who is
representative of the population. So, the researcher uses simple random sampling to choose the

sample which means that all first-grade students are potential to be chosen as sample.

According to Creshwell (2012, p.143), any individual has the same probability to be the

participants. So, in this research, the researcher took the students from each class.

11.4.3.1 Participants Speaking Kabyle and Arab Languages

For the questionnaire method in our study, a random sample of 52% (56) native Kabyle
variety is selected and 47% (51) of ADA speakers. Gender is the sole variable of interest, with
twenty-seven (27) males and eighty (80) females included in the sample.

Additionally, other factors such as; age, and location.

Gender Percentage / number
Males 27 (25%)
Females 80 (74%)

Table I1.1: Personal demographics (Gender)

Native Language Percentage/ number
Algerian Dialectal Arabic (ADA) 51 (47%)
Kabyle (Berber) 56 (52%)

Table 11.2: "Personal demographics (Native language)

Age Percentage/ number
Less than 30 94 (88%)
Above 30 12 (11%)

Table 11.3: Personal demographics (Age)
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11.5 Data Collection instruments

Based on triangulation perspectives, an observation, a questionnaire, and recordings
have been chosen as data collection tools in a mixed-method approach to achieve the study's
aims and test its hypotheses. These instruments are considered relevant for gathering

information and evaluating people’s attitudes, knowledge, and views.
11.5.1 Observation

As previously mentioned, the incentive for this study is the observed linguistic errors
made by Kabyle speakers when speaking Algerian Arabic. Based on the observation method,
this study aims to clarify the errors that Kabyle speakers, particularly those in Tiaret, make in
various linguistic aspects, including vocabulary, pronunciation, and grammar. Through this
method, the major causes of these problems can be examined. One significant factor is the
widespread usage of their local language, which amplifies the influence of the Kabyle variety

on the acquisition of Algerian Arabic, resulting in a set of distinct linguistic phenomena.

11.5.2 Description of the Questionnaire

According to O’Leary (2014), One of the numerous purposes of questionnaires is to find
out what the general public is thinking. These consist of social science research, opinion

surveys, market research, political polling, and customer service feedback and assessments.

Bell & Waters (2014), highlight a plethora of potential difficulties in wording your
questions, including ambiguity and imprecision, assumptions, memory, knowledge, double
questions, leading questions, presuming questions, hypothetical questions, offensive questions,
and questions covering sensitive issues. It is imperative that you check for jargon within your
language and return to your hypothesis or objectives often to decide which gquestions are most
pertinent (Bell & Waters, 2014).

Bell & Waters (2014), utilizes Youngman (1982)’s Question Types:

. Verbal / Open.
. List.

1
2
3. Category.
4. Ranking.
5

. Quantity.
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6. Grid.
7. Scale.

The questionnaire used in this study has nineteen (19) questions in four sections,
including both closed- and open-ended questions. The purpose of the first section is to collect
background data about participants, particularly their age and gender. In addition, the second
section shed light on Kabyle interference when speaking ADA, also concentrates on the native
language of Tiaret's citizens and their proficiency level in speaking it. The third section
addresses the linguistic aspects of Kabyle influence on learning Arabic. The issues brought on

by Kabyle influence are finally covered in the fourth section.

11.5.3 Description of the Recording

All documents created or received by a department that allow it to conduct business are
considered records, regardless of their format (paper, electronic, or even video). The value of a

record is determined by its content rather than its format.

To capture the substance of individual interviews, the majority of researchers employ
audio recordings. These sorts of interviews are generally not exempt from restrictions, hence
employing an audio recording equipment requires your authorization (as well as your assent
when required). In the protocol form, you must explain why you are using an audio recorder
and what you want to capture. Researchers regularly ask focus groups to use audio recording
equipment. The Board must require researchers to provide participants with a way to quit a

study; if someone decides to leave, it may be impossible to record a group session.

When using audio recording devices during focus group sessions, keep this in mind and
include a way for excluding specific members from the recording. Explain in the protocol form
why using the audio recording is more important than collecting field notes. The necessity to
protect a participant's identity will increase as the level of threat rises (depending on the
questions asked, for example). It must be stated how the audio recordings will be kept up to

date, if they will be erased, and how they will be coded to protect the participants' identities.

The purpose of these recordings is to gather extra qualitative information to support the
questionnaire's results, Semi-structured recordings with ten (07) Kabyle speakers from Tiaret
are undertaken to obtain insights into the influence of Kabyle linguistic interference on learning

Algerian Arabic dialect. The recordings consist of six (6) questions. The recording duration
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ranged from 10minutes to 15 minutes. Also, it includes all age groups from children to the
elderly. The questions were various; some were relevant to our theme, such as inquiring about
their mother tongue and how they learnt ADA, while others covered their culture and customs

around Ramadan and Aid. It closed with the difficulties they experienced while learning ADA.

Finally, the conversations have been recorded with the participants’ awareness. In other
words, the sample members are aware that they will be recorded. These recordings took place

at home with relatives, neighbors, and friends.

11.5.4 Pilot Study

Performing a pilot study is crucial for pinpointing potential areas necessitating revision
and adjustment, aiming to enhance both the instrument and data analysis methodologies to align
with the research objectives, and reassessing the selection of statistical tools. The insights
gained from the pilot study offer valuable guidance in implementing necessary modifications
to research instruments, as well as refining data collection and analysis strategies (Annan,
2019).

Bell & Waters (2014) go into further detail regarding response rates and ensuring you
have a representative or generalizable sample, which we believe is irrelevant to this article.
More pertinent steps would be to pilot-test your questionnaire with preliminary respondents
(even family and friends) and follow-through to preliminary data analysis in order to ensure

your methods are effective, making adjustments accordingly (Bell & Waters, 2014).

Initially, a sample of both Arab and Kabyle speakers were given the questionnaire to
assess its efficacy, intelligibility, and practicality. Their input was very helpful in finalizing the
questionnaire's framework for the complete sample. Furthermore, a pilot study was carried out
utilizing a sample of Kabyle speakers to evaluate the precision and applicability of the intended

questions through the use of recording questions.

Pilot studies in this research serve the following purposes:

1. Testing the instruments
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2. Assessing feasibility
3. Assess sampling method and technique

4. Uncover possible problem

11.5.5 Methods of Analysis

For the data obtained from the addressed questionnaire, this study utilizes frequency
analysis. In contrast, the responses from the recordings are subjected to error analysis to identify
and categorize the errors, without detailing the stages of these errors or the factors contributing

to their occurrence.

11.5.5.1 Frequency Description

To assess the questionnaire responses, a manual technique is used through calculating
the percentage of responses for each question using the following steps: firstly, the total number
of responses for each question is counted. Then, the result is multiplied by 100 to obtain the
percentage. After that, the result is divided by the total number of responses. While (97%) of
the participants answered the questions 2 & 6, (98%) of them answered the questions 1 & 3 &
4, (93%) respond the questions 5 & 12. As for the rest of the questions, the percentages ranged
between (13%) and (94%).

11.5.5.2 Error Analysis

For the recording analysis, each question is qualitatively examined using the error
analysis method, which aims to identify the types, levels, and stages of errors. According to
James (1998), error analysis is the study of linguistic ignorance, investigating what people do
not know and how they attempt to cope with this ignorance. In essence, error analysis involves
collecting, identifying, classifying, and interpreting the errors made by speakers while using a

second language.

Conclusion

In order to explore the impact of Kabyle linguistic interference on the acquisition of

ADA as spoken in Tiaret, the current chapter describes the data collected and the questionnaire

39



Chapter Two : Research Methodology

that was designed and administered for the community of Kabylian speech users in Tiaret. The
audio recording was also utilized to look at how the Kabyle variety affected the ADA as it was
pronounced in Tiaret. Now what is the results and the finding expected for the investigation of
the impact of Kabyle linguistic interference on the acquisition of ADA? This is the main

concern of the following chapter.
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Introduction

The current chapter deals with the analysis of the findings of the data collected from the
two methods of investigation, which are the question and the audio recording that were
conducted with Kabyle speakers in Tiaret. Additionally, this chapter will be devoted to the
discussion of the results we have obtained from the data analysis Furthermore, this chapter
includes major sections that provide answers to research questions and investigate whether the
results match the previously provided hypotheses in order to confirm or refute them. The current
chapter is divided into two sections, the first covering the presentation and analysis of the
conclusion form, in which the major study and research will finish with some closing remarks
and a recommendation for solutions to enhance the ADA pronunciation by the Kabyle and

follow the process to learn and speak ADA fluently and without faults.

