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ABSTRACT

Thepresentworkexaminesstereotypedaccentamongstudentsofdifferentregions,of

Tiaret attheDepartmentofEnglishUniversityofIbnKhaldoun.Thestudyattemptsto

focuson theconnection between accents,stereotypes,prejudices,attitudes ,and

linguisticdiscrimination.Theresearchaimsatidentifyingthesociolinguisticreasons

behindthestereotypedaccentofEnglishinthe suburbsofTiaret,particularySougueur ,

inordertomeasuretheacceptabilityofthisaccent,andtoinvestigatewhetherstudents

considertheirstereotypedaccentasalinguisticenrichmentorinsecurity.Thedatawere

collectedusingdifferentapproaches :QualitativeandQuantitative,realizedbymeansofa

censusquestionnaireadministeredtobothstudentandteachers.Datacollectionhelps

usalotinunderstandingthereasonbehindstereotypingstudents’speech,andthe

reactiontosuchlinguisticphenomenon.Thefindingsshow thatstudentfrom Sougueur

arelinguisticallydisciminatedbyothersintermsoftheiraccent ,buttheythinkofitasa

linguisticenrichmentratherthaninsecuirty.Asforteachers,theyconsiderregionalaccent’

inteferenceinspeakingEnglishasalearningerror.

Keywords:Accent,insecurity,linguisticenrichment.
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- MSA:ModernStandardArabic

- CA :ClassicalArabic.

- CA :ColloquialArabic.
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- AA :AlgerianArabic.
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- H :High.

- L1 :Firstlanguage.

- L2 :Secondlanguage.

- SVO :subject-Verb-Object.

- VSO :Verb-subject-object.
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GeneralIntroduction

Language is one ofthe powerfulmediums ofcommunication in anyspeech

community.Itshasalwaysattractedtheattentionofresearchers,andlinguists,who

adopteddifferentmethodstoinvestigatecomplexity.Itisinevitablethatlanguagevaries

from onecountrytoanother,evenwhithinthesamecountry,orregionitself.Anumberof

regionalvariatiesatthelevelofwritingandspeakingcanbefound.Thisisexplained

throughsociolinguisticsaslanguagevariation,orwhatiscommonlyknownasdialect.

Languageisanintegralpartofshapingperson’sidentity ,asthewaywespeakReveals

somethingaboutwhoweare,andhowwewanttobepeceived Also,itshapesthewaywe

perceiveothers.Peoplemakejudgmentsbasedononespokenlanguagethatisdifferent

from theirs.Variation ofaccentscarriessocialmeaningsand so can bring different

attitudinalreactions.People usuallytie up theirattitudes towards language use to

attitudesthattheybasicallyhaveaboutgroupsofpeople,reactingeitherpositively,or

negatively.

Therefore,accenthasthemaincomponentsfrom pronunciationandintonation,itis

consideredasthetooloflanguagethatinformsaboutthedegreeofresemblanceamong

speakesandlisteners.Duetoitssalience,peopletendtomakebaselessassumptions,

associatevalueandreachconclusionconcerningthepersonspeakingwhithanaccent.

Thisisclearlyreflectedinjokesandfunnystoriesaboutsomepronunciationsandefforts

madeintheimitationofregionalaccents,whichcreateakindofinferioretycomplexto

mostofthespeakersofthestigmatizedaccent.Peopletendtoevaluatethesevariantsas

rightorwrong,goodorbad,beautifulorugly,andsoon.
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Statementoftheproblem 

Everystudenthashisownwayofspeakingorpronuncingutterances.Thewaywespeak

determinesourbelongingtoacertaingeographicalgroup(agroupthatbelongstoa

certaingeographicalarea),specificallyasocialgroup(individualsbelongingtoasociety,

whoareinterrelated)inwhichouridentityisattached.StudentofEnglishDepartementof

IbnKhaldounUniversityuseEnglishinsidetheclassrooms,andsometimesoutside,but

eachoneisinfluencedbytheirnativelanguageaccents,andtheirregion.Studentwill

reach a stage in which they judge each other’s accent,based on identifiable

characteristics ;thisiswhatwecallstereotype.Thisjudgmentswouldleadstudentsto

behavein acertain waytowardsthegroup with an accent,theselatter,could be

linguisticallydiscriminatedorenriched,sincestudentusethespeechofothersasaclue

to both linguistic and non-linguistic information aboutthem,such as theirsocial

backgroundandevenpersonalitytreatslikeintelligence.Studentofsougueurarethe

sampleofthepresentresearchthroughwhichtheobjectiveofthestudyistofindthe

majorstereotypesstudentfom Tiaretthinkaboutthem,andseewhethertheselatter

acceptitornotforothersolutions.

Objectivesofthestudy 

Stereotypedaccents,mainlylinkedtothenegativejudgment,creatproblemswithin

studentandaffecttheirrelationships.Hence,theobjectivesoftheresearchstudyareto :

- Concentrateontheconnectionsbetweentheaccentandlinguisticstereotypes.

- IdentifythereasonbehindthestereotypedaccentofEnglishbysougueursspeakers

byTiaretspeakers.
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- Measuretheacceptabilityoftheregionalaccenti.e..,theaccentofaspecificregion

orplace,inourcasetheregionissougueur.

- Investigatewhethera stereotyped accentisa linguisticenrichmentorresults

linguisticinsecurity.

Researchquestions :

isSougueur’sEnglishaccentstereotypedbyTiaritianspeakres ?

areSougueur’sEnglishstudentsintegratedinsocietyregardlessoftheirstereotyped

accent ?

isSougueur’sEnglishaccentwouldbelinguisticallyennrichediftheykeepit ?

ResearchHypotheses 

_StudentsofSougueurwould be linguisticallydiscriminated,iftheirEnglish

accentisstereotyped.

_StudentsofSougueurwouldintegrateinthesociety,eveniftheiraccentis

stereotyped.

_StudentsofSougueurwouldbelinguisticallyenriched ;iftheykeeptheirEnglish

accent.

ResearchDesign Methodology

There is a myriad ofappropriate methodologies forthe study ofdifferent

educationalproblems.Theselectionofoneandtheavoidanceofothersisnotasimple

taskatall.Thenatureandpurposeoftheinvestigationandthepopulationinvolvedwill

helptheresearchertowhichmethodtobedealtwith.

InourpresentresearchwhichinvestigatesthestereotypedEnglishaccentof
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Englishstudentsfrom SougueurattheEnglishdepartement,UniversityIbnkhaldoun,A

descriptiveresearchmethodwasadopted.Themainobjectivebehindthedescriptive

methodistoelicitfeeling,andattitudesofenglishlanguagestudentandteachersabout

thestereotypedaccents.Thedataiscollectedusingquestionnairesasaresearchtool.

Thequestionnaireshowsthedifferentreasonsbehindthesteretypesintheaccentof

studentsfrom Tiaret,andinvestigatehow theyaretreatedvis-a-vistheiraccentand

reactiontowardssuchstereotypes.ThesampleconsistofUniversitystudentofboth

sexesfrom theEnglishDepartement.Thesamplewastakenrandomlyaccordingto

students’availibilityfrom twolevels :3rdYearLicenceand1stYearMaster.

Populationandsampling 

Populationreferstothegroupofpeopletowhom theresearcherapplieshis/herfindings.

Thetargetpopulationistheonefrom whom theresearcherwantstoobtaininformation

andapplytheresults.Throughtsampling,whichistheprocessoflistingalltheaccessible

membersofthepopulation,informationwillbecollected.

Thus,ourcurrentresearchstudyconsistsoftwotypesoftargetpopulation.Thefirst

consists,ofallN250ofstudentsfrom 3rdYearLicenceand1stYearMasterattheEnglish

departement,UniversityofIbnkhaldounThesampleisselected onthebasisofthe

students’availibility,inwhichthemethodfollowedinthisresearchistakingonly30%ofthe

population.Theseconddatagatheringtoolforthedescriptivemethodisthequestionnaire

destinedtoten(N10)teachersofEnglish.Thereasonbehinditsuse,isthatitisareliable

meanstoelicittheirfeelings,beliefs,experiences,perceptions,andattitudesconcerning

thetopicunderinvestigation.Moreover,thequestionnairewaschosenratherthanthe

inteviewbecauseofitseconomyanduniformityofquestions.
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Limitationsofthestudy

Thisstudywasconductedtostudentsfrom TiaretandSougueurstudyingatthe

Englishdepartement,UniversityofIbnkhaldounFrom thetwolevel3rdYearLicenseand

1stYearmaster.Also,toteachersfrom theEnglishDepartement.Therefore,anyobtained

conclusionsorresultswillapplytothem only.

Organizationofthestudy 

Thisworkrepotedinthisresearchiscomposedofthreechapters.Thefirstchapter

entitledthesociolinguisticsituationofalgeria,inwhichthelinguisticandsociolinguistic

profile ofthe algerian landscape is discussed,throughta historicalan geographical

perspective.Thesecondchapterisanoverviewonaccent,inwhichdifferentdefintionsare

given.Itfocusesonthediffernettermslinkedtoaccent,like :dialect,accentology,and

dialectology.Also,itdeals with the relation between accentand second language

acquisition,languageteaching,linguisticprejudicesandstereotypes,inwhichanoverview

isdiscussedaboutthedefferenttermsostereotypes,attitudes,prejudices,andlinguistic

discrimination,inordertodifferentiatebetweenthem .Thethirdchapter,focusesonthe

overallanalysis ofthe data based on the responses ofthe questionnaire.The latter

highlightstheinformants’attitudestowardsthelinguisticdifferencesoftheirclassmates’

accent.
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Introduction

The presentchapterintroduces both the Algerian sociolinguistic situation,in

additiontosometheoreticalinsightsofthepresentresearch.Thefirstpartofthechapter

starts with a very briefoverview ofthe history ofAlgeria.This history influences

tremendouslyAlgeria’spresentsociolinguisticsituation.ThenithighlightstheAlgerian

sociolinguisticsituationbyintroducingthelanguagesthatconstituetheAlgerianlinguistic

repertoire :Arabicwithitsvarieties(ClassicalAabic,ModernStandarsarabic,Algerian

ArabicandEducatedSpokenArabic),Tamazight,FrenchandEnglish.Italsointroducesthe

various contactprocesses displayed bythe Algerian language groups,i.e.diglossia,

bilingualism,andcodeswitching.

1.HistoricalPerspective 

Itiswell-knownthatAlgeriawasaplaceofinvasionandcossroadofcivilizationsthat

madethelinguisticpluralityreignamongitsspeakessinceaniquity.From theBerber

(Tamazight),theRomans,theArabs,theSpanish,theTurkish,totheFrenchrespectively

whichaffectedthepresentlanguagesusedinAlgeriansociety.Thenumberofindividual

languagelistedforAlgeriais18;allarelivinglanguages.Through,themainlanguagein

Algeriaarefour(04)geneticallyunrelatedspokenones,namelyModernStandardArabic

(MSA) ;AlgerianArabic(AA),FrenchandBerber(Tamazight),thus,itisamultilingual

situation.(ethnologue.org)

ThefirstinhabitantsofAlgeriaweretheImazighen(pluralofamazigh),whospoke

differentvarietiesofTamazight,asemito-hamiticlanguage(oneofthebranchesofafro-

Asiaticlanguages),whatiscalled‘‘Berber’’.Thislatteristheoriginallanguageofthecountry.

By46B.C,AlgeriabecameaRomanprovince,whobroughtwiththem Latinlanguage.In
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the7thcenturyAD,alongwhiththewholeofNorthAfrica,AlgeriawascolonizedbyFrench

whoReignedforninecenturies.Inthisperiod,Arablanguagewasintroduced,andadopted

bytheinhabitantsastheyalsoembracedIslam .

Then,in1518,thecountrywasunderthesupermacyofTheOttomans2,wherepeople

borrowed somewordsfrom theTurkish languageand used them in theirexamples.

Howeve,accordingtoTalebIbrahimi,andGrandguillaume(1997)Tukishdidnothaveabig

influenceneitherforArabicnorforTamzightlanguages.Mostofthem aerelatedtofood.In

1830,FranceoccupiedtheAlgerianterritoriesandlasted132years(1830-1962).Asa

consequence,Frenchlanguagerepresentedanew wholephaseforthealgerianlinguistic

situation.In1848,AlgeriawasdeclaredaFrenchterritoryandArabicheldthesecond

position,whereas,Frenchwastaughtinschoolsasthefirstlanguage.Thiscreateda

dilemmasinceArabicwasbanishedfrom theeducationalsystem anditwaslimitedwithin

fewmembersofthesociety.

Aftertheindependance,theAlgeriangovernmentmanagedtoadopteatotallydifferent

linguisticpolicythroughArabization,whichwasthestartingpointinchangingtheAlgerian

linguisticsituation.StandardArabicbecamethefirstlanguageinthismultilingualnation

whereBerber,French,andAlgerianArabicwerealreadypresent,andFrenchbecamethe

firstforeignlanguageandnotthesecondlanguageinthecountrywithaprestigiousstatus

inthesociety.TheimpactoftheFrenchcolonizationseemedtobeverystronglingistically,

asthe governmentfaced manyproblemsin applying Arabization.Nowadays,French

continuestoenjoyaprivilegedpositioninAlgeriadespitethe‘‘Arabizationprogrammes’’.

Thus,the linguistic situation in Algeria is characterized as diglossic,bilingual,and

multilingual.
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2.TheArabizationplanning 

TheprocessesofArabizationwerelinkedtoeffortsofthepost-colonialgovernmentto

legitimizetheirstatusastheliberatorsfrom Frenchdomination.Duringthecolonialperiod,

itwasdifficultforAlgerianto receiveanyothereducationthaninFrench.Theterm

‘‘Arabization’’istheextensiveuseofArabicinalldomainsoflife :social,andcultural ;i.e.,it

referstothepromotionofArabicasamedium ofinteractioninpublicandprivatesectors

(Grandguillaume ,1997)

Inthelate60s,PresidentHouariBoumediene1 initiatedacompleteArabizationprocess,

mainly,asanationalgoalandbeganthefirststepstoadvocateStandardArabicwithin

administrationandschools.Heforinstance,madetheknowledgeofstandardArabican

employmentrequiremenetforadministrativejobs.Arabizationwasboughtinslowlyin

education,startingwithprimaryschoolsaswellasinsocialsciencesandhumanities.

