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Abstract 

The aim of this research study is to investigate the extent to which parents are involved in their 

children’s education in exam classes, particularly the Certificate of Middle School Education. In 

this respect, the study endeavours to scrutinize the support that the parents provide at the 

psychological, mental, financial and academic support throughout the school year in order to 

encourage and boost their children’s performance when preparing for their final exam. The study 

took place in two different areas and middle schools, the first one was in rural area, and the second 

was in an urban one. Pupils, parents, and five teachers took part in this case study. Both groups, the 

pupils and their parents filled in an attitudinal questionnaire about the degrees of parental 

involvement. For teachers, they were meant to answer an interview. The obtained results prove that 

parents in urban areas are more involved compared to parents in rural areas. The findings are 

attributed to two variables, the first is geography and the second one is the availability of resources 

and socio-economical status of parents in both settings. No disparity is identified at the level of 

home work assistance, time management at home and parental aspirations for children’s future 

education. 

Keywords:  education, exam classes, parental involvement, rural, urban areas 

 

 

 

 

 

 

 

 



V 
 

List of Tables 

Table 1: Classification of peoples according to their gender ..........................................................33 

Table 2: Hamdani Malika pupil’s feeling about their parent’s help.................................................59 

Table 3: Strategies used by parents to support their children in education......................................64 

Table 4: Parents’ expectations about the academic future of their children.....................................66 

Table 5: Reasons why parents reward their children when they succeed ........................................83 

Table 6: Reasons why parents do not give reword to their children.................................................84 

Table 7: Reasons why parents engage their children in scientific demonstration............................86 

Table 8: Reasons why parents do not engage their children in scientific demonstration.................87 

 

 

 

 

 

 

 

 

 

 

 



VI 
 

List of Figures 

Figure 1: Social status and physical presence of pupils’ parents.....................................................53 

Figure 2: Parental involvement and gender.....................................................................................54 

Figure 3: Parents’ discussion with their children about their school day........................................55 

Figure 4: Children’s inform/not inform their parents about the problems they face at school.......55 

Figure 5: Time provided by parents to help their children in their studies.....................................56 

Figure 6: Parents’ interest to know about their children’s homeworks...........................................57 

Figure 7: Parents’ interest to help their children in their studies....................................................57 

Figure 8: Parents’ awareness about the learning subjects and difficulties.....................................58 

Figure 9: Parents’ responsibility to provide the needed materials for their children.....................60 

Figure 10: Providing the comfortable atmosphere for children to study........................................60 

Figure 11: Parents’ encouragement to their children......................................................................61 

Figure 12: Parents’ reaction to the failure of their children............................................................62 

Figure 13: Children’s parents’ visits to their schools......................................................................62 

Figure 14: Children’s parents rewards to them in case of having good marks...............................63 

Figure 15: Discussions between children and their parents about their future schooling..............65 

Figure 16: The decision maker about children’s future schooling..................................................67 

Figure 17: Children’s level in English language.............................................................................67 

Figure 18: Children’s parents help in the English language...........................................................68 

Figure 19: Children who follow a special program of learning prepared by their parents............69 



VII 
 

Figure 20: Children’s attendance consolidating sessions with their teachers................................69 

Figure 21: Parents’ special treatment to their children...................................................................70 

Figure 22: Attending shadow courses for children and the English language position among these 

courses..............................................................................................................................................71 

Figure 23: Children’s preference to study; by their parents, or through shadow courses...............72 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



VIII 
 

Table of Content 

Dedications..........................................................................................................................................I 

Acknowledgements...........................................................................................................................III 

Abstract.............................................................................................................................................IV 

List of Tables......................................................................................................................................V 

List of Figures...................................................................................................................................VI 

Table of content..............................................................................................................................VIII 

General Introduction.......................................................................................................................01 

Chapter One: Overview of Parental Involvement and its Impact on Children’s Education 

Introduction........................................................................................................................................04 

1. Definition of Parental Involvement........................................................................................05 

2. The Importance and Significance of Parental Involvement in Relation to Children School 

Achievements.........................................................................................................................08 

3. The Six Major Types of Parental Involvement......................................................................09 

3.1.   Parenting.............................................................................................................................09 

3.2.   Communicating...................................................................................................................10 

3.3.   Volunteering.......................................................................................................................10 

3.4.   Learning at Home...............................................................................................................10 

3.5.   Decision Making.................................................................................................................11 

3.6.   Collaboration with the Community....................................................................................11 

4. Strategies of Parental Involvement.......................................................................................11 

4.1.  School-based Involvement.................................................................................................12 

4.2.   Home-based Involvement..................................................................................................12 



IX 
 

5. Models of Parental Involvement...........................................................................................13 

6. Glimpse on Parental Involvement across Different Context in the World...........................14 

7. Barriers of Parental Involvement..........................................................................................18 

8. Parental Involvement in their Children’s Learning English Language as a Foreign 

Language...............................................................................................................................21 

Conclusion.........................................................................................................................................23 

Chapter Two: Field Investigation and Data Collection Methods and Procedures 

Introduction.......................................................................................................................................25 

1. Research Questions and Hypothesis......................................................................................26 

2. Research Setting.....................................................................................................................27 

3. Sampling.................................................................................................................................28 

3.1    Participants’ Profile.......................................................................................................29 

4. Data Collection Methods........................................................................................................29 

4.1 The Questionnaire............................................................................................................32 

4.1.1 Questionnaire of Pupils........................................................................................33 

4.1.2 Questionnaire of Parents......................................................................................40 

4.2 The Interview...................................................................................................................47 

4.2.1 Semi-Structured Interview...................................................................................47 

5. Accessibility and Piloting......................................................................................................49 

Conclusion.........................................................................................................................................49 

Chapter Three: Data Analysis and Interpretations 

Introduction........................................................................................................................................51 

1. Data Analysis.........................................................................................................................52 

2. Questionnaire Results............................................................................................................52 



X 
 

2.1  Pupils Questionnaire Results..........................................................................................52 

2.2  Parents Questionnaire Results........................................................................................76 

3. Interview Results...................................................................................................................97 

4. Discussion and Interpretation of Findings..........................................................................109 

Conclusion......................................................................................................................................112 

General Conclusion......................................................................................................................113 

List of References.........................................................................................................................116 

Appendices....................................................................................................................................121 

Appendix A....................................................................................................................................122 

Appendix B....................................................................................................................................129 

Appendix C....................................................................................................................................138 

 الملخص

Résumé 

Summary



1 
 

 

GENERAL INTRODUCTION 

           Parental involvement in education is a complex and occasionally contentious issue that many 

educators may have grappled with. Parental involvement refers to the various activities and 

practices that parents and guardians engage in the growth and development and schooling of their 

children at home, at school, and in the community (Young, Austin, & Growe, 2013). Many research 

study reveal that parental engagement is most important to children’s educational, social–emotional 

and behavioural outcomes. Despite the consensus on the importance of parental involvement in 

these activities, parents are constrained by a host of factors that have social, geographical and 

economic characteristics from being able to fully participate (Bower & Griffin, 2011; Reece et 

al.,2013).  

       Previously parents were responsible of raising children at home, and the teachers who have 

been taken the responsibility of the children's education, however, nowadays the perspective 

towards the traditional roles of parents concerning their children's education has changed. They 

have got an additional role which is actively participating in the learning process of their children at 

home and constructs channels of communication with school and teachers.  

        The Algerian pupils spend four years in middle school from age of 11 until age 15 years old, 

which represents the phase of adolescence. In this prospect, this phase constitutes a crucial stage in 

which the children develop their skills and improve their curiosity to gain more knowledge. In this 

specific age, adolescents are distinguished by the great curiosity to explore, try, and undertake new 

experiences to develop many aspects in their characters.  This fact does not negate the role of 

parents, but rather parents must enhance their engagement and participation since their children 

need to be supervised and be provided with guidance and parental assistance.  

           This is the case for many parents in Algeria since this phase coincide with preparing the 

children for their final exam; hence, the parents should strengthen their engagement and support for 

their children in order to ensure that they obtain the Middle School Certificate. This concern of 
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parents is subject to facilitations and obstacles that may stand in the way of parents, which make it 

an opportunity for them to provide the needed support and motivation.  

           In fact there is an urgent need to place the involvement of parents at the heart of their 

children’s learning process to help them develop their skills and show them the right path for the 

sake of success. This process cannot be achieved without the partnership between the school 

administration and the parents to bridge the gap between home and school for the advancement of 

the pupils’ performance and success respectively.  

            To explore the current situation of the involvement of parents in their children's learning, 

particularly in exam classes in the Algerian schools, the following research questions are 

formulated: 

1. To what extent are parents involved in their children’s education in rural and urban areas? 

2.  What are parents’ attitudes, behaviours, and activities towards supporting their children’s 

preparation for the final examination? 

3. In which way the socioeconomic status impact the level of parental involvement? 

4. How is the partnership between the school, teachers and parents? 

From the above questions the following hypotheses were put forward: 

1. There is an acceptable level of parental involvement in the education of pupils in exam 

classes.  

2. Parents have positive attitudes towards supporting their children’s preparation for the final 

examination. 

3. The socioeconomic status affects the degree and quality of parental involvement in rural and 

urban areas. 

4. Partnership between schools, teachers and parents is not fully invested and implemented in 

both settings.   

 

 



3 
 

 

  

 

 

 

CHAPTER ONE 

LITERATURE REVIEW 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



4 
 

 

Introduction 

           It is a fact, that parents are the only responsible for bringing children to this life. They devote 

for taking care of them in all their lives parts. This involvement is not limited only to their personal 

life, but it extends to their academic learning as well. Parents, educators, school, and children 

should work in harmonious to achieve their common endeavour which is seeking for promoting and 

developing the academic learning quality. Parents with the partnership of teachers are stakeholders. 

They look for making the successes of children their ultimate goal which can be achieved only 

through parental involvement.  

           The teacher presents for his pupils maybe the only source of knowledge, which is basically 

related to knowledge they need for their learning at school. However, because of the various 

surrounding circumstances, the teacher cannot provide those pupils with to knowledge to develop 

their culture and personal life alone. In this respect parents should share this responsibility of 

teaching their children with the teacher (Wyk, 2010). 

           The involvement of parents seeks to supervise the learning of their children at home by 

helping them in their learning activities, then following them at school through participating in 

school meetings with teachers to be aware of the learning development of their children. Numerous 

studies proved that high achievers children are mostly those children who have strongly involved 

parents in their learning (Sheldon, 2009). Parental involvement in the education of their children has 

been always the most serious topic that needs to be searched for those who are taking care to 

develop the learning outcomes to rise well constructed generation. In this respect, the involvement 

of parents is crucial in this rising to progress children’s academic level, yet, it is crucial also for 

building the child’s personality and his affections.   

           In this chapter, a deep investigation of the theoretical background of the topic was reported in 

order to find out the important types, strategies, importance, and barriers of parental involvement. In 

addition, to look over the role of parents in their children’s learning English. 
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1. Definitions of Parental Involvement 

           The term of parental involvement does not have one clear definition. It has been defined 

differently according to each scholar perspective and the feature of the parental involvement he 

wants to focus on. 

           The term parent is the person who is responsible of supplying the child with a special 

supervision, upholding and guidance, the source of this care could be from the biological parents, 

adoptive parent, substitute parent or someone from the child`s relatives. (Morrison, 1978, p.28) 

The involvement of parents in their children’s education is not innovate since  it takes its first steps 

in early years when fathers and mothers or any other guardians were not involved because of the 

desire to support their children, however, they were involved because of the need and the hard 

situations they were living at that period of time. 

           Deslorges and Abouchar (2003) define parental involvement as the direct involvement and 

indirect involvement of parents in the different activities of their children. Parents can be actively 

involved in their children’s school meetings and affairs. At the same time, the parents can supervise 

their children at home in doing their learning activities, in this prospect Anderson and Mink (2007), 

believe that parents can help and assist their children at home by explaining and helping their 

children accomplish their homework and do activities they will need in the class. 

           The degree of the this involvement varies from one parent to another; in addition, the degree 

of this involvement is influenced by some variables like the amount of participation of both the 

father, the mother and the guardian,  their socio-economic background,  their educational 

qualification, and their social class etc.(Misbah Malik et al, (2019) pp. 151-161). 

           LIoyd_Smith and Baron (2010), consider parental involvement as the ability of parents to 

transcend basic care giving to their children inorder to assume more responsibilities inside and 

outside the home. When it comes to this fact parents are encouraged to be partners with the school. 
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That means they can help in the education of their children without totally relaying on the school to 

raise and educate their children while they are working. 

           Based on a study conducted by Deslandes, Royer, Turcotte and Bertrand (1997), parental 

involvement is defined as holding a positive presence at school by communicating with the teacher 

or helping at home with homework. 

           Abdul Adil and former (2006) defined parental involvement as any parental attitudes 

behaviours style or activities that occur within or outside the school setting to support children's 

academy and/or behavioural success in their currently enrolled school. 

            „‟Parental involvement- this refers to the participation of parents in a wide range of school 

based and home-based activities in order to improve their children‟s education.”(S.G. Maluleke, 

2014). Parents show their involvement in the education of their children in two different manners. 

Children can have educational and motivational support by their parents at home in doing learning 

activities. In addition, parents can have the opportunity to supervise their children at school through 

teachers-parents meetings. 

           According to Herman (1997, p.28), when we conceptualize the parental involvement, we 

think directly to the exercises done in the classroom, participating in the process of learning, 

gathering donations and participate in schools meetings. 

           Morrison (1978, p.21), sees that parents intervene in the education of their children in both 

free and paid schools’ curriculum parents were it is used to supply the educational program and help 

to increase the level of their children. 

           Parental involvement is the encouragement of parents to their children through interacting 

with the school like meeting teachers. They can help their children in homework to get better 

results, supervise them, being a source of support and ideals for them. (Cotton and Wikelund, 1989). 
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           In general, parental involvement is the intervention of parents in the education of their 

children taking different ways and strategies in order to improve their children’ s education, it could 

be at the level of home through helping them in homework, understanding what seems difficult for 

them, providing the appropriate environment to study and follow them. It could be also at the level 

of school where they are active participants by attending the school activities or being aware about 

their children`s academic progress and behaviours. 

           Hoover-Dempsey and Sandler (1995), suggested several levels for the process of the 

involvement of parents: 

           For the first level, the parents involvement is based on the parents conceptualisation about 

the parents role, the parents feeling of responsibility for helping their children in their learning and 

the ask for the involvement from both the child and the school. 

           For the second level, the parents option to be involved or not could be affected by the 

parents’ field of interest. That means that the parents might have other responsibilities towards work 

and the other family members, which would require from him/ her more time and energy, then the 

request for the involvement from the child and school. 

           Then, for the third level, the operative part through which the parental involvement affects 

the child’s learning achievements; being ideal and example for the child to follow, strengthening the 

child through rewards to encourage him, and the parents’ guidance to improve the learning quality 

of the child 

           The fourth level is about the intervention and intermediary to get desired results. In this 

respect, parents can make efforts in order to find a better method of involvement in order to respond 

to the requirements of their children’s education and their schools respectively.  

           The fifth level is about the child’s achievements; the child’s skills with prerequisite and his 

ability to perform correctly in the classroom. 
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2. The importance and significance of parental involvement in relation to children 

school achievements 

           Asian Journals of Management Sciences and Education posted an article under the title 

“Parental Involvement in Child‟s Education: Importance, Barriers and Benefits”, this article tackle 

the most crucial benefits of parental involvement which are as follows:  

2.1  Benefits for Children 

           According to Sapungan and Sapungan, 2014,the ultimate goal of parental involvement is to 

lead children to achieve the success they desire. Children are predisposed to obtain better results 

when they are under the supervision of their parents at home or at school despite the obstacles that 

they might face including their cultural background, their parents economic situation and 

intellectual level. Parents with high responsibility of being involved in the education of their 

children are attentive to follow their children while doing their homework to make what is 

complicated easy for their level. This practice would empower the child with extrinsic motivation 

that gives him/her self-confidence and build in the child the motive to study hard at school and 

abide school rules. Parental involvement supports the cultural diversity through making both home 

and school work simultaneously for the sake of filling the gap among these cultures. 

2.2  Benefits for Parents 

           When parents are engaged in the learning of their children, they become more responsible 

and sensitive to their children’s social, psychological and educational state. They can also have an 

idea about their children’s learning progress and performance at school; hence, parents become 

well-aware of their children’ studying at home and school. In this respect, the parents can share the 

decisions-making at school for the goal of improving the learning of their children (Sapungan and 

Sapungan, 2014) 

2.3 Benefits for the School and Educators 
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           Teachers and administrators will find the teaching process more easy and practical since their 

pupils are already supervised by their parents so that having mutual relationship among them would 

make the school know better the pupils’ family background and culture. Schools will have solid 

programs and successful performance because of the support of parents (Sapungan and Sapungan, 

2014). 

           Epstein, J.L et al (2002) believed that, partnership activities are created to stimulate and 

involve learners actively towards achieving their ultimate learning goals. The purpose behind those 

activities is to give students intrinsic motivation, which gives them a push full of motivation. Those 

students are more able to perform excellently at school. Designing activities that bring together the 

children with their parents to accomplish some activities has a great potential in advancing the 

children’s abilities at miscellaneous levels; for instance, the children can improve the level of their 

performance when they are supported and encouraged by the persons who provide them with 

opportunities to grow and to advance their learning.  

3. The six major types of parental involvement 

           The relationship between the parents and their children has a great impact on the style of 

parenting and on the degree of the involvement in children’s studies, daily life routine and education 

as well. According to Epstein (1992), parental involvement can be categorised into six major types 

ranging from parenting to engaging children in collaboration with the community.  

3.1 Parenting 

           To support parents to provide for their children the appropriate environment for learning. 

According to Austin and Growe (2013), stated that parents can generate parental involvement as the 

abidance by the school time when they make sure that the child is always on time at school, then to 

follow him at home through solving their learning issues. Parents are responsible to supervise and 

guide their child, this would raise awareness of the importance of the family supervision and 
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making the school know about the child’s life circumstances, precisely educators when they 

understand the child’s background, surroundings, culture, and the family atmosphere. 

3.2 Communicating 

           There is communication between the school and parents. The school shares with parents’ 

information about the child’s academic performance and his behaviour.This communication could 

be through meetings and conferences, or the school sends home folders to parents to make them 

aware about their children progress besides informing them about the school decisions and policies. 

The communication should take in consideration the parents` diversity and differences such as 

illiterate parents, cultural differences, busyness or some health problems.  

3.3 Volunteering 

           The involvement of parents in the school by accepting invitations sent to them for any reason 

and having regular visits to the school of his/ her child. According to Seifert and Hoffnung (1994): 

“parents have four roles; teacher, moral leader, emotional supporter and advocate.” It is shown 

that the role of parents is no longer limited to home only; however, parents are now a part of the 

whole learning process, where they can engage also at the school. Parents can be also volunteers 

and participators to achieve the school learning goals. They participate through organised 

volunteering days for parental activities. 

3.4 Learning at home 

           Since the time that the children spend in the school is limited, parents assume the 

responsibility to engage in home-schooling via helping their children accomplish their homework or 

work on other tasks across modules. . Parents can help their children in their homework and lessons 

by being informed by the teachers about the syllabus. Parents can make a timetable to organise how 

they are going to help their children at home, like in holidays and exams` days. This would make 
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children more interested to study because it made home same as school and parents as teachers, 

especially children who have difficulties in learning. 

3.5 Decision making 

           Parents can be integrated to share some responsibility while taking decisions, which are 

related to their children’s education, it could be through parents’ organisations which are a kind of 

partnership to give the opportunity to parents to be representatives to be a part in settling decisions 

which are intended to improve and serve learning goals. 

3.6 Collaboration with the community 

           Beside their parents, children are also affected by the society and the community in which 

they live. In other word, the education of children should not be separated from the community, 

since that one the aims of education is that children are a project of establishing good citizens. How 

to treat in society and with people should be taught indirectly to children since they are part of this 

society and they are affected by its beliefs. It is also a merging of some supplies and means from the 

community to empower the school syllabus and courses. It is making the school open to the 

community to be a part of it. 

4. Strategies of Parental Involvement 

           There are two major parental involvement in their children’s education to help their children 

achieve better results in their learning, home-based involvement and school-based involvement. 

These two strategies  are used to distinguish  the parental involvement into involvement undertook  

at home to help the child in the difficulties he faced while learning, and involvement at school to 

make parents aware of their children academic development. 

           Frederik Smit et al. (1999) said that: “parental involvement in schooling has traditionally 

taken many forms including parents helping their children with homework, parent-teacher 

interviews, parent nights, special consultation on student problems, parent councils, and parent 
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volunteer help in the school and the classroom.” In this respect the involvement of parents in the 

education of their children is no longer limited only to help them at home by explaining and assist 

activities, it extended to making regular meetings with educators, participating in the school affairs, 

sharing in decision making and parents’ meetings.  

4.1 School-based involvement 

            According to Epstein (2001), school-based involvement takes place when parents are 

involved in their children’ s learning at school by attending school meetings and follow their child 

academic achievements and behaviour by asking teachers and administrators. 

           Parents are coming regularly to school to participate in different school events. Through their 

presence, the parents will support their child with extrinsic motivation and boost their children’s 

self-confidence. Beside their children, parents can also help teachers in the classroom exercises 

(Epstein, 1988).  

           The endorsement and the support of parents needs to be related to educational agencies, like 

the Parents’ Association who can take a part in the decision making about their children t the level 

of the school. This kind of affiliation would lead parents to share in the process of planning the 

educational programs by introducing new programs in order to increase the quality of learning.  

(Rev.AlexusMinj, S.J, 1999). 

4.2 Home-based involvement 

           According to Epstein (2001), home-based involvement is the provision of guidance and 

supervision of their children at home such as helping them in doing the homework, understanding 

lessons, develop their skills like reading and writing. Parents can also be involved when they 

provide for their children the comfortable atmosphere and the learning materials needed. A research 

done by Epstein (1982) showed that children who had a huge parental involvement at home via 
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helping them in doing their homework have positive feelings towards their education, and they are 

willing to improve in their studies.  

5. Models of Parental Involvement 

           Parental involvement improves the child's morals, attitudes, and academic achievements. 