111.1 Data Analysis and Discussion

The data for this research was acquired via a questionnaire issued to a selected group of
Kabyle variety speakers residing in Tiaret of various genders, ages, and educational levels, as
well as an audio recording with 10 Kabyle speakers of varying ages. In this section, we will

analyze and interpret the collected data.
111.1.1 Observation Analysis

This study provides valuable insights into how the Kabyle variety affects the acquisition
and usage of Algerian Arabic (ADA). Our observations have revealed that several components
of the Kabyle variety are employed when speaking ADA. These components include unique
vocabulary items, distinct pronunciation patterns, and specific grammatical structures that are
characteristic of the Kabyle variety. For instance, we have noticed that certain Kabyle words
are frequently used in place of their Arabic equivalents, leading to a hybrid vocabulary in
everyday speech. Additionally, the pronunciation of certain sounds and intonation patterns
often reflects Kabyle phonetic influences, which can differ significantly from standard ADA
pronunciation. Moreover, grammatical structures from Kabyle, such as verb conjugation
patterns and sentence construction, are sometimes incorporated into ADA, resulting in non-

standard syntax and morphology.
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By examining these elements, the study seeks to uncover the extent to which the Kabyle
variety shapes the way its speakers learn and use ADA. This linguistic interplay not only
highlights the pervasive influence of Kabyle on ADA but also underscores the dynamic nature
of language contact and bilingualism in the region. Understanding these influences is crucial
for developing more effective language education programmes and for appreciating the rich

linguistic diversity present in Algerian society.

To further explore and emphasize this influence, we have utilized two key methods: a
questionnaire and recordings. This multifaceted approach ensures a thorough understanding of
the linguistic interplay between these two languages and highlights the specific areas where

Kabyle variety elements are most prominently integrated into ADA.

111.1.2 Questionnaire Obtained Results Analysis

Question one: Demographic Characteristics

Males 25%

Females 74%

Figure 111.1: Demographic Characteristics of Participants: A Focus on Gender

The data supplied in the Figure reveals a considerable gender discrepancy among participants,

with a greater proportion of females (74%) compared to males (25%).
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Above 30
11%

Less than 30
89%

Figure 111.2 Demographic Characteristics of Participants: A Focus on Age

This figure indicates that the vast majority of the study participants are younger than 30 years
old. Specifically, 89% of the participants fall into this age group, suggesting that the study
sample is predominantly composed of younger individuals. Conversely, only 11% of the
participants are above 30 years old, indicating a much smaller representation of older

individuals.

O Question Three: what is your native language?

No 28%

Yes 72%

Figure 111.3:  The mother tongue of participants

The pie chart indicates that 72% of the participants consider Arabic (Algerian Arabic) as their
native language, while 28% consider Berber (Kabyle) as their native language. This suggests

that the majority of the study participants are native Arabic speakers, while a significant
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minority are native Berber speakers. This distribution highlights the linguistic diversity within

the participant group and reflects the bilingual nature of the region under study.

O Question Four: Do you speak Algerian Arabic as it is spoken in Tiaret city in your daily

life?

" Yes ™ No

Figure 111.4. The Everyday Use of Algerian Arabic in Tiaret

It can be noticed in figure four that the majority of participants, 87%, speak ADA, while
the remaining 13% do not. This data illustrates that the dominant language in Tiaret city is
ADA.

O Question Five: If yes, how would you describe your proficiency level in speaking Algerian

Arabic?
intermediate n

beginner

Figure 111.5: The level of proficiency

As we can see, 79% of the participants are fluent in speaking ADA, whereas 20% are

intermediate, and 3% represent the beginner group. Based on this data, we notice that the
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majority of the participants are proficient in speaking ADA, while a significant portion of them

is not.

Question six: Have you ever noticed elements of Berber (Kabyle) in your speech when

speaking Algerian Arabic?

no (47)

0 10 20 30 40 50 60

Figure 111.6: The use of Kabyle elements in speaking ADA

Based on this figure, we can infer that a majority of participants (54%) who speak ADA have
noticed that they incorporate elements of Berber, while 47% do not utilize Berber in their
speech. This suggests that there is a significant influence of the participants' native language,
which is presumably Berber, on their ADA speech. The fact that over half of the participants
have observed the presence of Berber elements in their ADA speech indicates that their native
language has had an impact on their language usage.In other words, this suggests that the
Kabylians, assumed to be the participants in this context, are influenced by their Berber

linguistic background when speaking ADA. Examples of this influence are as follows:
Open ended Question (Seven): If yes, could provide some examples:

Responses :
Examples of Kabyle Meaning in Algerian Arabic |

Azul Felawen / Aslama /a'zul fe'lawen/ | Asalam Alaikoum / salam alikoum
/as'lama/
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Kelakhli /ke'lak"li/ Hchithali/ Hchitihali
Achou /a’fu/ Chtahi
Atas /a'tas/ Bezaf
Amek /a'mek/ Kifach
Awid /fkeyid /a'wid/ /fke'jid/ Jibi / Atini
Mokel /mo kel/ Chouf
Thamurth / 6a ' mur6/ Elblad
Yaya /ja'ja/ Jedati
Khati / kha'ti/ La
Alkhir / al 'xir/ Sabah elkhir
Ayigh / a'jiy/ Ayit cue
Arjou / ar'3u/ Karaa g )&

Table. 111.4: some examples in Kabyle

Question Eight: Before speaking Algerian Arabic, do you typically always,sometimes, rarely
or never think in Kabyle and then then translate to AlgerianArabic?

60
50
40
30
20

10

always sometimes

rarely

never other

Figure 111.7: The Degree of Thinking in Kabyle when Speaking Arabic
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Ventes

m lertrim. = 2etrim. = 3etrim. 4e trim.

For this question which explores whether participants engage in the process of thinking before
speaking, it is found that the majority of respondents do not typically think in Kabyle and then
translate into Arabic. Only 19.2% of them occasionally think in Kabyle and translate into
Arabic, while 17.3% rarely engage in this process. Conversely, the remaining respondents

consistently think in Kabyle before translating into Arabic.

O Question Nine: On scale from 1 to 3, how much do you think Kabyle variety influence the

way you speak and understand Algerian Arabic

Titre du graphique
70

60
50
40
30
20

10
0 |
not at all moderately significantly
Enot atall(59%) ™ moderately(36%) M signioficantly(5%)

Figure 111.9: The scale of the influence of Kabyle in speaking ADA
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A significant portion of respondents, comprising 59% (62 participants), believe that

Kabyle variety does not influence the way they speak Algerian Arabic. Conversely, 36% (38
participants) have observed a moderate influence of Kabyle on ADA, while 5% (6 participants)

indicate a significant influence of Kabyle on ADA.

O Question Ten: Have you ever found it challenging to speak ADA because of your

knowledge of Kabyle?

No -........

Yes

(- 20 30 40 50 60 70 8090

B Yes(13%) Mo (90%)

100

Figure 111.10: The challenges during speaking ADA

The results indicate that 90% of the respondents do not encounter difficulties when speaking
Algerian Arabic (ADA). However, 13% find it challenging to speak ADA due to their
knowledge of Kabyle. The aim of this question is to assess the extent of influence of the Kabyle

variety , thus an open ended question is asked after to specify the responses.

O Open ended Question (Eleven): If yes, could you provide some examples:

Responses:
1. Sometimes | know words in Kabyle but when it comes to translate them in Arabic, | just do

not know how | say them, so | say it in my own words and let them understand it from the

context, for example | heard a child say to her mother (A% k) /t%ajbi:li mal:a:lah/
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2. Yes, | have found challenges to do an effective communication because of my Kabyle

knowledge for instance, one time | wanted to say a Kabyle idiom but when I try to translated
into Arabic, | found that the meaning is totally different.