However,itwasonlyinthe1980sthatArabicwasintroducedasthelanguageofinstruction

atthesecondaylevel.

2.ThesociolinguisticProfileinAlgeria 

ThelinguisticsituationinAlgeriaisdiversifiedandcomplexinthesensethatseveral

varietiesareused todaynamelyClassicalArabic,Modern Standard Arabic,Colloquial

ArabicorAA,EducatedSpokenArabic(ESA),Berberanditsdialectalvarieties :Kabyle,

Shawia,Mozabite,andTamashekt– themothertongueofTouaregs,Fench,andlately

Englishparticularlyinthefieldofcommerce,scienceandtechnology.Accordingly,Algeria

ischaracterizedbythephenomenonofmultilingualism whichaffectsthesocio-culturallife

oftheAlgerianpeople,andgivesrisetosociolinguisticneedsthatmustbetakeninto

accountineducationandlanguageplanning.(ethnologue.org)

Since 1963,Standard Arabic,the language ofthe Quran became the onlyofficial

languageofAlgeria.Itisthelanguageofeducationandadministation.DialectalArabicor



20

ColloquialArabicisthemothertongueofnearly81%ofthepopulationandis,toagreat

extent,differentfrom theDialectalArabicvarietiesthetarespokeninmanyotherpartsof

theArabicworld.Ithasgreatlyinfluencedby,respectively,Berber,Turkishandfrenchfrom

whichitborrowedagreatnumberofwords.French,however,becamethefirstforeign

language taughtin schooland universities butstilloccupies an importantplace

interpersonalcommunication.

Asanyothercountry,Algeriaisenrichedbylinguisticvariation.Almosteachprovince

(Wilaya)hasitsownregionalvariety,aswellasitsownaccent.Peoplecanrecognizeothers’

regiononlythroughspecificlexis,syntacticstructuresandpronunciation.Speakresfrom

sougueurdonottalklikethosefrom Tiaret,SaidaandGhelizanThedialectspokenin

Algiersisdifferentfrom thatofOran,Telemcen,orLaghouat.Indeed,itismostimportantlya

questionofpronunciation–accent-butitmayalsobeamatterofvocabularyandstucture.

ItisworthytonotethatsuchlinguisticphenomenondoesnotonlytakeplaceinAlgeriabut

inmanyotherArabiccountiesaswell.Forexample,theregionalvarietiesofArabicin

Kuwait,Egypt,Tunisia,MaroccoandManyothercountriesaetotallydifferentatthelexical,

syntactic,andprosodiclevels.

3.1.Arabic 

Arabichasbeenclassifiedintothreecategories :ClassicalArabic(CA),ModernStandard

Arabic(MSA),EducatedspokenArabic(ESA)andthevernacularvariety.CAandMSAare

bothcalled‘‘El-fusha’’,However,CAisconsideredashigh-styleoflanguage.Itssuperiorety

islinkedtotheQuran,asitisconsideredtobeamodeloflinguisticexellenceandthekeyto

aprestigiousliteraryheritage.Itisalanguagewhithalongliterarytraditionandaclosely

guardedsenseofgrammaticalandrhetoricalcorrectness.CAwassimplifiedandevolved

intoMSAafterthe19thcentury.ArabRenaissancelaboredtomodernizeCA,andmakeit
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moreeffectivetomeetthedemandsofmodernlife.Todayinalgeria,MSAisofficially

recognizedasthecountry’sandofficiallanguage,asidewiththeTamazightLanguage.

Asforgrammarandlexiconofagivenstandardlanguage,Feguson(1959)arguesthat :

‘‘Indiglossiccommunitiesthehighstylemayhavestrikingdifferencesingrammarandin

wordorder,andintheareaofthevocabularythehighstylemayhaveamuchmorelearned

andclassicallexiconthenthelow.’’(p.33).Inadiglossicsituation,eachlanguagevariety

hasveryspecificfunctions.High(H)andLow (L)arestrictlydividedaccordingtotheir

respectivefunctions.Thus,theH varietyisemployedforwriting,formalspeechand

education.TheLvarietyisintendedforprivatelife.Itisacquiredasthemothertongueand

isnotsubjectedtoanynormativecontrol.InNigeria,MSA isconsiderdashighstyle,

however,thelow varietyistheAlgerianArabicanditisnotwritten,thought,ithasvaried

pronunciation,grammarandlexicon.

VernacularArabicisthelanguageofeverydaycommunicationinthefamillyandthe

street.ItisthenativelanguageofArabs.Differencesbetweenthevernacularandthe

writtenform aremanifestedinmorphology,syntax,thelexicon,andthecomplexsystem of

caseendings.

Thevernacularin thiscaseistheAlgerian Arabic(AA)which isthelanguageof

communicationinourdailylife.Inotherwords,itisthemothertongueofthemajority

populationofAlgeria.Itisknownasthe‘‘El-Derjja’’(dialect),anditisdifferentfrothe

ModernStandardArabicmophologicallyandsyntactically,andalsodifferentfrom other

dialectsinotherArabcountries.However,ithasrichvocabularywiththemixtureofAabic,

Berber,Tukish,andFrenchwords.

AlgerianArabicisinevitablypartofthe‘‘Maghreb’’dialectsastheysharequitethesame

historicdevelopment.Itisalinguisticcontinuum,sinceAlgeriansattheeasternborders
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useavarietywhichissimilartoTunisianArabicandothersspeakavarietywhichfades

withMoroccanArabicnearthewesternborders.Howeve,itisnotuniform becauseit

differsfrom aregiontoanother.Anditisalsothecaseforaccents.Algeriansdonotshare

thesameaccentacrossthecountry.

2.1.1ModernStandardArabicvs.ClassicalArabic 

ModernStandardArabicisdifferentfrom ClassicalArabicareprimarilyinstyleand

vocabulary,sincetheyrepresentthewrittentraditionsofverydifferenthistoricaland

culturaleras,from theearlymedievalperiodtomodernone.MarycatherineBatesoninher

Arabiclanguagehandbook(1956 ;2003)(p.84)identifiedthreekindsofchangesthat

differentiate MSA from CA (1)‘‘a series of‘acceptable’simplification’’ in syntactic

structures,(2)‘‘avastshiftinthelexiconduetoneedfortechnicalterminology.’’and(3)‘‘a

numberofstylisticchangesduetotranslationsfrom Europeanlanguageandextensive

bilingualism.’’

3.1.2ModernStandardArabicvs.AlgerianArabic 

AAisdiffernetfom MSAonthelevelofphonology,morphology,syntax,andlexicon.

Phonologically,AA hasmoresimplifiedvowelsbecausetheyaremostlyrestrictedto

‘‘schwasound/ə/’’,forinstance,inMSAwesay/laʕiba/( بعل )butinAAwesay/lʕəb/,in

MSA wesay/rabiha/butinAA wesay/rbəh/.Morever,AlgerianAabicsharesmore

featuresthanMSA.AlgerianArabicincludesnon-Arabicphonemes.

Inadditiontothe28consonantsphonemesinbothCAansMSA,like/g/asintheword

gal/,besidesthephonemes/p/and/v/whicharemainlyusedinwordsborrowedfrom/قلا

French,likethecaseintheword‘‘پموپة’’(adaptedfrotheFrenchword’’pompe’’which

meansapump).Also,theword‘‘  ازيلا Adaptedfrom)’’ڨ theFrenchword‘‘valise’’which

meansabag).Also,itshouldbenotedthattheuseofthephonemes/ظ/and/ذ/canbe
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useddifferently,asinsomeregionsitispronounced/d/.Thesamecaseisobservedfo(ث)

whichispronounced/t/(ت).

Morphologically,AAmostofthetimeismuchsimplerthanMSAbecauseoftheabsence

ofcase-markinginflections,thedualandfemeninepluralinflections,forexample ;inMSA

wesay/binta;n/(twogirls)butinAAwesay/zoujbnat/,however,theuseofdualityinAAis

prominentonlyintime,forinstancewesay/ ʕami:n/(twoyears)or/marti:n/(twotimes).

Syntactically,bothVSOandSVOareusedinAA,butSVOisdominantinAA.And,lexically,

AAisfamouswithborrowing.

3.1.3.TheSpokenArabicbyEducatedpeople

Duetothedivergentaspectsthatcharacterizethesituationoflanguageinthecountry,

Algeriarepresentsasuitableenvironmentforsociolinguistists.AlgeriaiswhatFishman

(1968)describesasnationtype‘B’ :

TypeB nationsarecharacterizedbythetypicalpresenceofoneindigenousGreat

Traditionatthenationallevelsustainedbyonenationallanguageofclassicalorigin.There

isnoneedofattemptsforsocio-culturalintegrationinthesenationsastherealreadyexists

thatkind ofsituation.Butthereistheneed oflanguagemodernizationto meetthe

challengesofmodernfrom ofdiscourse.(Pp.491-498)

Fishttps://www.facebook.com/enbalux.zihaural features,law,government,religion,

historywhichissharedbythenationandcanservetointegratethemembersofthestate

intoacohesivebody.Suchagreattraditionusualyhasoneofitsmanifestationsandits

majorvehicleofexpression,alanguagewhichveryoftenistheappropriatechoicefor

adoptionasthenationallanguageortheofficiallanguage.TypeBpolicyisadoptedin

endoglossic–anindigenouslanguagethatisusedasthefirstorofficiallanguageina

countryorcommunity–countrieswheretheeliteacknowledgetheexistenceofagreat
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traditionwhitharelatedlanguageofexpression.

Accordingtofishman,typeBnationareuni-modal,theindifenouslanguagewiththe

literarytraditioninthecaseofAlgeriaistheAlgeriaArabic,andthisvarietyoflanguageit

couldbeevolvedandmodernizedthroughttime ;i.e,manynewvocabularycanbeadded,or

adoptedfrom otherlanuages,likeFrenchandEnglish.Inordertorenditmorefunctionalfor

thepurposeofnationalwell-beinginthemodernword,andtobecomealanguageofwider

communication.Futhermore,thesociolinguisticprofileofAlgeriaismorecomplexthanit

seems.

AccordingtoEl-Hassan(1977,p.115)"thereisacodeswitchbetweenwhatFerguson

callhighandlowvarieties,andthissituationispresentinAlgerianparliament,mass-media,

mosquesandschools.Heconfirmsthat:‘‘AspeechinParliamentorapoliticalspeech

elsewhere(FergusonH)isusuallygiveninEducatedSpokenArabic,andsometimesinpure

colloquial(FergusonL).

AthirdlevelofArabicisappearingassuitablemedium ofcommunication.Thislevelis

labeleddifferentlyas :middleArabic,orEducatedSpokenArabic.Itisanintermediateform

oflanguageasFegusonidentifies.Asitissupposedtolessenthelinguistictension

betweentheeducatedandthenon-educatedpeopleinAlgeria.ESAplaysamajorroleinthe

spokendialectofacommunity,aspeoplespeechreflectstheireducationallevel.Theidea

ofESAwasdevelopedinthemid-70byFrederickMitchellinhis.ItisthevarietyofArabic

composedofelementsfrom bothMSAandthedialectspokentypicallybyeducatedpeople.

3.2.Berber 

Arabic and Berberare distanly related languages – categorized by linguists

respectivelyasSemiticandHamiticbranchesoftheSemio-Hamiticlanguagegroup,or

family.NowadaystherearemorecommonlyreferedtoastheAfro-Asiaticlanguages.
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LinguistsusedtodefineallafricanlanguagesasbelongingtotheHamiticfamily,but

modernstudiesusuallyoperatewithfivelanguagesintheHamiticgroup.Amongtheseare

theNorthAfricanBerberlanguages(Versteegh,1997).

Afro-AsiaticlanguagesaccordingtoKatzne(1977)’’(p.32).are :‘‘spokenbypeopleof

vastlydifferentracial,religious,andculturaloriginTheselanguagesarespokeninNorth

Africa,mostlyinMaroccoandAlgeria,andtoalesserextentinNiger,Mali,andother

countries.TheBerberlanguagesaresosimilartoeachotherthatsomeauthoritiesspeak

ofasingleBerberlanguage.TheTamazightlanguageoriginatedfrom averyoldlanguage

calledtheLibyan.

Berberlanguage(BR)existedasanoralstandard,althoughBerbertextswerewritten

inArabicandRomanscriptsduringthepastbymeansofaddingfew charactersto

symbolizetypicalBerberphonemes.AllBRvarietieslackwrittenform excepttheTouaref

dialect(Tamashek)whichistheonlyvarietythatmaintainsancientscriptcalledTifinagh.

Eventhoughtheysharedsomestucturesandvocabulary,theBerberdialectsare

totallyseparate.AccordingeoEnnaji(2005)therearetwelvedifferentBerberdialectsin

Algeria Thaqbaylit,Shawiyya,Thamazight,Thashelhit,Thumzabt,Thaznatit,Thamahaq,

Shenoua,ThamazightTidikelt,ThamazightTemacine,Thagargrent,andThadaksahak.

3.3.French 

InAlgeria,French(F)wasinheritedfrom thecolonialperiodandbecamethelanguage

ofbureaucacy.Statistically,Algeria isthemostFrancophonecountryamong theold

colonies(Calvet,1974).Bytheendofthe90s,itbecamestatisticallythesecondlargest

French-speakingcommunityintheworldafterFrance.Frenchisspokenwithmoreorless

fluencybythemajorityofAlgerians,butthissituationhasconsiderablychanged.

Itismainlylearntatschoolasasecondlanguage.Besides,itisregardedasalanguagefor
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studiesinscientificdisciplinesinhigherEducationandtechnology.Inrecentyears,French

languageusehasbeenexpandingwiththeproliferationofprivateschoolswhereitisused

asthelanguageofinstructions asopposedtopublicschoolswhereitisreducedtoa

subjecttaughtwithlimitednumberofhours.