When parents show more interest and support, the child's confidence and belief in their abilities 

boosts. It also installs a sense of importance and motivation. Therefore a positive mindset and 

enthusiasm for education is fostered. 

5.1 Skill development models 

           The central idea behind skill development models is that parental involvement fosters skill 

related resources which enhance the child’s results. Skin related resources are  

 Cognitive skills:  such as phonological awareness and receptive language capability. 

 Metacognitive skills: such as planning monitoring and regulating the learning process. 

Parental involvement enhances skills of children due to many reasons:  

           First, Parents gain knowledge about what and how children are learning at school by being 

involved in their children’s schooling. Second ,when parents are involved in their children’s 

academy lives they gain accurate information which help them assisting children in a manner that 

forces maximal skill development ( Connars& Epstein 1995; Epstein,1987b).Third, parental 

involvement is also inside home that means that home-based involvement enable children to learn 

from practice and instruction even when parents are not well informed their children abilities and 

learning progress in school ( Senechal& Le Fevre ,2002).Forth, Epstein(1983)has argued that even 

teachers value the involvement of parents on the school front they give heightened attention to word 

developing the skills of the children of these parents. 

5.2 Motivation development models  
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           In what we label motivation development models the involvement of parents provides 

children with motivation related resources such as: 

 Intrinsic motivation which fosters children’s engagement in school. 

 Investment in school and positive perception of competence. 

           First, parents highlight the value of school to children by being regularly involved which 

allows children themselves to view school as valuable. Consequently the academic engagement 

maybe driven by intrinsic or autonomous forces such as enjoyment or personal importance rather 

than intrinsic and controlled forces such as avoidance of shame or rewards (Grolnick& 

slowiaczek,1994). 

           Second parental involvement is considered as an active strategy for tackling school 

challenges. Grolnick&slowiaczek (1994) have argue that when parents are involvedthey are 

modelling and approach to school often to create positive change. Such an approach shows children 

that they have control over their performance in school.  

           Third parents are involvement in the academic lives of their children heightened the 

familiarity of children with school tasks which enable the child to see themselves academically 

competent.(Grolnick&slowiaczek, 1994). 

           Summary and conclusion ,both models are aimed at explaining the benefit of parental 

involvement in schooling, yet the emphasis in the two different on the underlying mechanism 

responsible on the benefits the involvement of parents enhances children’s academy functioning 

through both forms of development. 

 

6. Glimpse on parental involvement across different context in the world 

           Historically, parents were always responsible for the education of their children through 

home schooling. That means that parents were involved before the existence of schools. (Stanizai et 
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al, 2015.) Throughout different periods of history, parents have always considered the child's 

education as the responsibility of the teacher. The parents are primarily responsible for the 

disciplinary activities, basic skills, work skills and ethics. These activities were learned 

domestically within the parents and the family rather than in schools or other institutions 

(Berger,1981). 

           As the national education association believes "it takes a village to raise a child", it is a 

proverb which conveys a clear message about the importance of seeing the raising of a good future 

citizen through the unification of several members of the child’s family, community and society at 

large in order to initiate and accomplish the mission of the development of future individuals. 

           In the United States the kindergarten movements begun in the 1880s, it used to emphasize on 

parental involvements in their children's education. As a result in the late of 1880s national Parents 

educational organizations were established and by 1920 and 1930s the US witnessed more than 75 

organizations. 

           Bloom 1992 described the expanded role home-school communications played in the past. 

Parents communicated with teachers and with administrators but there was a distinct separation 

between home and school parents were considered experts at bringing up their children and schools 

including teachers and administrators were considered experts as educating children with both 

parties confident that the other would uphold its end of the Bargain. However in the 1950s school 

systems consolidated and children began to travel long distances from home to school in this period 

the power of parents was reduced because they became less involved with their children schools 

and the responsibility of Education were given to school administrators who played strong 

leadership roles. (Berger, 1991). 

           Bloom 1992 also discussed that parents actively sought more individual identities for 

themselves and their children as a result the distance between home and school decreased. 
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 Later on, educators began to see the need for help and support from parents as reflected in the 

growth of the parent teacher association PTA and parent-teacher organization PTO. Both PTA and 

PTO gained a strong agreements in public schools hierarchies as parents became more actively 

involved in all areas of educational policy and practice (Bloom 1992)and (Lopez 1992). 

           Blue 1992 and Lopez 1992 also illustrated how parental involvement in schools changed in 

1980s during this decade parents became polarized many parents who kept their children in public 

schools were actively involved in supporting Innovations such as parental choice side based 

management and school reform others reacted by pulling their children out of public schools and 

put in there into private and more homogeneous suburban systems.  

           Bloom 1992 and Lopez 1992 in separates chapters describe the current state of parental 

involvement in schools the schools of 1990s they believed that's schools are attempting to create 

climates of support and respect of parents although largely unfocused and at a grassroots level 

parallel involvement in the current decade has been an increase in schools on all levels. 

Comprehensive parents` involvement policies with Nash with Nationwide and states networking 

capabilities are evolving. 

           The situation differs in the African context, precisely South Africa where parental 

involvement can be influenced by the history of the country. Parents start taking role in their 

children’s education since the apartheid government. The involvement of parents at that period of 

time was limited only to the financial support. They did not intervene hugely in the process and the 

internal learning of their children. At the period of the apartheid government there was partial and 

biased laws precisely against the black people, black children went to schools separated from the 

schools of white children, they had the right to study until the age of 13 years old only, then they 

went to work in mines. The South Africans Schools Acts of 1996made parents active participants in 

their children`s learning (P. Singh et al, 2004, p. 301-307). This act made all the participated 

members from educators, learners, and parents engaged for achieving the partnership among them 
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(Mosogeand V. Westhuizen,1997, p. 196). Then, the government integrated activities that support 

the involvement of parents to make them share responsibility in teaching their children (Dekker and 

Eleanor, 1993, p.153). 

           The history of parental involvement took different way in Turkey since it is not fashioned. 

There was an intervention of parents in the education of their children since the Ottoman era in 

Sibyan Schools. Parents played the role of mediators to increase the academic progress of their 

children (Erdem, 2005). Those schools helped their children in developing the necessary skills 

besides reading Quran. After the establishment of the Turkish Republic, parental involvement rose 

as an important concept with the Early Childhood Education. The government depended on this 

later because it proved its successes in the foreign countries and it showed its effectiveness when 

the program gathered parents in the process of deciding what is better for their children’s learning, 

which made those children perform better than those did not receive parents support, it also tended 

to achieve the learning development (Martin et al, 2013). 

            The history of parental involvement in their children’s education dates back to the period of 

education in Numidia, during the Roman Occupation. Children were receiving their education in 

schools not only in cities but even in the countryside, where the education process was carried out 

by bringing in teachers who would teach and pay their wages. Wealthy parents used to hire privet 

teachers to their children only. 

           The interest of parents with their children's learning continued to the middle ages. A school 

that is often attached to a mosque called ( maktab or Katitib) was established, where parents agree 

together to bring a teacher for their children to learn a specific subject, and sometimes they would 

appoint more than one teacher if the number of learners or subjects increased. 

           Research in Algeria that dealt with the phenomena of parental involvement in their children 

learning have confirmed the importance of educational communication between parents and 

children care guidance dialogue and continuous attention to the development of the educational 



18 
 

 

process the development of the science acquisitions and the excellence of his academic 

achievements this is what appeared in (Soumia Achouri's 2022) studies. this researcher reached the 

conclusion parents interest in the psychological comfort of their children is to achieve a certain 

level of academic achievements by listening, giving opportunities to express their own interests and 

fairness between children and the necessary care. Parents also have a role in integrating their 

children into a societal environment by reminding them of the customs and traditions of societal 

environment by reminding them of the traditions children who form social relationships are able to 

have the ability to communicate with others and develop their thinking which later makes it easier 

for them to achieve a higher level of academic achievements. Parents` involvement during their 

child's academic journey makes the child able to respond to the school stuff which is reflected in his 

academic achievements both positively and negatively. The more serious and continuously 

involvement is the more it results in academic achievements. 

7. Barriers of parental involvement 

           Parental involvement proved its effectiveness and success in the teaching learning process, 

Liu et al. (2010) found that when parents are involved in their children’s education , they are more 

able to start looking for efficient strategies so they become qualified  and have the competency to 

teach their children; however, this involvement is not always a straightforward  practice because 

parents and even teachers are not without deficiency that would lead to face many obstacles and 

barriers to achieve the desired results. 

Latreche and Houadjli, (2021), cited three main barriers that could affect the process of parental 

involvement and they are as follows: 

7.1 Attitude of Professionals toward Parents  

           This barrier is about the view of teachers as professionals in their field of work, they did not 

see the need of the intervention of any outsider in the their teaching process, according to Hornby 

(201, p.04):”The gap between rhetoric and reality regarding parental involvement in their 
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children‟s education has long been considered to be at least partly due to the limitations posed by 

attitudes that professionals, such as psychologists and teachers, often have toward parents.”Thus 

parental involvement in the learning of their children may not take huge intervention. It might take 

some precise situations in which they can be involved.            

           Teachers are not on an agreement on the idea of the involvement of parents. They see this 

work as their job as specialists and parents are not qualified enough to supply them, this may be a 

reason to make parents less interested to engage in their children`s learning since they do find the 

schools` open doors to inform and make them a part in their children`s education process. Epstein 

(2001), found that teachers play a crucial role in making parents highly involved by encouraging 

them to be a part of their children schooling. 

7.2 Parents’ beliefs about Parental Involvement 

           Parents in the first place should feel the need and the responsibility to take part in the 

education of their children. Some parents do not see the purpose behind being a part or what they 

can add and change in the learning of their children. In this respect Richards and Armstrong (2011, 

p.139) declare: “...often hear parents of children with impairments express reluctance to seek out 

close contact with teachers. They fear being a nuisance or putting their child`s problems too closely 

under scrutiny.” 

           Some parents relate on their personal bad experiences in school when it comes to be involved 

in their children’s learning. This category of parents believe that they are not well qualified to 

communicate with their children's school and teachers for two possible reasons the first, these 

parents does not have enough background information about their children's education or they want 

to save their children's image in front of their teachers and mates. On the other hand, parents with 

strong background are more empowered to follow their children’s academic progress and participate 

in the success of their children. Another issue may parents face is being busy for both parents, more 

responsibilities means less time, if both mother and father are working, there would be no enough 
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time to make home-based or school-based involvement. Besides being busy, being jobless is also a 

problem, parents with no jobs cannot ensure what is needed to be involved (Catsambis 2001; Green 

et al. 2007). 

7.3 Child Factors 

           As parents differ, children also differ. A child in primary school is more willing to accept the 

idea of the involvement of his parent in his studies. Learners of the middle school may accept the 

intervention of their parents in the first years and refuse when they advance in their studies whereas 

learners in the secondary school are less receptive of the idea because they may be in a very 

sensitive age of adolescence. They feel the need of the involvement of their parents only in official 

school treatments. Teenagers do not see that they need help in their studies, homework, or in their 

learning in general. 

           Children stopped feeling the need of the involvement of their parents in their education when 

they grow up and their beliefs change as well. According to Elias, Patrikakou and Weissberg (2007, 

p.542):”...middle school transition and establishing a positive trajectory into the teen years require 

a parent-school-community partnership...” In this respect, the age of the child is the crucial factor 

that should be taking in consideration in the involvement of parents. Parents with the participation 

of the learning community should work on establishing a good attitude in children’s and particularly 

teenagers’ view towards the parental involvement. 

           Frequent behavioural problems of children may make parents afraid of going to school 

because they are sure about the reason of sending after them, this would also create conflicts 

between parents and schools and affect their relationship, then parental involvement is almost to be 

absent (Parsons 1999).  
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8. Parental Involvement in their Children’s learning English Language as a Foreign 

Language 

           English has strongly dominated all the fields in a global scale; it has proved its power among 

the other languages, and it influenced all domains namely social, economic, world of business and 

education. Since it is the centre of world, even countries that their second language is not English, 

start integrating English in their daily life. More specifically, teaching English as a second language 

in non-English speaking countries is not easy for teachers to do it in a perfect way. Parents could 

help achieve that ultimate goal by helping their children to learn English. 

           Numerous studies have been conducted on how parents can help and facilitate learning 

English for their children. In her study, Wati (2016) shows that through the means of interviewing 

parents some parents, some public servant report that they teach their children English for 30 

minutes every night with a special focus on teaching them vocabulary and helping them in their 

homework. Others may provide resources to support their children to learn English such as pictures, 

stories books or English animation. Parents whom their level in English is not good enough, they 

either take their children to English private courses or ask them to do the textbook’s exercises and 

ask the teacher to explain the lesson to them so that they can re-explain it to their children. Some 

parents whom their economical situation is not sufficient to have private courses for their children, 

they can have a program with their children in which they review lessons then have learning tasks. 

           According to Forey, Besser and Sampson (2015), in the Asian context, different studies have 

been conducted with regard to parental involvement in learning foreign languages, Lee (2008) in 

the Taiwan context, found out that parents are very active in encouraging their children to learn 

foreign languages, particularly English; however, there are some hindering reasons like the parent’s 

lack of knowledge of the English language and the demanding of both money and time. According 

to Bray and Kwok (2003), parents support their children`s learning of English by enrolling their 

children in afterschool English courses and assign teachers to teach them. 
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           In a study conducted by Belaid and Sarnou (2019).They measured the impact of parents’ 

involvement and literacy on their children's linguistic background in foreign languages. The results 

show that there is a severe lack of parental involvement in the selected schools, which reflect the 

parents' lack of interest in their children's learning and behaviour as well. Despite the fact that most 

of students from both schools reported that they have educated parents, and the majority of them 

come from educated background, the percentage is not interestingly increased. In addition to that, 

they do not participate or attend any school meetings. The indifference of parents resulted pupils 

(the majority of them) who do not show any interest, motivation or enthusiasm in the classroom 

towards all subjects in general and the foreign languages in particular. 

           Both schools noted a certain level of education, however still few parents come and ask to 

school for their children's performance at school. They added also that fathers are the only parents 

who come to ask about their children in the mentioned schools, possibly due to the conservative 

vision of the community. In case his child misbehaves at school, the father is the only one who must 

handle administrative school problems. 

           The researchers argue the fact that parents' education does not necessarily make them 

involved parents. All teachers expressed their disappointment and declared that parents are 

disconnected from school. They also argue that the education of parents’ matters, but not all parents 

endeavour regularly to inquire about their children. Most of the time parents show up only when the 

pupils misbehave, not to ask about their children's performance. When it comes to foreign 

languages, parents worry about grades and marks rather than their children’s level in foreign 

languages. 

           The researchers shed the light on the subjects that students study in their schools. Concerning 

languages (English, French, Arabic and Spanish), the preferences of the pupils differs from one 

school to the other; however the rate is still low when it comes to studying foreign languages. Their 

oral and written communications using these languages are weak. Pupils confirmed that the 



23 
 

 

majority of their parents do not use English, French and even Spanish to communicate with them. 

They only use their mother tongue (Arabic). English and French are found only in the classroom 

during the lesson 

           If parents are educated, things would be extremely different."Which confirm that parental 

encouraged would motivate students to give more interest to foreign languages. 

 

Conclusion 

           In this chapter, a review study was done to investigate the concept of parental involvement 

deeply in order to have large overview on the relationship between parents and their children’s 

educational progress. This deep investigation would give the researchers the ability to build their 

research upon a solid theoretical background. This section was meant to report the most crucial 

previous studies that were done in the context of studying the parental involvement in the education 

of their children.  

           This section shed light on the most important types and strategies that parental involvement 

could take. Moreover, it was necessary to have a glimpse on the background of the concept in 

different contexts and different periods of time, then in the Algerian context. In addition, this 

chapter aimed to highlight the importance and the barriers of the parents’ involvement when it 

comes to the learning of their children. Therefore, parents can be involved in their children’s 

learning foreign languages, particularly, learning the English language.   
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Introduction 

           The second chapter in this research study is titled research methodology. It represents the 

core of this research it is mainly interested in highlighting what procedures were adopted to collect 

the relevant data to investigate the role of parental involvement and their children’s learning in 

order to promote the relationship between home and school which is the aim of this study. In recent 

years, that has been growing interest of parents in their children’s learning.  

            Besides, the parental involvement and support is seen as the most effective factor in 

developing a successful child. However there is a need to examine the effectiveness of this 

involvement particularly in educational background of parents and their social economic status 

impact on their children’s academic achievements.  

           This chapter provides a description of the participants as well as the procedures used for the 

collection of data, including two questionnaires a questionnaire was given to pupils and the other to 

their parents. The day talk was collected from two different schools for the sake of comparison in 

addition to an interview with teachers of English together inside about the involvement of parents 

from both schools. 
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2.1  Research questions  

           As it is mentioned in the first chapter the involvement of parent is considered in paramount 

importance since children need support and guidance in their academic lives. 

           After making a synthesis about the related literature in different contexts providing the 

leading argument to investigate the involvement of parent in their children’s, focusing on their 

engagements in the exam classes particularly the following research questions were formulated to 

guide the study:  

1. To what extent are parents involved in their children’s education in rural and urban areas? 

2.  What are parents’ attitudes, behaviours, and activities towards supporting their children’s 

preparation for the final examination? 

3. In which way the socioeconomic status impact the level of parental involvement? 

4. How is the partnership between the school, teachers and parents? 

From the above questions the following hypotheses were put forward: 

1. There is an acceptable level of parental involvement in the education of pupils in exam 

classes.  

2. Parents have positive attitudes towards supporting their children’s preparation for the final 

examination. 

3. The socioeconomic status affects the degree and quality of parental involvement in rural and 

urban areas. 

4. Partnership between schools, teachers and parents is not fully invested and implemented in 

both settings.   

         The formulation of the research questions and the hypothesis led to the identification of 

research study which is the case study.  
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          A case study is a methodological research approach used in generating an in-depth 

understanding of contemporary issue or phenomenon in a bonded system. Case study research 

requires in-depth investigation conducted into an individual, group or event to gain an 

understanding of a real- life phenomenon (Combs, 2022). 

         As for this research study, the researchers attempt to explore the nature of parental 

involvement in their children’s studies, particularly in exam classes; besides, the case study 

methodology is suitable since it endeavours to identify the participants’ attitudes and experiences 

through an-in depth scrutiny that is characterised via triangulation in which all the involved parties 

are equal in providing their vision towards parental involvement. 

2.2.  Research Setting  

         The investigation was carried out with two classes of the fourth year at two different schools. 

The first class is from Hamdani Malika middle Tiaret, and second class is from Abbes Ali middle 

school in Ain Deheb -Tiaret-. 

2.2.1.  Abbes Ali Middle School 

         This school is situated in one of the regions of the Wilaya of Tiaret (Ain Deheb). This school 

is one of the oldest and the first schools in this city. It receives the biggest number of pupils in the 

region, and it has the highest number of teachers in Ain Deheb. Most parents prefer this school 

since this school has a good reputation in the region. Since the school has a good reputation in the 

region, this reason was the main drive to select the school to be a part of the case under 

investigation.  

         The region where the school situated contains other 04 middle schools except Abbes Ali 

middle school. In addition, it is a small town which make it counted among the rural regions in the 

Wilaya. The school involves also boarding school but only for pupils from primary schools. The 

region is 75 km2 far away from the Wilaya centre.  
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         This school contained 23 classes divided into four levels. The first level pupils occupy 08 

classes. The second level seizes 05 classes. Then, the third level occupies 05 classes. Whereas, the 

pupils of the fourth level, who presents our study core are distributed on 05 classes. The school hold 

05 teachers of the English language.  

2.2.2.  Hamdani Malika Middle School 

         This school is exactly situated in the city centre of Tiaret. It is well known for the professioncy 

of the practitioners who teach in this school. It is also known that pupils who study in this school 

belongs to highly educated families, which is the reason behind choosing this school to conduct the 

study. The school specified five classes for pupils of fourth year level, additionally 03 teachers to 

teacher them English language. The class in which the study was conducted contained 43 pupils, 

most of them are males. 

         The headmaster and the administration of both middle schools supported the researchers to 

conduct their studies since the theme of the study is significant in a way that it seeks to unveil the 

extent to which there is collaboration and partnership between teachers parents and their children to 

assist the pupils in all aspects of their studies particularly in exam classes in which the pupils need 

all sorts of support from their environments namely psychological mental financial and moral 

respectively. 

2.3. Sampling 

         In all the academic researches, sampling is the essential part of collecting reliable data to have 

valid results. Sampling is the subset of the entire group that the researcher makes tests on them to 

collect data and information. In this process, the researchers choose a suitable number from the 

population in order to generalise the findings of the sample on the whole population.  

         In this research, the researchers depended on probability sampling. The aim was to study the 

frequency of the significant role that the parents can play in the education of their children, mainly 
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it was about the involvement of parents of the pupils at middle school, precisely, fourth year middle 

school. The study was conducted in two exam classes from two different schools; Abbes Ali Middle 

School and Hamdani Malika Middle school. The intention behind selecting this sample was based 

on various standards. First, these two schools are located in the same Wilaya of Tiaret but in 

different contexts. Second, they are exam classes, which make them in a turning point of their lives 

in which they are in a sensitive period of transition from childhood to adolescence and in exam 

class; therefore, they require attention, support and encouragement. 

2.3.1 Participants’ Profile 

         The sample in the first school was composed of 40 pupils. Their ages arranged between 14 

and 17 years old, as far as the parents are concerned. The pupils’ sample was comprised of 17 males 

and 23 females. 38 parents took part in this study, and they were divided into 25 fathers, 09 mothers 

and 04 other members from the family since they are the guardians of these pupils. For teachers, 

there were only 03 teachers from this school (02 females and 01male) who accepted to take part in 

the interview about the level of parental involvement in their children studies in exam classes, those 

teachers are teachers of English Language for the aforementioned level.  

         As far as Hamdani Malika middle school is concerned, the sample was composed of 43 pupils. 

23 males and 20 females. For their parents, the sample was composed of 32 parents divided into 18 

mothers, 10 fathers, 05 answered together, and 02 guardians. We had also 02 female teachers who 

teach the subject of the English Language in this school. These teachers are in charge of teaching 

exam classes. 