3. For instance, instead of saying (rahi tih nou) /gahi tih nu/ they say (rahi tedrob nou) /gahi
todrob nuy/.

O Question Twelve: do you find certain parts of Algerian Arabic harder to learn because of

Kabyle influence?

66 participants (64%) strongly answered with no, they don’t find Algerian Arabic hard to learn,
while 37 participants (36%) say yes, the find certain parts of Algerian Arabic harder to learn.this

question show what are the difficulties they found in learning ADA.

O  Question Twelve: If yes, which aspects of Algerian Arabic do you think are most

Affected by your knowledge of Kabyle?

other

pronunciation

grammar

vocabulary

0 10 20 30 40 50 60

M yocabulary(38%) ™ grammar(19%) pronunciation(56&) ™ other(10%)

Figure 111.12: The Aspect of Algerian Arabic that Affected by Kabyle variety

Based on the findings, 56% (32) of participants believe that Kabyle has influenced Algerian
Arabic pronunciation. About 38% (22) of respondents suggest that vocabulary is the most
affected aspect in speaking ADA, while 19% (11) consider grammar to be the influential aspect.

The remaining participants cited various examples of influences noticed in speaking ADA.
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O  Open ended Question (Thirteenth): If any, can you provide specific examples of how
Kabyle affects your understanding or usage of Algerian Arabic in the aspects you mentioned?
Responses :

1.  Vocabulary: Kabyle may contribute words and expressions to Algerian Arabic, enriching
its lexicon. For example, words like “Azul” (hello), “Thamurt” (Land) /6amurt/ from Kabyle

may be adopted and used alongside Arabic words in daily conversation.

2. Pronunciation: speakers of Kabyle might retain certain phonetic features when speaking
Algerian Arabic, such as specific vowel sounds or consonant pronunciations, which could affect
their accent and speech patterns. For instance, the sound /s/ instead of /ch/ in (ak3L%) instead of
(A3)

3. Syntax and Grammar: Kabyle’s syntactic structures and grammatical rules may influence
the way speakers construct sentences in Algerian Arabic. This influence could manifest in word
order, verb conjugation, or agreement patterns. For example, (e & <€ (S)

4.  ldioms and Expressions: Kabyle idioms and expressions may find their way into Algerian
Arabic, shaping the colorful language and adding depth to communicate. For instance:
expressions related to rural life or traditional practices in Kabyle culture might become part of
everyday speech in Algerian Arabic-speaking communities. (<l cuiwes ) S) /kra wmi:zin
na:nat/ which means cooperation.

5. Cultural concepts: concepts unique to Kabyle culture, such as familial ties, traditional
practices, or folklore, could influence the cultural context and nuances of communication in
Algerian Arabic, such as ( 2élali) S ysaii) /Oa:sa:fabl /6i:mharma6/ which refer to a tradional

Kabyle clothes.

O Question Fourteenth: If yes, please explain why?

Responses :

1.  Geographical proximity and historical interaction: Kabyle-speaking communities and
Arabic-speaking communities often coexist in close proximity in Algerian. This proximity
facilitates linguistic exchange, leading to the borrowing of words, phrases, and cultural
concepts between Kabyle and Algerian Arabic.

2. Many individuals in Algeria are bilingual or multilingual, speaking both Kabyle and AA.

This bilingualism fosters cross-linguistic influence, as speakers may draw upon their
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knowledge of both languages when communicate. They may consciously and unconsciously

transfer linguistic elements from kabyle to AA and Vis versa.

O  Question fifteenth: Do you believe Kabyle influence negatively affects speaking

Algerian Arabic?

Yes

10 20 30 40 50 60 70 80

Myes(25,3%) M No(75,8%)

Figure 111.13: examining the impact of Kabyle on AA

A significant majority of respondents, comprising 75%, believe that Kabyle does not have

a negative impact on speaking Algerian Arabic (ADA). Conversely, a smaller portion,

constituting 25% of participants, responded affirmatively. This suggests that while the majority

perceive no adverse effects, a notable minority do acknowledge some influence. Further

investigation into the nature and extent of this influence could provide valuable insights into

language dynamics in the region.

O  Question sixteenth: if yes, what strategies have you used to help you learn Algerian

Arabic despite the influence of Kabyle?
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other NG
using language learning apps
language exchange with native arabic speakers ]
immersion [ NG

0 10 20 30 40 50 60 70
B immersion(20,8%)
B |anguage exchange with native arabic speakers (64,6%)

using language learning apps(12,5%)

H other(18,8)

Figure 111.14: Strategies used in learning AA

The majority of respondents (64%) opt for the strategy of language exchange with native Arabic
speakers. However, a notable portion (20%) assert that immersion is the most effective strategy
for learning Algerian Arabic. Additionally, around (12%) affirm that they utilize language
learning apps to enhance their proficiency in ADA. As for the remaining respondents (18%),

they employ various other strategies for language acquisition.

O Question seventeenth: Have you sought help from any external sources to deal with

Kabyle influence while learning Algerian Arabic?

I

0 10 20 30 40 50 60 70 80 90 100

B yes(13,6%) M No(93,3%)

Figure 111.11: yes/ No to external sources
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86% of the participants strongly disagree with seeking help from any external sources, whereas

13% agree with utilizing external assistance. The purpose of this question is to ascertain

whether they rely on additional sources to learn Algerian Arabic.

Question eighteenth: if yes, please describe.
Responses

. Television

. Friends

1

2

3. Talking to native speakers

4. Listen to conversations in media
5

. School
111.1.3 Questionnaire Obtained Results Interpretation

Firstly, the results unequivocally indicate that the Kabyle variety significantly impacts the
spoken Algerian Arabic within Arab communities, particularly in the Wilaya of Tiaret.
Utilizing demographic distribution can yield significant implications for the study, particularly
if age serves as a relevant factor in the research. For instance, the findings may predominantly

reflect the linguistic behaviors and attitudes of younger populations compared to older ones.

A noteworthy observation is that the majority of Kabyle speakers tend to think in Kabyle
before translating into Arabic. Furthermore, the influence of the Kabyle variety extends to one's
comprehension and usage of Algerian Arabic, evident across various linguistic aspects such as
vocabulary, pronunciation, grammar, idioms, and cultural nuances. Overall, the influence of
Kabyle on Algerian Arabic is multifaceted, shaping vocabulary, pronunciation, idiomatic
expressions, and cultural understanding among speakers of both languages. Based on the
findings of the questionnaire, this phenomenon stems from various reasons, including
geographical proximity, historical interactions, bilingualism in Algeria, and cultural

interconnectedness.

Those who acknowledge Kabyle's negative influence on speaking Algerian Arabic have
adopted strategies to mitigate these effects. These strategies include immersion, utilizing
language learning apps, engaging in conversations with native Arabic speakers, and seeking

assistance from external sources such as media, friends, and educational institutions.
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111.1.4 Recording Obtained Results Analysis

As previously stated, this research seeks to use a mixed methodologies approach that
combines qualitative and quantitative techniques. A semi-structured recording of six questions

is conducted with seven Kabyle speakers residing in Tiaret City.

O Question one: what is your native language, and what language do you use frequently at

home?
Recording 1: 4ue Lisd & shg Cajad s 4LLAL ye j3gs
[nohdaryi:r lgabjaeli;jee w noSraf nohdor yi Jwija Sarabi:ja]

“I speak Kabyle extremely well and a little bit of Arabic.
” Recording 2: Jbua e W5 i 4 pad 5y lalld @l LLLalL jags U

[nohdar bal-qabjali;ja barak fod-da:r barok w-I-Carabi:je johdruha yi:r sya:r hna]
“We only speak Kabyle at home, and children use Arabic.”
Recording :3 Lell 4.lldl e Hlagh i S
[kunt nohda:r yi:r Igabjeeli:ja ?inta:Sna Oala: O]
“I speak purely Kabyle.”
Recording 4: o/\S L s Wlialai 4y el 4L0A1 2 68 e ol Llia

[hana:ja: qaba:?i:l naSrifu: gair al-qaba:?ilijah lil-Sarabijjah taGallimna:ha: hu:na hu:na ka:na]
“We only know Kabyle, and we learnt Arabic earlier.”
Recording 5: 18 <ilan (S e Lgalats CuS Ay jlal g LLE jie (o jai S
[kunt naSrof yi:r qabjeeli:jee w-1-Carabi:je kunt ntaSlamhae yi:r ki dexlot nogra:]
“We only know Kabyle, and we learned Arabic when we start studying.”