However,FrenchstilloccupiesaprominentplacewithintheAlgeriansocietymostlyat

theeconomy,socialandeducationallevels.Inthedomainofpublicationanddistributionof

books,Frenchlanguagecontinuestobenefitfrom asignificantstatus.Despitethemany

effortsmadetopromotebooksinArabic,Frenchbooks’readersaremoreandmore

numerous.Morethanfiftyyearspassedsinceindependance,andyettheArabizationpolicy

isnotwellestablishedinAlgeriaandFrenchlanguagepositionisnotwithdrawn.Onthe

contrary,ithasgainedmorespaceandpowerwithintheentiresocietyasitisstillused

formallyandinformallybyalotofpeople.WithinthisframeworkAkila(2001)’’(p.01)claims

that :‘‘LeFrançaisestdevenuunelangueélitiste,symboledelaréussitesocialeetreste

omniprésentedanslessecteursdelabanque,del’économieetdel’ouverturesurl’universal.

Ellen’enrestepasmoinslalanguedel’anciencolonisateur.

‘‘Frenchhasbecomeaneletistelanguage,symbolofsocialsuccessandremains

omnipresentinthefieldsofthebanks,ofeconomyandtheopeningupontheuniverse.It

remainsnevethelessthelanguageofcolonizer.’’

3.4.English 

InAlgeria,Englishistaughtasathirdforeignlanguageofgeneraleducationalpurposes

withnospecificaims.Itismostlyusedinformalclassroom environment.However,there

arefew opportunities,otherthanisschoolwhereitisusedfordailycommunicative

purposes.Since its independance,Algeria has been struggling in establishing an

educationalsystem thatmeetsatergetedpopulationneeds.Consideringthehistorical
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connection with France,Algeria has always looked atFrench language as cultural

imperative untilthe late seventies.Afterthe Arabization policy in 1971 and the

socioeconomicchangestakingplaceworldwide,theuseofEnglishasacommunicating

vehiclestartedtogainmorespacewithinthewholecountry.

Consequently,thingshavechangedandthesituationofEnglishlanguagebecametotally

differentfrom thepreviousonethoughseveralreforms.DuringtheFrenchcolonization,

Englishwastaughtassecondlanguages(FL2).Bythetimetheyfinishschool,pupilswould

havestudiedEnglishfor7years.Aftertheindependance,Englishwasconsideredasa

foreignlanguageafterFrench.From 1962to1993,itwastaughtfor5years(2yearsatthe

intermediateleveland3yearsatthesecondarylevel).However,from 1993to2004,pupils

hadtheopportunitytochooseandlearneitherFrenchorEnglishfornineyears(3yearsat

theprimaryschool,3yearsattheintermediatelevel,and3yearsatthesecondaryschool).

Nowadays,Englishistaughtfor7years(4yearsintheintermidiateschool,and3yearsin

thesecondaryschool).

ThepresenceofEnglishinAlgeriahasbeenenhancedbyglobalization,movies,andthe

internationalstatus thatitholds as a language ofscience,technology,diplomacy,

entertainment,travel,business,massmedia,andscientificresearch.Inadditiontothat,itis

spokenbyabout1.5billionpeople.Thishasaddedanotherdimensiontovariation,asmany

newwordshaveenteredthelinguisticrepertoire,whichhasgavedominancetoEnglishin

differentcontexts.

Nowadays,thenecessitytoknow languageisincreasinglyRecognized,astheworld

joinstogetherina‘globalvillage’.EnglishisgainingplacewithbothFrenchandModern

StandardArabicinseveraldomains,andnotablyinhighereducationallevels,commerce,etc.

Itis highlyrespected in Algeria,because itis more related to technologicaland
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economicmatters.Thousandsofnewwordsandexpressionsinfiltratedtheverbalspeech

oftheAlgerianpeopletomeettheneedsofthenewcomunicativerequirements.

4.Code-Switching 

CodeSwitchingmightbedefinedbrieflyasthealternateuseoftwoormorelanguages

withinthesameconversation.Thisprocessisverycooninbilingualsituationsinvolving

bilingualswhoswitchbetweentwoormoredistinctlanguagesorvarietiesofalanguageat

someplaceintheirinteractions.(Brown,2007).

CodeSwitchingisdifferentfrom codemixing,Theformercanbeswitchingfrom one

languagetoanother,forinstanceapesronwholivesinabilingualareaneedstoswitcha

language to another.However,the latter,is transferring linguistic elementfrom one

languagetoanother ;aspeakerbeginsasentenceinonelanguage,thenuseswordsor

grammaticalfeaturesfrom another.CodeSwitchingoccursinallsituationswithinboth

writtenand spokenlanguageword group(s)(sentences-clausesorphrases)asthe

AlgerianContextinvolvesbilingualsituationwhithArabic,French,Tamazight,andEnglish.

CodeSwitchinginAlgeriainvolvesallthepossiblelanguageofthelinguisticrepertoireof

theAlgerianpopulation.(Ayeomoni,2006).

4.1.Bilingualism 

Bilingualism isoneofthemostimportantandcomplexprocessesoflanguagecontact

whichoccurswhenspeakersofdifferentlanguageinteractandtheselanguagesinfluence

eachother.Itmaybesimplydefinedastheuseoftwolanguagesbysameindividualorby

thesamelanguagegroup(Trudgil ,1978).Thismightberelatedtothefactthatbeing

bilingualtriggersmanyfactors,andmakingadefinitionthatincludesallofthesefactors

seemstobeaverydifficulttask.Examplesofthesecharacteristicsincludethedegreeof

masteryinthelanguage,thewaythatthetwolanguageswereacquiredorlearnt,theeffect
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oftheselanguagesoneachotherandviceversa.

Bilingualism isdividedintoindividualandsocietalbilingualism.Individualbilingualism or

bilinguality,referstotheabilitytoalternatebetweentwoormorecodesinday-to-day

interaction.However,societalbilingualism ormultilingualism ischaracterizedbyagroupof

peopleoracommunityoraparticulerregion,andiscreatedbycontextualfactorssuchas

internationalmigration,colonization,andthespreadofinternationallanguages.Pohl(1965)

recognizesthreetypesofsocietalbilingualism :

1.Horizontalbilingualism :isobtainedinsituationswheretwogeneticallyunrelated

languageshavethesameofficialandculturalstatusinaspeechcommunity,e.g.,Arabic

andFrench.

2.Verticalbilingualism :isobtainedincommunitieswhereastandardlanguagecoexists

withadistinctbutgeneticallyrelateddialect.

3.Dialogonalbilingualism :occursincommunitieswherespeakersuseanon-standard

languagetogetherwithanon-relatedlanguage.

Societalbilingualism isoftenreferredtoas‘‘diglossia’’(Fishman,1967),thus,leaving

theterm bilingualism torefertothepresenceoftwoormorelanguageswithinthesame

individual,butthisisnottheonlydiffernetbetweenthetwoconsepts.Perhapsthemain

differencebetweenbilingualism anddiglossiaisthattheformeristheuseoftwolanguage

bythesameindividualtofulfillthesamefunctionswhereasthelatterischaracterizedby

specializationoffunction.

Bilingualism ispresentinAlgeriainthefourexistinglanguageswithvaryingdegrees.

Thedifferenttypesofbilingualism thatobtainintheAlgerianspeechcommunityare :

-StandardArabic/AlgerianArabic :verticalbilingualism.
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-StandardArabic/French :horizontalbilingualism .

-StandardArabic/Tamazight :horizontalbilingualism .

-French/AlgerianArabic :diagonalbilingualism .

-French/Tamazight :diagonalbilingualism .

-Tamazight/AlgerianArabic :diagonalbilingualism .

However,anew typeisappearingasprofoundlinguisticchangesaretakingplacein

Algeria,asaresultofadvancesinthefieldofsciences,technologyandcommunications.

Accordingby(Grandguillaume,2004),besidesthat,Englishgainedsomemoreimportance

inthe1990s,whenitwasintroducedtoreplaceFrench,eventhoughtonly10%ofparents

whohadtheoptionofchoosingEnglishfortheirchildreninfourthgradedidendup

choosingEnglish.ItspresenceinAlgeriawasenhancedbymovies,music,globalization,as

wellastheinternationalstatusitholdsasalanguageofscience,technology,buisness,

cyberspace,andresearch.Thishasaddedanotherdimensiontovariation,andtothe

situationofbilingualism inAlgeria,wherestudentsofEnglishmixbetweenArabicand

Englishwhilespeaking,whichcreateanewtypeofbilingualism .

4.2.Diglossia 

DiglossiaaccordingtoOxfordDictionary(2010)is :‘‘asituationinwhichtwolanguages

(ortwovarietiesofthesamelanguage)areusedunderdiffernetconditionswithina

community,oftenbythesamespeakers.Theterm isusualyappliedtolanguageswith

distinct‘high’and‘low’(colloquialvarieties)’’.CharlesA.Fergusson(1959)’’(p.75)wasthe

firstscholartointroducethenotionofdiglossia.Hedefinesitas :

Arelativelystablelanguagesituationinwhich,inadditiontotheprimarydialectsofthe

language(whichmayincludeastandardoregionalstandards),thereisaverydivergent,
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highlycodified(oftengrammaticallymorecomplex)superposedvairety,thevehicleofa

largeandrespectedbodyofwrittenliterature,eitherofanearlierperiodorinanother

speechcommunity,whichislearnedlargelybyformaleducationandisusedformost

writtenandformalspokenpurposesbutisnotusedbyanysectorofthecommunityfor

ordinaryconversation.

Therefore,accordingtoferguson(1959)diglossiaistheexistenceofadialectalongside

thestandardlanguagefrom whichitdescends.Oneform,thestandard,hashighprestige

andisreferredtoasthehigh(H)variety,andthevernacularhaslowprestigeandisreferred

toasthelow (L)variety.InthecaseofAlgeriatheH isMSAandtheLisAAwhichits

multipleregionaldialectsandaccents.

However,Fishman (1967)extended theterm and thescopeofdiglossia to cover

situationswherethehighandlowvarietiesaregeneticallyunrelated.Romaine(1994)’’(p.48)

statesthat :‘‘Thenotionofdiglossiaisalsoextendedtoincludemorethantwovarietiesor

languageswhichparticipateinsuchafunctionalrelationship.Algeriarepresentsnotonly

thecaseofclassicaldiglossia,butalsodepictsanextendeddiglossia,asfrenchisusedas

highvarietyinsomefacultiesandscientificstreamsalongwiththeAlgerianasLowvariety.

InAlgeriawiththeexistenceofmorethanonecodeduetocolonization,thelinguistic

situationbecomesmorecomplicatedastheAlgerianspeakersswitchfrom onelanguage

toanother(FrenchandArabic),ormixthetwolanguagesatthesametime.Sucha

phenomenonisaspeechbehaviorthathasledtoanintricateAlgeriansituationoccurring

asanoutcomeoflanguagecontact.

Conclusion

ChapteroneexaminedboththeAlgerianlinguisticandsociolinguisticsituation,intermsof

itshistoricalbackgroundthatplayedaprominentroleinshapingtheactualimageof
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sociolinguisticsofthecountry.Thislanguagecontactledtotheexensivecode-variation

amongAlgerians.ThislinguisticVariationledtodiversityatthelevelofbothLanguages

andregionaldialects,whichmakeAlgeriaamultilingualcommunity.
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Introduction 

Accentsaremoreaboutdifferenceinpronunciationaccordingtothespeakers

geographicalareatheybelongto.Thestudyisabouttheinflueceofcertain

featuresinregionalaccentonspeakingenglishasforeignlanguage.

Thischapterdiscussestheterm ‘‘accent’’isinterdisciplinaryasitcamesover

awiderangeofdisplinesofinterest.Accentcanbedefinedinsomecorearea

oflinguisticsuchasphonetics,sociolinguistic,psychology,second language

acquisition,andlanguageteaching.Italsodealwithdefinitionofconceptsthat

have relation in accent like speech community ,language variation,

dialectologyandaccentologyandthedifferncesbetweenaccentanddialect

shownintheacceptanceandinvestigationofaccent.

1.SpeechCommunity

Speechcommunitygroupofpeoplewhoshareasetoflinguisticnorms,and

expectationsregardingtheuseoflanguage.itisconceptmostlyassociated

withsociolinguisticandanthropologicallinguistic.Asocietyinvolvesdifferent

groupofspeakerswhosharesamelinguisticbehaviour,thesamelanguage,

dialectovariety.

Theyarecommonlyreferredtoasmembersofthesameofthespeech

community, a term that is widely used by sociolinguistics.(Hudson

1996).Corder(1973)(p53)statesthat : ‘‘A speechcommunityismadeupof

individualswhoregardthemeselvesasspeakingthesamelanguage’’.

Anotherdefintion isbroughtbyMerriem Webster=A speechcommunity

groupofpeoplesharingcharacteristicspatternsofvocabularygrammarand

pronunciation,theterm isgreatlyusefulasAnotherdefintion isbroughtby

Merriem Webster = A speech community group of people sharing

characteristicspatternsofvocabularygrammarandpronunciation,theterm is

greatlyusefuland even crucialforthe studyoflanguage variation and

dynamic:forexample,a person travelsto differentplace and ifhe found

himselfinsituationwithavarietyofin-grouporout:grouppeers,hewouldlike

modifyhis speech to appealto speakers ofallthe speech community
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representedatthatmoment.

Therehasbeenalsoadebateontheexactdefinitonontheconcept.butinan

attemptatevaluatingthevariousproposals,Hudson(1996)summarizesall

thepreviousdefinitonsasfollows:

Howdoweevaluatethesedifferentdefinition?Theyareallcorrectsinceeach

allows us to define a setofpeople who have something in common

linguisticallyalanguageordialectinteractionbymeansofspeech.

Avarietyoflanguageisasetoflinguisticitemswithsimilarsocialdistribution

thedefiningcharacteristictoeachvarietyistherelevantrelationtosociety,

thatisbywhom ,andwhentheitemsconcernedareused,

2.Dialectdifferenceswithinacountry

Oneofthemainfactorsoftheriseofdialectdifferencesistheimpactof

historicalbackgroundandgeographicalfrontiersofagivencountryiskey.In

caseofAlgerian,asmentionedchapteronehaslonghistoryofcolonization.

Thegeoghraphicalbarriesdonotonlyseparatetwoormorecommunities

keep them apart,butwillcreate differences in language use as wellas

languageusage.Wellthusdifferencesindialectsarecontributingintheway

speechsoundsdistributedwithinacommunity.