         Before the researchers undertook the field study, they asked for the consensus of the 

administration to conduct the study with the students, their parents and some of the teachers; in 

addition, the participants were informed about the confidentiality of their answers across the 

attitudinal questionnaires and the interviews in both schools. 

2.4 Data Collection Methods 



30 
 

 

         Collecting data is among the crucial stages that the researcher follows in his research. The 

data collection instruments are the only way to collect and measure information about the 

participants of the research and to answer the researcher’s research questions. In addition: the 

selection of the data collection methods is based on the principle of validity and reliability. 

         Validity encompasses the entire experimental concept and establishes whether the results 

obtained meet all of the requirements of the scientific research method. There are two types of 

validity; external validity dictates how an experimental design is structured and encompasses all of 

the steps of the scientific research method while external validity is the process of examining the 

results and questioning whether there are any other possible causal relationships. 

         On the other hand, the idea behind reliability is that any significant results must be more than 

a one-off finding and be inherently less reliable hence; reliability is a necessary ingredient for 

determining the overall validity of a scientific experiment and enhancing the strength of the results. 

In other words, other researchers must be able to perform exactly the same experiment, under the 

same conditions, and generate the same results. This would reinforce the findings and ensure that 

the wider scientific community would accept the hypothesis. 

         There is always the chance that another unknown factor contributed to the results and 

findings. This extraneous causal relationship may become more apparent, as techniques are refined 

and perfected. 

         In this study, the data collection tools are chosen to measure what should be measured, the 

questionnaire is used in this case study to measure attitudes, beliefs, and experiences of both parents 

and their children which is the interest of the study. In addition to the interview used to collect valid 

data since not all of the teachers agreed to take part of the study that means that the interview was 

choose since it can also give us an in-depth accounts of experiences beliefs and attitudes of the 

teachers in relation with parental involvements however not all of the teachers agree to take part in 

the study. 
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         There is variety of tools which challenges the researcher to select the appropriate ones for 

his/her study. According to Dr. Karim Abawi (2017):“Depending on research type, methods for 

data collection include: documents review, observation, questioning, measuring, or a combination 

of different methods.” In this respect, the researcher does not choose in random the data collection 

tool that he will use in his study, the selection can be affected by several factors, among these 

factors is the research type. The nature of the research would lead and guide the researcher to 

choose the right method that would help him to collect reliable and valid data. 

         In this study, there were two appropriate tools to conduct this research. The first data 

collection method is the questionnaire. It was mainly used because of the nature of the study that 

requires the use of the questionnaire, such as the availability of the case study (the big number of 

pupils and their parents); furthermore, questionnaires are the suitable tool in this study since they 

identify and collect opinions, experiences and feelings towards a given matter in research. In this 

respect, the attitudinal questionnaire is appropriate for this case study since it is interested in 

identifying and collecting data about the participants' opinions, beliefs, in-depth experiences about 

the nature, the characteristics and the extent to which parents' are actively involved in their 

children's study at home, in school and in private schools as well. 

         The second tool was the interview. It was used because the participants, who are teachers, they 

are not available all the time and at the same time we received the approval of some teachers to take 

part in the interview since they have many other responsibilities outside the school and they are not 

available at school in times out of their teaching responsibilities or during the exams. The major 

objective of this interview is to get insightful accounts from the experiences of teachers of fourth 

year English language in middle school, as well as their points of view about the characteristics of 

involved and uninvolved parents; in addition, it aims at underscoring the factors and conditions that 

affect the parents’ engagement in their children's learning inside home and at school respectively. 
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         The interview was addressed to teachers from the aforementioned schools (Abbes Ali and 

Hamdani Malika). Three teachers from Abbes Ali middle school and two teachers from Hamdani 

Malika middle school of the subject of English language _ fourth year_ in particular were meant to 

make the interview. 

2.4.1  The Questionnaire 

         The questionnaire is a common data collection tool and a part of the research methodology. It 

incorporate a list of questions (open-ended or closed-ended) to get large amount of data about a 

given issue of interest, and it is mainly concerned with quantitative data. It should contain clear 

instructions and make sure that the respondents know the goal behind the research. Through using 

the questionnaire, the researcher is able to gather information about the respondents’ beliefs, 

opinions, perceptions, experiences and behaviours. 

         Since this research study is about the parental involvement in their children’s education, 

particularly in exam classes, there were two attitudinal questionnaires that were directed to both 

participants. One for the pupils of fourth year middle school and the other questionnaire for their 

parents. These questionnaires are of composed of series of questions to incite attitudes, opinions, 

impressions, and the experiences of both parties in relation to the extent and the quality of parental 

involvement in their children study in exam classes. 

           The questions vary in form and purpose. A mix of yes no questions, close ended and open 

ended questions. The questions were specifically designed to reflect their thoughts, feeling and 

behaviour regarding whether or not parents are carefully engaged in the academic lives of their 

children. The questions were direct and unambiguous which enabled the pupils and their parents to 

provide the answers easily. 

         Most of the questions were accompanied by optional answers for the sake of the facilitation of 

answers to ensure that participants would continue with the same energy and motivation with which 

they start filling in the questionnaire. 
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2.4.1.1  Questionnaire of Pupils 

         The questionnaire meant for pupils was a combination of both of open-ended and closed- 

ended questions inorder to collect information about the pupils’ opinions and feelings about the 

engagement of their parents in their learning. The closed-ended questions are basically Yes/No 

questions and multiple choice questions to make the operation of answering these questions more 

practical and easy for the participants.  

         All the targeted pupils completed the questionnaire. Before starting our questions’ analysis, we 

made first a clear number of males and females in both schools.  

         The results in Abbes Ali middle school indicated that majority of the participated pupils are 

females (57.5%) while only (42.5%) are males. Then, for Hamdani Malika school, the great 

majority of informants (53,4%) are male pupils. The rest of them (46,%) are females pupils. Their 

ages range between 14 and 16 at the latest. The gender of informants can have a significant impact 

on their perception and opinions of parental involvement. 

Gender              

                         Schools 

Abbes Ali middle school Hamdani Malika middle 

school 

Females 57.5% 46,5% 

Males 42.5% 53,4% 

                 Table.1. Classification of pupils according to their gender 

        The pupils’ questionnaire is composed of 31 questions divided into two sections. The first 

section contained several parts. The pupils’ questionnaire is composed of 29 questions divided into 

two sections. The first section contains22questions whereas; the second one contains 07 questions. 

To start with the first section;  
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Question one 

         This question demonstrated the social status of the pupil's parents to show how the physical 

presence or/and absence affected the child's attitudes and motivation towards his studies and their 

performance in schools.  

Question two 

         The second question in this questionnaire was meant to know who is more attentive from 

pupils’ parents to their education inorder to identify the degree of parental involvement.  

Question three 

         One of the greatest aspects that allow the parents to be involved in their children's learning is 

discussing the children’s school day since it strengthens the parent-child bond and gives them the 

opportunity to share their new experiences, challenges and success. Question three was designed to 

find out whether pupils are close to their parents or not to the extent of discussing their day at 

school with their parents and the kind of subjects they discuss. 

Question four 

         The aim of the question was to unveil whether the pupils feel safe to share the bad part of their 

schooling. 

Question five 

         This question was directed to pupils and it was aimed to check if parents provide time at home 

to help their children in their studies and teach them by themselves or they do not.  

Question six 
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         In this question, the pupils were asked whether their parents are interested to know whether 

they had homework or not since homework is important for parents to stay involved in their 

children's academic progress and for parents to provide support when needed. 

Question seven 

          To know if parents help their children in their studies, question seven aimed at checking the 

parents’ endeavour of involvement through actual help. 

Question eight and nine 

         In order to determine the extent of parents' knowledge and awareness of their children's 

studies, it was necessary to ask them if their parents are well-informed about the subjects they had 

at school. 

Question ten 

         The purpose of this question was to know the pupils’ feelings and emotional reaction towards 

the help of their parents in their education, based on the pupils’ answers. 

Question eleven 

         The eleventh question was designed to check whether the parents provided the required 

material and supplies (such as, extra exercises books, maps, handouts...) that the pupils need in their 

learning in order to boost and encourage the child to give his best. 

Question twelve 

         Providing a comfortable atmosphere at home for the children to study is one of the things that 

parents are responsible for. The environment of the children affects the quality of study and learning 

process. In this respect, question twelve intended to check whether the parents provided their 

children with the suitable atmosphere to facilitate their studies and enhance their academic 

performance or not. 
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Question thirteen 

         This question aimed to find out if the parents encouraged their children to study hard at 

school. Since the parental encouragement improves the child's self-esteem and provide positive 

reinforcement and support to achieve better in school, the objective of this question was to know 

how often parents were taking in consideration that they must back up and assist their children 

throughout their studying journey. 

Question fourteen 

         Parents’ reaction on the failure of their children was the objective of question fourteen. This 

reaction differs from parent to another; nonetheless, it showed how parents take care of their 

children psychology and mental health. The reaction of parents on their children's failure is essential 

to determine how interested the parents are; therefore, we asked the pupils about their parents’ 

reaction when their level of study declines or when they get low grades. Pupils were supposed to 

answer by choosing one of the 03 types of reactions (punishment, encouragement, or reaction). 

Question fifteen 

         This question is formulated to check if the pupils’ parents make visits to their children’s 

school to be informed about their learning progress and behaviour.  

Question sixteen 

         The reward is given to the student when he/she achieves certain desired outcomes (Zihan, 

2023). A reward is a strategy which is widely used in education, especially with young learners. 

When parents reward their child for his academic achievement, this child is more likely to make 

more efforts to be rewarded again, and it shows that parents are interested in the study of their 

children. The objective of question sixteen was to know the frequency of parents’ rewards whenever 

they get good marks. Its aim was to know if parents give their children the motive and the stimulus 

to support them. 
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Question seventeen 

         The real aim behind parental involvement is particularly to support the child’s learning and 

expand his abilities, particularly to prepare them for the official exam at the end of the school year. 

It was crucial to underline the different methods followed by parents to strengthen their role in their 

children's education.  

Question eighteen 

         This question was designed to know from pupils if they have communicated their future 

schooling with their parents to see if parents are interested and worried about the future of their 

children. 

Question nineteen 

         This question was a completion of the aforementioned question. Its aim was to know the 

expectations of parents about their children future schooling. 

Question twenty 

         This question was about the choices of children’s learning if they were taken by the pupil, his 

parents, or if it was a decision that was taken by the whole family. Its aim was to have a clear image 

about the decision-making process.  

Question twenty-one 

         This question aimed to check the pupils’ mastery of English. Asking about the English 

language was a must to check the level of pupils and the role of their parents in it. 

Question twenty-two 

         The next question detected if the help of parents cover also the English language or not. Its 

endeavour was to check the level of parents in English language.  
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         The second section was designed to detect the pupils’ parents preparations and motivation 

methods that they use to guarantee the success of their children. 

 

 

Question one 

         The first question in this section was meant to know if pupils follow special timetable of 

learning prepared by their parents. It aimed to check the parents’ seriousness in preparing their 

children to sit for the exams.  

Question two 

         Consolidation sessions are very common in this level of final classes. Question two was about 

asking the pupils if they attend the consolidating sessions programmed by their teachers. It aimed to 

determine if the pupils are interested in attending these sessions for the sake of their improvement. 

Question three 

         It is common for some parents to provide one of their children with a special treatment   

because he is in an exam class and under a lot of pressure and distraction. The objective was to 

highlight if parents treat their children differently from their siblings since they have final exams. 

Therefore, pupils were asked about this phenomenon to confirm whether it works in this context or 

not. 

Question four 

         The core of this question was to identify the parents’ interest in their children’s education so 

they enrol them in extra sessions to consolidate their learning. 

Question five 
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         The next question was a completion of the previous one. It was directed to the participants 

concerning their efforts to learn English. It aimed to know if these extra courses cover the English 

language to identify if English is important for parents to make their children attend extra courses in 

it or not. 

 

Question six 

         In this question, pupils got the opportunity to choose their preferred way to study whether they 

prefer to be taught by their parents or join private courses. The objective behind this question was to 

know if pupils like to be taught at home or they prefer extra courses.  

Question seven 

         The final question was about asking pupils for any suggestions that they may add.  The aim 

was to give them the total freedom to say anything related to the topic. They were free to express 

their opinions. 

         Before going to school and giving the pupils the questionnaires, the questionnaire were 

formulated in both languages in English and in the Arabic language in order to engage all the pupils 

in answering and speaking about their experiences in one hand. On the other hand, we have used the 

Arabic languages in order not to inhibit the pupils who are not good at English. Third, the 

researchers decided to use the Arabic language in order to get insights from the pupils since the 

researchers thought that using the mother tongue would highlight many deep ideas about their 

experiences at home or at school in relation to the involvement of their parents in their studies in 

general. 

         The questionnaires were administrated to them face-to-face at school during their regular 

sessions with the presence of their teacher after having the permission of the headmaster of the 

school. We cared for explaining each question for the pupils and gave them the total freedom to 
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answer using the language they want. We started to collect the questionnaire at the end of the 

session since all the pupils have answered.  

         Pupils were exited to answer the questionnaire for several reasons. Firstly, they have never 

been participated in such type of study before. Then, they feel motivated to answer the 

questionnaire questions because the subject touches their affective side since they had the chance to 

express their internal feelings towards their parental involvement freely and anonymously. Besides 

pupils, the headmasters of both schools were interest and curious to know about the results found 

since they care about their pupils’ parental situation in that sensitive period.    

2.4.1.2  Questionnaire of Parents 

         The other attitudinal questionnaire was meant for parents. The questionnaire was written in 

Arabic to make sure that all parents can understand the questions. The questions were a 

combination of closed-ended and open-ended questions, which were meant to collect information 

about their attitudes and perceptions to be involved in the education of their children. In addition the 

questionnaire tried to unveil the extent to which the parents are well aware of their involvement 

with their children studies at home, at school, and to highlight the significant roles of both parents 

or one parent or guardian in taking care of the pupils who are at a sensitive age and in an exam class 

to advance active learning and active engagement in their studies particularly to prepare them for 

the final exam of the BEM.  

         40 questionnaires were addressed to parents in Abbes Ali Middle School; however, only 38 

parents answered the questionnaire. The main reason of refusing to answer the questionnaire is that 

some parents are busy all the time, and they do not consider such kind of researchers as an 

important thing to give it time based on the school administration’s opinion.   

         For Hamdani Malika Middle School, the questionnaire was distributed to 43 pupils, they took 

it to their parents then gave it back in the next morning; however,  only 81,39% of the parents  
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agreed to fill in the questionnaire, the rest 18,60%  refused to answer. It is probably for one of the 

following reasons: 

1.  Participants were unwilling to devote time and effort to provide information.  

2. Some parents consider that the information are sensitive which makes it difficult to disclose 

sensitive information because this may cause embarrassment or threaten their self- image. 

         The questionnaire incorporates of 31 questions divided into two sections. The first section 

contained 20 questions with 06 sub-questions. However, the second section contained 05 questions. 

Starting with the first section; 

Question one 

         In an attempt to know who is the most involved parent, the participants got the opportunity to 

choose the one who was about to answer the questionnaire. 

Question two  

         The second question aimed to identify the educational level of parents. When parents have 

higher level of education, they often have more knowledge and resources to support their child’s 

learning. 

         The results in the first school showed that the fathers’ level could have five categories and 

they are as follows; fathers with no educational level (illiterate fathers) are 12% , primary school 

level are 4%, middle school level are 8%, secondary school level are 48%, and university level 

(professional titles) are 28%. For mothers, 44.44% are illiterate, 11.11% have primary school level, 

11.11% have middle school level, 22.22% have secondary school level, and 11.11% have university 

level. Guardians’ results showed that 75% are illiterate, and 25% have secondary school level.  

         For the second school the majority of parents 68,75%  in high level of education, they studied 

at university in one of the levels ( Bachelor or Masters degrees). Other 34,28% (12) of parents 
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stopped their education in high schools. Only 2,4% (01) did not  complete their studies from 

primary school. Finally 25,71% (09) have professional titles.  

Question three 

         This question was about the profession of parents. The aim of this question was to know the 

economical situation of the family in which the child is living. 

         The findings in the first school indicated that the fathers’ professions could be categorised into 

four categories;  jobless fathers presented 32%, fathers who are craftsmen are16%, then fathers who 

are functional workers are 40%, and finally fathers who work as dealers presented 12%. As for the 

mothers, we had only two categories which are housewives with 77.77% and working mothers with 

22.22%. For guardians of the family,  we found 75% are jobless and 25% are craftsmen.  

         The results in the other school show that 100% of fathers work, which means that all whole 

rate of fathers which represents 42,85 have a job regardless of their educational level. In contrast 

with mothers, from the whole number of mothers which is 24 , 50% (12) of them have a job while 

equally 50%  are non-working mothers, although they have high levels of education. Concerning 

guardians 2,85%  got a job and 2,85% do not work. 

Question four 

         This question probed to find out the subjects that parents master and the subjects in which 

they have difficulties from school till the day they answered the question. The answers were 

categorized as follow: Human Sciences, Foreign Languages and Natural Sciences. The aim was to 

check the parents’ knowledge inorder to make a relationship with the knowledge of their children 

later. 

Question five 

         To know if parents help their children in their studies, this was the aim of this question. It was 

addressed to check how often parents are interested to give any kind of help to their children. 
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Question six 

         The sixth question was intended to identify the nature of help that parents provide their 

children with. The question was addressed to ask parents whom replied positively that they help 

their children to classify there help.   

 

Question seven 

         This question was related to pupils. It was on pupils’ reaction when their parents provide help 

in their studies through the three previous ways. The aim was to know how children received this 

help inorder to know their feelings and attitudes towards their parents’ involvement. 

Question eight 

         Since this help was accepted by children, another question was addressed to ask parents if 

they help their children based on their own desire or because their children ask for their help.  

Question nine 

         This question was directed to verify the ability of parents to identify the subjects which their 

children study well and the subjects in which they find difficulties. The objective behind this 

question was to know how often parents supervise the learning flow of their children. 

Question ten 

         For the subjects that pupils struggle to learn, this question attempted to find out the different 

methods and strategies that parents follow to facilitate the learning progress of their children in 

these subjects. 

Question eleven 

         This question was intended to find out the manner of the help provide by parents to their 

children either to make their children assist shadow courses or teach them by themselves. 
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Questions twelve 

         Parents got the opportunity to express their opinions about the school paradigm whether it was 

intensive or superficial. The objective was to know how often parents are following deeply the 

education of their children. 

 

Question thirteen 

         Rewarding children for their hard efforts was the core of this question. It meant to check the 

parents’ care to the psychology of their children through rewarding them when they get good marks, 

then to find out the reason behind this practice.  

Question fourteen 

         This question devoted to check the awareness of parents to assign regular budget for their 

children, its objective was to check how often parents specify for their children budget, or they do 

not see it as a need. 

Question fifteen 

         Then, the next parts of questions were designed to find out whether parents were interested in 

developing the reading skills of their children. Since reading help children to develop their 

vocabulary comprehension and critical thinking skills. In addition to those reading is lifelong skill 

that opens doors to knowledge and opportunities. This part contained several questions; 

Question one 

         The first question in this section was designed to know if parents allow their children to 

participate in the scientific and cultural demonstrations. The aim was to investigate if parents are 

interested in making their children also gain culture besides learning at school. 

Question two 
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         Children’s visit to the public library was the core of the next question, the aim behind it was to 

check the children’s interests to enrich their knowledge through reading.   

Question three 

         This question followed the previous one in the purpose, it was designed to find out whether 

pupils were subscribed in the library of the city and have a subscription card.  

Question four 

         Then, there was the school library, the question intended to ask parents if their children 

borrow books from this library. 

Question five 

         The next question was designed to examine the interest of parents in reading skills inside their 

homes, for that reason they were asked whether their home is occupied by a library. The objective 

behind knowing this was to check how often families are cultivated and educated which would 

affect the child as well. 

Question six 

         Then, to know what kind of books children read, the last question was directed for parents to 

detect if children have preferred type if books. 

Question sixteen 

         Involved parents strived regularly to guide their children to learn and manage their time in a 

way that enables the child improves his knowledge and skills without pressure. In this respect, 

question sixteen was designed to know whether pupils study based on a specific time schedule 

designed by their parents. 

Question seventeen 
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         This question was meant to know the reaction of parents in case of the failure of their 

children. Its objective was to detect the parents’ different treatments and the methods depended to 

deal with the failure of their children.  

Question eighteen 

         To achieve parental involvement, being engaged in school and contact teachers is an 

obligation, therefore this question presented whether parents are engaged in their children’s schools. 

The attention behind this question was to know if there was a relationship between the school and 

parents and how often parents consider making regular visits to their children’s school as an 

important thing.  

Question nineteen 

         In this question parents rated their level and their children’s level of English language. The 

aim of this question was to identify how does the level of parents in the English language impacts 

on their children. 

Question twenty 

         The core of this question was to check the parents’ discussions with their children about their 

future schooling. Its aim was to discover how often parents care about the future schooling of their 

children, and find out who is responsible to take decisions in the child’s academic career. 

Then, the essence of the second section is to check whether parents were interested to make special 

care for their children since they have final exams. 

Question one 

         Question one in this section was about the parents’ preparation of an intensive program to 

study at home, its objective was to check how often parents are interested to make their children 

succeed. 
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Question two 

         Question two was related to the supervision of parents to their children’s education, it meant 

to detect if it started from the beginning of the year or just in the exams’ period to know the parents’ 

care for the success of their children. 

 

 

Question three 

         Parents in the Algerian context usually increase their interest in shadow courses during the 

years of final exams. Therefore this question intended to know whether parents pay for their 

children to incorporate them in this kind of courses, in addition to in which subjects in particular.  

Question four 

         Question four in this section was about the parents’ treatment of their children, especially 

since they have final exams. Its objective was to detect the parents’ care about encouraging the child 

to succeed. 

Question five 

         The final question in this questionnaire was intended to find out the different strategies 

followed by parents to prepare their children psychologically and academically. Its aim was to 

check how often parents pay attention to preparing their children academically and especially how 

to increase his confidence and positive energy. 

2.4.2 The Interview 

         The interview is an interchanging that happens between two persons. The first person is the 

interviewer, who monitors the interview through asking already planned questions. Then the 
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interviewee, who is the one who answers the interviewer’s questions based on his opinions, beliefs 

and experiences. The information collected through recording, filming or notes taking. 