Recordin 6: 4all bisd shlas OlS dlldne 5 LT gag3 lalle
[fod-da:r nohdaw lqabjeeli;jee w mijna:da:k ka:n noxlst'aw [wija bol-Carabi:je]

2"

“At home, we simply use Kabyle, although occasionally we combine it with Arabic”.

Recording 7: o) s ae lalla S 4 jal Cualad g4l & o i b

[na: naSrof gi Iqabjeeli:jee w taSleemt I-Sarabi:jae Ki xa:lot't ma¢ I-3i:ra:n]
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“I only knew Kabyle, and I gained Arabic through exchanges with my neighbors.”

As we can see, all of the participants' native language is kabyle, which they learnt since
they were born. In the second part of the question, the majority of them state that Kabyle is the
main language at home, although Arabic is spoken in specific circumstances such as with

children, neighbors, and school.

O Question two: where did you live before?

Recording 1: 5SS (8 Laa ) axae 23 8 (S (5 S
[bukri: nisken fi: 1-bila:d mubafad radza¥na fi: mala:ku]

“I was living in Thamurth, and now we've moved to Mellakou.”
Recording 2: <l (8 <)y e SO (& (S
[nasken fi mla:ku mli zdat fi tjeeraet]

“I live in Mellakou since I was born in Tiaret.”

Recording 3 4w s,e Whigd Cuns 555 5 58 (0o U L (e (oL L
[ @na: ma:fi min hna: @&na: min ti:zi wozzaw wo3i:t lhna:ja: (ru:sa]
“I am not from Tiaret; I came here when I married”
Recording 4: )& 5558 J iy aelie Sl Cy 333 58 & Culie (5 a4 DS S
[ki kunt fi syiri Soft fi forondae qri:t tma:k mba:Sad roht 1 ti:zi wozzaw noqra:]

“When | was a youngster, | lived and studied in Frenda. Then | went to Tizi Ouzou

to complete my studies.”
Recording 5: s st s 58 (i sSla A8 18 g A 5SS
[nosknu fi swoqa:r fli fa:kuns nru:hu li:ti:zi]
“We reside in Sougeur and spend our holidays in Tizi Ouzu.”
Recording 6: aclie duy jle (& S Cua g & 9ali A LSLL S

[kunt sa:kna fi Ba:mur® w 3i:t sknat fi mdri:sa monba:Sad]
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“I resided in Tamurth, then we relocated to Medrissa.”

Recording 7: <) e 5SS (& loas
[naSi:[ fi: mala:ku milli zidtu]
“I have resided in Mellakou from my birth.”

In this question, we see that most of participants are not originally from Tiaret. Some of them

married in Tiaret or moved here, while others were born in Tiaret and continue to reside here.

O Question Three: why and how did you learn ADA?

Recording 1: skl ds) 0 S ale Uieglile JLS laaly Jallas < Sle Lle dpmn il 4y jal (gl Lo i€

3328 | jae ) agind 5 ) (s Lo UL s lae Lgalai oy 490 31 (50 5 slaa o (3led jaile 4 jal (5 )3gle
IR

SN IPE- Y- PSR A TN

[kunt ma nathaef 19arabijja ket sali:bae (alijj& ma:kunti nxe:lit welfadzae:jiz kbe:r

ma:nafthem[me mkinrowwalttabi:rma:nhaddra[ 1€arabijja mae:nSarfeehe; [ milli deexlu wla:di
ligro;j&  baeddejt  ntafallemhe:  mafechum  bel mae: jduf  rwahtihum
z8emmrajqeiidruwohdehumwmae:jxa:1Su: [ W ba:[ nqroj Iwla:d ntae:4i]

“I did not understand Arabic. It was difficult, and I did not interact with elderly because | did
not understand them. When | went to the doctor, | did not speak Arabic. Since the children
interred school, | began to learn with them so that they would not sit alone and so that I could

teach them”
Recording 2: &bl Lalas g4y y2ll jags el a5 A pal alals iy )l (8 Glued g (S U

[?ane: ki wallit naCi:[ fi tja:rot baeddejt ntaCalleem 1Sarabijja w ma€ 19arab nhaeddar biltarabijja

w nx&:lit lqabajlijja]

“When i started living in Tiaret, | started learning Arabic, speaking Arabic with Arabs, and

mixing with Kabyle”
Recording :3 dxad aasic (e Calad 5 shady Cily el il 3y saial gagy 5 Jasas Ul
[?anz: nxi:t w jidzu 192ndj bze:f 19arabijje:t jxi:tu w tafallemt min Sendhum Iarabijja]

“I sew. Many Arabs women come to sew for them, I learned from them”
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Recording 4 (s,a,¢8 S daie (S 5 gl 0 o Lealatia 3V 1 sa Lgialad 1 o L 585 sebie dypmia s J 5l

eA\AA

[fulu:l za:tnr s‘aCi:bah muba:Qid tfu:ja tfu:ja taCallamt-ha: huwa la:zim jitSallam-ha: Cala

dara:riwkejSand-akdija:ftihardarimaSa-hu]

“At first it was difficult and then little by little I learned it. It is a must-learn for the sake of

children and guests”

Recording 5: msalld Lo L o lgialad e lae 5 el iy Shle Sayy o<

[ka:nu jidhaku alajja ki daxalt I-masd3id w muba:§id taGallamt-ha: [wejja [wejja f-al-masd3zid]
“They laughed at me when I went to school and then I learned it from school”

Recording 6: Slbuoe JolS (ks o gl al jad (e day g Caalafidy ol (18 i e Jl e A LG

[Pana ja binti maza:l ma naCrif-[ |-Carabijja taGallamt [wejjit' min I-Qara:jis nta:wqi xat*t*-if

ka:milSarabijja:t]

“I still do not know Arabic. I learned a little from my daughters-in-law”
Recording 7: e ge s 55 Giohla b (al ) Hhy die (e ghalad
[taGallamt-ha: min Sind da:r ra:3li jalla xat't'-i[ tazawwazt maSa Garabi]

“I learned it from my husband’ house because they are Arabs”

In this question, we notice that the reasons that motivate this sample to acquire ADA differ
from those who learn it to interact with others, such as neighbors. and to prevent
misunderstandings and communicate effectively with others. Furthermore, mothers were
required to learn ADA in order to teach their children. In terms of the second component of this
question, each person learned ADA in a unique method, with the first speaker learning it when
his children began studying, and she began altering this code from them. The second one

engages with their customers. and the majority of them acquire the language through
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interactions with native Arabic speakers in a variety of contexts such as friends, homes, and

schools.

O Question four: how did you pass Ramadhan?

