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Abstract

The presentdissertation workisaninvestigationinthefieldoflearning

Englishasaforeignlanguage,atthedepartmentofEnglishuniversity ofIbn

khaldoun,takingfirstyearEFLstudentsasacaseofstudy.Theworkattemptsto

explain the influence ofArabic and French languages on learning English

,Thus ,theoverallaim ofthisresearchworkistoscrutinizetheimpactofArabic

andFrenchlanguagesonthewritingskillofEnglishlanguageintheAlgerianEFL

classrooms and to answerthe main question “to whatextentcan the first

languageandthesecondlanguageinterferencebeareasonofEFL learners’

Englishproduction?.Threechaptersconstitutethepresentresearchwork.Chapter

oneshedslightonthelinguisticsituationinAlgeriadealingwithArabic,Frenchand

Englishlanguagesfrom bothhistoricalandlinguisticspointofview.Inadditiona

setoftheoriesdescribingsecondlanguageacquisition,andlanguagetransferbeit

negativeorpositivearebeingset.Itdescribesalsothelevelsofinterferenceof

ArabicandFrenchintoEnglishforthesakeofexploringreasonsandsourcesof

students’errors.Chaptertwo;however,isapracticalpart.Itaimsatcollecting

dataandanalyzingthem,inordertoachievethestudy’sobjective,adescriptive

methodhasbeenadoptedinthischapter,dataarecollectedviathreeresearch

instruments;aquestionnaireforbothstudentsandteachersandatestaddressed

to students..Inchapterthree,theresultsareinterpreted from bothtoolsof

research.Moreover,theresultsofthequestionnairesandtesthaveconfirmedthe

researchhypothesis.Subsequently,somesuggestionsandrecommendationsare

proposed to alleviate the burden oflanguage interference and to minimize

students’productionerrorsintheEnglishlanguage.Asaresultthefindingshave

shownthattheFirstlanguage«Negativetransfer”affectsnegativelytheEFL

learner’s writing and speaking proficiency.In this light,thelow levelofthe

student’swritingproficiencyisduetotheL1“Negativetransfer”andtheyneedto

developtheforeignlanguagebackgroundthatenhancestheirwritingproficiently,

inordertoreducetheimpactofL1transfer.

KEYWORDS:Impact,Englishlanguageproduction,linguisticsbackground,

EFLstudents,interference,IbnkhaldounUniversity.
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GeneralIntroduction

Itisoften more hard forpeople to learn a language entirelynew and

dissimilarfrom what theyalreadyknow.Inforeignlanguagelearning,Englishcan

beparticularlychallengingfornativeArabicspeakers,EFLstudentswillalways

encountersomedifficulties/obstaclesinmasteringit,becauseofthedifferences

betweenthetwolanguages(aforeignlanguageandanativelanguage),makesthe

learnerfaceproblemsinapplyingforeignlanguagerules.

Whatiscommonlybelievedisthatthefirstlanguagehasanimpactonthe

foreignlanguagesincelearnersignorehowtoexpoundandmanipulateideasfor

writingandspeakinginthetargetlanguage,thiscanbeconsideredasaperceived

causeoflanguagenegativeinterference,whichisalinguisticphenomenonora”

majorcommunicativestrategyutilizedbysecondlanguagelearners’inorderto

achieveacommunicativetask.”(FaerchandKasper1987),languageinterference

alsoknownaslanguagetransferorcrossmeaning,referstospeakersorwriters

applyingknowledgefrom theirnativelanguagetoasecondlanguageorforeign

language,to putitanotherway on differentlevels (grammar,phonology,

morphology,semantics,lexic…etc).So thepresentfieldworkmakesthescope

largersinceitdealswiththemultilingualacquisition.

1.Researchaims

ThisstudyattemptstohighlightstheimpactofArabicandFrenchlanguages

ontheEnglishproductionlanguage,similarlytoexplorethecommonerrorsand

mistakes commitin writing skillin English ofFirstyearEFL students,and

identifyingthemainreasonsbehindcommittingsucherrors.

Namelythisresearchworkisdevotedtodepicttheinterferenceofboth

Arabic(Algerianlearners’mothertongue)andFrench(Algerianlearners’second

language)inEnglish(Algerianlearnersforeignlanguage).

2. Researchquestions

Thisinvestigationisconductedtoanswerthefollowingquestions:

A. WhyEFLstudentstendtointerferefrom ArabicandFrenchintheprocessof

writingintheEnglishlanguage?



GeneralIntroduction

2

B. HowdoesthemothertongueandFrenchaffectfirstyearstudentswriting?

C. Whatcommon types oferrors do firstyearstudents ofEnglish atIbn

khaladoununiversityencounter?