     The interview demands some particular skills, which are not needed for the other methods, and 

mainly the questionnaire. It helps to ask private questions to the respondents so as the researchers 

are able to use various techniques to conduct the interview (Pandey & Pandey, 2015; Taherdoost, 

2021). 

 

2.4.2.1 Semi-structured Interview 

         In this study, a personal semi-structured interview was conducted with teachers of the English 

Language in both schools. Those teachers were teachers of fourth year middle school, and they 

were the head teachers of the involved classes. The head teacher is responsible for the class, and 

she/he knows everything about the class in terms of performance, the social status of the pupils, and 

the relation between the school and parents. That is why we decided to conduct the interview with 

these teachers because they would provide us with an accurate image about parental involvement in 

their children’s education in these schools. In addition, since we included the variable of the 

importance of the English Language in this study, we opted to ask teachers of English to take part in 

this study. The interview was done during their free time, and it took place at the same schools 

where they work. In general, it took from 15 minutes to 45 minutes.  

         The questions were mainly about their experiences in teaching exam classes and their attitudes 

and opinions towards the parental involvement in the education of their children. Since the 

interview was semi-structured interview, we asked new question, which were not within the planned 

questions, but they were generated based on some answers of the interviewee so that we can respect 

the flow of the answers. The interviews were recorded after taking the respondents’ permission. 



49 
 

 

         The first question in the interview were meant to knowthe years of experience do these 

teachers have in teaching inorder to know if their answers are based on long experience or not. 

  Results in the first school (Abbes Ali School) 

The first interviewee has 05 years of experience. 

The second interviewee has 04 years of experience. 

The third interviewee has 13 years of experience. 

Results in the second School (Hamdani Malika) 

         The first interviewee has an extended period   of experience about 30 years of experience and 

the second one was a novice teacher of English since she has one-year experience. 

2.5 Accessibility and Piloting 

         The accessibility to these schools came after having the academic permission from the 

headmaster of the English Language Department. Before starting this research with the target 

population, a piloting process was done to check the clearness and the validity of the questions to 

avoid any ambiguity that could appear when the target sample is answering the questionnaires, and 

also to make sure that the sample understood the intended point behind each question. In addition, 

the questionnaires were handed to two participants in both schools in order to highlight any 

mistakes, contradictions or double-barrelled questions in order to refine the parts of the 

questionnaires, add some insightful questions and remove unnecessary ones. 

 

Conclusion 

          The current study aimed to investigate the involvement of parents in the education of their 

children. In this respect, the major endeavour of this chapter was to set the methodology that would 

be implemented in this study. This section was done to highlight the research main questions and 



50 
 

 

hypothesis that the researchers suggest inorder to validate or reject them later. The setting and the 

sample of the research were described in details in order to provide clear vision about the research 

variables. Then, a theoretical research was conducted in order to present the data collection tools 

used for gathering data, this theoretical passage was supported by justifications to give evidence of 

the selected tools. In this chapter, a clear description of the questions used with the target population 

was meant to highlight the main purposes behind these questions 

 

 

 

 

CHAPTER THREE 

DATA ANALYSIS AND 

INTERPRETATIONS 
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Introduction 

         As dealt with the preceding chapters, the research core is to shed light to parents’ involvement 

in their children’s education, where parents can be for their children more than only the reason of 

bringing them to life, but they can be engaged in all their life sides, and academic life in particular. 

This study was meant in particular with fourth year middle school level, where two different classes 

from two different schools located the Wilaya of Tiaret are taken as a sample to conduct this 

research.  

         This chapter will present a factual report of the study findings. It is an attempt to put the 

theory mentioned in the previous chapter into practice inorder to find answers for the raised 

research questions. This research part is purely analytic which aims to analyse the generated data 

from the participants using two different data collection tools; two questionnaires directed to pupils 

and their parents, and an interview addressed to teachers of English who teach the aforementioned 

level. 

         The emphasis of this chapter is to generate a global results depending on the data founded 

through the tools used. It is divided into two types of data; quantitative data presented through both 
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questionnaires of parents and their children, and a qualitative data presented through the interview. 

These data were represented in different forms using graphics and tables to make the process of 

reading them more visual and practical. 

         The chapter ends with a discussion and interpretation of the findings generated from the 

analysis of data, the essence of this part is to give meaning to these findings and to give final 

judgements about the how often the topic is applicable in the given context. 

 

 

 

3.1 Data Analysis 

         The account of data analysis will give a detailed report of the collected data, then it will 

provide a thorough discussion and interpretation of these data. This section will tackle two main 

stages. First of all, it will start with the first stage, which will introduce the results obtained from 

both: the questionnaires and the interview, and it will then highlight the analysis and the 

justifications of the questions included with its results. Also it would divide them to several main 

themes. Then, the second stage will represent these findings in illustrations including graphs, tables 

and pie charts. 

         This section of data analysis and interpretation has the ability to reveal important data that 

lead to formulate a meaning about the participant’s beliefs and experiences, so we can make a link 

between the different parts of the research (Willing, 2014, p. 136); therefore, quantitative analysis is 

used within the questionnaires to provide numerical representation of the results whereas qualitative 

analysis is used with the interview to present the result in a form of descriptive themes.  

3.2 Questionnaire Results 
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         This section covers the results collected from both questionnaires, which were meant for both 

pupils and their parents in two different schools. These questionnaires reported the answers of the 

participants from the following dimensions: participants’ attitudes towards the involvements of 

parents, and how this involvement can contribute in the success of children, particularly in an exam 

class. 

3.2.1  Pupils’ Questionnaire Results 

          40 pupils from Abbes Ali middle school and 43 pupils from Hamdani Malika middle school 

answered the questionnaire. The questions were meant to identify their attitudes and perceptions 

towards the involvement of their parents in their learning.  

 

Question one: Do you live with both parents? 

         The result in the first school (Abbes Ali) showed that all pupils are living with both parents 

except one female pupil; thus,  the result is that (97.5%) live with their both parents, and (2.5%) of 

the pupils live with one of them only while in  Hamdani Malika School, (86,8%) of the participants 

answered by yes, which represents the great majority of them; however, the rest (16,2%) do not live 

with both parents in case of divorced parents or death. 
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Figure.1: social status and physical presence of pupils’ parents. 

Question two: Who is more attentive to your studies? 

         The results in Abbes Ali School showed that both fathers and mothers are attentive for 

(52.5%) of pupils, then mothers with (25%), (10%) of fathers are attentive to pupils. Lastly, both 

fathers and mothers are not attentive for (12.5%) of pupils; however,  in Hamdani Malika School, 

the obtained data indicated that the majority of participants (58%) declared that their mothers are 

the most attentive parents while (25%) of them said that both parents are equally involved in their 

studies; In addition,  very few pupils (06%) chose the father as the most attentive parent, which 

indicates a lack of attention from fathers. 

 

Figure.2: Parental involvement and gender  

Question three: Do your parents discuss with you about your school day? 

         In the first school, (62.5%) of pupils reported that their parents sometimes discussed with 

them about their school day, and (25%) of the pupils always had these discussions. Since the 

collection of data was done in our presence, and through our exchange with pupils, we knew that 

these discussions were basically short and general discussions about their day, and they do not go 

0%

10%

20%

30%

40%

50%

60%

Abbes Ali Hamdani Malika

Mother

Father

Both

None



55 
 

 

deeper in details. (12.5%) of pupils do not have any kind of discussions with their parents about 

their school day. 

         In the second school, (53%) of pupils always have discussions with their parents after coming 

back from school, which makes it a habit for them.  30% of the pupils reported that they sometimes 

share their school day with their parents, which means that their discussion is not regular. And the 

rest (16%) said that they never talked about school with their parents. They either prefer to keep 

everything for themselves, or their parents do not attempt to be informed of their children's day at 

school. 

         Pupils who share their school day with their parents revealed that they discuss different topics 

including school subjects, lessons, difficulties and obstacles they may encounter, marks and any 

updates at school. 

 

Figure.3: Parents’ discussion with their children about their school day. 

Question four: Do you inform your parents about any issues and problems you face at school? 

         The findings in the first school demonstrated that (60%) of pupils informed their parents when 

they faced problems at school, and (40%) of them did not welcome this idea at all.  

         In the second school, (65,1%) answered by yes, which indicates that they tell their parents 

about the problems they face at school while the rest (32,5%) do not share their problems with their 

parents, which indicates the fear or lack of trust between parents and children. 
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Figure.4: Children’s inform/not inform their parents about the problems they face at school. 

 

 

Question five: Do your parents provide time to help you in your studies? 

         It was shown at the first school that the majority of parents do not provide time to help their 

children in their studies where (70%) of pupils their parents do not do so, and only (30%) of pupils 

their parents provide for them time to help them in their studies at home  

         Then, for the second school, (67,4%) of pupil's parents specify a time for their children to help 

them which shows that parents are interested to provide extra help for their children in contrast to 

the rest (32,5%)who study alone with no involvement of parents. 
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Figure.5: Time provided by parents to help their children in their studies. 

Question six: Do your parents ask you about your homework? 

         Thus, we found that in the first school only (15%) of pupils’ parents are interested and always 

asked their children about their homework whereas (37%) of parents were not interested in asking 

about their children’s homework; however, there are (47.5%) whose parents sometimes ask them 

about their homework.  

          The answers at the second school varied between always (39,2%), sometimes (41,46%) and 

never (19,51%). The results indicated that few parents stayed up-to-date with their children and 

showed interest to provide guidance when necessary. 

 

Figure.6: Parents’ interest to know about their children’s homework  

Question seven: Do your parents help you in your studies? 

         The majority of pupils at the first school (72.5%) admitted that their parents provide help for 

them in their studies. This help is not directly related to their studies, but it includes all kinds of help 

whereas 27.5% of the pupils’ parents do not provide any kind of help in their education.  

         In the second school, (81,3%) of the total number of participants confirmed that their parents 

are available to provide help in studies whenever needed. This confirms that parents are very quick 
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to respond to their children's studies on one hand. On the other hand, (18,6%) declared that their 

parents are uninvolved. 

 

Figure.7: Parents’ interest to help their children in their studies. 

Question eight and nine 

         The results presented at the first school showed that most of parents are aware of these 

subjects, which presents (72.5%) of pupils’ parents, and only (27.5%) of pupils’ parents do not have 

any idea about what their children are learning at school whereas, just (55%) of those pupils tell 

their parents about difficult subjects, or when they have problems in understanding teachers’ 

explanations, and (45%) do not support this idea of telling their parents about this kind of issues.  

         In Hamdani Malika School, (97,67%) suggested that their parents knew exactly what subjects 

they are having at school while only (2,32%) answered by no; in addition,  (79,06%) of them 

reported that they regularly discussed the difficulties they  encountered when dealing with any 

subject. 
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Figure.8: Parents’ awareness about the learning subjects and difficulties. 

Question ten: How do you feel when your parents help you in your studies? 

1. Results of Abbes Ali Middle School  

Parents do not help their children but their children wish that they do so 

         Some parents do not help their children the way their children wished for. 60% of these 

children sincerely wished for such support and assistance, particularly in an exam class; however, 

they do not find it, and they just wish this kind of help existed in their daily lives.  

They appreciate the help of their parents 

         40 % of the pupils whose parents help them in their studies like this act and appreciate their 

parents’ support,  so they enjoyed the fact that their parents were involved in their education. 

2. Results of Hamdani Malika middle school 
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I appreciate their attention ( i feel that they 

are attentive about me): (11,62%) 

I study alone ,i do not want them 

to teach me (2,32%). 

 

I understand better when my parents teach 

me (2,32%). 

  

I feel that my pressure was reduced: 

(2,32%). 

  

Table02: Hamdani Malika pupils’ feelings about their parents’ help. 

Question eleven: Do your parents provide you with different learning materials needed such 

as extra exercise books, maps, handouts, school supplies...etc? 

          In the first school, the majority of pupils were provided by these materials, which presented 

(95%) of them, but there were (5%) of pupils whose parents did not provide any materials needed 

for their learning. For the second school, most of pupils (90,6%) answered positively, and (6,9%) 

answered negatively whereas only (2,3%)of pupils’ parents provided school supplies only. 

 

Figure 9: Parents’ responsibility to provide the needed materials for their children. 

Question twelve: Do your parents provide the comfortable atmosphere for you to study?  
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parents cared to make their children study in the appropriate atmosphere at home, but 20% of the 

95% 

90,60% 

5% 

6,90% 

2,30% 

0% 20% 40% 60% 80% 100%

Abbes Ali

Hamdani
Malika

not all the neede materials

do not provide materials

provide materials



61 
 

 

parents do not care about providing a comfortable environment at home in which their children 

would study better. 

          In the second school, 53,48% of pupils are provided with the right atmosphere and calm  that 

encourages the pupils to focus on their studies whereas, the rest 46,51% of pupils suffered from lack 

of calm atmosphere, which made  studying at home a non-productive situation. 

 

Figure.10: Providing the comfortable atmosphere for children to study. 

 

Question thirteen: Do your parents encourage you to study hard at school?  

         In the first school, almost all of them (90%) got the verbal encouragement from their parents 

to encourage them to study hard whereas (5%) of those pupils did not get any kind of 

encouragement or support from their parents to make them study better at school.   

         For the second school, (88,3%) of the whole number of pupils were encouraged to work hard 

and accelerate their skills and efforts in contrast to the rest (11,62%) who did not receive any sort of 

verbal encouragement or support to study. 
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Figure.11: Parents’ encouragement to their children. 

Question fourteen: How do your parents react to your failure? 

         In the first school, punishment was the reaction of (47.5%) of the pupils’ parents. 47.5% of the 

pupils received encouragement despite the failure; nevertheless, there were some parents (5%) who 

do not give any kind of feedback. 

          In the second school, the first reaction was punishment with (46,51%). On the contrary 

(51,16%) of the pupils were encouraged, and only (2,32%)of their parents had no reaction on their 

failure. 

 

Figure.12: Parents’ reaction to the failure of their children. 
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         The following section will explore the engagement of parents in schools and their 

relationships with the teachers and the school administration. 

Question fifteen: Do your parents come to school to check your learning progress? 

         The findings at the first school proved that most of pupils’ parents (82.5%) do not go to school 

to check the learning of their children, and only (17,5%) are interested to make some regular visits 

to the school of their children. 

         While only 40 pupils answered on this question at the second school. (60%) of them asserts 

that their parents regularly contact the school to check their progress while 16 pupils denied any 

attempts from their parents to be engaged in school or contact teachers. 

 

Figure.13: Children’s parents’ visits to their schools. 

Question sixteen: How often do your parents give you rewards when you get good marks? 

         The results in the first school were divided into three categories; (20%) of pupils’ parents 

always reward their children when they get good marks, and (37.5%) did sometimes, and it could be 

rarely that they give their children rewards. Then (42.5%) do not care to reward their children 

whenever they succeeded in their studies. For the second school, (23,25%) are always rewarded. 

The majority of (60,46%) are sometimes rewarded, and finally (16,27) of the pupils never received 

any rewards for their success. 
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Figure.14: Children’s parents rewards to them in case of having good marks. 

Question seventeen: How do your parents help you to improve your learning? 

We reformulated the answers under these main themes; 

1. Results found in Abbes Ali Middle school  

Through YouTube: The majority of parents 75% help their children through recommending the 

internet, precisely learning through YouTube videos and YouTube channels.  

Through extra courses with the help of YouTube: Besides YouTube, other pupils’ parents with 

15% help their children to improve their learning through making them attend extra courses in the 

subjects in which they find difficulties and following educational channels on YouTube. 

Through encouragement: Some parents (7.5%) prefer to follow another method to improve their 

children’s learning. They depend on verbal encouragement to make more effort and study hard.  

No help towards improvement: Despite the fact that that most parents help their children to 

improve their learning in a way or in another, there is a minority (2.5%) that did not take the 

responsibility of doing this step.  

2. Results found in Hamdani Malika middle school  
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         Extra courses were on the top with (44,18%), and only (11,62%) were being taught by their 

parents as a method to be involved. The rest of (44,18%) of the pupils  have chosen not to answer. 

Other answers can be organised under the following themes; 

Strategies of help  Percentage  

They teach me  13.95%  

Material and moral encouragement 23.25% 

Shadow courses 64.44% 

Advice 2.32% 

YouTube 16.27% 

Nothing 6.97% 

Table 03: strategies used by parents to support their children in education  

Question eighteen: Do you have discussions with your parents about your future schooling? 

          The findings in the first school were almost closer to each other where (55%) of pupils make 

conversations with their parents to discuss the crucial decisions about their future schooling, and 

(45%) of them do not share communications to make decisions about their future learning 

directions. 

         Then in the second school, the majority of pupils confirmed their strong relationship with their 

parents to the extent that (83.72%) answered by yes on whether they discuss their future schooling 

with their parents, and the minority of (16.28%) of the pupils did not share their thoughts and plans 

about the future.  
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Figure.15: Discussions between children and their parents about their future schooling. 

Question nineteen: What are the expectations of your parents about your future schooling? 

         Through our discussion with pupils in Abbes Ali school, and since they are exam classes, the 

interest of the majority was to choose their specialty at secondary school. We could make these 

main themes: 

To study experimental sciences: 32.5% of parents want their children to choose the experimental 

sciences’ speciality because they think it has better opportunities in the future.  

To study letters, languages and philosophy: 37.5% of parents want their children to study 

literature at secondary school. 

Other expectations: Except the two aforementioned specialities, some parents have other 

expectations, (17.5%) want their children to be doctors in the future, and 5% of them want them to 

be teachers in the future. Other parents (2.5%) want their children to join the army forces. 

         Where in Hamdani Malika school, children have expressed their parents’ expectations as 

follows; 
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Success 69,76% 

To be a doctor 4,65%  

Good future 2.32% 

Hopeful 4.65% 

Excellence 2.32% 

They never told me 9.30% 

To be a role model 9.30% 

I am confident about my success, no discussion 13.95% 

Table04: parents expectations about the academic future of their children 

Question twenty: Who is in charge of making decisions about the children’s learning?  

         The results of the first school indicated that (47.5%) of pupils took their decision by 

themselves with total freedom, and (52.5%) of them take the decision based on the whole family 

agreement; however, there were no pupils whose parents took the decision on their behalf; however, 

in the second school, (37,20%) are responsible for their own decisions as a sign of autonomy. Other 

pupils (58,13%) made their choices after a parent-child collaboration whereas only (4,65%) of the 

parents decided all on behalf of their children. 
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Figure.16: The decision maker about children’s future schooling. 

Question twenty-one: The pupils’ level in English language?  

          The findings in the first school indicated that most of the pupils had an intermediate level 

(62.5%), (25%) of the pupils were weak in English was weak, and  only (12.5%) were good in 

English. 

         In the second school, (30,95%) probed that their level of English is good , and (54,76 %) are 

intermediate. Finally, the minority of (14,28%) are weak in English. 

 

Figure.17: Children’s level in English language. 
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         In the second school, 55.81% of the participants asserted that they learned English under the 

supervision of their parents or at least one of them in contrast with the other (44.18%) of these 

pupils who received no help from their parents to learn English. 

 

Figure.18: Children’s parents help in the English language.  

         Since the participants in this study are having their BEM exams by the end of the year .In this 

respect, the last section of the questionnaire was devoted to find out the role of their parents to 

prepare them for the national exam. This part incorporates 08 questions: 05 yes/no questions and 02 

open ended questions to give the pupil the freedom to express his ideas clearly. 

Question one: Do you follow a special schedule of learning prepared by your parents? 

         The results in the first school indicated that only (17.5%) of the pupils’ parents prepared a 

schedule for them to follow throughout the year to study at home whereas (82.5%) did not follow 

any special timetable while the results in the second school emphasized that  (34,88%) followed a 

special timetable prepared by their parents while the rest (41,86%) study alone without any regular 

control from their parents. 
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Figure.19: Children who follow a special program of learning prepared by their parents. 

Question two: Do you attend consolidation sessions with your teachers? 

         The findings of the first school showed that most of pupils (62.5%) attended these sessions 

with their teachers whereas 37.5% did not care about taking these sessions. 

         In the second school, (52.38%) attend more sessions at school to consolidate their learning, 

revise lessons, and train themselves in doing tasks using exams of the previous years and under the 

supervision of their teachers. The rest of (47.61%) prefer to stay home and study alone far from 

distractions. This fact is related to the learning preferences, which differs from one learner to 

another. 

 

Figure.20: Children’s attendance consolidating sessions with their teachers. 
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         Findings of the first school indicated that the majority with 70% are not treated a special 

treatment which presents. Only (30%) of the parents give them priority in comparison with their 

siblings. 

          The findings of the second school indicated that (53,48%) of them did not receive any special 

treatment. (34,88%) of the pupils were treated differently from their siblings. (9,30%) of pupils had 

some reservation to answer, and they preferred not to choose any of the options. In addition to one 

pupil (2,32%) who reported that he was treated differently  only during the period of exams. 

 

Figure.21: Parents’ special treatment to their children. 
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         Results in the first school indicated that (80%) of pupils were not involved in any extra 

courses while only (20%) of them attended extra courses whereas the results in the second school 
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         The findings showed that almost all the pupils (92.5%) do not take extra courses in the 

English language, except (7.5%) of them who attend extra courses in English language. 

          In the second school, 48,83% of the pupils stated that they joined extra courses in the English 

language to improve it and get good grades. They are interested in developing the use of English in 

their daily lives. Equally, (48,83%)do not attend extra courses in the English language. The rest 

(2.32%) did not answer the question. 

         Based on the participant's answers to the last two questions, it becomes clear that their 

eagerness to learn English is not just to get grades but also to follow the trend that is gaining 

popularity in Algeria these days. Integrating the English language into primary school and in all 

areas of work makes parents and students interested in learning it at a young age to ensure 

successful progress in their studies and their professional future. 

 

Figure.22: Attending shadow courses for children and the English language position among these 

courses. 
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         In the first school, we found that the result was equal for both options 50% while in the 

second school (53,48%) of the pupils preferred to be taught by their parents, and (44,18%) chose 

private courses while one pupil (2,32%) preferred to study alone.  

 

Figure.23: Children’s preference to study; by their parents, or through shadow courses.  