Recording 1: s lauiaelia 5 iali J 5 3 Jlua 298 (S 5 gl ALE 4y o glal ai Wil lias ) A

D a5 debia g ablaa 3 jguall jaai Calaca W gla D05 jeudldy ) shadl a5 all gm B8 s

[fi ramad'a:n 7ana nat't'i |-mitwa:m furba [la:t'a nta:S ru:iz ki nwad s‘ubah nruwwil
ngad'd'i w muba:Sid nbirda: nsiri w ndi:r galla¥ s'wa:lhi w nbida: I-fit'u:r w f-as-sahira
jalla za:w lijja dYija:f ndi:r as-sahira ma‘a-hum w muba:fid nwuzzid s'uhu:r]

“During Ramadhan I cook metewem, salad of rice, when I get up I do housework, I map the

flour, | start cooking. In the evening when the guests come, | prepare some sweets, if not |

prepare Sohour”

Recording 2: il ol pai Casaadll gl j35 Jil aLal gam o8 Qa8 g gl Ul san 955 () 81 aa rala ol 6 (Jliaa

Jbsl o155 0y slad W 18 pal Jida o gmy (K9 5o gl HLaT g8 halial o L0 ABE juai () 3 5 p
BEPT

Lal S (ile 50 A (958 (3 el (o2 (S 0 gallai g Jusal a2

[ramadfa:n fu:tna:h malli:h ma$ l-qur?a:n nruhu t-tara:wich w f-lajl nwad‘d*u I-gija:m I-lajl
nqra:w I-musthaf nas‘alli 1-fazza:r w ndi:ru 1-i gira:?a:t ndi:r fla:t’a nta:S 1-hafi;[ nta:¢ I-xija:r
nta:S rafi:wiz w ki jistu:m t'ifl 1-marra I-wla I-€a:wid nta:§ 1-qaba:jil ndi:ru-lu I-bajd* ma¢§ 1-Sasal
w nat‘laSu-h ki jizi I-mayrib ja:din fu:q I-qarmud b ma:f ja:kul dammal]

“We spent Ramadhan well, reading Quran, praying. We prepare deliciouce food and when the

child fasts for the first time, we bring him eggs and honey”

Recording 3: LB sISI i 5 sal 8 5038 jeudld g Jial (U 8 (pad sk a5 5000 (Gl 6 5 i el ol 68 oY s
ealall Js 5 gl sl 4 5 54l
[ hamdulla:h fu:tna:h malli:h ndi:ru kull-{i ndi:ru hari:ra t'wa:3i:n qgira:?a:t I-maqlij w f-as-sahira

ndi:w qahwa nra:klu qalr 1-lawz zala:bija t'ara:wi:h nruwwil 1-3a:mi¢]

“Thanks god we had a good time doing everything and cooking the soup. In the evening, we

eat Kalb Louz, Zlabia, and we go to Tarwih”

Recording4: 5481 Jas 5 (5 gsas ol (il 3 € dala A8 (g paile Gliae ) (A JsS) b LaS LS i 68
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Js S Ok 320505 ropals 5 538K 3Y 50 ja ag el 5 (lulala sl pe Jalayl juni ) shadl aa Ay gla Lgli e o
B‘);L;

3ya ) 558 Ll 38 Jphans 5 DUl ginlh s Galilal (g5 plem S 5 Lisi s

[fu:tu: kima: kima: na:s ?aku:l fi: ramad‘a:n ma:ndi:ru:[ ?aka:qi: ha:3a kabi:ra lgi:s lu:hda w
nuss® ndaxxil I-ku:zi:na nabda: yi:r fwi:ja bifwi:ja ma$ 1-futiu:r ndi:r ?i:flfil ma€§ t‘u:ma:ti;[ w
?ayru:m ha:du: la:zim jku:nu: ha:d*ri:n w nzi:du: min kull ha:3a [wi:ja fwi:ja w ki sa:m wali:di
?ama:3a:s ndi:r-lu Oa:hfu:lt ntamlali:n w naSt®u:lu ja:ku:l-ha: fu:q I-qarmu:d]

“We spent it like everyone during Ramdhan. We did not cook a lot. We went into the kitchen

and brought peppers, tomatoes, and bread. My son Amayas fasted for the first time and |

prepared for him eggs”

Recording 5: 153w s <l )sds 05y gl (pall Llph (S Lle (i Jai aclia g | 58 s 50

[ narush nagra: w mub'a:Sid nas'li: na'bfii m'mfaimfa k'i: t'ti:b’I'n'a t't'a’d3’i:n nt'a:§
z'j'i:t'uin w I'b'u'rfa:k w b'jfi:d'z"a]

Recording 6: 3, ds) caea (S il (] 5y &) sl 55 5 5l 5 a5 Qladad 5 1A )85 aed ) sem 5500 56

GilEY (AR ed 5 ad gl A Ll Ll )l 5o 2] culai Jglac

“I go to study, then I pray, and I love when mom cooks Oliver and pizza”

[ nawq nafru s*wa:lih 3iddan naqra:w 1-qur?a:n w f-t*-t‘ajjib nadi:ru I-huri:ra w 1-bu:ra:k disi:r
w [la:0a s‘afi:t ki s'a:mt Pawwal marra St'a:wli: t'ajjib ?aqru:m w da:ru-li I-ma: fi:ha: xa:tim

nta:{ da-hab w Jurba fi 1-?a:ti:ra]

“We clean, bye new things, read Quran and then prepare soup, and salad. I remembered when

I fasted for the first time, I prepared my bread alone”
Recording 7: 8l a5 JsS5 &l ) ol AadE 4, )l suda ) shadl g Allal aaBas 5 3ale (3 (e ) Uiy s

[3awz-na ramad‘a:n fi: ma:jda wahda ma¢ 1-Qa:?ila w I-fut‘u:r nati:bu furba fla:za 1-bu:ra:k w
kull jom |-ks‘ra]

“We spent Ramadhan with family, we prepared soup, salad, bread and bourka”

In this section, it can be noticed that almost all the participants share the same Ramadan
traditions and lifestyle; they make various types of foods, pray, and read the Quran.

They also have a specific tradition when a child fasts for the first time.
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O Question Five: how did you pass Aid EI Fitr?

Recording 1: sl 5 adle g ymn shlilys s¢8 5 i 5 jilaal gl Calaa (3 ga aebia Lial (55 aad Sl

4 goalak g i shil ghas (il e

['ma:lijja w lhab'ba: §a'la: t'a'na:[ nah't'u: Ifu. t'u:r na'di:ru t'a'Sa:m w si'qa:qi:]

“On the morning of aid, we pray, meet the guests and drink coffee with sweets, and at lunch

time we prepare couscous”

Recording 2 Lebia ) Jbal &) i daa <y pd (S5 Uil g )1 g s U U ol el Jlasa (gl 0 ppaile 0
oy (s e ddig Bl suad sl 5 i shlB g aad guS skl 5 o a5 Cae jaad

[nif'ru:l li €a:n'dahum dfra'ri: s*ya:r lhwa:'3i3 hna: 'Oa:ni nif ru: lrwa:h'na: nki:'ni Jri:t 3ba:
nt'raflgba;j ralzdt'lha:01:mh'r ' ma® w 'O1:sfi fi:n ndi: ru: 1fft'u:r sk’'sku: lham w 'qa:tfu: ndi: 'ru:
wi.ja Imbu:d® gri:'wfa maq 'ru:d® w sa: 'bli]

“We buy clothes for children and for ourselves, and I brought a Kabyle abaya and added

thimehremth to it. Then we prepare lunch, couscous with meats”

Recording 3 : s bl glis a8 <y b (2 diaaal (31 55k 5 50l S o Lo ¥ Sl Sl dag i gl ¥ 5
Ua sl g aliin Gdlali & shldl laa g 63 65l gl dld 3

[fi: 'le:lat nta:§ 191:d nku: nu: wazar'dna: lqara: t'u: nardi: ru: la:nrwa:§ maq ru:t® wa: kri
nfri: 'ku:la: s'ra: 'bli nt'ra$ lkunfi: tu:r w]

['t'u:rnu ?a;f ?amdi'niy 0a:yn W [ri:t gan’'du:ra nta:S Igba:jil wdart '0a:s‘a:fat sansan’sal w
Ifu:t'a]

“On the evening of aid, we prepared sweets, and I bought a Kabyle abaya and put on thasabth

and chaine”

Recording 4 4sé 5 &l b <y e )5 I s glaldl 5 a3 0aa 1S ) sa guali Aad 5 03 J 581 Ll LasS

Lt

[ 'ki:ma: na:s ?a:'ku:l ndi: 'ru: lhan'na nlbsu: s‘wa: 'lih haka: 3dad ndi: ru: 1qa: 't'u: sa:'bli
lkunfi: tu:r maf ru:k t'ara: 'bS w Jrwi: ja maq ru:tf]