'Dialectgeography'isterm thatregardtotheirgeographicdistribution,aswell

as how theirdistribution may be affected by geography.Itterm that

designatesthegeographicalbarries,inwhichperformsasatoolthrough

drawinglineswhichdelimitareasshowingcertainfeaturesand,also,separate

thisareasfrom othersdisplayingdifferentfeatures.Robin(1979)claims

that:'when these lines connect phonetic boundaries they are colled"

isophenes."(p42)yet,whentheyconnectlexicalorgrammaticalboundaries

theycolled"isoglosses".Howeverlinguistsuseisoglossesascommonterm

forbothkindsoflines.thesetermsareadoptedfrom geographicaltermslike

'isotherm'whichmeansw linewhichmarksareasofequaltemperatureand

'isobar'alinethatmarksareasofequalatmosphericpressure.

Labov(1972) pioneer studies,which brought new innovation linguistic

methods ,there has been a movementfrom descriptive ortraditional

dialectologytowardsmorevariation-based approach with morefocuson
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empiricaldata and speakers performance .Dialectologists switched their

focustosocialdialects,languagevariation.Thisshiftininterestfrom ruralto

urbanandfrom focusongeographicaldistributionofdifferentaccentsand

dialects.Thetwoconceptsareoftenusedinterchangeably,asiftheymean

thesamething

3.Differencesbetweenaccentanddialect

Itisnecessarytodifferentiatebetweenthetwoconcepts"accent"and"dialect"

becauseoftheexistenceofstereotyped accentwithin a speech community.This

conceptspeopletendtoconfuse,theyarenotinterchangeableandquitedifferent.

Dialectdiffersfrom thestandardvarietyoflanguage,itischaracterisedbyvariationin

grammar,pronunciation,or vocabulary,whereas ,when the difference is only in

pronunciation,thenitisaccent.

Afterthis,accentis a specific mannerofpronunciation,so an accentis a

subordinatepartofdialectwhileaDialectissubordinatepartoflanguageAccentdeals

withthephonologyofthelanguage,itisawayofpronouncingwordsthatsoccurs

amongpeopleinoarticularregionorcountry.Forexample,Someonefrom Alabama,in

thesouth.ofUS wouldhavesouthernaccentthismeansthatthewayheorshe

pronouncesthewayisdifferentfrom thewayanorthernwouldpronounce.Gill(1994)

.(p348)illustratesthedifferencebetweenaccentsanddialectsasfollows:

Althoughaccentsanddialectsareoftenusedsynonymstheformertraditionally

referstoregionalvariationsinlanguageandlatterreferstodifferencesamongnational

groups(...)Forexample,thedifferencesinsoundbetweenBostanianandlowanwouldbe

amatterofdialect,whiledifferencesbetweenaNewZealanderandanAmericanwould

beamatterofaccent.

Thomas(1995)also distinguished between accentand dialect,she considered

speakinginaregionalaccentaspronouncingthewordsinanassociatedamannerwith

identifiablegeographicalareawhereasdialectreferstogrammarandocabulary.whilst

Eisenson(1997)(p184)definesdialectas:

Thelanguagesystem isrelatedtoaspecialculturalgrouportoanidentifiable

geographic area. Despite differences,language is almost always mutually

comprehensibletootherdialectspeakers.
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Everyonehasanaccent,justeaseveryonespeaksadialect.Itmayalsooccurthat

someonespeaksthesamedialectassomeoneelsewhileusingdifferentaccents.

Thedistinctionbetweenadialectandaccetshowsthatitispossibletospeak

a foreign standard language,in the presentcase standard English ,with the

interferenceofagivenregionalaccent.Inotherwords,accentrepresentpeopleitis

theirwayofpronunciationthatindicateswherecomefrom ratherthangrammaror

vocabulary.AllofusspeakthestandardEnglishoranylanguagewithourregional

accent.

Overandabove,ontheperceptionofaccentedspeechfrom thesociolinguistic

standpoint,Cargile(2000)arguethataccentsareusuallyclassifiedintotow main

categoriesaseitherornonstandardaccentareusuallyassociatedwithhigher

status,powerandmedia:whilenonstandardaccentsareusuallyrelatedtolower

levelsofsocioeconomicsuccess.

3-1Dialectologyandaccentology

Dialectologyisthestudyofdialectsvariationmostcommonlyoccursasa

resultofrelative geographic orsocialisolation and manyaffectvocabulary.

grammarorpronounciation(accent).Dialectologyasadisplinebeganinthe19th

centerywiththedevelopementinwesternEuropeofdictionariesandgrammarsof

regionaldialects.Muchoftheworkofdialectologyhasconsistedofgathering

informationaboutthetypesofvariationthatoccurindifferentdialectsandthe

constructionoflinguisticatlasesshowingpatternsofdistributionforaseriesof

varyingfeatureswithinalanguage.

Later,moderndialectologolyemergedasareactiontothetraditionalone,in

whichdialectologiststurnedtheirattentiontosocialdialects,languagevariationand

languagechange.i.e.,investigationofsocialfactorsinthedifferentdialectsand

accents.

Accentology,however,according to the Merriam-Webster,is the of

accentuationinlanguageasystem ofaccentuationinparticularlanguage,Howto

useaccentologyinasentence.

3-2Variationofdialectsandaccents
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Therearemanywaysofspeakingandeachwayofspeakingisavariety.In

moreprecisemanner,avarietymaybesimilarsocialdistribution.Andthereare

twotypes:

3-3Regionaldialectsandaccents

OrRegiolectrepresentthatyou can notice while traveling through a wide

geographicalarea,whereaspecificlanguageisused.Linguistsalsousethisterm

to describe separate geographicaldistribution linguisticfeaturesoflanguage.

Geographicorregionaldialectarethemostwidespreadtypeofdefferentiation.

3-1-1Socialdialects

Orsociolectrepresentdifferencesthatyoucannoticeinspeechassociated

withtheclassofthespeakersorwithsocialgroupfrom speakersoftheother

socialgroup.In otherwords,regionaldialectdemonstrate separation by the

physicallocationofthespeakerandtellwherespeakercomefrom,whilethesocial

dialectsshowtheseparationbysocialconditionsofspeakerandtellwhoweare.

4.Accent

Theterm of"Accent"isinterdisciplinaryasitcomesoveramultiplerangeof

disciplinesofunterestinthisrespect,accentcanbedefinedinsomecoreareasof

linguisticssuchasphonetics,sociolinguisticspsycholinguistics,secondlanguage

acquisition,andlanguageteaching.

4.1Generaldefinition

According to Merriam-wevsterdictionary (2016),an accenta distinctive

mannerofexpresssion.suchas:awayofspeakingtypicalofparticulargroupof

peopleandespeciallyofthenativeorresidentsofaregionoranindividual's

distinctiveorcharacteristicinfflection,toneorchoiseofwordsusuallyusedin

plural.Accordingitisthenoticeablefeatureandthemanifestationofaperson's

wayofarticulatingsoundswhilespeaking.

4-2Accentinphonetics
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Assubfieldoflinguisticsthatstudiesofaspeech,phoneticsdefinesaccent

asmeansexpendingextrabreathonaparticularsyllableinwordorparticularword

withinaphraseswhenthisprominenceisproducedthroughgreaterdynamicforce,

typically signaled by a combination ofamplitude volume.Syllable orvowel

length,fularticulationofthevowelandnondistinctivechangeinpitch.Theresultis

colledstressaccent,dynamicaccentorsimplystress:whenitisproducedthrough

pitchalone,itiscalledpitchaccent:andwhenitisproducedthroughlengthaloneit

is called quantitative accent.Accentis very imortantto make yourspeech

intelligible.

4.3Accentinsociolinguistics

Accentismannerofpronunciation to particula individual,location ,ornation.

Accentmaybeidentifiedwiththelocalityinwhichitsspeakersreside(aregionalor

geographicalaccent)Thesocioeconomicstatusofitsspeakers,theirethnicity(an

ethnolect),theircasteorsocialclass(asocialaccent)orinfluencefrom theirfirst

language(aforeignaccent).

Accenttypicallydisderinqualityofthethevoice.pronunciationanddistinctionof

vowelsandconsonants,stressandprosody.Althoughgrammar,semantics,vocabulary,

and otherlanguange characteristicsoften varyconcurrentlywith accent,the word

"accent"mayreferspecificallytothedifferencesinpronunciation,whereastheword

'dialect'encompassesthebroadersetoflinguisticdifferences.Often"accent"isasubst

ofdialect.

Podberesky,Deluty,andFledstein(1990)(Pp.53-54).statethat:

Speechcuesaresometimesusedbylistenerstomakeinferencesregardingan

individual'spersonalcharacteristics(e.g.,age,gender,intelligence,interpersonalskills,

andtaskperformance),socialgroupmembership(e.g.,regional,ethnic,occupational),

andpsychologicalstate(e.g.,needforsocialapproval,anxiety,depression).

Dialectsandaccentscanbedividedintotwotypes:regionalandsocial.Theformer,
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ononehand,arestudiedbydialectologists,inwhich,thediversityofaccentsand

dialectsdevelopsbyseparatingpeoplefrom eachothergeographically;i.e.,regional

dialectsandaccentscanrevealwheretheycomefrom.Ontheotherhand,social

accentsanddialects,arespokenbyaparticularsocialethnicgroup.Asocialaccentor

dialectischaracterizedbyitsrestricteduse.Nevertheless,thesocialcodecanbea

symbolofgroup affiliation and ethnic identity.In otherwords,speakers choose

consciouslytheirownaccentinordertodisplaytheirbelongingandmembership.

5.AccentsinSecondLanguageAcquisition

Humansarebornwiththecapacityofbothproducingandperceivingall

soundsofallhumanlanguages.Theolderyouget,theharderitbecomestolearn

thesoundsthatarepartofadifferentlanguage.Adultstendtospeaktheacquired

languagewitha“foreignaccent”sincetheyarenotabletomasterthesound

patterns ofthis second language with much greaterease than children.An

importanttheoreticalconceptconcerningthestudyofforeignaccentincludesthe

intelligibilityandcomprehensibilityofnon-nativeutterances.Inthisfield,Derwing

(2003)distinguishedbetweenthesethreedimensions:

'Accentedness'thedegreetowhichthelistenerbelievesanutterancediffers

phoneticallyfrom nativespeakerutterances.'Comprehensibility

difficultythelistenerreportsinattemptingtounderstandtheutterance.And

‘Intelligibility'theextenttowhichaparticularutteranceisactuallyunderstood.

AccordingtoScovel(1969)(p.554)thefactthatchildrencanlearntospeaka

secondlanguagefluentlywhereadultscannot,isscientificallythenatureofthe

humanbrain,Theonsetofcerebraldominance,whichseemstooccuraroundthe

ageoftwelve,inhibitstheabilityofapersontomasterthesoundpatternsofa

secondlanguagewithoutanimpingingforeignaccent.Althoughadultlearners

oftenfarsurpasstheiryoungercounterpartsinlearningvocabularyitems,syntactic

rules,andstylisticvariations,theyneverseem abletoridthemselvesofaforeign
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accent.Ioup(2008)concludesonthebasisofresearchthathasstudiedlateonset

learners'L2accent(Broselow,1984;Munro,1998),thatpeoplewhohavestarted

learninganL2lateronintheirliveswillbelikelytohaveLifeaturesintheirL2

pronunciation.

Munro(1998)definesaforeignaccentas:“non-pathologicalspeechproduced

bysecondlanguagelearnersthatdiffersinpartiallysystematicwaysfrom the

speechcharacteristicsofnativespeakersofagivendialect”(p.139).Therefore,

listenersareabletodetecttheforeignaccentoftheinterlocutor,sincethelatter,

breakthroughsoundsfrom L1intothetargetlanguage.

6.AccentinLanguageTeaching

Accentcanbecategorizedintwoareasofinterest,andfrom theperspective

oftheteacherandofthelearner.Theroleoftheteacher,besidesothergoals,is

usuallytoimprovethelearners'pronunciationskillsthroughtheapplicationof

variousmethodologicaltechniquesinordertoamelioratenon-nativespeakers

promunciationskills(Iones,1997).

However,from theperspectiveoflearnersabouttheissueofaccentedspeech,

itrevolvesaround how learnersview orjudgeeach otherperformancewhile

speakingtheforeignlanguage,andcomparingthemselves.

7.Accentanditsrelevancetosociety

According to the"CollinsEnglishDictionary(2005),accentisdefined as

"someone who speaks with a particularaccentpronounces the words ofa

languageinadistinctivewaythatshowswhichcountry,region,orsocialclassthey

comefrom.Inotherwords.peoplecandetectadifferentaccentquicklyandits

prominence also denotes the speaker's communicative intentions.Likewise,

physicalappearance.hearingadifferentaccentmayarisenegativeconnotations

thatcontributetoprejudgeandstigmatizeitsspeakers.

Inshort,accentisaboutthedifferencebetweentheone'sspeechandthe



43

others,andtheimpactthatithasonboth,speakerandlistener(Derwing&Munro,

2015).Thus,itisveryimportantinthesocietybecauseitspecifieswhetheran

individualisfrom justanotherregionorfrom atotalothercountry(Bresnahan,

Ohashi,Nebashi,Liu,&MorinagaShearman,2002 ;Derwing&Munro,2015;Moyer,

2013),afactthathasbeencreatingimaginaryboundariesamongpeoplesince

centuriesago.

8.Theinfluencesofaccentacceptance

Thereareseveralfactorsthatinfluencetheaccent;Forexample,age,length

ofresidenceintheL2-country,gender,instruction,motivationortheamountofLi

useinbothcases,foreignaccentorregionalaccent(Piske,MacKay,&Flege,2001).

Also,itdependsontheasymmetrybetweentheregions,andthefeaturesappearing

inspeakingL2.Anotherclementisfluency,beingfluentmeansthespeakercan

adapthim/herselftoanyconversation,byexpressingeasilyandarticulatingsounds

properly(Flege,1988;Moyer,2013;Scalesetal.,2006),loup(2008)saysthatother

variablesthanagethatinfluencepronunciationabilityincludetheamountofL2use.