         They justified their answers as follows; For the first school: 

1. Taught by their parents 

Hating the private courses: some pupils’ justification (5%) was that they hate taking extra courses 

because it confuse them, especially when the same subject is taught by two teachers: one at school 

and the other of extra courses and they have different styles.  

Financial situation: this was the biggest problem for pupils, the economical situation of 42.5%  of 

the pupils did not allow them to attend extra courses even if they would like to.  

Parents make lesson easy: 2.5% of pupils said that their parents make things clearer for them in 

comparison with teachers of extra courses. 
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 Understand better: (50% of the pupils admitted that they understand lessons and especially 

difficult ones very well with teachers of private courses since they are specialised in the subject. 

 For the second school: 

1.  I prefer to be taught by my parents because: 

01) I love my parents (6,97%). 

02) It comforts me (6,97%). 

03) I prefer to study with my parents (18,60 %). 

04) They explain better (6,97%). 

05) Lack of money (2,32%). 

06) Extra courses are a waste of time and money (2,32%). 

07) Having good marks. (2,32%). 

08) No need for extra courses because my parents teach me (4,65%). 

09) Just a choice (2,32%). 

10) My parents are teachers (2,32%) . 

2.  I prefer to attend extra courses because:  

01) To avoid bothering them and tiring them (13,95). 

02) My parents do not show any interest in my studies (4,65%). 

03) The right atmosphere to study (9,30%). 

04) I fear my dad (2,32%). 

05) I want to try extra courses (2,32%). 

06) I don't want to be taught by my parents (2,32%). 
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07) The program has changed, it is not like my parent's program (2,32%). 

3.  I have no preference:  

01) It doesn't matter, the most important thing is that someone help me (2,32%1) 

02) My dad works, my mother prepares food, extra courses are expensive. (2,32%). 

03) Both, there is no difference (2,32%). 

Question seven: If pupils have any other suggestions? 

         Pupils in Abbes Ali middle school have shared the following opinions: 

My future plans are not the same as my father's desires:17.5% of children said that they do not 

share the same plans with their parents and their fathers in particular, 5%  of these children prefer to 

follow their father's decision and ignore their own. 

My parents are hopeless that I would be successful: 5% of children answered that their parents 

do not see any chances of them being successful; hence, this harsh reality unmotivated them and 

decrease their intrinsic motivation.  

My parents do not care about my studies, and they blame me the day of getting my exam 

results: this was the answer of 15% of children. They asserted that they get blamed all the time by 

their parents about their low grades, despite the fact that they were not interested the whole year. 

I hate my parents' intervention in my decisions since it is my pure effort: 7.5% of children said 

that they do not see the involvement of their parents can extend to share in deciding about their 

future schooling since the child is the one who makes efforts. 

Others have answered positively:  

I thank my parents for their support despite that they are illiterate: one of the greatest answers, 

2.5% of children said that they are sincerely grateful for their parents' encouragement, even though 

they are illiterate. 
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I wish I can improve my English language competences:2.5% of children showed their love 

towards English language; however, they do not master it, and they wish to reach the level of 

mastering it. 

I want to be a teacher: this answer was presented by 5% of children. They showed their love 

towards this job. 

Everything is good: 17.5% of children asserted that everything is good for them. They are glad and 

very satisfied about their situation. 

No answer: this answer was presented by the majority of children (27.5%), those children refused 

to give any answer to express their feelings and opinions. 

         For the pupils’ suggestions in Hamdani Malika school:  

20.93% of pupils expressed their appreciation for the researcher by saying thank you. 

51.16% of pupils choose not to answer for the possible reasons that they did not how to express his 

feelings or because he didn’t get the purpose of the question. 

The rest 27.90% expressed their opinions and wishes as follows:  

I hope my dad teach me without screaming and teach me gently : 2.23% 

I want them to give me more time to help me in my studies 2.23% 

I need My parents to trust my capacities in studying + i want to be a teacher . 2.23% 

I hope my dad is living with us . My mom will be kinder .2.23% 

I need extra courses in English but my parents always say that i am good , so no need for it.2.23% 

I don’t like extra courses because it is crowded. I want to study with my mom and dad because they 

explain better 2.23% 

I want extra courses in English because I want to develop my English .2.23% 
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I need my parents to teach me .2.23% 

I study by myself, and I am good in studying I don’t need my parents.2.23% 

I feel scared of my parents when they teach me 2.23% 

We should care about our studies. Not just wait for our parents to help us. It is our life and our 

future2.23% 

I hope my parents help me in my studies, because if they do. I will be the happiest person on earth 

2.23% 

3.2.1  Parents’ Questionnaire Results 

         The questions were directed to parents to highlight their opinions and beliefs about their 

involvement in the education of their children. Since the questionnaire was addressed in Arabic, a 

translation was done to its questions into English when doing this analysis. 

Question one 

         In the first school (Abbes Ali), we found that majority of participants were fathers where it 

was shown that there are 25 fathers (65.80%), 09 mothers (23.68%), and 04 guardians (10.52%). 

         Results in the second school (Hamdani Malika), indicated that the table shows that mothers 

are the most dominant parent with 51.42% (18), then comes fathers with 28.57% (10). 14.28% (05) 

is the number of parents who answered together, while the minority of participants 5.71% (02) were 

guardians. 

 

 

Question two 
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         The results of the first school showed that fathers’ answers shown that 68% of fathers have a 

good level in the subjects of letters, then 16% of them are good in scientific subjects, and also 16% 

are good in languages. We also found that 16% of fathers do not know anything in all subjects same 

as the participated guardians and 55.55% of mothers, then 44.44% of mothers are good in languages 

and subjects related to letters. 

         For subjects in which they found difficulties results indicated that 56% of fathers and 44.44% 

of mothers find difficulties in scientific subjects. 32% of fathers find difficulties in languages, and 

only 8% of them have difficulties in letters. 

         Results in the second school were as follows; for the subjects they master, the majority of 

parents 57,14 master natural sciences mainly ( mathematics and physics) whereas 45.71 (16) 

mastered foreign languages mainly ( English language and French). The rest 34.28% (12) are good 

in human sciences mainly (history and geography).  

          In contrary, these parents find difficulties in other subjects. The majority 40% (14) of parents 

find foreign languages difficult mainly (English language and French) whereas 31.41% (11) face 

some issues with natural sciences. Human sciences are not easy for 11.42% (04) of parents. The rest 

17.14% (6) parents do not find any difficulties concerning school subjects. 

Question three 

         For Abbes Ali middle school,  it was found that 68% of fathers, 88.88% of mothers and 25% 

of guardians provide their children with the help they need to study whereas, 32% of fathers, 

11.11% of mothers, and 75% of guardians do not take care of providing any kind of help for their 

children. 

         Then in Hamdani Malika middle school, the extreme majority of parents 94.28% (33) help 

their children to study in various ways. This indicates that parents are mindful of their children’s 
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academic performance and support them to achieve better results. Surprisingly, only 5.71% do not 

help their children when it concerns their studies. 

Question four 

         It was found in the first school that 17.64% of fathers and 50% of mothers provide only moral 

help same as all the guardians. Then, 58.82% of fathers and 12.5% of mothers provide financial 

help only; however, 58%.82 of fathers and 37.5% of mothers provide both kinds financial and 

psychological help for their children. 

         Most parents 7714% in the second school declared that their help is moral while 62.85% 

provide their children with material assistance. Finally, 22.85%used other ways to help which are 

shown as follows: 1. Solve school assignments: (11.42%) 

2.  Psychological support: motivation and support (8.57%).  

         The results suggest that parents were well- aware of their children’s need for assistance and 

psychological support. 

Question five 

         Findings of the first school indicated that the help of parents is accepted and welcomed by 

their children, and they appreciate the involvement of their parents in their studies. 

         All parents in the second school, who stated that they help their children, reported that their 

children approved their assistance. This indicates the need for pupils to have their parent’s 

involvement in their studies. 

Question six 

         Findings of the first school proved that 32% of fathers, 22.22% of mothers, and 50% of 

guardians from the family help their children because their children ask for their help. Then, 68% of 
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fathers, 77.77% of mothers, and 50% of guardians provide help based on their own desire to help 

their children. 

         The answers in the second school were almost similar to each other. 51.42% of parents 

admitted that they were willing to help their children while 48.57%(17) of their children often ask 

them for help to revise and re-explain lessons and to do school assignments. 

Question seven 

         In the first school, the results of fathers’ answers showed that 4% of fathers said that their 

children are good in all subjects, 16% of them reported that their children are good in foreign 

languages, 12% of them reported their children do better in scientific subjects, and 32% of them 

admitted that  their children have great marks in letters’ subjects; however, 36% of fathers cannot 

identify the subjects that their children studied well whereas the subjects that children find 

difficulties in them are as follow: 

          The results showed that 4% of fathers reported that their children find difficulties in letters 

subjects, 32% in scientific subjects, and then 24% of them their children have difficulties with 

foreign languages. However, 40% of fathers were not able to identify the subjects that their children 

have learning difficulties in. 

         Results of mothers’ answers indicated that 33.33% of mothers do not know where their 

children are good in studying. In the first side, 33.33% of mothers their children are good in 

literature subjects, 11.11% of them their children do better in scientific subjects same average for 

the foreign languages and all the subjects. In the other side, the subjects in which children find 

difficulties are; 22.22% of mothers their children find difficulties in scientific subjects, 11.11% of 

them their children do not work well in foreign languages, the same average went with all the 

subjects. Whereas, 55.55% of mothers were not able to set the subjects that their children have 

problems with them.  
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         Results of the guardians from the family we found that 75% of them do not know the subjects 

that children study well, and only 25% of them have an idea about the subjects in which children 

get good marks. However, all of them are not aware of the subjects that children have problems 

with them. In Malika Hamdani Middle School, 94.28% confirmed that they know exactly what 

subjects are their children’s favourite or struggling with while the rest 5.71% refrain from 

answering. The final results show that the subjects pupils find difficult or easy are almost similar to 

those of their parents, which represented the impact of the educational level of parents on their 

children’s learning. 

Question eight 

Categories found in the first school: 04 categories. 

Youtube: it is the common method for both fathers and mothers to help their children to improve 

their learning which is depended by 40% of fathers and 44.44% of mothers. 

Intensive revising and doing activities: it presents the second solution for parents, 32% of fathers 

and 44.44% of mothers incite their children to revise well the difficult subjects.  

Shadow courses: attending shadow courses (privet courses) for children was not depended on 

hugely by parents, the results shown that, from all participants, only 8% of fathers and 11.11% of 

mothers make their children attend extra courses.  

Consolidating sessions: other parents may not see the need for taking shadow courses, attending 

the consolidating sessions organised by teachers at school would be enough to improve children’s 

learning in the view of 20% of fathers. 

Categories found in the second school: 07 categories. 

Shadow courses: this method is on the top of the choices of parents with 28.57% (10) of parents 

who trust teachers as official sources of knowledge to teach their children and prepare them for 

exams and tests.  
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Home Revision: in the second place 25.71% (09) of parents involve by revising And re-explaining 

lessons in their own way to facilitate it to ensure better understanding.  

Exercises and Yearbooks: 17.14% (06) of parents believe in “practice makes perfect”, for them 

doing more activities and solve exercises is the way to practice the child’s inputs and consolidating 

the information in his mind. At the end it enables the pupil to easily retrieve information.  

Tips and Instructions:  14.28% (05) of parents provide their children with instructions and 

recommendations to guide them. In their opinions pupils need to be advised and supervised by their 

parents to keep distractions away.  

Applications + YouTube: using educational platforms and applications is common for 14.28% (05) 

of parents. Since these tools are full of teachers who explains lessons and provides explanations for 

pupils in all subject materials.  

Follow a special methodology in learning: 5.71% (02). For these parents, generating a personal 

program for their children is the best method. This program matches the ability of pupils to study. 

Many criteria are taken into consideration in order to create this program such as: respecting the 

child’s time schedule, his strengths and weaknesses and also his learning preferences  

Daily memorizing: another method to consolidate information in the pupils’ mind to facilitate the 

recalling process during exams and tests which is the daily memorisation. 2.85% (01) of parents 

depend on this method to reinforce their children’s capacity to recall information. 

         Then, continuing with the same objective, we attempted to know the reason that made 

children study well some subjects more than others, and if it was because parents, children’s  efforts 

or the use of other tools. 

         Findings in the first school have shown that the majority of children depend on their own 

efforts to study, where we found that 52% of fathers, 55.55% of mothers and 75% of guardians said 

that their children get good averages in some subjects depending only on themselves. Also, children 
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depend on other tools and mediators such as YouTube, which was presented by 44% of fathers and 

same with mothers and 25% of guardians. Whereas, only 4% of fathers are the reason that their 

children are good in some subjects, and it is not the case for both mothers and guardians.  

         While in the second school the dominant answer was 74.28%. The majority of pupils achieve 

high results with their efforts while the other 45.71 % depend on other tools to study and finally, 

only 22.85% (8) obtain good grades due to their parents’ help 

Question nine 

         The results of this question in this school indicated that 16% of fathers, 11.11% of mothers 

and 25% of guardians prefer to make their children attend shadow courses; however, only 8% of 

fathers and 11.11% of mothers teach their children by themselves at home. Through our analysis to 

the answers, some parents added new options such as encouragement and supervising, it presented 

the majority; 76% of fathers, 77.77% of mothers, and 75% of guardians.  

         The results showed in the second school that the majority of parents 57.14% prefer to be 

personally involved to provide help when needed. In contrast with the rest, 45.71% prefer to pay for 

shadow courses to guarantee the success of their children 

Questions ten 

         Findings showed in the first school that majority of parents who presented 80% of fathers, 

77.77% of mothers, and 75% of guardians said that the program that their children are studying at 

school is very intensive. However, only 20% of fathers, 22.22% of mothers, and 25% of guardians 

reported that the syllabi are not that much good, but they tackle subjects in a superficial way. 

         The results found in the second school indicated that the majority of parents 85.71%, agreed 

on the intensiveness of the school programmes while only 14.28% reported that the school program 

is superficial. 
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Question eleven 

         The analysis in Abbes Ali middle school indicated that 80% of fathers reward their children 

when they work hard at school while only 44.44% of mothers do so. Then, 20% of fathers and 

55.55% of mothers do not take care to reward their children in case of doing well at school. 

Whereas for guardians, results were 50% for each option. For those parents who reward their 

children they justify their act as follows; 

Encouragement and stimulation: all the parents depend on rewards to encourage their children 

and give them the stimulus to study. This presented 68% of fathers, 66.66% of mothers, and all the 

guardians.  

For raising the educational level and working harder: 32% of fathers and 33.33% of mothers 

reward their children when they do well at school, through rewarding, children will have the 

passion to work harder at school and get better averages. 

         For results in Hamdani Malika Middle School, the most dominant answer is yes with 80%. 

Surprisingly only 20% of the parents did not reward their children. Table 1 identified the reasons:  

The reason of rewarding : The percentage / number: 

To Support him. 40%/14. 

To motivate him. 34.28%/12. 

To duplicate his efforts. 8.57%.  / 03. 

He deserves to be rewarded. 5.71% / 02. 

Table 05: Reasons why parents reward their children when they succeed  

         Parents who do not reward their children, they give several reasons for not doing this. For 

parents in the first school, they said that; 
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Financial and economical situation of the family: the common reason that makes some parents 

do not reward their children is the financial situation of parents, which is very low to achieve only 

the basics of life.  

Children do not work hard to deserve rewards: some parents said that their children do not work 

hard at school and even they do not try to do so, so their parents see that they do not deserve to be 

rewarded. 

For parents in the second school; 

The for not giving rewards: The percentage/ num 

Because he is studying for himself. 5.71%.  / 02 

The economic situation prevents us from 

rewarding. 

5.71%.  / 02 

              Table 06: Reasons why parents do not give rewards. 

Question twelve 

         Results in the first school showed that majority of parents, 72% of fathers, 44.44% of mothers 

and 25% of guardians approved the idea, and they give their children personal expense whereas 

28% of fathers, 55.55% of mothers, and 75% of guardians do not support this idea. The following 

section summarises the reasons:  

In case of needing something: the children may need something such as some school supplies or 

to buy some snacks, also to make them learn how deal with money to feel responsibility. 

Encouragement and avoid feeling of need: to encourage studying well.  

         For those parents who do not give their children personal budget, results indicated in the first 

school; 
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Economical and financial situation of the family: most families are from low class and they have 

trivial salaries. These families cannot allocate budget to their children. 

To fulfil his needs without giving him money: some parents do not see the need to give their 

children budget since they can fulfil all their needs.  

Children do not know how to deal with money: other parents said that their children are not in a 

suitable age that allows them to have personal budget.  

         The majority of parents 54.28% in the second school allow their children to have a specific 

budget while 45.71% prefer not to provide their children with money. There are six reasons why 

parents specify a budget of money for their children. The most common justifications are all 

gathered under the same umbrella which is that pupils’ needs money to meet their necessary needs 

such as food, transportations, school supplies, and pay for shadow courses. On the other hand,  

parents justify the act of not giving children money by saying that their needs are already provided 

or the financial situation of parents do not allow them to specify a whole budget for their children. 

Question thirteen: This question was a combination of series questions that had the same 

objective. 

Question one 

         Findings in Abbes Ali Middle School showed that majority of parents which presents 76% of 

fathers, 66.66% of mothers, and 25% of guardians allow their children to participate in the scientific 

and cultural events; however, 24% of fathers, 33.33% of mothers, and 75% of guardians do not 

consider these events as an important thing for the children.  

The results in Hamdani Malika Middle school showed that 71.42% of parents answered by yes 

while the other 20% do not allow their children to participate in any of this scientific and cultural 

evets.8.75% parents refrain from answering.  
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         Then, parents’ answers were supported by the following justifications:  For those who allow 

their children to participate in these demonstrations: (Abbes Ali school) 

1/ To increase the culture and the thinking way of children 

2/ Building the child’s personality, intellectual gains and promoting the spirit of competition 

3/ To break the routine and give chance to creativity 

For those who do not allow their children to participate in the scientific and cultural demonstrations:  

1/ These demonstrations are rare where they live: since the school is located in a small region, the 

organised scientific and cultural events were rare, and about to vanish. 

2/  The child is not interested to participate: some children do not have the passion to participate in 

these demonstrations. The only thing they are interested for is to keep with the routine and go to 

school only.  

         Parents in the second school also supported their answers by justifications. These later are 

presented in the following table; 

Reasons Percentage Number 

To enhance his scientific knowledge 42,85% 15 

To develop his character 14,28% 05 

For entertainment 8,75% 03 

To discover his passion 5,71% 02 

To improve his communication skills 2,85% 01 

To improve his team working skills 2,85% 01 

Table 07: reasons why parents engage their children in scientific and cultural demonstrations. 
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Reasons Percentage Number 

For private circumstances 5.71 % 02.                

It does not interest the child himself 5.71 % 02 

It does not exist 5.71% 02 

To devote his time to study 5.71 % 02 

Table 08: reasons why parents do not engage their children in scientific and cultural 

demonstrations. 

         The results show that parents usually involve their children in this type of events to develop 

the child’s soft skills and knowledge to complete the role of the school. In contrast to the second 

category of parents who did not involve their children in these demonstrations. 

Question two 

         Findings in the first school indicated that majority of children do not visit the public library 

where only 4% of fathers said that their children make visits to it, and 96% of them their children do 

not do so whereas  the rest of  children do not go at all to the public library.   

The results in the second school showed that the majority of pupils do not visit the library 

since71.42% of parents answered by no while only 28.57% parents declared that their children visit 

the public library of the city. 

         This question followed the previous one in the purpose. It was designed to find out whether 

pupils were subscribed in the library of the city and have a subscription card.  

         It was shown in the first school that all the pupils do not have any subscription cards of the 

public library. 

         As it was expected in the second school the same results were found out after collecting data 

from parents. 71.42% (25) of pupils do not have any card of subscription in the library of the city 
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where they leave, yet 28.57% did. Both results indicated that the majority of parents are not 

interested to involve their children in public libraries to develop their reading skills.  

Question three 

         The Results showed in the first school that few of children borrowed books from the library 

where 32% of fathers, 33.33% of mothers, and 25% of guardians their children are interested to 

bring books from the school library to read them. However, 68% of fathers, 66.66% of mothers, and 

75% of guardians said that their children had never borrowed books from the library. 

         Findings in the second school indicated that 57. 14% of parents stated that their pupils do not 

borrow any books or documents from the school library while the rest 42.85% declared that their 

pupils are provided with books from their own school library. 

Question four 

         It was indicated in Abbes Ali Middle School that majority do not have libraries at home, 

which was said by 60% of fathers, 77.77% of mothers and all the rest of participants from 

guardians. While on the contrary, only 40% of fathers and 22.22% of mothers have small libraries in 

their houses.  

         Then, for Hamdani Malika middle school 51.42%, mention that they have library inside home 

or at least series of books and Encyclopaedia which show the interest in reading. On the contrary, 

the rest 45.71%, no libraries exist in their house. 

         In the both schools, parents who answered positively to the previous question were asked to 

identify the type and the nature of the books that these libraries contained. For the first school 

answers were as follows; 

Religious books: most parents agreed that they have books related to religion such as books of the 

biography of the Prophet Mohammed (Peace be upon him), books related to the Islamic values and 

ethics ...etc., historical books, novels and tales, and books related to foreign languages  
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 Then, answers in the second school were as follows; 

         For the first category their libraries varied in types of books and encyclopaedias it included. 

On the top of the list, religious books are dominant with 28.57% (10), novels and stories with 

22.85% (08). The next type is encyclopaedias and books of science with 20%. 22.85% (08) of 

parents argued that their libraries included dictionaries and books of language learning.14.28% (05) 

of home libraries included general culture books. In addition to that 1142% (04) included books of 

Arabic literature and the rest 857% (03) are school books only. 

Question five 

Short educational books: some parents said that their children do not like to read books, especially 

long books, but they get interested in books which are short and tackle things that have relation with 

their studies at school. 

School books: other parents said that their children read the books that they use to learn at school 

only, like reading the texts and the stories mentioned in them.  

For the second school, answers were as follows; 

         Books of science were dominant with 42.85% (15), then reading books with 34.28% (12). 