“I, like all people I put the Henna and we wear new clothes and prepare sweets”
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Recording 5 s 8l s Ll shalal 53588 saa il dear Js o) sn ol gans Jlia (12 510 W8 (308 5ila el AL

['le:lat 191:d ma:nra'qadf fa:'fa: jnu:d® s*ba:l nah'du:lu: hwa:j'3u jru:l jsfal’'li: hna: nwaz'du
ga:'hwawlqa: 't‘u:?aj ja:ntayra: fru]w nfaS'¢al lya'ni;ja nta:§ 19i:.d wiz 3u 1?aqa: rib $and na:

ntaya: fru mnba: Cad s‘ala:t 19i:d]

“On the night of aid, I do not slep. In the morning may father gets up to pray, | prepare coffee

and sweets then I listen to the aid song”

Recording 6: 353&l ol i oa Ul shlal s ge8l ghaat JalS 5 8l 1oy S 5 aalald sy Ja ) rloa g si daldaguia
Ll il 53 A Gl Jusl L dala U S

[s'bi: 'hat 19i:d nu:'d®u: s'ba:l rza:l jsfal'lu: falza:'mi§ wki jwall'lu: ntaya: fru ka:'mal
nah't'u:lqa: hwawlqa: 't‘u:?an'ra:nby ri:bza:f Ibaql'la:wa w ku:l ha:'33a fi:'ha: 1?a¢ sal nlbas
zba: 3di:'da W nya: far ja:j ja:]

“On the morning of aid, we get up, the men go to pray, and prepare coffee and sweets then we

greet the guests”
Recording 7: zs5 s s se 50y (2 oS 5t 5 Jua midu g il JS 55 dal Ul Hla llue
8 all gn 5 yis a5 8a o JlBY 5 )05

[yas'lna: da:r t‘aj'jabna: lhal'wa w kull Sa:m ndi: 'ru: sfan3 s‘ba:l w ndi: ru: sksku: bzb'bi:

wlbanwmru:rdru: ‘hrnru:h rumnzu: ru: 1?aqa: 'rib nya: ' fruzhum w nru: 'hu: lalmaq bara]

“We cleaned the house, and prepared sweets and Sfenj, than couscous with grapes and milk for

lunch.”

In this section, it is evident that all of the participants follow the same aid traditions. Before
El Aid, they begin cooking sweets, purchase new outfits, and on El Aid Day, they pray and visit

their families. For lunch, they prepare the traditional dish, couscous with chicken.

O Question 6: What are the common challenges you have encountered while learning Algerian
Arabic (ADA), and could you share a specific situation you have faced during your ADA
learning journey?
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Recording 1: W Jssi g1l Jsi oa lee j bl 54yl cp Jalis jagila JS

[kull ma:nhdfar nxal'lat® be:n 1ara'bi:ja w Igba:ji'li;ja zaS ma n3i: nqu:l ?arwa:l nqu:l ?aj'ja:]
“I do not speak Arabic, I mixed it with kabyle, for example when I want to say come, I say aya”

Recording 2: <asal g sl p halss il pulalada gy sy ey folale gha Jidae 1685 S A5 S
ol B 5 ) suagd J83 5 )aed LasS
[ki: nxra:3 ki: nqu:'lu: Sat'i:'ni: t'wma:'ti;[ jqa¥'Sad jd*ah'hak jqu:'li: t'ama:'ti:s w kant

nxal'lat*bza:fbre:nlhru:fki:'ma: lhad'ra nqu:l Ih*d*u:r w fard®a:s]
“When I go out, I say give me tomatoes he laughs at me. I mix letters a lot”

Recording 3: n) (o9 LS (s yinald o€ (o€ Sl (5 HhlaY Lle Saiaydy mlidals aglea jhai o S
Lial g8 iy 4y yely i

[ki: nbyi: nt'arzma’'lhum ha:'3a bilfara'bi:ja jdah'hku faliz'3a la:xa: traJ’ ma: tifi ki:f ki:f
flma¥ na:ki: 'ma:wmri:zi:nnya:nt bilfara bi:ja jitbad dal qa:§ Ima¥ 'na:]

“When I want to translate a sentence into Arabic, they laugh at me because it does not have the

same meaning”’
Recording 4: La Ll s s 5 sa Ledsdilae jdasas S Jida g dlsha o Jalis ) e
[ma:za: 'Ini nxal'lat® be:n t'if" la w t'ifl ki: naSi:t* zaS ma nqu:l 'ha: hu:wa w hu:wa nqu:1 'ha:

hi:j'ja:]

“I still confuse masculine and feminine when I call”
Recording 5: <l e 5 abbaly &l je 8l 3o 2 55 (LAY LS (58 ey Jren Sy sl o dalis Al g 00

AOLE Jin i€ iy aishen 5od 0ali g5 pull agl ga g ) aglll Cum lgiaal 5 g8 Ledalas

[Jru:'li: Ixubz nxal'lat® bza:f w 1li: jsam'maSni: jaSrf'ni: gba:ji'li;ja la:xa:'t'raf nzi:d bza:f
klma:tbilgba:ji'li;jawmar ra:tnxal 'littha: qa:¢ wa:'had nha:r 3i:t qta'lhum ru:'hu: qta’'lhum
laks'ra W ?ana: nqas’s‘ad xubz bu:'lu:n3i w "0a:ni kant nqu:1 fla:'d‘a]

“I'mix a lot, and whoever hears me knows that I am kabyle because I add many words in kabyle”
Recording 6: aghla OIS Jalua (5 i n ) Hled an g Ul 5 kg sy (5 5Y sle (ga¥ 5 il o Jalai Le 0 S (4
3 gind dah € Up Jlele AL U6 ol 16 i s ileLe 518 1L
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[min kab rat ma: nyal'lat® bza:f wla: 'di: ma:wla: w/[ jbyu: jh'd*ru: maSa:'ja whad nha:r raht
nfri: sba:t® ka:n ha:'tthumft‘a: 'bla: qtlu ma:Sli:f nqi:s s*ba:t® qa:'li: qi:'si: qa:§ t'a:'bla: ma:Sli:f
W ?ana: kant ngas's‘ad nah bru]

“because of my many mistakes, my children do not like talk to me”
Recording 7: Lle sSawa Loy sS85l o ) Jis oo J8 Js8 i ) Jsii (Sla J 5 a3

[n3i: nqu:l ha:'ki: nqu:l ?a:'xan nah nqu:l ga:rr'Si: nqu:l ?ar'zu: ka:'nu: fli:'ku:l da;j'ma

jdah'hku Saliz'3a:]
“When I wanted to say take, I said akhen and they always laugh at me in school”

Based on the responses, most participants encounter difficulties when integrating Kabyle with

ADA, leading to errors in pronunciation and arrangement of words and phrases.

111.1.5 The recorded Responses Interpretation

Based on the participants' responses, it confirms the previously first and second provided

hypotheses. Firstly, the strong usage of code switching and code mixing where they switch and
mix terms from Kabyle into Arabic, for instance: (Cw_ s Ll j /zdotlha 0i:mharma6/ (zadtlha
thimharamth), & 58 (s Cua /3i:t min Oamurt/ (jeet men thamourth), 5 sl 5 233 /ndi:ru Imbwd¢/
(ndiro I'mbouz), <whbk (tayyebt), ¢l &l (i) (ash amdaynegh dathan)). The second
observation is that when they borrow words from Kabyle and use them in their ADA speech
without modification in pronunciation, such as the word "slxk s« 53" (nrdmoo taam) instead of
"alaka 53 lai" (n@aoodoo taam) because they have that word in their native language, also these
words are considered /t‘ajbat/ as lown words: "&8lal /Oa:sa:faf/ (thasafth), " sed"
/0i:mharma6/ (thimharamth). Furthermore, phonological mistakes, such as the use of /ch/
instead of /s/ in "4a33" /fla:d%a/ (shlazha) instead of "4k3w" /sala:ta/ (slata) and the use of /th/
instead of /t/ in "o 3" /for'dsa:s/ (frazas) instead of " (sUa_&" /for'téa:s/ (furtas), indicate a lack
of adherence to the phonetic and phonology standards of ADA. In addition, they emphasize

terms that should not be, such as "»s Jss8" /ku:l jum/ (kool youm). Not only this but they add

different letters to words; for instance, instead of saying "¢\ /ta:S/ (taa) they say "g&" /nta:S/

(ntaa), "JS/JsS" Jakul/  /kol/  (akool/kool),  Mawe/aelu"  /mba:Sid/  /mbSid/
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(mbaadd/mbaad). Furthermore, it has been seen that Kabyle speakers make several

grammatical mistakes, including the usage of the pronoun "he" for girls and "she" for boys, as

shown below. Also, the arrangement of phrases such as "JsS) («U LS" /kima na:s akul/ (kKima

naas akool) and "<l » 3Y | 58" /hwa la:zim totfallimha/ (huwa lazim tetaallmha).