However,disfluency;i.e.,hesitativepausesandpatterns,slowtempospeech,

and slips ofthe tongue,negativelyaffectaccented speech and intelligibility

irrespectiveofthetalker'sLl.Butoneofthemostimportantaspectsthataffects

accentis“familiarity"(Bresnahanetal.,2002);which,atthesametime,affects

comprehensibilitydefinedastheeffortthelistenerhastomaketounderstandthe

sentence.Itisalsoaffectedbyvocabularyerrors,phonology,non-nativehesitation

patterns,lexicalrichnessorgrammaticalaccuracy(Trofimovich&Isaacs,2012).

9.InvestigatingAccent-markedSpeech

Thisstudydoesnotseekstoachieveanexaminationofaccentsasawhole,

butitaimsatinvestigatingattitudestonon-nativeaccentsofEnglishusedby

studentsfrom SougueuratthedepartmentofEnglish.AccordingtoCrystal(1992)

(p.198),anon-nativeaccentischaracterizedas:“Thecumulativeauditoryeffectof

thosefeaturesofpronunciationwhichidentifywhereapersonisfrom,regionallyor

socially”(p.2).Accordingly,anon-nativeaccenthasaperceivablefeaturewhichis

markedlydifferentiatedfrom thenativespeaker'swayofspeaking.
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Forthispurpose,Richards,Platt,andPlatt(992)definethelinguisticattitudes

as:

Theattitudeswhichspeakersofdifferentlanguagesorlanguagevarietieshave

towardseachother'slanguagesortotheirownlanguage.Expressionsofpositive

negativefeelingstowardsalanguagemayreflectimpressionsoflinguisticdifficulty

orsimplicity,easeordifficultyoflearning,degreeofimportance,elegance,social

status,etc.Attitudestowardsalanguagemayalsoshowwhatpeoplefeelabout

thespeakersofthatlanguage.

InadditiontoinvestigatingtheaccentedspeechintermsofL1speech

featuresinterferenceinL2,anotherobjectiveistofindwhetherattitudestowards

studentswithaccentedspeecharemakingthem feelintimidatedorenriched.

However,italsomeanttoaddsomenewdimensionsinviewoftheresearch

methodology,theresearchinstrument.

1.Stereotypes

1.1 thehistoryofstereotypes

Theterm stereotypecomesfrom theFrenchadjectivestéréotypeandderives

from the Greek words otepeós (stereos),"firm,solid"and Túnos (typos),

impression,hence"solidimpressionononeormoreideas/theories."

Theterm wasfirstusedintheprintingtradein1798byFirminDidot,to

describeaprintingplatethatduplicatedanytypography.Theduplicateprinting

plate,orthestereotype,isusedforprintinginsteadoftheoriginal

Outsideofprinting,thefirstreferenceto"stereotype"wasin1850,asanoun

thatmeantimageperpetuatedwithoutchange.However,itwasnotuntil1922that

"stereotype"was firstused in the modern psychologicalsense byAmerican

journalistWalterLippmanninhisworkPublicOpinion.
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AccordingtoLippmann(1922)(p.81),inwhichheintroducedtheconceptand

discusseditseparatelyinaportionofhisbookPublicOpinion.Heconsiders

stereotypeasageneralcognitiveprocessthatdoesnothavetobenegative,itcan

beevenaccurateattimes.Lippmannreferstostereotypesimplyaspicturesor

imagescreatedinaperson'smindaboutagroup,athing,aperson,anevent,ora

system,andtheyarenotbasedonpersonalexperience,butratherembeddedinthe

cultureoneisraisedandlive.Ashesaysinhisownwords:

Forthemostpartwedonotfirstsee,andthendefine,wedefinefirstandthen

see.Inthegreatblooming,buzzingconfusionoftheouterworldwepickoutwhat

ourculturehasalreadydefinedforus,andwetendtoperceivethatwhichwehave

pickedoutintheform stereotypedforusbyourculture.

Stereotypescan emphasize a person'sgroup membership in two steps:

Stereotypesemphasizetheperson'ssimilaritieswithingroupmembersonrelevant

dimensions,andalsotheperson'sdifferencesfrom outgroupmembersonrelevant

dimensionsPeoplechangethestereotypeoftheiringroupsandoutgroupstosuit

context.Onceanoutgrouptreatsaningroupmemberbadly,theyaremoredrawnto

themembersoftheirowngroup.Thiscanbeseenasmemberswithinagroupare

abletorelatetoeachotherthoughastereotypebecauseofidenticalsituations.A

personcanembraceastereotypetoavoidhumiliationsuchasfailingataskand

blamingitonastereotype.

AfterLippmann'sstudies,KatzandBraly(1933)focusedonstereotypedtraits

ascribedtoethnicandnationalgroups.Theyassumedthatpeopleassociate

specificethnicgroupstospecificattributes.TheyaskedstudentsofPrinceton

Universitytochoosethemosttypicaltraitforeachgroupfrom an84wordslist

describingethnicgroups(Americans,Jews,Germans,Africans,etc).Theresults

showedthatthetraitswithahighdegreeofconsensusforaparticulargroupwere

seenasstereotypic.78%oftherespondentsbelievedthatGermanswere'scientific

minded',while84%thoughtAfro-Americansweresuperstitious.

KatzandBraly(1933)identifiedprejudiceandattitudestowardgroupsas
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attitudestowardgender,ethnic,cultureandsocioeconomicstatus.These

prejudicesinturnreflecttheculturallyderivedstereotypesorimagesaboutpeople

representingthosegroups.

Stereotypes,prejudice,and discrimination are understood as related but

differentconcepts.Stereotypesareregardedasthemostcognitivecomponentand

oftenoccurswithoutconsciousawareness,whereasprejudiceistheaffective

componentofstereotypinganddiscriminationisoneofthebehavioralcomponents

ofprejudicialreactions.Inthistripartiteview ofintergroupattitudes,stereotypes

reflectexpectationsandbeliefsaboutthecharacteristicsofmembersofgroups

perceived as differentfrom one's own,prejudice represents the emotional

response,anddiscriminationreferstoactions

Althoughrelated,thethreeconceptscanexistindependentlyofeachother.

AccordingtoDanielKatzandKennethBraly,stereotypingleadstoracialprejudice

whenpeopleemotionallyreacttothenameofagroup,ascribecharacteristicsto

membersofthatgroup,andthenevaluatethosecharacteristics.

1.2.DefinitionsoftheTerm Stereotype

AccordingtoKuperandkuper(1996):Stereotypesaregenerallydescribedas

"relativelyfixedandoversimplifiedgeneralizations"inpractice,theyfocuson

negative,unfavorable features.Positive overgeneralization can be for

example, "all black people are good athletes". However negative

overgeneralizationmightbe,"allarabsareterrorists".Themostsimplified

definitionofstereotypesisbroughtbyLippmann(1922)hedescribesitas:

"Picturesinourheads'

Stereotypeshavebeendefinedasafalseclassificatoryconcepttowhichasa

rule a strong emotionalfeeling tone oflikes ordislikes,approvalor

disapprovalisattached.AccordingtoLippmam,stereotypesareindividual

attitudes so strongly interconditioned by collective contacts thatthey

becomehighlystandardizedanduniform withinthegroup.

Healsoheldthatastereotypeisacompositeofideaorattitudesthatmake

upthepictureofourheadsorthe"apperceptivemass"whichmeansthatall

theexperiencesacquiredinthepastdetermineourperceptionaboutthe

objectataparticularmoment.



47

Inotherwords,one'sbehaviour,perceptionandjudgementaboutothersas

wellasabouttheselfisdeterminedbythepatternofstereotypeweacquire

from ourculture.Itlargelydetermineswhatgroupoffactsweshallseeand

whatlightandwhatshadowwewillreflectonthem.

AccordingtoAllport(1954)whetherfavourableorunfavourable,astereotype

isanexaggeratedbeliefassertedwithacategory.

Vinackehasdefinedstereotypesas"Acollectionoftrailnamesuponwhicha

largeperceptionofpeopleagreeasappropriatefordescribingsomesortof

individuals".Theprocessofstereotyping,therefore,appearsasatendencyto

attributegeneralizedandsimplifiedcharactertogroupsofpeoplesinthe

verballevels.

Since,theattempttoseeallthingsfreshlyandindetail,bitbybitistime

taking and exhausting overgeneralization offactsismade through already

existingmentalpicturesandreadymadefacts.

Inthisconnection,Lippmansays"wedonotfirstseeandthendefine,wefirst

defineandthensee.Inthegreatbloomingandbudgingconfusionoftheouter

world,wepickoutwhatourculturehasalreadydefinedforus".

Duetoovergeneralizationorfalsegeneralizationpeopleareclassifiedinto

differenttypeswithouttakingtimetoseeactuallywhattheyare."Wearetold

abouttheworldbeforeweseeit.betweenthesetwothereisbiggap,butitis

oneofdegreeandnotofkind."

Kupuswamyobservesthatstereotypesaresociallystandardizedconcepts

concerningothergroups.Theymakeitpossibleforthemembersofthegroupto

communicatewitheachotherquicklyandefficientlyabouttheothergroups.

BaronandByrne(1988)holdthatstereotypesarenegativeschematafor

socialgroups.Theyareatypeofcognitiveframeworkforinterpreting and

studyingsocialinformation.Itstronglyaffectstheincominginformationand

information processing.Information relevantto a particularstereotype is
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processed and accepted morequicklythan information notrelated to that

stereotype.

Further,thoseinformationsconsistentorequivalenttothestereotypesare

attendedtofirstandspeedily.IfsomeonehasthestereotypethatIndiansare

lazypeople,atonce,hewillacceptifhereceivessuchaninformationfrom the

environment.Butthereversehemaynoteasilyaccept.

Evenstrongstereotypesmayleadthepersontomakedeterminedeffortsto

refuteit.Weusuallyrememberthoseinformationwhichareconsistentwithour

stereotypesandforgettherestbecauseinformationsconsistentwithone's

cognitiveframeworkreadilyfitsintoit.

Thestereotypeis,therefore,toalargedegreeselfconfirminginducingthe

individualtobringsupportinginformationtomind.Evidencesfortheoperationof

suchnegativeschematashavebeenreportedbyDovidio,EvansandTyler(1986)

andGreenbergandZeynski(1985).

SherifandSherif(1969)havesaidthatgroupstereotypeisapopularterm

referringtoagreementamongmembersofagroupontheirimageofanother

groupanditsmembers.Theyhaveoperationallydefineditintermsofthe

proportionofgroupmembersagreeingonlevelsorattributionsforanother

groupanditsmembers.Theyfurtherobservethatastereotypemaybesaidto

existwhenahighproportionagreesontheimageoftheoutgroup.

Psychologically,thephenomenonofstereotypeorgroupstereotypeisnot

fundamentallydifferentfrom theconceptofprejudiceorattitude.Sherifand

Sherifholdthattheirdistinctivenessisderivedfrom thenatureofthestimulus

situationtowhichtheyrefer(intergrouprelations).notfrom thepsychological

principlesgoverningconceptandattitudeformationortheirchange.

According to Bird "Stereotyped responsesareperceptionsofmeaningful

arrangementofideashavingtheiroriginprimarilyinfeelingsandemotions

ratherthaninsomecharacteristicsofthestimulatingcircumstances."In



49

stereotypesthethoughtsandperceptionsaremutuallyentangled.

1.3.TheProcessofStereotypeFormation

Hewstoneandbrown(1986)identifiedthethreekeyaspectsofstereotypes:

Firstly,peopleareputintocategories,usuallyonthebasisofeasilyidentifiable

characteristicssuchassexorethnicity.Secondly,asetofcharacteristicsis

attributedandgeneralizedtoallmembersofacategory.Thirdly,thatsamesetof

characteristicsisattributedtoindividualmembersofacategory.

Stereotype formation maybe based on the exaggeration ofrealgroup

differences(categoryaccentuation)orthemisperceptionofgroupdifferences

thatdonotexist(illusorycorrelation).Thisresearchsoughttoaccountforboth

phenomenawithJ.K.Kruschke's(1996,2001,2003)attentiontheoryofcategory

learning.Accordingtothemodel,thefeaturesofmajoritygroupsarelearned

earlierthanthefeaturesofminoritygroups.Inturn,thefeaturesthatbecome

associatedwithaminorityarethosethatmostdistinguishitfrom themajority.

Thissecondprocessisdrivenbyanattention-shiftingmechanism thatdirects

attentiontowardgroupattributepairingsthatfacilitatedifferentiationofthetwo

groupsandmayleadtotheformationofstrongerminoritystereotypes.Five

experiments supported this modelas a common account for category

accentuationanddistinctiveness-basedillusorycorrelation.Implicationsforthe

naturesofstereotypeformation,illusorycorrelation,andimpressionformationare

discussed.According to vassiliou,triandis ,vassiliou and McGuire (1972).

Stereotypesfallintotwocategories:normativeandnon-normative.Stereotypeis

awayofthinkingaboutagroupofpeoplethatislearnedfrom movies,television,

books,historicalevents,andeducationHewstone(1986)claimsthat:Stereotyping

istheresultofourtendencytooverestimatethedegreeofassociationbetween

groupmembershipandpsychologicalattributesDavidfrum;stereotypescreate

expectationsregardinghow membersofothergroupswillbehave.Hesaysour

stereotypes constrain others patterns of communication and engender

stereotypesconfirmingcommunication.

TheResearchersHewstoneandGiles(1986)foundthatthereisatendencyto
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rememberunfavorableinformationaboutpeoplewhodonotbelongtoone's

group.Theindividualwilltendtoextendtheinscriptionoftheprojected

attitudes,beliefs,andnormsontothatperson.

1.4.SocialCategorizationofstereotype

In allcultures ofthe world,people are categorized according to their

occupation,ethnicity,andgenderetc.Peopletendtoshapeprototypestheset

ofmembersofacategorybasedonwhatisbelievedtobetypicalexemplesof

thosecategories.

Stereotypesandsocialcategorieshelppeopleorganizetheirperceptionsof

otherpeople and give them clues and speedy access to a wealth of

information(e.g.,otherpeople'scharacteristicsandexpectedattitudes)about

peopletheyhavenevermet.Inotherwords,stereotypeshelpusknowwhatto

expect from people we do not know (we know them only through

categorization).

Theproblem withstereotypingpeopleisthatweoftenovergeneralizethe

traitsofthestereotype,believingthatallmembersofagrouparethesame.