2.85% (01) of parents their children read nothing.  Continuing with the different types of books 

children read 11.42% (04) read only school books, 14.28% (06) of children read novels and stories. 

2.85% (01) read books of psychology. Other 5.71% (02) read religious books. 5.71% (02) read 

books of culture and 5.71% (02) read encyclopaedias. 

Question fourteen 

         It was shown in the first school that only few parents make a specified time to revise to their 

children, they are 36% of fathers and 22.22% of mothers. However, the majority do not care to 

make this scheduled time of revision, which presented 64% of fathers, 77.77% of mothers, and all 

the rest of participant parents. 
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         The results in the other school showed that the majority of parents 68.57% (24) prepare a 

specific time schedule for their children to study whereas 31.42% (11) of them are not interested in 

preparing such programs. 

Question fifteen 

         The collected results in the first school can be organised under the following themes:  

No reaction (accepting the failure):  44% of fathers, 44.44% of mothers, and 50% from guardians 

do not provide any reaction towards the failure of their children, they treat it as nothing had 

happened, and this reaction presents the majority of parents.  

Reaction depends on the reason of failure: 4% of fathers said that in case of the failure of their 

children, they see the reason that make it happen, if the reason was because of things out of the 

child’s control like illness, fear, stress, ...etc, or it was because of the carelessness of the child. 

Verbal encouragement: 8% of fathers and 11.11% of mothers prefer to encourage their children 

verbally through giving them positive energy. Parents support their children morally inorder to work 

hard in the future. 

Psychological effect: 8% of fathers said that the failure of their children will make them feel said 

and disappointed. It will affect their psychology since they were waiting a lot from their children. 

Punishment: 4% of fathers and 11.11% of mothers see that the best method in case of the failure of 

children is to punish them. They use punishment as a threat for children to not fail again.  

To show nothing to the child, but detecting the reasons of failure: 4% of fathers do not show any 

reaction to the child when he fails; however, they tried to detect the main points that cause the 

failure. 

Action towards improvement: 8% of fathers, 22.22% of mothers, and 25% of guardians agreed 

that the best solution to address the failure of children is to forget the failure. Parents provide their 
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children with advice and strategies to avoid the same mistakes. They help them to find solutions for 

the improvement of their learning.  

Anger and blame: 20% of fathers, 11.11% of mothers, and 25% of guardians said that they feel 

angry and cannot accept the failure. Parents show their children their anger and blame since they 

consider this failure as lack of interest and lack of responsibility from the children.  

         Then, moving to the next school where results were almost similar to the previous school, 

results indicated that 28.57% (10) of informants stated that they will identify weaknesses to be 

addressed and avoid failure for the next time. 17.14% of parents support and encourage children 

instead of punishing them to reduce pressure on pupils. For the other 14.28% (05) of them prefer to 

take the lesson and change what is supposed to be changed to succeed. 8.57% (03) of parents accept 

the failure and discuss the reasons with their children. The rest of parents react negatively through:  

Punishment and blame: 25.71% (09) such as: staying home (2.85%) (01)  _ moral punishment 

17.14% (06)_ reproach and blame 5.7% (02) . 

Disappointment and anger: 37.14% (13). 

Question sixteen 

         Findings in Abbes Ali School indicated that just few parents have regular visits to schools 

where 32% of fathers and 11.11 of mothers always visited the schools of their children. Then, 52% 

of fathers, 44.44% of mothers, and 25% of guardians do not have daily visits, but they sometimes 

go to school to check whereas 16% of fathers, 44.44% of mothers, and 75% of guardians do not 

visit at all their children’s school, they do not go to check the learning and the behaviour of their 

children at school, they go only when they send after them. 

         Results in Hamdani Malika School showed that 42.85% (15) always visit school as a sign of 

parental attention to follow the child’s learning progress in school. 31.42% (11) stated that they visit 
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school irregularly and the rest 25.71% (09) do not visit their children’s school at all, which indicated 

that they are mindless about meeting teachers and contact administrators.  

         Following the visits of parents to their children’s school, we attempted to know the school 

response towards parents’ involvement in case of visiting the school. The aim was to detect the 

relationship between both parents and the school.  

         Results in the first school showed that 76% of fathers, 88.88% of mothers, and 75% of 

guardians said that when they contacted the school, they find the staff welcoming and they get 

informed with the progress of their children while 24% of fathers, 11.11% of mothers, and 25% of 

guardians said that they are not very welcomed by their children’s school.  

         Concerning parents in the second school who make regular visits the school to be informed 

about the level of their children, declared that both teachers and administrators are welcoming and 

they inform them about all what concerns their children. 

Question seventeen 

         Findings in the first school indicated that majority of parents had an intermediate or weak 

level in English where 40% of fathers, 66.66% of mothers, and 75% of guardians have weak level 

in English. Then, 40% of fathers, 22.22% of mothers, and 25% of guardians have intermediate 

level. However, only 20% of fathers and 11.11% of mothers said that they have good level in the 

English.  

         While it is found in the second school that 25.71%( 09)  stated that they are good in the 

English language,  26,85% (22) rated themselves as intermediate and finally 8.57% as weak.  

         Continuing with mastering the English language, there was a question for parents if they can 

rate their children’s level in English. 

         Results in the first school showed that 40% of fathers, and 11.11% of mothers said that their 

children’s level in English in good. 48% of fathers, 66.66% of mothers, and 75% of guardians see 
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that their children have intermediate level while 12% of fathers, 22.22% of mothers, and 25% of 

guardians said that their children do not do well in English. 

         According to parents from the second school, 51.42% declared that their children are good in 

English language, 31.42% (11) considered that their children had an intermediate level and finally 

17.14% declared that their children were weak. As a result, there is a clear similarity between 

parents’ level and their children level in the English language which proves that children are most of 

the time affected by their parents’ level. 

Question eighteen  

         The findings indicated in Abbes Ali School that all fathers, 77.77% of mothers, and 75% of 

guardians made discussions with their children to know their ambitions about the future; hence, 

they discuss with them the decisions they will take for their learning; however, 22.22% of mothers 

and 25% of guardians said that there are no kind of discussions done between them and their 

children about future schooling. 

         It was shown in the same school that 20% of fathers, 55.55% of mothers, and 75% of 

guardians give the total freedom to their children to take decisions about their future schooling. 

While, no one of the participant parents take these choices alone without taking in consideration 

their children’s opinion where 80% of fathers, 44.44% of mothers, and 25% of guardians prefer that 

the decisions about the future schooling should taken by the entire family members. 

         Then, for Hamdani Malika School, 65.71% of parents always made discussions with their 

children to discover their children’s passion and desire, then guide them and provide pieces of 

advice whereas 34.28% do not have discussions with their children. 

         Concerning the responsible for taking the decisions about the child’s future within the same 

aforementioned school, similar to the previous answers 65.71% (23) of parents collaborate with 

their children to choose what is best for them. 25.71% preferred to let their children make their 
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decision. Surprisingly, 8.57% (03) of parents stated that they are responsible for choosing what is 

best for their children which indicated that they are controlling parents or authoritarian since their 

children do not have the right to choose based on their desire.  

          The next part was devoted to check parents’ mindfulness about their children’s learning .We 

attempted to ask those parents about preparations and plans they have to support their children and 

assist them to succeed. 

Question one 

         Results in Abbes Ali middle school showed that not all parents care about making this 

program where only 40 % of fathers and 11.11% of mothers make an intensive programme for their 

children to study at home while 60% of fathers, 88.88% of mothers, and all the guardians do not 

prepare any kind of programme for their children to study at home.  

         In Hamdani Malika Middle School, it was shown that 71.42% of parents prepare intensive 

programme of revision for their children to guarantee their success in the national exam. 28.57% 

(10) prefer not to impose on their children any programme to reduce pressure on them and let them 

learn in their own pace.  

Question two  

         It was shown in the first school that only few parents follow the learning of their children from 

the beginning of the year where 40% of fathers, 33.33% of mothers, and 25% from guardians start 

to follow their children’s education since the start of the year whereas 60% of fathers, 66.66% of 

mothers, and 75% of guardians said that they start to follow their children’s learning only when 

exams were near.  

         The case in the second school is totally the opposite, where 100% (35) stated that they follow 

their children’s learning progress from the beginning of the year. The results show parents’ 

readiness to provide their children with help and support.  
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Question three 

         Results indicated in the second school that majority of parents do not see shadow courses as a 

tool to help in the success of their children where only 28% of fathers and 22.22% of mothers make 

their children attend shadow courses. However, 72% of fathers, 77.77% of mothers, and all the 

guardians do not rely on these courses to improve their children’s leaning. 

         For those who attend shadow courses, it indicated that most of them attend courses related to 

scientific subjects where 24% of fathers and 11.11% of mothers whose their children attend these 

courses said that these course were about mathematics.  4% of fathers admitted that their children 

took courses in physics, and 11.11% of mothers admitted that their children attend shadow courses 

in English language. Parents justify their answers as follows: 

Difficult subjects: most parents whose children take these courses said that the subjects are very 

difficult to be understood because they are scientific subjects, and they need too much explanation 

more than any other subject. 

Crucial subjects: at that level, scientific subjects are very important, and especially if the child 

wants to choose it as a speciality. Also languages, precisely English, became very important since it 

is needed in the future. 

Child cannot understand well in the classroom: some parents said that their children do not 

understand these subjects well in the classroom maybe because of the crowdedness or the teachers 

teaching method. 

         For results in the second school, 68.57% (24) engaged their children in shadow courses in the 

following subjects; English language: 25.71%, Mathematics: 62.85%, and French language: 

25.71% 

This category of parents justified their choices as follow:  
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1. He is weak in these subjects: 31.42% (11). 

2. To develop his level: 25.71% (09). 

3. To obtain good grades: 5.71% (02). 

4. To be directed to a scientific branch in high school: 2.85% (01) 

5. The school paradigm is complicated: 2.85% (01). 

6. The child’s own choice: 2.85% (01). 

7. My child wanted to learn English: 5.71% (02). 

         For those who do not share the same idea, 31.42% (11) do not engage their children for the 

following reasons:  

1. For financial circumstances: 5.71% (02). 

2. No need for that, I teach him: 5.71% (02). 

3. The educational level of the family is high: 2.85% (01). 

Question four 

         Results indicated in Abbes Ali School that 44% of fathers and 33.33% of mothers treated their 

children who are going to pass final exams a special treatment rather than their siblings whereas, 

56% of fathers, 66.66% of mothers, and the guardians said that they do not provide their children 

with any kind of special treatment.  

         Concerning the second school, the results were as follows; 17.14% (06) answered by yes, 

whereas other 74.28% (26) do not provide their children with any particular treatment. 

Question five 

         Findings of the first school showed that 60% of fathers, 33.33% of mothers, and 50% of 

guardians prepare their children to pass exams by giving them an example and ideal to be inspired 

by him like someone from the family like old sisters or brothers. Then, 36% of fathers, 44.44% of 

mothers, and 25% from guardians make their children follow some educational channels on 
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Youtube while, 4% of fathers, 22.22% of mothers, and 25% of guardians follow another way, which 

is advising their children, the continual supervision, or being relied only on the school. 

         While results in the second school were as follows; 42.85% (15) of parents depend on 

YouTube as an educational tool, equally for 42.85% (15) of parents present for their children a 

successful person as an example to follow his path . The rest 14.28% (05) depend on other ways and 

strategies such as:  

1. Advice and instructions: 5.71% (02). 

2. Encourage him and remind him of his dreams: 5.71% (02). 

3. Trusting him: 2.85% (02). 

4. Communication: 5.71% (02). 

5. Motivate him with rewards: 2.85% (01). 

6. Giving examples of successful people: 2.85% (01). 

 

3.3  Interview Analysis 

         Both interviews yielded interesting facts about the effectiveness of parental involvement in 

their children's learning, as a strong factor to enhance and improve the pupil's both academic results 

and interaction in the classroom during the learning activities. 

Question one  

         This question intended to obtain a holistic overview about the level of pupils in final classes 

and their performance in all subjects and areas of study. 

          In the first school, the teachers answers fell into two categories since they admitted that the 

students had an intermediate level in all the subjects; however, the second category highlighted that 

the pupils’ level differs from subject to another; some pupils are excellent in a subject and have 

difficulties in another one.  
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         In Hamdani Malika Middle School, however, the teachers admitted that pupils are constantly 

evolving in this school. Pupils are excited to work collaboratively and in parallel competitively. She 

adds also that their parents have a great role in this improvement due to their cooperation and 

implementation of the teacher's recommendations. The second teacher declared that she often listen 

to other teachers that pupils are improving lately in the past couple years. 

Question two 

         This question was devoted to know the teachers’ view about their pupils’ level in English 

particularly.  

         In the first school the first and the third interviewees reported that their pupils do not show 

excellent job in English; however, they do some efforts, which contributed to their intermediate 

level. The second interviewee said that his pupils are not good in English. They always get weak 

marks which make them have weak level, though there are some exceptions.  

         In the second school, the first interviewee revealed that her pupils are able to use the language 

correctly, especially when communicating with her. It was observed in her class that her pupils 

interact constantly without fear even if they make mistakes since the use of the mother tongue is not 

allowed at all. They are supposed to use only the English language to communicate with the teacher 

and even among each other during her session. In some cases when the pupils do not know how to 

say a word in English, they whisper it in Arabic, and the teacher writes it in English on the white 

board then they generate the sentences they need. The second interviewee said that her pupils in this 

level have an average level in English. The average of fast learners is not high; also, their grades are 

sometimes high and sometimes low. Their level is not stable to provide a final evaluation. 

Question three 

         This question was intended to know the teachers’ impressions when parents get involved in 

the education of their children in order to know how teachers evaluate this involvement. 
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         All the interviewees in the first school agreed on the idea of the importance of parental 

involvement, and they wish that the parents who are not involved in the learning of their children to 

be involved. Also they encourage this act. 

         The first teacher in the second school declared that the parents are regularly asking about their 

children in school and added that they are highly involved and interested in knowing about the 

performance of their children. The school receives the majority of parents on the parents’ open days, 

which is usually a busy day for the teachers and the administration. The second teacher provided 

another perception. She believes that the involvement of parents is a source of authoritarianism. For 

the reason that parents force their children to choose what they want and do not support their 

children to choose what they are brilliant in. Parents impose on their children to join the scientific 

field in high school regardless of children's abilities and preferences. 

Question four 

         In the fourth question, the interviewees were supposed to evaluate the parental involvement 

from highly involved to never involved in order to know the frequency of parental involvement 

         The first interviewee in the first school said that their pupils’ parents are not all involved in 

their children’s education; however, there are some parents who follow and always intervene in 

their children’s learning. The second interviewee declared that not all parents are involved, but only 

“educated parents” are the most involved in the learning of their children. The third interviewee 

proclaimed that though that most parents are totally absent, there are parents who are very interested 

to supervise the education of their children.  

         In Malika Hamdani Middle School, the first answer revealed that the majority of parents are 

highly involved in this school; in addition, if they ask parents to visit the school, they come 

immediately or to the next morning. The answer of the second teacher was close to the first one. 

She evaluated the involvement of parental as highly involved according to the high presence of 

parents to inquire about their children. 
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Question five 

         This question investigated the role of parental involvement in collaboration with the work of 

teachers in the classroom.  

         In Abbes Ali the first interviewee reported that there are some parents who help their children 

in lessons, they either explain to them or provide some materials for them to understand better. This 

helps the teacher when he found that his pupils are doing great job because they already get 

prepared by their parents. The second interviewee stated that the involvement of parents is very 

helpful for teachers, especially when they find that pupils already have an idea about a given lesson; 

“it is very helpful, for instance pupils of first year level, when it comes to alphabets‟ lesson, they all 

know them because their parents taught them through songs, cartoons... etc.”The third interviewee 

had almost a different idea, parents’ involvement is good and helpful in some cases; however, when 

they sometimes explain lessons for their children they mix things together.  

         According to the first interviewee in Hamdani Malika who revealed that it is helpful and the 

more parents were involved, the easier her work becomes. She mentioned:"involved parents ask me 

for suggestions to work on their children. They always want to find solutions for their children's 

learning."Since the teacher is responsible for teaching the students and spends the majority of time 

with them, he is most capable of identifying the weaknesses and strengths of each student. 

Therefore parents’ resorts to asking the teacher for recommendations to complete his work at home 

with their children. On the contrary, the second teacher who believes that the involvement of 

parents does not serve her in any way, she said:" their involvement doesn't help me ."  

Question six and seven 

         The aim of these questions was to detect if teachers see that knowing the educational level and 

the profession of pupils’ parents is an important thing that they have to know, and how often this 

fact affect the pupils’ academic performance. 
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         The first and the second interviewees in the first school declared that they are not interested to 

know the educational background of parents or their profession. As far as the educational level of 

parents is concerned, they proclaimed that the children of educated parents are more focused in the 

classroom, and it is easy to deal with them since their parents are aware of their learning. They 

added that educated parents help in the success of their children when they motivate and reward 

them. The third interviewee did not share the same view, she reported that it is crucial to know these 

information because based on these information, the teacher can have an idea about the living 

situation of pupils, then to know the suitable ways to be used to communicate with parents. She 

assumed that educated parents played a crucial part in the success of their children.      

         In the second school, for the first interviewee, these facts shape the background of the pupil 

that enables the teacher to understand her pupils. The teacher expressed her huge interest to know 

the parents’ educational and intellectual status as well as their profession. It helps the teacher 

determine the conditions and circumstances in which her pupils live. Pupils are noticeably affected 

by the education and profession of their parents; for instance, pupils from educated families are 

completely different from those from uneducated ones.  

         The first category may provide their children with help immediately while the uneducated 

parents are obligated to find other sources of knowledge for their children, which may create an 

obstacle between parents and children. From her point of view and based on her experience for 30 

years, she noticed that the economic status of the family also plays an important role. Wealthy 

parents are more likely to provide their children with the materials they need to study and their 

children are more interested in their studies. This does not necessarily means that poor or 

uneducated families are not supporting their children to study, they are careful and also involved 

regularly to check their children performance and ask the teacher for any suggestions and 

recommendations to help their children achieve better results, yet not equally to the first category. 
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         Moving to the other interviewee, who did not show any interest about the level of pupil's 

parents. According to the teacher, knowing the educational background of parents and their 

economic status may open the doors of bias toward a given side and hinders the progress of 

learning. Also she believes that the pupil who wants to succeed, he will work hard to achieve high 

results regardless of his parents profile and vice versa. 

Question eight 

         In this question, the type of parental involvement was measured, whether their involvement 

was limited only at home with regard to revising lessons, doing homework and activities, or also 

making some visits to school to follow the child’s learning progress and behaviour. 

         In the first school, the first and the third interviewees declared that the majority of parents, 

who are involved in the education of their children, are involved in both places home and school, 

they insist on following their children progress. The second interviewee had another idea, she 

asserted that:  “the involvement of parents is limited only at home, rarely when parents come to 

school.” 

         In the second school, the answer of first interviewee confirmed that parents are not only 

involved at home; they also come to inquire about their children's behaviour and performance. 

Regardless of the parents’ day, parents are sometimes called by phone in the case of their inability 

to come to school. The teacher noticed that the majority who come are fathers, mothers rarely come. 

The second interviewee in parallel declared that parents work in collaboration with the 

administration and teachers; however, their involvement does not make any difference. That means 

that high achievers work on themselves even if their parents are not involved, and slow achievers 

choose to be in that level.  

 

 



104 
 

 

Question nine 

         The aim of this question was to check if there were any dedicated days programmed by the 

school to receive parents. Then checking the teachers’ willingness to meet parents in those days, and 

whether the teachers asked to meet the parents.  

         For Abbes Ali School the first interviewee said that the dedicated day to meet parents is 

Thursday. He cares to meet parents in this day when the child is having some problems at school or 

misbehaving; also, in the case when the child is not showing progress in his learning. The second 

interviewee affirmed that the dedicated day for parents is Wednesday. The teacher cares to meet 

parents. However, parents do not come only when the child makes some problems. The third 

interviewee declared that the dedicated day is Tuesday. She cares about meeting parents in this day; 

in addition, the parents show positive reaction for these meetings since they get informed about the 

learning of their children. 

         Both teachers in the second school had the same answer. They informed us that the school is 

interested in meeting parents of their pupils constantly. Each Wednesday the school opens his door 

to parents to enable them to meet the teachers and get informed about the state of their children 

concerning their studies, behaviour and attitudes in the classroom or in the whole school campus. 

As they revealed in previous answers, a huge number of parents come to visit school regularly and 

collaborate with teachers and the administrative staff. 

Question ten 

         This question was asked to know about the type of the communication between parents and 

teachers, if it was done through meeting face to face or through sending only notices to parents to 

inform them about their children’s learning progress and behaviour. Then how parents react to this 

meetings and notices 
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         The first interviewee in the first school asserted that he sends notices for parents in order to 

come to school. Parents’ reaction depends on parents’ educational level in which educated parents 

are more helpful and aware of the points that need to be discussed. The second interviewee 

preferred and insisted on meeting parents when parents came to school. The parents appreciate the 

teachers’ efforts to improve children’s learning. The third interviewee preferred both ways of 

communication. When the case needs to meet parents, she asks them to come to school, and when it 

needs to send only notices, they do so; however, some parents are busy m and they do not bother to 

come to meetings.  

         In the second case, meeting parents is a must for teachers, in particular, parents-day. All the 

teachers must be in full readiness to meet parents. It is a part of the progress of pupils. If pupils fail 

or show weaknesses in their learning, their parents will directly visit the school to inquire about the 

reason. If parents did not come, they will be called one by one to warn them. It is a great 

opportunity for both to obtain details about the pupils and work in collaboration to help pupils 

succeed and perform well in school. 

Question eleven 

         This question was intended to know the source of the success of children in the opinion of 

teachers, whether it is thanks to the collaboration between the school and parents, or solely the work 

of teachers.  