The table below outlines various linguistic errors observed in spoken Algerian Arabic
(ADA), illustrating the dynamic interplay between different linguistic elements within the
language. Examples include code mixing and switching, phonetic substitutions, grammatical
gender inaccuracies, lexical transfers, and syntactic level mistakes. These errors offer insights
into the complexity of ADA and the cultural context in which it evolves.

The linguistic phenomenon

(linguistic errors) Examples
Code mixing and switching )l ) Cnb bsaal 5 s &) sali e Cus i el
Leliaj 081
SIS g il
Loan words Crayaasi (blali | Lo gadl
Borrowing sk se0 5 instead of saying slak 5o e

Phonetics substitutions

/ch/ instead of /s/ in "aL3LE" jnstead of "dkadlu"

/th/ instead of /t/ in "wsa 4" instead of "_ulda 3"
/ &/ instead of /< in m ! sk instead of sl 5
"eU" they say “ gl

xae/2clia /

Grammatical gender “He” for girls and “she” for boys

Syntactic Level Lealaii o 3¥ 158 / sS3a A /0 5S) (s LaS / O pad e hallA S/ Lina
S b/ goa SOS S/

I11.2 Synthesis of the Findings

This study examines the influence of Kabyle linguistic interference on the acquisition of
Algerian Arabic (AA) as spoken in Tiaret city. It aims to determine if Kabyle speakers make
linguistic errors when using this dialect, the degree to which Kabyle variety hinders the
acquisition of AA in Tiaret, and the specific types of interference encountered. The findings
obtained using the mixed method indicate a notable influence of the participants’ native tongue
on ADA, with common errors observed in pronunciation, grammar (syntax), and vocabulary
(lexis). This influence, rooted in the participants' use of Kabyle as a primary language, poses

significant challenges for acquiring ADA. The study suggests strategies and recommendations
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to improve proficiency in speaking ADA, highlighting the need to address linguistic

interference across various levels, including lexical transfer, grammatical gender, code mixing,

code switching, phonetic substitutions, and syntax.

I111.3 Recommendations

Algerian Arabic stands as the predominant dialect in Algeria, notably in Tiaret city, serving
as a lingua franca among various other dialects. Kabylian speakers constitute a minority within
Algeria’'s population. The prevalent usage of Algerian Arabic (ADA) poses challenges for
Kabylians due to their familiarity primarily with the Kabyle variety. Consequently, while
learning ADA, they are influenced by their native tongue, leading to errors in various linguistic
elements. To address these issues, it is imperative to provide recommendations for improving

language proficiency among Kabylians:

A. Immersion emerges as the most effective method for enhancing language skills. Therefore,
Kabylian speakers should immerse themselves in the language and culture, endeavoring to

integrate it into their daily lives.

B. Engaging in language exchanges with fluent Arabic speakers offers a unique opportunity to

enhance linguistic abilities while gaining deeper insights into the culture.

C. Consuming diverse media, such as movies, podcasts, television shows, and social media
platforms like Facebook and YouTube, exposes learners to authentic language usage and

various cultural contexts, thereby facilitating language learning.

D. As a psychological guideline, Kabylian speakers should maintain patience and persistence
throughout their language learning journey, recognizing that making mistakes is a natural

aspect of the process. This mindset fosters self-confidence and encourages continual growth.
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111.4 Implications for Further Research

More study is needed to examine the problem of language interference in order to enhance
ADA speaking by Kabylian speakers. In a future study, the researchers propose expanding this
research by using long ongoing studies and a larger number of participants, taking samples from
different areas of Algeria in which the researchers develop the four skills to convert negative

interference into effective interference in order to be a fluent bilingual without errors.

I11.5 Limitations

This study was limited in terms of time and cost, in the sense that enlarging the scope of our
research requires larger waging and a longer period of time to reinforce the validity of the
findings, as well as large samples, so we were forced to use the observation of the Arabic
speakers in our questionnaire to give their view on the Kabylian speakers who were influenced
by their native language, and sometimes it was necessary to translate questions from Arabic to
Kabyle to get the expected answers, without forgetting our lack in transcribing the recording
because the recording was just Kabyle speakers who use a lot of words and expressions in
Tamazight that what makes it challenging to transcribe it using Tamazight symbols because

actually we are not fully acquainted with the symbols of Tamazight.

Conclusion

This chapter delineates the analytic phase of the investigation, wherein the acquired
and evaluated data yielded notable insights into language interference and language learning.
Through rigorous examination and debate within the field of linguistics, our inquiry discerned
that Kabylians residing in Tiaret experienced negative interference in learning Algerian Arabic
(ADA). Additionally, we uncovered a significant influence of their mother tongue,
underscoring the pivotal role of linguistic interference. However, further research is warranted

to enhance the utilization of L1 and mitigate mistakes and errors in L2 acquisition.
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General Conclusion

Sociolinguistic research has long delved into the intricacies of language variation across
regions, speech groups, and individuals. Consequently, this study aimed to investigate the

impact of Kabyle speakers on the acquisition of Algerian Arabic (ADA) in Tiaret.

Algeria, renowned for its diverse linguistic landscape, presented a unique setting for this
study, with a specific focus on Kabylians due to their minority status in Tiaret, where Algerian
Arabic predominates. Living in such an environment poses challenges for Kabylians in terms
of language acquisition, interference, and negative transfer. The study sought to explore how
Kabylians were influenced by their native language when learning ADA, identifying linguistic
errors in pronunciation, vocabulary, and grammar, while also proposing strategies to enhance
L2 proficiency. The significant influence of native languages on acquired languages, notably
affecting pronunciation, underscores the complexity of language acquisition in such
multilingual contexts. Consequently, the sociolinguistic complexity of Algeria, characterized
by diverse languages and dialects across cities, necessitated the examination of linguistic
phenomena such as language interference, acquisition, and transfer. To investigate these
phenomena, the research methodology involved using an observation, a structured
questionnaire and audio recordings, targeting both Arabic and Kabyle speakers in Tiaret to
collect data on language acquisition and mistakes. The interpretation of findings from the
questionnaire and audio recordings suggested that acquiring ADA was challenging due to the
strong influence of L1. Kabyle speakers often incorporate elements of their native language into
ADA, particularly in pronunciation, leading to a negative transfer that hampers their learning

process.
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Appendices

Appendix One: Questionnaire addressed to both Kabyle and Arab speakers

Questionnaire

Dear Participants

You are kindly invited to participate in our research study titled " Investigating the Impact of
Kabyle Linguistic Interference on Learning Algerian Arabic Dialect in Tiaret." Your
responses to this questionnaire will be kept confidential and used solely for research purposes.

Your contribution is invaluable to our study. Thank you for your time and participation.

Section 1: Personal DemoFigureics. 1ds¥) s 5l
. Gender: rowiad)
CIMale NA O
CFemale s N
Age: L andl,
[Less than 30 30cfe Jus
CAbove 30 30 [lhss
Section 2: Impact of Kabyle Linguistic Influence on Learning Algerian
Arabic. A8 ) A el olas 3 A0LAN Al 3T 5 AN 6 3
1. Is your native language Berber (Kabyle)?