Thistendencytoseethemembersofanout-groupasallbeingalike,Kassin

andBrehm (1990)saythatstereotypingpeopleisabias.Theysayweoften

overgeneralizethetraitsofthestereotype,believingthatallmembersofan

out-grouparethesame.

1.5.Stereotype-BasedExpectancies

Stereotype formation leads to stereotype-based expectancies thataffect

communication.Stereotypesaffecthow othersareperceivedandvice-versa,

accordingtoHamilton,Sherman,andRuvulo(1990).

Hamilton,etal(1990)claim that:“Stereotype-basedexpectanciesoperateas

initialandtentativehypothesesthatarethentobeassessedtobeconfirmed

ordisconfirmed in lightofsubsequentinformation"(p.143).But,these

expectanciesorhypothesesshapethetypeofinformationaperceiverseeks

to validateornegate.Self-fulfilling prophecyprocessespermitpeopleto

approvenegativebeliefsforothers.
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TherewasanexperimentoninterviewersmadebyNeuberg,Judice,Virdin,

andCarrillo(1993).

an interview set,interviewers'expectancies and interaction goals were

manipulated.Asanticipated,"nogoal"interviewersweresomewhatunfriendly

andchallengingtotheir'negative-expectancyapplicants;asaresult,these

applicantsperformedlessfavorably,andsteadywithinterviewerexpectancies.

However,"liking goal"interviewers were likely to be friendly and non-

threateningtowardtheir'negative-expectancyapplicants';asaresult,these

applicantsperformedfavorably,anddisconfirminginterviewerexpectancies.

Thentheperceiverislesslikelytoholdfasttotheprimaryexpectancy.

On the basis ofprevious experiment,in Australian workplaces Hilland

Augoustinos(2001)createdananti-racisteducationalcourse,inwhichstaff

attendedatrainingprogrammeinordertominimizetheprejudicestowards

theaboriginals.

The results revealed thatata group level,participants from both the

stereotypedandamore'mainstream'groupcouldbesuccessfulinchanging

theattitudesandstereotypesheldagainstthestereotypedgroup.Forthisto

besuccessful,ifachangeofastereotypeoccurs,stereotypedisconfirming

informationmustbedispersed.So,whenmassmediaconsistentlyrepresents

any group stereotypically,they are actually confirming and upholding

stereotypes.

2.Prejudice

Prejudiceisanunreasonabledislikeofaparticulargroupofpeopleorthings,

orapreferenceforaonegroupofpeopleorthingsoveranother.Prejudiceisan

unfavorableornegativeattitudedirectedtowardsothergroupsofpeople.This

attitudeisoftenbasedonfalseevidenceaboutthesegroups.Itisoftenan

attitudetowardsagroup,nottowardsanindividual.Itshouldbenotedthatnot

allnegativeattitudestowardsagrouparenecessarilyprejudices.

Prejudiceisanassumptionoranopinionaboutsomeonesimplybasedon

thatperson'smembershiptoaparticulargroup.Forexample,peoplecanbe

prejudicedagainstsomeoneelseofadifferentethnicity,gender,orreligion.

GordonAllport'slandmarkbook.Thenatureprejudice,definedthefieldof
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intergrouprelationsforsocialpsychologistsasthestudyofprejudiceandits

effectsongroupinteractions.Heorganizedexistingknowledgeaboutsocietal

groupandpersonalitydeterminantsofprejudiceacquisitionandpersistanceina

waythatsuggestednew directionsforresearch.Moreoverhebroughtthe

subjectofethnicstereotypingintothemainstream ofbehavioralscienceby

treatingthisphenomenonasspecialcaseofordinarycognitivefunctioning.The

cognitiveapproachhassincebecomethedominanttheoriticalperspectivein

researchonprejudiceanddiscrimination.Allportwasimpressedbytheapparent

nonreversabilityofethnicstereotypes;hispessimism abouttheprospectsfor

immediateprejudicereductionintheunitedstatesremainsaprevalentpointof

view amonginvestigators.Ontheoptimisticside,hediscernedtheinherrent

conflictintheAmericanmindbetweentwostronglyheldvalueframes,social

stratificationandsocialequality,asapsychologicalconditionfavoringattitude

change as the status ofracialminorities improved.Forty years ofsocial

psychological research have not provided strong support for Allport's

assumption that prejudice causes discrimination nor an explanation of

substantiallong-term movementintthemajority'sracialsentimentsandbeliefs.

2.1.Developmentofprejudice

Alltypesofprejudicedevelopthroughthreerelatedmechanism byTajfeland

Turner(1979):

-First,"categorization"whichistheprocessinwhichdifferentgroupsidentify

Themselvesandindividualsofthesegroupsareclassifiedasbelongingto

onegrouporanother.

-Second,"accentuation"whichistheprocessthatfollowscategorization

andwheredifferencesbetweengroupsbecomeexaggerated.Inthis

stagemembersbelongingto othergroupsmaybestereotyped,or

regardedasbeingallthesame.
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-Third,"intergroupconflict"thatemergesinconditionsofsocialrivalry

especiallyinperiodsofeconomicdifficulties.Inthisstage,thegroups

enterindirectcompetitionwithoneanother,andrivalrybetweensocial

groupscanreachitshighestlevel

3.Typesofprejudice

3.1.Psychological

Some psychologists suggestthatthe basis ofsocialprejudice is the

formation of certain individuals'personalities.Some people are more

favorablethanotherstoholdprejudicialattitudestowards"out-group"people,

theysay,willsocializeintotheprejudicialcultureoftheirparents,teachers,

and socialmembers.This conformitymaylead to the production ofa

cautiouscharacter,whichmeansthatthesepeoplewillfindclumsysituations

difficulttocopewith.

3.2.Cultural

Thecultureofasocietyhasinevitablygreatinfluenceonpeople'sprejudices.

Whenonegroupinagivensocietyenjoysprivilegesandtheotherdoesnot,

thosewhoareprivilegedmayfeeldefensive,whilethosewhoarenotwillbe

frustratedandenvious.

3.3.Social

Inreallife,socialgroupsdifferfrom oneanotherinrelativepower,prestige,

andstatus.Peopleintheirsocietycomparetheirowngroupwithothers,and

trytofindgoodreasonswhytheirgroupis'better'.Thismayleadthem to

denigratethosewhoaredifferent'AccordingtoTajfelandTurner(1979),this

typeofintergroup prejudicedevelopsthroughthreerelated mechanisms:

Categorization,accentuation,andintergroupconflict.

Conclusion

Whatagroupofpeopleperceivesaboutanothergroup'slanguage,culture,

andattitudes,inotherwordsstereotypes,iswhatthesepeoplehavebeen
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conditionedbytheiownculturetosee,andthestereotypicalmodelsalready

builtaroundtheirown,leadstoprejudicesanddiscrimination.Thischapter

dealtwiththestereotypes,prejudices.

ChapterThree:MethodologyandDataAnalysis
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Introduction

Chapterthreedescribesthemethodologyemployedinthisstudy.Itpresents

bothqualitativeandquantitativeproceduresthatwouldenableadeepunderstanding

andtestingofthehypotheses.Inaddition,afunctionalframeworkforanalyzingthe

dataispresentedtoexplorethegeneralfindings.Bychoosingstereotypedaccentas

atargetsubjectinthisresearch,theaim istoexplainanddiscussthisphenomenonin

theAlgeriansociety,aimingSougueurstudentsandattempttoknow how students

from SougueurattheEnglishDepartmentofibnkhaldounreacttotheirstereotyped

speech.

1.Methodology

1.1.DataCollectiontechniques

Inanalyzinglanguageuseinrelationtosocialvariables,anumberofhypotheses

havetobeformed.Inordertotestthem,participantsareassignedtodifferent

techniques ofdata collection which may confirm orrefuse these hypotheses.

Differentdatacollectiontechniqueshavebeenemployedinsociolinguisticresearch,

eachwithvaryingdegreesofsuccess.Inthepresentresearchaquestionnaireisused

asbothaquantitativeandqualitativemethods,becauseitisareliablemeanstoelicit

students'experiences.The questionnaire was chosen ratherthan the interview

becauseofitseconomyanduniformityofquestions.

QuantitativeresearchisdefinedbyBurnsandGrove(1997,ascitedinCormack

(1991.p.140)as:“aformal,objective,systematicprocessinwhichnumericaldataare

utilizedtoobtaininformationabouttheworld”.Itisthoughttobeobjectivebecause

itsanalyses,interpretations,andconclusionsarebasedsolelyonnumbers.Also,its

results can be generalized if conducted properly with appropriate sampling

techniques,relevantmethods,and,amongothers,appropriatedataanalysistools.
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1.1.1.TheQuestionnaire

Thedataarecollectedbymeansoftwoquestionnairesadministeredtoboth

studentsandteachers,madeupofopenendedandclosedendedquestions.The

students'questionnaireconsistsofseventeen(17)questions,dividedintothree(03)

sections:personalinformation,studentsofEnglishandtheirregionalaccent,and

students'stereotypedEnglishaccent.However,theteachers'questionnaireconsists

offourteen(14)questions,dividedinto three(03)sections:generalbackground,

regionalaccent,andregionalaccentandEnglishasaforeignlanguageinstruction.

Inthestudents'questionnaire,thefirstsectionaimsatdepictingtherespondents'

gender,age,grade,andwheretheywereborn,raisedandforhow long.Thesecond

oneiscomposedofsix(06)questionsinvestigatingstudents'regionalaccentand

howtheyrespondtootherdifferentaccents.

The third section consists of four (04) questions that investigate the

stereotypedEnglishaccent.

Inteachers'questionnaire,thefirstsection,consistsofthree(03)questions

aimingatspecifyingtheirgender,age,andprofessionalexperience.Thesecond

sectioniscomposedofSIX(06)questionsinvestigatingthetraitsthatapersoncan

depictfrom agivenaccent.Then,thethirdsectionconsistsoffive(05)questions,

revolvingaroundtheinterferenceofregionalaccentwhenspeakingEnglish.

Avalidandreliablequestionnairewouldbedesignedinsuchapracticalandtime

savingway.Forthisreason,bothquestionnairesareoftwoformats:openandclosed

questions.Inthefirstkindofquestions,studentshadtheopportunitytoexpresstheir

opinions in a free-flowing manner,whereas,in the latterformatofquestions,

respondentshavetochooseoneitem thatreflectsbesttheiransweramonganumber

ofpossibilities.Assuch,theanswersarebeforetheinformants,whichhelpthem

answeringthequestionnaireefficiently.

Itseeksinformationonthefollowing:

 PerceptionsandattitudestowardsAccents.

 Theprominentstigmatizedfeatures.
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 Thereactionofstudentstowardsthestereotypedaccents.

Inhavingtheadvantageofgettingreliabledataandavoidingtheobserver's

paradox,thedatawereanonymousfortherespondents,whichgivethem a

certainfreedom inansweringnaturally.Sincetheinformantsarestudentsand

teachersattheEnglishDepartmentinTiaret,andtheaim ofthestudyisto

focusontheprominentfeaturesfrom thedialectinspeakingEnglish,the

questionnaireswerewritteninEnglish.

2.PopulationandSampling:

Thewholepopulationis(N260),n180arethirdyearstudents,(n70)Master1

students,andn10ofteacherswhobelongtothesameDepartmentofEnglish,atthe

UniversityibnkhaldounTiaret.Thereasonofchoosingtheselevelsisthattheyhave

moreexperienceinIbnkhaldhounTiaretstudyingandinteractingwitheachother.Itis

worthytonotethatthestudentsarefrom differentregions.Master2studentswere

notincludedbecauseoftheirunavailabilityduringthesecondsemesterwhenthe

questionnairewasadministered.

Thesampleisselectedonthebasisofthestudents'availability,inwhichthe

methodfollowedinthisresearchistakingonly30%ofthepopulation.So,thestudyis

basedonasamplepopulationofN82informantsofdifferentgenders,ages,and

differentlevelsofeducationsincetheparticipantswerebothstudentsandteachers.

Thestudentsrepresent(N75)andteachers(N7).Though,forteachers,10

questionnairesweregivenbutonly7returneditback.

3.AnalysisoftheResults:

3.1.AnalysisofStudents'questionnaire:

PersonalInformation

Asitismentionedabove,thegoalofthequestionsinthissectionwastoknow

theexactnumberofmaleandfemaleinformants,theirage,placeofbirth,andwhere

theydoactuallylive,andforhowlong.Asillustratedinfigure1,theoverwhelming

majorityofrespondentsarefemales.
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Figure01.Informants’genderandgrade.

Figure02.Informants’age.

IndealingwithAge,theresultsshowsthemajorityofstudentn37are22years

old.Alongwith(n20)are21,(n15)are23,oneparticipantis26,and(n01)is28years

old.Anotherimportantpartofsectiononeistheinformants'birthplace,current

residency,andwheretheylivedbeforetheircurrentplace,andifso,forhow long.
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Accordingtothequestionnaire,averylargegroupofparticipantswerebothbornand

liveinTiaret,alongwiththeotherparticipantswhowerefrom Sougeurandother

differentregions.

Table01

Informants’Placeofbirth,Residency,andotherResidencies

NumberofParticipants

Bornin Sougueur 26 35%

Tiaret 37 49%

Other 12 16%

Livein Sougueur 28 37%

Tiaret 45 60%

Other 2 03%

Livedsomewhere

else

Yes 14 19%

No 6181%

Forhowlong Lessthan3years 2

Morethan3years 13

StudentsofEnglish

Question1 :DoyoubelievethatyouhavespecialArabicregionalaccentthatis
differentfrom theoneyouheararound ?

Theaim behindthisitem istoseewhetherstudentsareawareoftheirregional
accent.Responsesobtainedfrom thefirstquestionindicatethatmostofstudents
(n50)areawaretheyHavespecialregionalaccents,especiallystudentsfrom Tiaret,
Sincen28answered‘Yes’.However,(n10)answered‘‘no’’,andonlyonestudentfrom
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sougueransweredso.(Figure03).

Figure03.Informants’Arabicaccent.

Question2 :DoyoubelievethatstudentsatthedepartmentofEnglishhave
specialEnglishaccents ?