         All the interviewees in the case of Abbes Ali asserted that the success and the failure depend 

on the parents’ educational level, children whose parents are educated, their success is a the result 

between parents’ efforts and children’s efforts. Children whose parents are not educated, it is their 

own pure efforts with the encouragement of their parents 

         In the second school, the first interviewee stated that the success of pupils is a result of pupils, 

parents, teachers, and administrators' collaboration. If teachers do not worry about the pupils, the 

pupils will neglect their lessons, and if parents do no help their children, they will fail. In contrast 



106 
 

 

with the second teacher who argued the fact that pupils are responsible for their own results in 

school.  If the pupils do not seek for success, the other parties’ efforts are meaningless. Parents are a 

source of motivation, and they may facilitate thing for him; however, the real effort should be done 

by the pupil himself. 

Question twelve 

         This question was designed to ask teachers about the reaction of parents towards the failure of 

their children, and if they come to check the reason behind it. 

         All the interviewees in the first school asserted that most parents do not come to school to 

detect the reason that made their children fail. However, the school imposed on them to come in 

case of having less than 10 in the whole average of the semester to take the report card.  

         The first teacher in Hamdani Malika suggested that it is important to parents to identify the 

weaknesses of their child in order to help him/her advance and enhance his/her strength. When 

parents come to school, it is not always for the sake of get promising information, they come once 

their children's grades decrease in order to understand the reasons behind the failure. Some teachers 

feel afraid to tell fathers because they may punish their children so they call their mothers because 

they are more conservative, and they can solve the problem peacefully. The second teacher 

confirmed the answer of the first one. She added that the school does support both high achievers 

and slow achievers each according to his level. As mentioned in the previous answer the school call 

parents in case of failure as well as teachers do, especially when a high achiever decrease or his 

well behaviour changes. 

Question thirteen 

         The aim of this question was to ask teachers to make comparison between pupils who have 

parental involvement and those who have not.  
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         In the first school the first interviewee said that in his classes, all the pupils whose parents 

were involved are either high achievers or at least they try to work hard. Pupils, who do not have 

parental involvement, have intermediate level. The second interviewee believed that since the 

involved parents are educated parents, they make the difference. The interviewee said that: “those 

who have involved parents, and especially educated parents, they are more inspired and motivated 

by their parents not like those who do not have involved parents”. The third interviewee affirmed 

that those who have parental involvement are not necessarily all high achievers, and those without 

involved parents also are not necessarily slow learners, it depends on the pupils themselves. 

         In the second school, the first interview stated that there is a huge difference between pupils 

with involved parents and uninvolved parents. The pupil who is daily followed by his parents is 

spotted. The involvement of parents would appear in the pupils’ participation in class, his 

behaviours and attitudes, and his homework. In contrary to pupils with uninvolved parents, they 

have lack of fear, which leads to undesirable habits and attitudes in class, even if his grades are 

under the average, he has nothing to be sad for; however,  there is an exception for pupils with 

uninvolved parents, there are many pupils who are calm and known by their well behaviour; also,  

they got intrinsic motivation to study hard even when their parents do not follow them.  

         The second interviewee said that the involvement of parents would be obvious in some cases, 

especially when pupils are from highly educated families, the pupil attempts to keep the same 

reputation and image for himself.  While pupils with uninvolved parents are more likely to be 

disruptive; however,  the interviewee strongly believes that it is not an essential factor to make a 

comparison between the two because many pupils neglect their studies, act carelessly and 

disrespectfully with their colleagues and teachers even though they have educated and involved 

parents. And vice versa, pupils with involved parents or even illiterate are sometimes the first ones 

the class. 

Question fourteen  
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         The intention behind this question was to identify whether parents are involved since the first 

year at middle school or only in the exam class.  

         The first and the third interviewees in Abbes Ali declared that parents are divided into two 

categories, some are involved since the beginning of the year, and they show interest to follow the 

learning of their children while others started to be involved only when the final exams approach. 

These parents show a sudden interest to check the academic progress of their children. The second 

interviewee asserted that most parents started to be involved in the education of their children at the 

middle of the year. Those parents provide their interest in guiding their children by making them 

provide more efforts since they see it the right time for starting preparing for the final exams. 

         In the second school, the first teacher declared that some parents began to be involved from 

the beginning of the year; however, some others show their interest all along the past years in order 

to support their children and habituate them on success. The second teacher also confirmed the fact 

that national exam means a lot for the Algerian families; it is an essential fact that leads parents to 

start being involved and provide their children with more care and attention. As just there are 

parents who are involved from the beginning of the year, unfortunately there few parents who do 

not show any interest in their children's studies, neither from the beginning of the year, nor during 

the past years. 

Question fifteen  

         This question intended to present the benefits of shadow courses on children in this level from 

the practitioners’ perspective. 

         The first and the second interviewees in the first school affirmed that shadow courses are not 

beneficial for pupils because it disturbs them, they will be lost since neither teachers are the same 

nor the method is the same. Shadow course will make pupils confused more than being focused. 

The third interviewee said that taking shadow courses is beneficial for pupils to support their 

learning.  She added, it helps the teacher when he finds that his pupils have solid knowledge when 
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they learn the information more than one time with more learning activities, especially when 

teachers are limited by time and sometimes it is not enough 

         In the second school, the first interviewee considered that extra courses are beneficial based 

on the level of the teacher who provides these courses; hence, parents should ensure where to put 

their children for the sake of learning. It is usually parents who ask their children to join extra 

courses given the importance of this year in particular. Pupils join the course in which they face 

difficulties to understand. The second interviewee stated that it is beneficial for slow learners who 

need to repeat the information many times to understand it. Since The school time schedule is not 

enough to repeat a lesson many times especially this year. Therefore it is beneficial for some pupils 

to join extra courses so that they find the right atmosphere to ask freely and take their time to learn 

with their natural pace. 

         As a result, the data collected from teachers during the interview indicated that parents in 

Hamdani Malika School are more involved than in abbes Ali. The majority of teachers from both 

schools reported that educated parents and high educated parents impact positively on their 

children's interest in their studies since their children consider them as models and parents 

themselves are fully aware of the significance of their children's education this facts may enhance 

both intrinsic and extrinsic motivation of pupils to make more efforts and succeed. Additionally, 

parents in these schools differ in the fluency of visiting the school. 

         Teachers in Hamdani Malika confirmed that according to their pupils’ parents, visiting the 

school of their children is a habit. They insist to follow all the new insights about their children in a 

regular manner not only during exams but all along the school year. However in Abbes Ali school 

teachers find that there is a clear lack of parental involvements parents rarely visit school to be 

informed about their children’s performance they agreed on the fact that parents appear only in the 

period of exams- not from the beginning of the year- or when teachers convicted them when their 

children's level decrease or they misbehave. 
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3.4  Discussion 

         The data obtained depict a complex image of the extent of parental involvement in their 

children’s education, in two vastly distinct school settings: one situated in a rural setting and the 

other nestled in urban space; however, both cases of parents showcased notable involvement levels 

with their children’s education that were sustained across all situations.  

         Firstly, there is a high rate of “both parents” engagement that demonstrates the pervasiveness 

of traditional families in the countryside where both parents are involved in the education. 

Moreover, there is a noticeable gender bias with respect to mothers and fathers’ involvement which 

hints at traditional roles being prevailing when it comes to the assignment of childcare and 

educational responsibilities, with mothers taking on a bigger responsibility, especially in urban 

areas.  

         Additionally, the variability of geological area may be a crucial factor in highlighting 

variations of degree and quality of parental engagement since the results show that there are three 

different levels of parental involvement (High frequency of involvement, direct frequency and 

shallow depth and lack of interested and consciousness) regarding daily discussions between 

parents and their children about their school day.  

         This high frequency of involvement manifests anxious, deeper, and a more recurrent 

approaches to city centre school than rural area school. The reasons behind this could be economic 

factors; for example, urban areas offer various opportunities for parents to assist their children’s 

education. As such, they have better access to resources, both public as well as private libraries, and 

also private schools. In urban areas, private schools provide separate sessions for all levels from 
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primary up to secondary school offering mostly basic subjects like math, physics, chemistry, and 

languages particularly French English German and Spanish. 

     Essentially, even as distinguished parents in both schools are cognizant of their children’s 

academic challenges, a positive indication being the strong parental presence and support for 

children during exams; the lack of involvement of parents in knowing their children’s weaknesses 

and daily barriers at school or at home may be attributed to a communication breakdown between 

the parents and their children, who may not be willing to share their struggles, or the parents do 

not regard learning challenges as a real indicator of learning disabilities in an academic sense. 

       In line with this, guardians take distinct approaches on how they can assist their kids 

facing such difficulties in examinations. The major resource available to both schools is digital 

support through reliance on online resources and educational channels such as YouTube since it is 

free and the information are widely accessible than other forms of funding, especially for low 

income households or those with limited financial means.  

          Also, parents further support their children via shadow teaching or private tutoring in order to 

improve their performance in the exams, especially the core subjects because they pursue 

personalized-cantered instruction for their children that is also reinforced with much practiced and 

mastery of the subject matter throughout the school year.          

   Additionally, the students and their parents regard group discussions at school as a 

consistent formidable structure that represent unity between schools and parents in favour of 

students’ practical learning experience. The least form of support that can improve children’s 

intrinsic motivation and self-determination is spoken reinforcement. 

         Home-based parental involvement presents a crucial factor that directs the success or the 

failure of the child, parents can be engaged by helping their children in solving their learning 

activities in one hand, and on the other hand, some parents only schedule and control their 



112 
 

 

children’s study time. Therefore, there is an inconsiderable involvement of parents at home, for this 

later, pupils are mostly affected in their learning achievements. 

         Furthermore, findings have shown that the greater portion participations from parents do not 

take care to take the lead to manage their children study time, but they give children the total 

freedom to handle their schedules. The child is not aware and conscious enough to make the 

rational decisions about managing time. Thus, because of the absence of the parents’ supervision 

and administrations at home, pupils’ learning level will be decrease since they did not get the right 

educational preparations whereas outside the home, pupils get support from the school and from 

teachers in particular, teachers organise consolidating sessions as an extra efforts for the sake of 

fostering and forwarding pupils learning level, pupils responded positively to these sessions since 

they strives for their benefits. 

         Besides the home-based involvement, parents are also obliged to have school-based 

involvement, this later is based on the partnerships between parents and the school for the sake of 

supervising children’s learning, this can be achieved through parents-teacher meetings and visits; 

however, parent-teacher cooperation in the first school seems to be absent compared with the 

second school, where parents in the second school are highly engaged in their children’s school 

through their regular visits, which is not the case for the first school, where parents do not care to 

check their children’s educational progress at school through making regular visits.  

         Hence, it is indicated that the context of parents affects their involvement, parents in rural 

towns are not well aware to have strong collaboration with their children’s schools, which is the 

contrary in urban cities, where parents strongly believe in making partnerships with the school. 

         Parental involvement is not restricted only with the two aforementioned types, it can extend 

for some parents to be involved in the preferences of their children and their decisions about their 

future schooling choices since those pupils are going to be specialised in secondary school. As a 



113 
 

 

norm for the Algerian parents, they have particular expectations for their children’s future career.  

The child is expected to choose scientific specialities, precisely medicine. 

         For the unstable economical situation of parents, they encourage their children to follow 

professional career like joining the army services, especially for boys. Besides, teaching presents for 

parents the right choice for their children since getting a job became a dream for many graduated 

people. Furthermore, it was found that pupils may have the freedom to select their specialties with 

the collaboration of their parents without forcing them to choose against their desires. In this 

respect, it is proven that the context of the family makes the difference for parents’ mentality and 

beliefs about their involvement in the education of their children, being in urban context is not the 

same as rural context.  

 

Conclusion 

         This chapter has tackled the different ways they obtained data was collected and props in 

order to be meaningfully analyzed. The examination of teams and data obtained by using the mean 

and the standard deviation from the basic for understanding the role of parents in motivating and 

enhancing the child’s performance at school. Hence this chapter presented the findings of a case 

study in exam classes in order to obtain the middle school certificate in two schools that differ 

geographically. The purpose of the study was to investigate the main factors that impact on the 

quality of pupils’ education. After analyzing and synthesizing data collected from both 

questionnaires and the interview, it was indicated that the geographical area where parents and their 

children leave effect on the extent of involvements since parents in urban areas are more involved 

than those in rural areas. Additionally, the socioeconomic status of parents may impact on their 

regular involvement.  
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GENERAL CONCLUSION 

         The core of this study is to investigate the role of parental involvement, particularly in exam 

classes in Algerian middle schools. It provides a clear comparison between two different schools 

from different geographical settings; urban and rural ones. The study aims to investigate this topic 

in various aspects. Similarly, this research endeavour to shed light on the degree of parental 

involvement and the parents’ understanding of their role to improve their children’s learning 

progress, and the shortfalls that affect the degree and the manner of this involvement. The findings 

have been generated via two questionnaire meant for pupils and their parents, and an interview 

addressed to five teachers from both schools. 

         First and foremost, findings confirm the positive relationship between parents and their 

children when it comes to taking a role in their learning. It is proven that children feel the need of 

their parents’ help in their education, especially because they are preparing themselves for the final 

exams. Parents were involved in the education of their children indifferent forms. Some parents 

took the role of the teacher at home by teaching their children and helping them work on their 

learning tasks, or following the learning progress of their children by making regular contacts with 

the school or through shadow education courses. However; this positive relation can be transformed 

into an over control of parents when it comes to certain things, like decision-maker for the future 

schooling of children. Parents have expectations for their children future study whereas these 

expectations may not compatible with children’s desires. 
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         Essentially, the parents’ educational qualification is a major factor that makes the involvement 

of parents. Parents with intermediate or high level of education are interested to supervise the 

learning of their children; they care to provide their children with all the kinds of help to achieve 

success. Generally, parents with weak educational level or illiterate parents do not show high level 

of involvement, some of them show their care through verbal encouragement and financial support 

to support and motivate their children to learn. Families with low income depended mainly on 

consolidation sessions provided by teachers in schools.  

         Moreover, the study asserted that the geographical setting impact the involvement of parents; 

for instance, parents in urban cities are more interested to be involved in the education of their 

children since they feel the obligation to be engaged at home and at school as well through making 

regular school visits and parent-teacher meetings. In rural towns parents do not exhibit a high level 

of involvement to be a part of their children’s learning, most of them depend on encouraging their 

children verbally, and they rarely make visits for meeting teachers. 

         While this current study provided valuable information, it was not without limitations. In 

terms of gathering data for this study, many limitations came out while this process. The first one is 

about conducting the research inside schools since we could not have more time with pupils due to 

some factors; for instance, they are exam classes, and they were about to have exams of the second 

trimester, which means that they need all the time to study intensively, whereas, for teachers, we 

could not have many participants because most of them refuse our invitation to have an interview 

with them.  

         Another limitation that concerns teachers is that some professors do not take the importance of 

this research seriously. Some of them obstructed the students’ answers to the questionnaire by 

refusing to give additional time to their searcher to complete the collection of necessary data for his 

study under the pretext that this time is their own, and they could not give it up for the sake of 

scientific research of a specific researcher. Later during the interview with the teachers, some of 
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them leave the interview before accomplishing the answers or provide superficial answers that do 

not fit with the seriousness of the questions. Moreover, not all of the parents have answered the 

questionnaire given to them because some did not welcome the idea. 

         A further limitation of this study was that it relied on self-report data, which are especially 

vulnerable to social desirability response bias (Mertens, 2015). This phenomenon refers to the 

tendency of people to answer questioning in a manner believed to be viewed most favourably by 

others rather than providing a truthful response; therefore, data may not be a reliable measure of 

respondents’ perceptions.  

         Many other studies related to parental involvement in children’s education can take part from 

future researches within the Algerian context. As an example, future studies can tackle parental 

involvement in the education of their children with learning disabilities. In this case parents who 

have children with some learning difficulties are obliged to follow their children more than other 

parents. Another topic that could be worth studying is the over dependence of children on their 

parents in their education; it is when children cannot perform any active endeavour towards their 

learning without the involvement of their parents. 

 

 

 

 

 

 

 

 



117 
 

 

 

 

 

 

 

 

 

List of References 

Achouri, S. (2023a). Parental accompaniment and academic achievement of secondary school 

students.  A field study on a sample of high school students in the state of Biskra. (PhD thesis; p. 

107). Mohamed Amine Debbaghin of Setif 2. 

Belaid, Sernou, L. and Hanane. (2019a). Investigating the effects of parents involvement on pupils’ 

l linguistic background in foreign languages at Masalaha and Mohammad Boudiaf secondary 

schools. Journal of Innovation in Psychology Education and Didactics., 23, 23_36. 

Bray, M and Kwok, P (2003), Demand for Private Supplementary Tutoring: Conceptual   

considerations and socio-economic patterns in Hong Kong. Economics of Education Review. 22 

(6): 611- 620. 

Catsambis, S. (2001). Expressing knowledge of parental involvement in children’s secondary 

education: Connections with high school senior’s academic success. Social Psychology of 

Education. 5:149-77. 

Cotton, K. and Wikelund, K.R (1989), Parent involvement in education. School Improvement 

Research Series, Close-Up No. 6. Portland, OR: Northwest Regional Educational Laboratory. 



118 
 

 

Dekker, E. I, and Lemmer, EM (1993). Critical Issues in Modern Education. Durban: Butterworth 

Publishers (Pty) Ltd. 

Desforges, C. and Abouchar, A. (2003). The impact of parental involvement, parental support and 

family education on pupil achievement and adjustment: A literature review. London: Department 

for Education and Skills. 

Elias, M. J., Patrikakou, E. N., & Weissberg, R. P. (2007). A competence-based framework for 

parent-school-community partnerships in secondary schools. School Psychology International, 

28(5) 

Epstein, J.L (1982). Student Reaction to teacher practices of parent involvement. Baltimore, MD: 

John Hopkins University Centre. 

Epstein, J.L (1988). How do we improve programme in parent involvement? Educational Horizon, 

66 (2), 58-59 ( Special Issues on Parents and Schools).  

Epstein, J.L (1992) School and Family Partnerships in : M.C. Asking (Ed). Encyclopaedia of 

Educational Research (6th edn). (New York,  Macmillan). 

Epstein, J. L (2001).School, family and community partnership: Preparing educators and improving 

schools. Boulder, CO: Westview. 

Epstein,  J.L, Sanders, M. G., Simon, B. S., Salinas, K. C., Janson,  N. R., and Van Voorhis, F. L. 

(2002). School, Family and Community Partnerships: Your Handbook for Action (2nd ed.). 

Thousand Oaks, CA: Corwin Press. 

Erdem, AR (2005). Ilk ögretimimizingelisimive begun gelinennokta. [Development of your 

elementary schooling and the point we reached today].Bilim, EgitimveDusunceDergisi. 5(2): 1-15. 

Frederick, S. Handbook Moerel, kees van der Wolf, Peter, S. (1999). Building Bridges between 

Home and School. Institute for Applied Social Sciences. University Nijmegen.  



119 
 

 

Gail ,F. Sharon ,B. Nicholas, S. (2015). Parental Involvement in Foreign Language Learning:  The 

case of Hong Kong, Journal of Early Childhood Literacy. 

Green, C. L., J. M. T. Walker, K. V. Hoover-Dempsey, and H. M. Sandler. (2007). Parents’ 

motivation for involvement in children’s education. An empirical test of theoretical model of 

parental involvement. Journal of Educational Psychology. 99, no. 3:532- 44. 

Hamed, T. (2021). Data Collection Methods and Tools for Research; A Step-by-step Guide to 

Choose Data Collection Technique for Academic and Business Research Projects Authors. 

International Journal of Academic Research in Management (IJARM). 10 (1), pp. 10-38. 

Herman, HT (1997). Parent involvement: must we choose site?  High school  magazines: 26-31. 

Hoover-dempsey and Sandler, H.M (1995). Parental   Involvement in Children‟s Education: Why 

does it make difference? Teacher College Record, 95. 310-331. 

Hornby, G. (2011). Parental Involvement in Childhood Education: Building Efrective School- 

family Partnerships. New York, USA: Spinger Sciences and Business Media. 

Karim, A. (2017). Data Collection Methods (Questionnaire and interview). Training in Sexual and 

Reproductive Health Research. Geneva Workshop. 

Latreche, K., &Hoadjli, A. C. (2021). Promoting inclusive education practices through parental 

involvement: The case of Algerian middle schools. Journal of Arabic Language Sciences and 

Literature, 13(1), pp. 2744-2760.  

Lee, Y. C, (2008). Parental Involvement and support for Taiwanese children‟s English language and 

literacy learning. (MA thesis, Boston College), Boston, USA. 

Liu, F., Black, E., Algina, J., Cavanaugh, C., & Dawson, K. (2010). The validation of one parental 

involvement measurement in virtual schooling. Journal of Interactive Online Learning,9(2), 105–

132. 



120 
 

 

Malik, M., Rafiq, N., Chauhry, A.Q. & Fatima, G. (2019). Perceptions of elementary school 

students about their parents’ involvement at home and school. Journal of Elementary Education, 

29(2),151-161. 

Maluleke, S.G. (2014). Parental Involvement in their Children‟s Education.( Masters of Education, 

Educational Management).  

Martin, A. Ryan, RM. And Brooks-Gunn, J (2013) Longitudinal associations among interest, 

persistence, supportive parenting, and achievement in early childhood. Early Childhood Research 

Quarterly. 28 (4), 658-667. 

Meece, J. L., & Eccles, J. S. (2010a). Handbook of Research on Schools, Schooling and Human 

Development. In Google Books. Rutledge. Retrieved from https://books.google.ne/books?id=nt-

NAgAAQBAJ&lpg=PP1&hl=fr&pg=PP1#v=onepage&q&f=false 

Morrison, GS (1978). Parent involvement in the home, school and community. Ohio: Bell. 

Mosoge, M. J. & Van der Westhuizen, P. C. (1997). Teacher access to decision making in schools. 

South African Journal of Education, 20(1). 196-202. 

Myers- youg, S. (2018a). Understanding parental involvement (p. 12_13). Murray state university . 

Pandey, P. and Pandey , M. M. (2015). Research Methodology: Tools and Techniques. (1). Romania: 

Bridge Centre.  

Parsons, C. (1999). Education, exclusion and citizenship. London: Rutledge. 

Rev. Alexus Minj, S.J, (1999). Parental Involvement and its Perceived Impact on Children‟s 

Achievement. Milwaukee, Westoning USA (Thesis, Marquette University). 