¢ a1 el La blal Ja 1

Yes [ a2 No 1%

2. Do you speak Algerian Arabic as spoken in Tiaret city?

€l Aae 8 L hany LS &y il jall g jall Canai Ja2,

Yes [ a2l No [I¥ [
3. If yes, how would you describe your proficiency level in speaking Algerian
Arabic 24 5 ) dagdll daadll 8 elislal (5 siue Chual CaSe a2i 1313

¢ ¢ Lo Al b Aadiiuadll
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1 A. Beginner (5w [
O B. Intermediate Lo 5[]
[0 C. Advanced asia[]

4, Have you ever noticed elements of Berber (Kabyle) in your speech when
speaking Algerian Arabic?

4y el Ayl ) Aagllly Gaasill vie GledS 8 AL Aalll e jealic sy Ja 4
Yes [ axi] No I¥Y [
5. If yes, could you provide some example ?
¢ ALY (s 08 ey Ja cani bl sa OIS 1315

.............................

.............................

.............................

6. Before speaking Algerian Arabic , do you typically :
e sale da il all dagdll sl U8 6
[0 a. Always think in Kabyle and then translate to Algerian Arabic.). Lala_Sai
g al) G o 5 5 AL

[0 b. Sometimes think in Kabyle and then translate to Algerian Arabic.[]
5 3ad) Al il 5 AL S8 Ui o

[0 c. Rarely think in Kabyle and then translate to Algerian Arabic . L) U &
) A sl W s ) 5 A pelly AT

[0 d. Never think in Kabyle when speaking Algerian Arabic .
A adl A el daaai Lavie 4300AlL ol S8 Y &[]

[ e. Other (please specify) ) xasill s (&l e, =[]

7. On scale from 1 to 3, how much do you think Kabyle variety influences
the way you speak and understand Algerian Arabic ?
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A 7l a ) gy pall clagd s ianidsy Hha e i BN Al ) aiai @S (3 (I 1 e e e 7
¢

[0 a.Not at all kLY e IO
0 b.Moderately Jina G ]
O c.Significantly oS JS4y ]

8. Have you ever found it challenging to speak Algerian Arabic because of
your knowledge of Kabye ?

LAl ol e o Ay el Jadl A jally Cadll 44 seia la sy Cigal 5 Ja.8
Yes [ a2l No OI¥[O
9. If yes, could you provide some examples ?

LY ALY eliSay Ja, and <l gl K139

.................................................................................................

.Section 3: Linguistic Aspects of Kabyle Influence on Algerian Arabic
Learning

A g pal) ol e LN LA Al () a6 5

10. Do you find certain parts of Algerian Arabic harder to learn because of
Kabyle influence ?

DL 0 e 8l Tyl Bl B 1) mns o 233 00,10
Yes [ a2 No [O¥O

11. If yes, which aspects of Algerian Arabic do you think are most affected by
your knowledge of Kabyle ? (select all that apply )

LA, ol jeay I U Led) et 45 00 Jad) A ) e O s 5l8 ¢ axd sl K111

O a.Grammar d galll ac ) 3l 1]

0 b.Vocabulary <l i
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0 c.Pronunciation Lall ]

O d.Other (please specify ) Yl s (@l e &[]

If any ,can you provide specific examples of how Kabyle affects your
understanding or usage of Algerian Arabic in the aspects you mentioned ?

ool 5l elagh o AU Aaglll 5 A e saana Alial apndi liCay Ja ¢ llia il 131,12
¢ 1585 Ll sall b 2 il sl Ay el

13. If yes, please explain why ?
§ all Jod (oa e pri @l sl IS 13113

Section 4:dealing with challenges caused by Kabyle influence
LI dagll a0 e Aealil) cilpaatl we Jalaiill: gl 0 ¢ Jad)

Do you believe Kabyle influence negatively affects speaking Algerian

14.
Arabic ?
¢ 4 il Sl A el caaill e Ula i 0Ll daglll 43l o)) asias Ja 14
Yes [ azi[] No ¥ [

15. If yes, What strategies have you used to help you learn Algerian Arabic

despite the influence of Kabyle ? (select all apply ) o8k ¢ ax A culS 131 15
Aaglll L0 (e ae Sl e 5 el Ay jad) dalll abes e olise el Lgtariiind il ciliagi) iy

Jis Lo JS 80 (€ AL

O a.Immersion eV

[0 b.Language exchange with native Arabic speakers 4xlll Jals <[]
Al Calia¥) ekl e

.0 c.Using language learning apps Al clagdas alaasial [

[0 d.Other( please specify))w=ill s (A
79



Appendices

16. Have you sought help from any external sources to deal with Kabyle
influence while learning Algerian Arabic ? 4 s las (e saclue Culla Ja

16 . € 40 el A ) alad o) DLl 80l ae Jalacill Yes [ =0
No I¥ [
17.  If yes please describe letia s (o e axiy S 131 17,

Appendix Two: Recording directed to Kabyle Speakers

Recording Addressed to Kabyle
Speakers Living in Tiaret City

Dear Participants

We are doing a master research about the investigation of Kabyle linguistic
interference on the acquisition of Algerian Dialectal Arabic. we will be grateful to help us

for make recording with you as a tool of investigation.

O Question one: what is your native language, and what

language do you use frequently at home?



Appendices

O Question 6: What are the common challenges you have
encountered while learning Algerian Arabic (ADA), and
could you share a specific situation you have faced during

your ADA learning journey?

81



Osianiall i g Al eUad) and 5 4 00 jadl Ay jad) Ll LiS) e Ll g galll Jasill il ds g 5lY) o8 )
hae 7 b dal e bulag) sl bl Jasill S 130 Lol all 028 Ciing 5, agalais yi JMA ) ll g iy il shaill 8 Jilally

Caean 5 Adabise 43 Hla dul 5l 38 Caaddind | ol A (e LAY alSiad Lpmanad) O al) (e die aladinly 30 10

i ol L 5 | a4 e (3 L Al il e S e, i) 5 (el Jimnil 32k e Ala il )
Gla il 5 Llaal) JEY) (mmy Camy AV G base gl Slsiee o S il 2 ga s dpca il 2 Al all o2

. saasal) AN 5 eUadY) Axlladl

Résumé

Cette étude vise a aborder une question spécifique en évaluant I'influence de I'ingérence
linguistique kabyle sur l'acquisition du dialecte algérien arabe. et d'examiner les erreurs
commises par les locuteurs Kabyle tout au long de leur apprentissage, en particulier la mauvaise
prononciation, en utilisant des méthodes mixtes. Cette étude a examiné si l'interférence était
négative ou positive afin d'expliquer les sources de cette influence en utilisant un échantillon
d'enregistrements audio des haut-parleurs Kabyle de Tiaret City. Dans ce contexte, une
approche mixte a été adoptée et les données pertinentes ont été recueillies par enregistrement
audio et questionnaire, les conclusions de I'étude étant communiquées conformément a
I'nypothése énoncée ci-dessus. En conséquence, les conclusions de cette étude soutiennent
I'nypothése selon laquelle il y a une influence significative a de nombreux niveaux
linguistiques, ainsi que le transfert négatif vu dans ce cas. Enfin, des implications pratiques et
des recommandations ont été formulées pour remédier aux erreurs et aux interférences
identifiées

Summary

This study aims to address a specific issue by evaluating the influence of Kabyle linguistic
interference on the acquisition of Algerian dialectal Arabic. and examine the mistakes made by
Kabyle speakers throughout their learning, particularly mispronunciation, using mixed
methods. This study examined whether the interference was negative or positive in order to
explain the sources of this influence using a sample of audio recordings of Kabyle speakers
from Tiaret City. In this context, a mixed-methods approach was adopted, and relevant data
was collected via audio recording and questionnaire, with the study findings disclosed in
agreement with the hypothesis stated above. As a result, the findings of this study support the
hypothesis that there is a significant influence at many linguistic levels, as well as the negative
transfer seen in this case. Finally, some practical implications and recommendations were

developed to address the identified mistakes and interferences.