Figure04.Informant’sEnglishaccents.
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Accordingtotheresultslinkedtothe2nditem,respondentsfrom Tiaret(n33)

thinkstronglythatstudentsatthedepartmentofEnglishhaveaspecialEnglish

accent,alongwithisstudentsfrom Sougueurwhothinkthesame.Thisitem aimsat

knowingwhetherstudentstendtonoticethedifferentfeaturesintheirclassmates'

speechwhiletalkingEnglish.

Question3 :Whentraveling,doyouthinkpeoplewouldnoticesomethingin

particularaboutyourspeechoraccent ?

Figure05.Informants’accentswhiletraveling.

Thepurposebehindthisquestionistoseewhetherstudentsareconscious

abouttheoutstandingfeaturesintheirspeechincaseoftravellingoutsidetheregion,

ormeetingupotherpeoplefrom otherregions.Accordingtotheparticipants,(n43)of

studentsfrom Sougueuranswered"Yes'peoplewouldnoticesomethinginparticular

intheiraccent,however,only(14)said'No'.StudentsofTiaret,(n26)answered'Yes',

butonlytwoofsougeurthem said'No'.Yet,thetwoparticipantswholiveinother

Wilayasanswered'Yes'.

Question4 :Haveyouevertriedtochangeyouraccentwhentravellingmeeting
peoplefrom otherregions ?saywhy
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Figure06.Informants’accentchanging.

TheaimsofthisquestionistofindoutifstudentsattheEnglishdepartement

areinimidatedoftheiraccentornot,andhowtheyconsidertheirforeignaccent.The

resultsofthequestionnaireindicatethatmostofstudentsfrom Sougueur(n18)and

Tiaret(n40)donotchangetheiraccentswhenevertheydonotchangeit,andlet

othersdiscoverit.

Themostcommonargumentsforthosewhoanswered‘no‘arethattheiraccent

isunderstood,clear,andthereisnoneedtochangeit.Also,someoftherespondents

saidthattheyareproudofit,itisspecialandtheytoletothersdiscoverandknow

theiraccent.Otherparticipantsarguedasfollows :

-MyAccentrepresentstheperson.

-PeopleshouldaccepiasIam,

-Introducemyaccenttoothers.And,

-Itisdifficulttochange.

However,thestudentswhoansweredthattheywouldchangetheiraccents
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arguethatpeoplecannotunderstandtheiraccent,andthismakesthem adoptothers'

accents instead.Even though otherarguments were special,forinstance one

participantaddedthat:“Theycan'tunderstandme,orotherscanlaughatmebecause

ofmyaccent,ortohidemyidentity."inaddition,herearesomeoftheotheranswers:

-Ichangemyaccenttohavemoreprestigiousone,andpeoplewouldacceptme.

-Imitatethem andtrytobecomelikethem.

-InordertobemoreclosetopeopleImeet.

-Tomakeitbetter.

-Enjoyingchangingaccents.

Question5:Doyouacceptyouraccent?Saywhy.

Theabovequestionaimsatknowingwhetherstudentsdoaccepttheirregional

accentornot.Hence,allparticipants(n75)answeredthattheyaccepttheiraccent.

Theirargumentsarethattheyliketheiraccent,asitispartoftheiridentityandshows

theregiontheycomefrom.Inaddition,theysaythatitisnotreallytheirchoiceasthey

werebornandacquiredit.However,someoftheparticipantstendtoaccepttheir

accentsbecauseastheysay,“myaccentisbetterthanother'saccents."

Question6 :DoyouthinkthatRegionalArabicisbetterthanotherregional

accent ?Saywhy.
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Figure07.Informants'regionalArabicsuperiority.

Thisitem aimsatindicatingifstudentsfrom agivenregionfeelsuperior

comparedtoothersfrom differentregions.Accordingtotheresults,themajorityof

studentsdofeelsuperiortoothergroups.Forinstance,mostofthestudentsfrom

Tiaret(n28)whoansweredEventos'yes',arguedthattheiraccentisthebestas

opposedtootherswhichareboringandnotspecial.Onecommentthatwasdistinctis:

“Becauseothers'accents,forexample,thosefrom Sougueurtheiraccentisbad,and

theirEnglishaccentissomehowArabizedEnglish.”

However,thosewhoanswered'no'(n17)thinkthatotheraccentsarebetterthantheirs,

anditisamatterofdiversity,sinceeachonewouldlikehis/heraccentoverother's.

Studentsfrom Sougueur(n21),also,hadthesameargumentsandcommentsas

participantsfrom Tiaret,butonespecialcommentis:“Becausecomparedtothe

accentfTiaret,we pronounce /ð/ sound correctly.”Although informants who

answered'no'(n07)

Donotthinktheiraccentisbetterthanothers,astheyreplied : ‘‘othershave

betteraccents.’’

Theystatedthateachaccenthassomethingspecial,andthateachperson

prefershis/herownaccent.ParticipantswholiveoutsideSougueurandTiaretargued
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thattheiraccentisbetterbecauseitisunique.

Sectionthree :Student’sstereotypedEnglishAccents.

Questions1 :DoyouthinkthatyourEnglishAccentisbetterthanotherEnglish

accentusedbyyourclassemates ?

Figure08.Informants’Englishaccentsuperiority.

TheabovequestionaimsatinvestigatingofstudentswhiletalkingEnglish

feelSuperiorcomparedtoothers.Thefindingsshow thatthemajontyofstudents

from Tiaret(n25)considertheirEnglishaccentaslessbetterthantheoneoftheir

classmatesbecausetheypronounceperfectly.While(n20)thinkthattheydohavean

accentbetterthanothers.

However,studentsfrom Sougueuraredividedequally,(n14)ofthem answered

"Yos and (n14)'No'.The arguments in common between the two groups who

answered‘No’werethat :

-TheysupposeothershavebetterEnglishaccent.

-BecauseoftheirL1interferencewhilespeakingEnglish.And,

-Theybelievethattheydo havethesameaccentwithno superiororinferior

accents.
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Yet,somerespondentsfrom Tiaretsaythattheiraccentismuchbetter.They

arguedthat“therearestudents,whoseArabicaccentaffectstheirEnglishaccent

especiallythosefrom Sougueur."Also,othersbelievethat“studentsfrom Sougueur

while speaking English,especiallywhen pronouncing /t/.”The participantsfrom

Sougueur,thinktheopposite,assomeofthem addedthatstudentsfrom Tiaretdonot

pronounceallsoundstionetcorrectly.Forexample,insteadofpronouncingthesound

///theypronounceit/d/.

Question2:DoyouthinkthatyourEnglishaccentisworsethanotherEnglish

Accent ?

Figure09.Respondents’Englishaccentinferiorety.

TheResultsshow,ononehand,that(n39)studentsfrom Tiaret,and(n23)from
SougueragreethattheirEnglishaccentisnottheworst.Theycontendedthatitis
goodsinceitisunderstoodbyothers.However,someresodbyothers.However,
some respondents from Tiaretadded thattheirbecause those from Sougueur
pronouncedifferently,whichwouldmaketheiraccentdifficulttounderstand.Onthe
otherhand,only(n06)participantsfrom Tiaret,and(n05)from Sougueurthinktheir
Englishaccentisbad.Theybelievethatotherstudentsdopronouncebetter.Whereas,
thetwoparticipantswholiveoutsideTiaretandSougueurthinkthattheiraccentis
acceptable.
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Question3.DoyouthinkpeoplewouldjudgeyouonthebasisofyourEnglish

Accent?

Figure10.Informants'judgmentsontheirEnglishaccent.

Theresultsoftheabovequestionshowthatinbothgroups,(n23)students

from Tiaretand(n24)from Sougueurthinkthattheyarejudgedonthebasisoftheir

accent,arguingthattheypronouncedifferently,makingothersjudgethem.Some

studentsfrom Tiaretsaidthatothersjudgethem becausetheypronouncethesound

/ð/as/d/.However,studentsfrom Sougueursaidthattheirpronunciationofthe

sound/t/as/tʃ/and/d/as/dʒ/makepeoplejudgethem.Thisquestionpurposeisto

seewhetherstudentsfrom Sougueurarestereotyped,butsurprisingly,itappearsthat

alsostudentfrom Tiaret,aresubjecttosuchphenomenon.

Question1:Haveyoueverexperiencedthefollowing?
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Table02:

RespondentsExperiences

Souguer Tiaret Other

Beingtreatedrudely

Becauseofyouraccent

7% 7% 0%

Beingignored 15% 13% 0%

Beingtreatedasstupid 0% 3% 1%

Beinglaughedat 20% 27% 0%

Beingintimidated 3% 8% 0%

Thetablethatmoststudentsfrom bothSougueurandTiaretexperiencedthe

factof"being ignored”(15%),(13%)and “being laughed at”(20%),(27%).So

accordingly,notonlystudentsfrom Sougueurdoexperiencesuchbehaviors.Inother

words,bothofthem arelinguisticallydiscriminated.

Allinall,themajorityofstudentsfrom SougeurandTiaretawaretheyhavedifferent,

noticeableregionalandEnglishaccentandtheyacceptitasitiswithoutchangingit

whiletravelling.Inotherwords,theyconsideritasenrichmentwhenintegrating

society.

However,mostofstudentsfeelsuperiorandjudgeeachother.Studentsfrom Tiaret

claim thattheaccentofstudentsfrom Sougueurisbad,sincetheypronouncethe

sound/t/and/d/Differently.Andstudentsfrom Sougueurarguedthatthosefrom

Tiaretdonotpronouncethesound/ð/.studentsfrom bothgroupsarelinguistically

discriminiated.
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3.2.Analysisoftheteacher'squestionnaireresults :

SectionOne:Generalbackground

Asithasbeenpreviouslymentioned,thequestionnairewasansweredby

exactlyseven(n7)teachers.Thethreeitemsofthefirstsectionwereaboutteachers'

gender,ageaswellastheirprofessionalexperience.Table03,showsthatthemajority

ofrespondentsarewomen(n7).

Table03

Informants'gender

Gender Number Percentage

Male 1 14%

Female 6 86%

Indealingwithage,mostoftheinformants(n5)arelessthan30,oneteacheris

between30and40,andoneotherteacherisbetween41and50.(Table05).

Table04

Informants’age.

Age Number Percentage

Lessthan30 5 72%

Between30and40 1 14%

Between41and50 1 14%

Morethan50 0 0%

Thetableaboveshowsthat(13)participantshavebeenteachingforashort

period(lessthan5years),alongwithothersw
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otherswhohavemoreexperiencemorethan10years)Thiscanbeintricately

linkedtotheitem abouttheagereinforcingoutthemostofthem arebehindthisitem

istoseeifthereisalinkbeenprofessionalexperienceandtheiropinionaboutaccent

insidetheclassroom.

Table5.

Informant’sprofessionnalExperience.

ProfessionalExperience Number Percentage

Lessthan5years 3 42%

Between5and10 2 29%

Morethan10 2 29%

Thetableaboveshowsthatn3participantshavebeenteachingforashort

period(lessthan5years),alongwithotherswhohavemoreexperience(morethan10

years).Thisitem canbeintricatelylinkedtotheitem abouttheage,reinforcingthat

mostofthem are less than 30.The aim behind this item is to see whether

professionalexperiencehastodowithopinionaboutaccentinsidetheclassroom.

RegionalAccent

Question 1 :Have you ever,in yourclassroom,noticed differentstudents'

accentsofArabic?Andifyes,dotheseaccentsindicatetheregionstheycomefrom?

Andifdotheseaccentsindicatetheirsocialclass?

Thisitem wasaskedinattempttoknow ifdifferentaccentsarenoticedby

teachersandifsowhetherintheiropinionitindicatesregion,alongwiththeirsocial

classornot.

Accordingtotheresultsofthefirstitem,allinformantsn7agreedthattheyhave

noticeddifferentaccentsinsidetheclassroom,andallofthem saidthataccents

showtheregionstheycomefrom.However,3oftheinformantsdisagreeonthe

ideathataccentsalso tellaboutaperson’ssocialclass,asopposedto 4

participantswhoactuallyagree.

Question2 :Doaccentsindicatestudents’success ?
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Figure11.Informants’opiniononaccentsandsuccess.

Thegraphaboveshow thatallseveninformantsdisagreeontheideathat

accentscanindicatestudents’success.

Question4 :Doaccentsindicatestudents’personality ?
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Figure13.Informants’opiniononaccentsandpersonality.

Thegraphaboveshowthat(n5)theparticipantsdothinkthataccentsindicate

students’personality,whereas(n2)weresceptical.

Question5 :Doyouthinkthataccentsinfluencephysicaltraits ?

Figure14.Informants’opiniononaccentsandphysicaltraits.
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Question3 :Doaccentsindicatestudents’intelligence ?

Figure12.Participants’opiniononaccentsandintelligence.

Thegraphaboveshow thatallinformants(n7)disagreeontheideathat

accentscanindicatestudents’intelligence.

Question2 :Doyouconsiderthespeechofastudentwiththeinterfaceof

regionalaccentsasaneror ?why ?

Fourparticipantsdoconsiderthataspeechwiththeinterferenceofregional

accentasanerror,arguingthatcorrectpronunciationispartofEnglish.So,students

ofEnglishshouldmastertherightarticulationofsounds.However,threeinformants

explainedthatitisnotanerrorsincethegrammaticalrulesarerespectedandthe

messageisconveyed.Moreover,theyaddedthatallstudentsareaffectedbytheir

regionalaccents.Nevertheless,oneteacherconsidersitas“adeficiencybecauseof

thephonologicaldifferencesbetweenEnglishandstudents'regionalaccent”.
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Question3:Doyouthink,whenlearningEnglish,studentsjudgeeachotheron

thebasisoftheirEnglishaccents?

Thequestionabovewasaskedforthepurposeofknowingwhetherstudents

stigmatizeeachotherintermsoftheirdifferentEnglishaccents.Surprisingly,all

participants(n7)said'yes'.StudentsdojudgeeachotherregardingtheirEnglish

accents.

Question4:Whichfactorsdoyouthinkgiveastudent'saccentgreaterprestige

thenothers?

Thisitem aimsatdefiningthecriteriathatmakesone'saccentmoreprestigious

than others.The results revealthatthe mostimportantfactors are:correct

articulationandpronunciationofEnglishsoundsbyavoidingLlinterference,confident

publicspeaking,andtheabilitytomakecorrectandclearutterances.