Richards, G. and Armstrong, F. (Eds). (2011).Teaching and learning in diverse and inclusive 

classrooms: Key issues for new teachers. London: Rutledge. 

https://books.google.ne/books?id=nt-NAgAAQBAJ&lpg=PP1&hl=fr&pg=PP1#v=onepage&q&f=false
https://books.google.ne/books?id=nt-NAgAAQBAJ&lpg=PP1&hl=fr&pg=PP1#v=onepage&q&f=false


121 
 

 

Sapungan, G. M., &Sapungan, R. M. (2014). Parental involvement in child’s education: 

Importance, barriers and benefits. Asian Journal of Management Sciences & Education, 3(2), 23-

43. 

Seifert and Hoffnung (1994). Parenting: An Obviously Crucial Factor in Development in Early 

Childhood and Byond. 

Shafrida, W (2016). Parental Involvement and English Language Teaching to Young Learners: 

Parent‟s Experience in Aceh, PROSIDING ICTTE FKIP UNS (2015). 1(1). 

Sheldon, S.B (2009), In school, family, and community partnerships: Your Handbook for Action. 

(3rd ed.) USA: CorwinPress. 

Sigh, P., Mbokodi, S.M and Msila, V.T. (2004). Black parental involvement in education.  South 

African Journal of Education. 24 (4): 301-307. 

Van WyK, N. (2010). Theories, Policies and Practices of Parent Involvement in Education. In E. 

Lemmer and N. Van Wyk (Eds.), Themes in South African Education. (pp. 199-200). Heineman. 

 

Willing, C. (2014). Interpretation and analysis. In U. Flick (Ed.), The SAGE handbook of qualitative 

analysis (136-150). London: SAGE. 

 

 

 

 

 

 

 



122 
 

 

 

 

 

 

 

 

 

 

 

 

APPENDICES 

 

 



123 
 

 

 

 

 

 

 

 

 

 

 

Appendix A: Pupils’ questionnaire. 

This questionnaire is meant to collect data about the involvement of parents in their children`s 

learning. Precisely, it is directed to pupils of 4
th

 year middle school. We hope your collaboration in 

filling this questionnaire with total honesty to accomplish the function it is conducted for.   

Gender:       Male                                       Female  

1. Do you live with both your parents? 

Yes                                                No  

2. Who is more attentive about your studying?  

Mother              Father                Both of them                   No one of them  

3. Do your parents discuss with you about your school day? 

Always                Sometimes                        Never  

4. Do you inform your parents about any issues and problems you face at school? 
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 Yes                                   No  

5. Do your parents provide time to help you in your studies at home? 

Yes                                   No  

6. Do your parents ask you about your homework? 

Always                Sometimes                        Never  

7. Do your parents help you in your studies? 

Yes                                             No  

8. Do your parents know about the modules you study? 

Yes                                   No  

9. Do you tell your parents about the modules in which you find difficulties and when you do 

not understood teachers` explanation? 

Yes                                   No  

10. How do you feel when your parents help you in your studies? 

....................................................................................................................................................

.................................................................................................................................................... 

 

11. Do your parents provide you with learning materials needed such as: extra exercise books, 

maps, handouts, school supplies... etc? 

Yes                                                 No  

12. Do your parents provide the comfortable atmosphere for you to study? 

Yes                                                 No  

13. Do your parents encourage you to study hard at school? 

Yes                                                 No  
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14. How do your parents react on your failure at school? 

Punishment                     Encourage                    Nothing  

15. Do your parents come to your school to check your learning progress?  

Yes                                                 No  

16.  How often do your parents give you rewards when you get good marks? 

 Always                Sometimes                        Never  

17. How do your parents help you to improve your learning? 

........................................................................................................................................... 

18. Do you have discussions with your parents about your future schooling? 

Yes                                                 No  

19. What are your parents` expectations about your future schooling? 

....................................................................................................................................... 

20. The choices about your learning are they taken by: 

You                            your parents                           both of you  

21. How often you master the English language? 

Good                        intermediate                                     weak   

22. Do the help of your parents cover also the English language? 

Yes                                                 No  

Since you are going to pass BEM exams this year: 

1. Do you follow a special program of learning at home prepared by your parents? 

Yes                                                 No  
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2. Do you attend consolidating session with your teachers? 

Yes                                   No  

3. Do you have special treatment by your parents? 

Yes                                                 No  

4. Do you attend extra courses? 

Yes                                                 No  

5. Do you attend extra courses in the English language?  

Yes                                                 No  

6. Do you prefer to be taught by your parent or to take extra courses? 

Taught by your parents                                        to take extra courses  

Justify your answer: 

................................................................................................................................................................

................................................................................................................................................................ 

7. If you have any other suggestions to add, please mention it here: 

................................................................................................................................................................

................................................................................................................................................................

................................................................................................................................................................

................................................................................................................................................................ 

 

 

 

 

 

 

 

 



127 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Model of pupils’ answers 
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Appendix B: Parents’ questionnaire. 

٠ٙذف ٘زا الاعزج١بْ ٌٍٛلٛف ػٍٝ ِذٜ رذخً الأ١ٌٚبء فٟ رؼ١ٍُ أٚلادُ٘ ٚ رحظ١ٍُٙ اٌؼٍّٟ فٟ إؽبس اٌزؼبْٚ ث١ٓ اٌّذسعخ ٚ اٌج١ذ 

٘زا الاعزج١بْ ثىً ِٛػٛػ١خ ٚ ح١بد٠خ حزٝ ٠ؤدٞ اٌغشع اٌّؼذ لأعٍٗ  عؼ١ب ٌلاسرمبء ثبٌؼ١ٍّخ اٌزؼ١ّ١ٍخ. ٔأًِ رؼبٚٔىُ ِؼٕب فٟ رؼجئخ

 وّب ٔح١طىُ ػٍّب أْ إعبثبرىُ عزىْٛ ثظفخ ِغٌٙٛخ دْٚ روش أعّبء اٌّشبسو١ٓ.

 اٌظفخ:

الأَ           

الأة      

فشد آخش ِٓ اٌؼبئٍخ   

١ٌبء:اٌّغزٜٛ اٌزؼ١ٍّٟ ٌلأٚ  

....................الأة: .......................................................................................................................  

...........................................الأَ: ..................................................................................................  

 اٌٛظ١فخ:

...................الأة: .......................................................................................................................  

....................................................................................... الأَ: ....................................................  

 اٌّٛاد اٌزٟ رغ١ذ٘ب

......................................................................................................................................................  

 اٌّٛاد اٌزٟ رغذ ف١ٙب طؼٛثخ:

......................................................................................................................................................  

 ً٘ رغبػذ اثٕه فٟ دساعزٗ؟

ٔؼُ                                       لا                                                 

 ِب ٔٛع ٘زٖ اٌّغبػذح؟

ِغبػذح أخشٜ       ِبد٠خ                   ِؼ٠ٕٛخ                         

................................................................................................فٟ حبٌخ ِغبػذح أخشٜ, اروش٘ب: .........  
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 و١ف ٠غزمجً اثٕه ٘زٖ اٌّغبػذح؟

لجٛي   سفغ                                            

رذخً ثئسادره؟ً٘ اثٕه ٘ٛ ِٓ ٠طٍت ِغبػذره فٟ دساعزٗ أَ ٘ٛ   

ثئسادرٟ  ٠طٍت اٌّغبػذح                               

 ً٘ رغزط١غ رحذ٠ذ اٌّٛاد اٌزٟ ٠غ١ذ٘ب اثٕه أٚ ٠غذ ف١ٙب طؼٛثخ, ٚ ِب ٟ٘ ٘زٖ اٌّٛاد؟

......................................................................................................................................................  

......................................................................................................................................................  

ثخ و١ف رغبػذٖ ػٍٝ رحغ١ٕٙب؟ثبٌٕغجخ ٌٍّٛاد اٌزٟ ٠غذ ف١ٙب طؼٛ  

......................................................................................................................................................  

 ٚ اٌّٛاد اٌزٟ ٠غ١ذ٘ب ً٘ ٟ٘:

الاػزّبد ػٍٝ ٚعبئً أخشٜ ) ٠ٛر١ٛة ِضلا(         ِغٙٛدارٗ اٌخبطخ       ثّغبػذح ِٕه              

 ً٘ ِغبػذره لاثٕه رىْٛ ػٓ ؽش٠ك:

رذس٠غٗ ثٕفغه       اٌٍغٛء إٌٝ دسٚط خظٛط١خ                                        

ٞ ٠ذسعٗ اثٕه؟و١ف رشٜ إٌّٙبط اٌز   

عطحٟ                                               ِىضف                                      

 ً٘ رىبفئ اثٕه ٔظ١ش ِغٙٛدارٗ اٌذساع١خ؟

ٔؼُ                                                      لا                     

......................... ٌّبرا؟ ......................................................................................................................  

 ً٘ رخظض ِظشٚف خبص لاثٕه؟

ٔؼُ                     لا                     

.........................ٌّبرا؟.......................................................................................................................  

 ً٘ رغّح لاثٕه ثبٌّشبسوخ فٟ اٌزظب٘شاد اٌؼ١ٍّخ ٚ اٌضمبف١خ؟
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ٔؼُ   لا                                        

........................ٌّبرا؟ ......................................................................................................................  

 ً٘ ٠زشدد اثٕه ػٍٝ اٌّىزجخ اٌؼ١ِّٛخ؟

لا                                       ٔؼُ  

 ً٘ ٌذ٠ٗ ثطبلخ اشزشان فٟ اٌّىزجخ؟

ٔؼُ  لا                                        

 ً٘ ٠غزؼ١ش اثٕه وزت ِٓ اٌّىزجخ اٌّذسع١خ؟

ٔؼُ                                    لا     

 ً٘ ٠ٛعذ ِىزجخ ِٕض١ٌخ:

ٔؼُ  لا                                        

 ٔٛع اٌىزت اٌزٟ رحزٛٞ ػ١ٍٙب ٘زٖ اٌّىزجخ؟

...............................................................................................................................................  

 أٞ ٔٛع ِٓ اٌىزت ٠مشأ اثٕه؟

ٔٛع آخش ِٓ اٌىزت       وزت ػ١ٍّخ                  وزت ِطبٌؼخ                           

..................................................................................................................................ِب ٟ٘؟ .......  

 ً٘ رمَٛ ثزخظ١ض أٚلبد ِؼ١ٕخ ٌٍّشاعؼخ لاثٕه؟

ٔؼُ  لا                                        

حبٌخ سعٛة الاثٓ فٟ دساعزٗ و١ف ٠ىْٛ سد فؼٍه؟فٟ   

...................................................................................................................................................... 

......................................................................................................................................................  

 ً٘ رمَٛ ثّشالجخ رؼ١ٍُ اثٕه ٚ اٌز٘بة إٌٝ ِذسعزٗ ثظفخ ِٕزظّخ؟

لا أر٘ت                   أح١بٔب                     دائّب                   

 فٟ حبٌخ رٛاطٍه ِغ ِذسعخ اثٕه, ً٘ رٍمٝ رشح١ت ٚ ٠زُ إػلاِه ثبٌزطٛس اٌؼٍّٟ لاثٕه أَ لا؟
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.....................................................................................................................................................  

.....................................................................................................................................................  

 و١ف رم١ُ ِغزٛان فٟ اٌٍغخ الأغ١ٍض٠خ؟

ػؼ١ف    ِزٛعؾ                                      ع١ذ                                       

 و١ف رم١ُ ِغزٜٛ اثٕه فٟ اٌٍغخ الأغ١ٍض٠خ؟ 

ػؼ١ف    ِزٛعؾ                                      ع١ذ                                       

رٕبلش اثٕه حٛي ِغزمجٍٗ اٌذساعٟ؟ ً٘  

ٔؼُ  لا                                        

 اٌّغزمجً اٌذساعٟ لاثٕه لشاس ٠ؼٛد ٌٗ ٚحذٖ, أٔذ ِٓ ٠مشس أَ رزخزٚٔٗ ِؼب؟

لشاس ِشزشن ) الأة, الأَ, الاثٓ(  لشاسن أٔذ                ٌٗ اٌحش٠خ اٌزبِخ فٟ الاخز١بس                  

: ثّب أْ اثٕه ِمجً ػٍٝ اعز١بص اِزحبْ شٙبدح اٌزؼ١ٍُ اٌّزٛعؾ  

 ً٘ رمَٛ ثئػذاد ثشٔبِظ دساعٟ ِىضف ٌؼّبْ ٔغبحٗ ؟

ٔؼُ  لا                                        

 ً٘ رزبثغ دساعزٗ ِٕز ثذا٠خ اٌؼبَ أَ فزشح الاِزحبٔبد فمؾ؟

فزشح الاِزحبٔبد فمؾ  ِٕز ثذا٠خ اٌؼبَ                                       

 ً٘ رمَٛ ثئدخبٌٗ دسٚط خظٛط١خ؟

ٔؼُ  لا                                        

 ف١ّب رزّضً ٘زٖ اٌذسٚط اٌخظٛط١خ؟

اٌٍغخ اٌفشٔغ١خ      اٌؼٍَٛ الإٔغب١ٔخ )اٌزبس٠خ ٚ اٌغغشاف١ب(         س٠بػ١بد           اٌٍغخ الأغ١ٍض٠خ         

....................ٌّبرا؟ ......................................................................................................................  

 ً٘ رمَٛ ثّؼبٍِزٗ ِؼبٍِخ خبطخ ػٓ ثبلٟ إخٛرٗ؟
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ٔؼُ      لا                                   

 ِب ٟ٘ اٌطشق اٌّزجؼخ ٌزحؼ١ش اثٕه ٔفغ١ب ٚ ػ١ٍّب ٌلاِزحبٔبد؟

ِزبثؼخ لٕٛاد رؼ١ّ١ٍخ ػٍٝ ا١ٌٛر١ٛة                              ِضبي ٠مزذٞ ثٗ ) أحذ الإخٛح أٚ أحذ أفشاد اٌؼبئٍخ(           

ؽشق أخشٜ    

................ِب ٟ٘ ٘زٖ اٌطشق؟  ...........................................................................................................  
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A model of parents’ answers  
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Appendix C: Teachers’ interview. 

1- How many years of teaching do you have? 

2- Since you are experienced teacher, how do you see the level of your pupils` in general in all 

the subjects? 

3- How do you see the level of your pupils in the English language? 

4- So as I sad that our topic is going to be about parental involvement, what is your impression 

when parents involved in their children`s learning? 

5- How do you evaluate your pupils` parental involvement? Are they highly involved, 

sometimes or they never involve in the education of their children? 

 In case they are sometimes or they do not involve in the education of their children, how do you 

encourage them to be highly involved?            

6- How could this involvement help you as a teacher? 

7- Are you interested in knowing the educational level and the profession of the parents of your 

pupils? 

How could this help you? 

8- In your opinion, how could the educational level of parents affect the pupils` success or 

failure? 

9- The involvement of parents is limited only to help their children at home in their homework 

and explain lessons, or they are involved also at school through coming to school to check 

their learning progress and behaviour? 

10- Are they any dedicated days by the school to meet parents? 

11-  Do you feel care always to meet parents in those days? 

12-  Do you communicate with parents through meetings or you send them home folders to 

inform them about their children`s learning and behaviour? 

How do they react to this? 

13-  The success of pupils is because of the help of their parents or it is their own pure effort? 

14- In case of the failure of one of the pupils, do his parents come to check why he did so? 

15- Can you make a comparison between pupils who have involved parents and those who do 

not have? 
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16- Since your pupils are going to pass the BEM exam at the end of this year, how do you see 

their parental involvement, did they start to be involved only this year or they are involved 

since their first year, they just doubled their involvement? 

According to your experience, are they any parents who start to be involved only when the 

BEM is near? 

17-  Some parents prefer to make their children attend extra courses, how do you see this, is it 

beneficial?  
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صملخ  

٠زّحٛس ِؼّْٛ ثؼضٕب حٛي دٚس الا١ٌٚبء فٟ اٌزحظ١ً اٌؼٍّٟ لأثٕبئُٙ فٟ اٌؼ١ٍّخ اٌزؼ١ّ١ٍخ، ٚػٍٝ اٌشغُ ِٓ رأو١ذ الاثحبس اٌغبثمخ 

ٚسح ٘زا اٌّٛػٛع ٚوزا اٌّشافك اٌزٟ رّٕٟ ِٙبسح اٌز١ٍّز خلاي ِغبسٖ اٌذساعٟ اػبفخ اٌٝ ِشافمخ الاعزبر ٌٗ فٟ اٌغبٔت ػٍٝ ػش

اْ ثؼغ اٌزلا١ِز ٠فزمشْٚ اٌٝ ِشافمخ ا١ٌٚبئُٙ ٌُٙ عٛاء داخً إٌّضي اٚ خبسعٗ، ٚ٘زا ِبحبٌٕٚب اْ ٔشِٟ ا١ٌٗ ِٓ  إلااٌذساعٟ 

ٔطلالخ ثغؤاي ِفبدٖ: ِب ارا وبْ ٕ٘بٌه ػٛاًِ ِغبػذح اٚ ل١ٛد رحذس فشلب رحذس فشلب فٟ ٔٛػ١خ خلاي اعطش ثحضٕب ٘زا، ٚوبٔذ الا

اٌّشافمخ الاث٠ٛخ ٌلأثٕبء خلاي اٌّغ١شح اٌذساع١خ اٌخبطخ ثُٙ خبطخ ُٚ٘ ػٍٝ اثٛاة اعز١بص اِزحبْ شٙبدح اٌزؼ١ٍُ اٌّزٛعؾ؟ ٌٍٚزأوذ 

ذساعخ ِٓ ح١ش اٌّٛلغ اٌغغشافٟ ِٓ اعً رحذ٠ذ اُ٘ اٌؼٛاًِ اٌفبػٍخ فٟ اٌؼ١ٍّخ ِٓ رٌه اخزشٔب ِزٛعطز١ٓ ِخزٍفز١ٓ وّٕٛرط ٌٙزٖ اٌ

اٌزؼ١ّ١ٍخ، وزٌه اٌظؼٛثبد اٌزٟ ِٓ شأٔٙب رحغ١ٓ عٛدح اٌّشافمخ الاث٠ٛخ اٚ عؼٍٙب اوضش رؼم١ذا. ٚثٙزا ٠ّىٕٕب اٌزأوذ ِٓ طحخ 

عٛدح ِشافمخ الا١ٌٚبء لأثٕبئُٙ فٟ اٌّغبس اٌزؼ١ٍّٟ رزأصش  فشػ١برٕب ثبعزؼّبي اعزج١ب١ٔٓ ِٚمبثٍخ. ِٕٚٗ ٔلاحع اْ إٌزبئظ اظٙشد اْ

ٔغزٕزظ اْ الا١ٌٚبء اٌمبٔط١ٓ فٟ اٌّذْ اوضش  إرثؼذح ػٛاًِ ِخزٍفخ اّ٘ٙب: اٌّٛلغ اٌغغشافٟ، اٌٛػغ اٌّبدٞ ٚ الاعزّبػٟ ٌلأ١ٌٚبء، 

ّذْ لا ٠ؼبْٔٛ ِٓ ِشىً اٌّٛاطلاد اٌزٟ لذ ، ح١ش أٗ عىبْ اٌالأس٠بفدػّب لأثٕبئُٙ فٟ اٌذساعخ ػٍٝ ػىظ الا١ٌٚبء اٌّبوض١ٓ فٟ 

، وّب لا ٠خفب ػ١ٍٕب اْ اٌٛػغ اٌّبدٞ الأس٠بفرؼ١ّ١ٍخ ِخزٍفخ، ٚ٘زا اٌّشىً ٠ؼبٟٔ ِٕٗ عً عىبْ  أِبوٓرؼشلً ػ١ٍّخ اٌٛطٛي اٌٝ 

اٌزلا١ِز  أ١ٌٚبءزا ِب ٠فزمش ٌٗ ِٓ اعً اٌزؼٍُ ٚ٘ الأثٕبءإٌّبعجخ اٌزٟ ٠حزبعٙب  الإِىب١ٔبداٌغ١ذ ٌلأ١ٌٚبء  ٠ٍؼت دٚسا وج١شا فٟ رٛف١ش 

.الأس٠بففٟ    

Résumé 

Le thème de notre recherche tourne autour de l’implication des parents dans l’éducation de leurs 

enfants.  Bien que des recherches antérieures sur ce sujet aient confirmé la nécessité et 

l’inévitabilité d’avoir un rôle actif dans la scolarité de leurs enfants, on peut constater qu’il existe un 

écart en ce qui concerne l’implication des parents, à l’intérieur de la maison et à l’extérieur de 

l’école.   Par conséquent, cette étude de recherche s’efforce d’explorer le rôle de l’implication 

parentale dans les zones rurales et urbaines en adressant deux questionnaires d’attitude aux élèves 

de quatrième année et à leurs parents, et en entreprenant des entretiens avec cinq enseignants de 

collège.    Les résultats ont montré que la qualité de l’implication des parents dans l’éducation de 

leurs enfants est affectée par divers facteurs.  Les plus importants sont la situation géographique et 

le statut socio-économique des parents.  Les résultats ont montré que les parents vivant dans les 

zones urbaines soutiennent davantage leurs enfants dans leurs études par rapport à leurs 

homologues des zones rurales, car les résidents des villes ont plus facilement accès à différents 

lieux d’enseignement que les résidents des zones rurales.  En outre, la bonne situation financière des 

parents leur permet de fournir les facilités d’apprentissage appropriées dont leurs enfants pourraient 

avoir besoin au cours de leur parcours universitaire. 

Summary  

The topic of our research revolves around the involvement of parents in the education of their 

children. Although previous research on this topic has confirmed the necessity and inevitability of 

having an active role in their children’s schooling, it could be noted that there is a gap regarding 

parental involvement, inside the home and outside at school.  Therefore, this research study 

endeavours to explore the role of parental involvement in rural and urban areas by addressing two 

attitudinal questionnaires to fourth year students and their parents, and undertaking interviews with 

five middle schoolteachers. The results showed that the quality of parents’ involvement in educating 

their children is affected by various factors. The most important of which are the geographical 

location and socio-economic status of the parents. The results showed that parents living in urban 

areas are more supportive of their children in studying compared to their counterparts in the rural 

areas. Also, the good financial situation of the parents enables them to provide the appropriate 

learning facilities that their children. 