Question5:Whatarethemajorstandardsyouthinkmattertospeakanativelike

Englishaccent?

Thequestionabovewasaskedwiththeaim toknow thestandardsastudent

mustfollow tospeakanativelikelanguage.Theanswerswereasfollows:the7

teachers agreed on the factthatstudents should listen extensivelyto natives'

articulationandproductionofsounds,and,byimitatingthem.

Overall,thefindingsrevealthatteachers'professionalexperiencehasnorelation

withtheiropinionaboutthestudents'differentaccents.Moreover,Teachersthinkthat

physicaltraits,successandintelligencehavenothingtodowithaccent.However,they

assumethataccentindicatestudents'regionstheycomefrom,alongwithpersonality.

Furthermore,mostofthem considerregionalaccents'interference in speaking

Englishasanerror,arguingthatacorrectarticulationisamusttospeakanativelike,

andthiscouldbepossiblebyextensivelisteningtonativespeakersandimitatingthe

articulationofsounds.
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Conclusion

Acensusquestionnairewasadministeredton75studentsandn7teachers,in

ordertoinvestigatestereotypedaccentofstudentsfrom SougueurattheEnglish

department,UniversityofTiaretThefindingsrevealthatstudentsfrom Tiaretconsider

theirtimesdifferentaccentasalinguisticenrichmenteveniftheyarelinguistically

discriminatedbyothersespeciallywhilepronouncingthe|t/sound.Although,the

resultsshowthatstudentsfrom Tiaretappearedtobealsodiscriminatedbecauseof

theiraccent,andmorespecifically,onhowtheypronounce/ð/sound.Teachers,on

theotherhand,emphasizedontheimportanceofcorrectarticulation,likeanative

speaker,andthattheinterferenceofregionalaccentinspeakingEnglishisevaluated

asanerror.
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General
conclusion
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GeneralConclusion

ThisstudyhasexaminedaccentsintermsofstereotypingamongUniversity

students.In sociolinguistics,the communicationaldifferences thatare found in

accents are interrelated to stereotyping,Stereotype can be eithera positive or

negativecharacterizationoradepictionformedinone'sheadinvoluntarilyaboutthe

speechofaparticularsocialgroup.Itisanaturaleffectofthecommunication

process;sinceanytimewecategorizeothersthestereotypeisactivated.Thissocially

diagnosedaccentwouldevokeattitudestowardsitsusers.Theconnectionbetween

accents and stereotypes is the core subjectmatterofthis rescarch portraying

studentsofSougueurtheDepartmentofEnglish(IbnkhaldounUniversity).Ittookinto

accountthejudgmentsmadebyaccenthearerstowardsstudentswithaccents.

TheanalysisofthequestionnairethatwasadministeredtoN260studentsand

N10 teachersattheEnglish departmentfrom both sexes.Thestudyhasthree

hypotheses,andtheresultsofthestudysupportthefirsthypothesis,whichbasically

speculates that if students are linguistically discriminated because of their

stereotypedaccents.Theresultsshow thatnotonlystudentsfrom Sougeurare

discriminated,butalsostudentsfrom tiaret.MostofStudentfrom bothgroupsare

beingignoredandlaughedatbecauseoftheiraccents,evenstudentsfrom other

regions.

Moreover,somestudentsrespondingtothequestionnairefrom Tiaretadded

thatothersjudgethem becauseoftheirpronunciationofthesound/ð/as/d/.

However,studentsfrom Sougeursaidthattheirpronunciationofthesound/t/as/tʃ/

and/d/as/dʒ/makeSougueurpeoplejudgethem whilespeakingEnglish.

Thesecondhypothesisassuresthatstudentsfrom Sougueurareintegratedinto

societyeveniftheyarestereotyped.Thefindingsshow thatthemajorityofstudents

accepttheirdifferentaccents,andareintegratedinthesociety,becausetheyembrace

theiraccentanddonotseeitasanobstacle.
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Thethird hypothesisrevolvesaround thereaction towardsthestereotyped

accents:

whetherstudents from Sougueurconsidertheirdifferentaccentas linguistic

enrichmentorinsecurity.Thishypothesisisconfirmed.Thefindingsshowthatmost

ofstudentsfrom Sougeurconsidertheirdifferentaccentasalinguisticenrichment

eveniftheyarelinguisticallydiscriminatedbyothersespeciallywhenpronouncingthe

/t/sound.Inaddition,studentsfrom Tiaretdo,also,considertheiraccentdifferences

aslinguisticenrichmentratherthaninsecurities. Asfortheteachers'questionnaire,

thefindingsrevealedthatmostofteachersagreeontheideathathavinganaccentis

importanttomastertheEnglishLanguage,thoughaccentsdonotreallyindicatemost

ofthetreatsexcepttheregiontheycamefrom.Also,themajorityofthem witnessed

somestudents'disagreementsbecauseoftheiraccents.

Overall,studentsfrom SougueurandTiaretevenwhentheyarejudgedbasedonthe

significantfeaturesintheirspeech,theydointegratetosociety,theirdifferencesare

accepted,andmakesurethatotherpeoplefrom otherregionsknow anddiscover

them.
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Appendices

AppendixOne :

Teacher'sQuestionnaire

SectionOne :Generalbackground

1-Gender Male Female

2Age Lessthan30 Between30and
40

Between41an50 More than
50

3-ProfessionalExperience Lessthan5years Between 5
and10

Morethan10years

Why..............................................................................................................................

Dearteacher,

Thisquestionnaireispartofasociolinguisticresearchstudy.Itaimsat

getting youropinion regarding the potentiallinks between speakers’

stereotyped regionalaccentsand theirsocialcharacteristics.In other

terms,itcollectstheperceptionsandattitudesofstudentstowardstheir

classmates'accents.

You are kindlyrequested to answerthe questions byticking✓ the

appropriateboxorbymakingafullstatementwhenevernecessary.

MayIthankyouinadvanceforyourcollaboration.
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......................................................................................................................................

......................................................................................................................................

......................................................................................................................................

............

3-Doyouthink,whenlearningEnglish,studentsjudgeeachotheronthebasis

oftheirEnglishaccents?

a-Yes

b-No

4.Whichfactorsdoyouthinkgiveastudent'saccentgreaterprestigethan

others?

...............................................................................................................................................

...............................................................................................................................................

...............................................................................................................................................

...............................................................................................................................................

...............................................................................................................................................

...........................................................................................................

5.WhatarethemajorstandardsyouthinkmattertospeakanativelikeEnglish

accent?

...............................................................................................................................................

...............................................................................................................................................

...............................................................................................................................................

...............................................................................................................................................

...............................................................................................................................................

...........................................................................................................

5.Doyouthinkthataccentsinfluencephysicaltraits?

a-Yes
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b-No

c-Maybe

6.Haveyoueverwitnesseddisagreementbetweenstudentsovertheirdifferent

accentsofArabic?

a-Yes

b-No

Ifyes,saypleasehowdoyoufeelaboutit

......................................................................................................................................................

......................................................................................................................................................

......................................................................................................................................................

........................................................................................................................

SectionThree:RegionalaccentandEnglishasaforeignlanguageistruction

1-TowhatextentdoyouthinkitisimportanttomaintainanativelikeEnglish

accentwithstudents?

a-Veryimportant

b-Slightlyimportant

C-Notimportant

2-Doyouconsiderthespeechofastudentwiththeinterferenceofregional

accentasanerror?

a-Yes

b-No

SectionTwo:Regionalaccent

1.Haveyouever,inyourclassroom,noticeddifferentstudents'accentsof

Arabic ?

a-Yes



92

b-No

Ifyes,dotheseaccentsindicatetheregionstheycomefrom?

a-Yes

b-No

Ifyes,dotheseaccentsindicatetheirsocialclass?

C-Yes

d-No

2-Doaccentsindicatestudents'success?

a-Yes

b-No

C-Maybe

Doaccentsindicatestudents'intelligence?

a-Yes

b-No

C-Maybe

4-Doaccentsindicatestudents'personality?

a-Yes

b-No

C-Maybe



93

AppendixTwo:

Students'Questionnaire

SectionOne:PersonalInformation:

1.Gender Male Female

2.Age......................................................................................................................

3.Grade 3rdYearLicence 1stYear
Master

4.Wherewereyouborn?

…………………………………………………………………………………….

5.Wheredoyoulive?

…………………………………………………………………………………….

DearStudent,

Thisquestionnaireispartofasociolinguisticresearchstudy.Itaimsat

getting youropinion regarding the potentiallinks between speakers’

stereotyped regionalaccentsand theirsocialcharacteristics.In other

terms,itcollectstheperceptionsandattitudesofstudentstowardstheir

classmates'accents.

You are kindlyrequested to answerthe questions byticking✓ the

appropriateboxorbymakingafullstatementwhenevernecessary.

MayIthankyouinadvanceforyourcollaboration.
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6.Haveyoueverlivedsomewhereelsebefore?

Yes No

Ifyes,where?......................................................................................................

7.Howlonghaveyoulivedthere?

…………………………………………………………………………………….

SectionTwo:StudentsofEnglishandtheirRegionalAccent

1-DoyoubelievethatyouhavespecialArabicregionalaccentthatisdifferent

from theoneyouheararoundyou?

Yes No Idon'tknow

2-DoyoubelievethatstudentsattheDepartmentofEnglishhavespecial

Englishaccents?

Yes No Idon'tknow

3-Whentravelling,doyouthinkpeoplewouldnoticesomethinginparticular

aboutyourspeechoraccent?

Yes No

4-Haveyouevertriedtochangeyouraccentwhentravellingormeeting

peoplefrom otherregions?

Yes No

Saywhy

………………………………………………………………………………………………………………………………………
…………………………………

………………………………………………………………………………………………………………………………………
…………………………………
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5.Doyouacceptyouraccent?

Yes No

Saywhy

………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………
…………………………………….................................................

6-DoyouthinkthatyourregionalArabicaccentisbetterthanotherregional

accents?

Yes No

Saywhy

………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………
…………………………………………………………………….

SectionThree:Students'StereotypedEnglishAccents

1. DoyouthinkthatyourEnglishaccentisbetterthanotherEnglish
accentsusedbyyourclassmates?

Yes No

Saywhy

………………………………………………………………………………………………………………………………………
…………………………………

………………………………………………………………………………………………………………………………………
…………………………………

2-DoyouthinkthatyourEnglishaccentisworsethanotherEnglishaccents?
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Yes No

Saywhy

………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………
……………………………………………………………………

3-DoyouthinkpeoplewouldjudgeyouonthebasisofyourEnglishaccent?

Yes No

SayWhy

………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………
……………………………………………………………………

4.Haveyoueverexperiencedthefollowing?

Beingtreatedrudelybecauseofyouraccent

Beingignored

Beingtreatedasstupid

Beinglaughedat

Beingintimidated

Other

……………………………………………………………………………………

……………………………………………………………………………………..………………………………………………
………………………………………………………………………………………………………………………….
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Résumé

Leprésenttravailexaminelesaccentsstéréotypéschezlesétudiantsde

différentes régions au départementd'anglais,Université Ibn khaldoun Tiaret.

L'étudetentedeseconcentrersurlesliensentrelesaccents,lesstéréotypes,les

préjugés,les attitudes etla discrimination linguistique.La recherche vise à

identifierlesraisonsd'unaccentstéréotypédesétudiantsdeSouguer,afinde

mesurerl'acceptabilitédecetaccentetd'étudiers'ilestconsidérécommeun

enrichissementouuneinsécuritélinguistique.Lesrésultatsontétérecueillisen

utilisant les approches qualitatives et quantitatives au moyen de deux

questionnaires administrés aux étudiants et aux enseignants du même

département.Lacollectededonnéesnousaaidésbeaucoupàcomprendreles

raisonsdelaréflexionstéréotypéesurlaparoledesétudiantsetlesréactions

enversuntelphénomène.Lesrésultatsontmontréqu'entermed'accent,les

étudiantsdeTiaretetdeSouguersontdiscriminéslinguistiquement;maisils

pensent qu'ils'agissed'unenrichissementlinguistiqueplutôtqu'uneinsécurité.

Quantauxenseignants,ilsconsidèrentl'interférencedel'accentrégionalcomme

uneerreurd'apprentissagedel'anglais.

Motsclés:Accent,insécurité,enrichissementlinguistique
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صخلم

ةعماجب ، ةيزيلجن الإ ةغللا مسق يف ةفلتخم قطانم نم طلاب نيب ةيطمنلا روصلا ثحبلا اذه سردي

و فقاوملا و زيحتلا و ةيطمنلا روصلا و تانكللا نيب ةلصلا ىلع زيكرتلا لواحيو ترايت نودلخ نبا

ط كلةن يف ةيطمنلا تافصلا ءارو ةنماكلا بابس الأ ىلع فرعتلا ىلإ ثحبلا فدهي امك . يوغللا زييمتلا

ىلإ نورظني لاب طلا ناك اذإ ام يف قيقحتلا ،و ةنكللا هذه لوبق ىدم سايق لجا نم و رقوس لاب

اهنيب نم ةفلتخم قرط مادختساب تانايبلا عمج .مت يوغل نمأ لا وأ ءارثإ اهرابتعاب ةيطمنلا ةنكللا

عمج فدهي . ةذتاس لابوالا طلا نم لك ىلع نايبتسا عيزوت يف لثمتت , ةيمكلا و ةيعونلا تاينقتلا

وحن الأعفلا دودرو لاب، طلا باطخل ةيطمنلا روصلا نيوكت ءارو ةنماكلا بابس الأ مهف ىلإ تانايبلا

يوغل زييمتل نوضرعتي رقوس و ترايت يتنيدم نمكلا لاب طلا نأ جئاتنلا رهظت اذكهو . ةرهاظلا هذه

، مهتنكل ببسب نيرخ الآ لبق نم

لخدت نأ نوري مهتيبلغأف ، ةذتاس الأ صوصخب اما . يوغللا نمأ لا نم دبلا يوغل ءارثإ اهنوربتعي مهنكلو

. ايميلعت اطخ ربتعي ةيزيلجن الا ةغللا ةبلطل ةيلحملا ةنكللا ريثأت و

ي وغللا ءارث الأنام،الإ مدع ، ةنكللا : ةيحاتفملا تاملكلا
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