3. Researchhypothesis

Onthebasisoftheaboveresearchquestions,thisstudyassumesthree

hypotheses;toanswerthequestions:

A. ThereasonsbehindtheinterferenceofArabicandFrenchlanguagesinto

EnglishareduetotheAlgerianmultilingualsituation,inadditiontothelimited

amountofEnglishknowledge.

B. ArabicandFrenchinterferenceaffectsstudents’writingnegatively,whichlead

them tomakepoorwritingproduction.

C. Thecommontypesoferrorsarethefollowing:grammaticalerrors,syntactic

errors,inadditiontophonologicalerrors.

4. Significanceofthestudy

ItisanadmittedfactthatEnglishhasemergedasaninternationallanguageofthe

world,andmanynationsoftheworldarestrivingforlearningitasasecond

language.Itisobserved thatEFLstudentsstrugglealotofwhentheirteachers

askthem tospeak orwriteinthatforeignlanguage,andbecausetheyarenot

skillfulinEnglish,theyrelyontheuseofArabicandFrenchtoexpresstheir

thoughtswhichmayleadthem tocommitdifferentandmanyerrors.Forthat

reason,thisstudyisimportant.Thus,willhelptoanalyzeandidentifytheimpactof

thelanguageinterference.Furthermoretoexplorethemainreasonsbehindthese

committederrors.ConductingsuchresearchmayhelptheEFL teachersand

studentstobecomemorefamiliarwiththeconceptsoflanguageinterference.

5. Researchmethodology

Thisstudyusedmixedmethods:quantitativeandqualitativeapproaches.Inorder

toexaminethesubjectbeingstudied,aquestionnaireisdistributedtoarandom

sampleof40studentsfrom IbnKhaldounEnglishDepartementofTiaretand12

universityteachers,inadditiontoaproficiencytestadministeredtofirstyearEFL
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students.Usingthosetypeofresearchinstrumentshelptheresearcherstoreach

theobjectiveofthisresearchworktotesttheabovehypothesis.

6. Researchprocess

The structure ofthis work is divided into three chapters.The firstchapter

addressesanoverview intothefield ofFLlearningbyhighlightingandtreating

someimportantissuestobetakenintoaccountwhencarryingoutthe present

study,thechaptercontainssomekeyconceptsrelatedtoresearchesinthisfield

suchas;theconceptsoflanguage,secondlanguageacquisition(SLA),besidesits

factors,languagetransfer(LT),interlanguage(IL),contrastiveanalysis(CA),cross

linguisticinfluence(CLI)anderroranalysis(EA)arediscussed.

Thesecondchapter,however,isdevotedtothepracticalpartofthisresearch

work;itaimsatcollectingandanalyzingdata.Thethirdandlastchapterdealswith

data interpretation and results,besides some fruitfulrecommendations and

suggestionsthathelpEFLstudentsandteacherstoassesandminimizethis

linguisticphenomenon“languageinterference”.

7. Limitationofthestudy

Likemostotherstudies,thisoneseemstohavesomelimitations,themost

importantofwhichisCoronaVirusPandemic,thequarantineinparticular.This

indeedlimitedustoobtainalargeamountofdata.
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1.1. Introduction

Learningandgettingasubsequentlanguageisfrequentlychallengingfor

learners,itismorethanlearningaportrayalofitsdevelopingandbuilding,thefirst

languagewillalwaysinfluencetheacquisitionofthesecondone.Influencesare

acrossallpartsoflanguageacquisitionfrom vocabularyandgrammartofunction

andspellingthantopronunciation,asthestudents’ nativelanguagehasrules,as

perwhichtheyarticulateandspellwordsandhasdifferentpatternsfrom theirnative

one,whichcreateandmakeissuesforthem .Spellingisviewedasafundamental

segmentofwrittenlanguage,thepotentialmistakesinwrittenspellingmaychange

themeaningandunderstanding.

Thischapteroverviewsthenatureoflearningaforeignlanguage(FL) ,whatFL

learnersshouldconcentrateon ,aswellassomefactorsthatmayaffectlearners’

outputandtheconvenientmethodtoengagein ,ourresearchalso ,somerelated

concepts in FL researches such as spelling,phonological,and grammatical

differencesbetweenFrenchandEnglish,inadditiontoArabicandEnglish languages

,languagetransfer,andotherfamiliarapproachesarediscussedwhichincludecross

linguisticsinfluence(CLI)andinterlanguage.

1.2. MotherTongue,SecondLanguageandForeignLanguage

Thenativelanguage,themothertongue,firstlanguageorvernacularlanguage

isusuallythelanguagewhichapersonacquiresinearlychildhoodbecauseitis

spokeninthefamilyand/oritisthelanguageofthecountrywherethepersonis

living.AccordingtoAshworth(1992)thenativelanguageis”thelanguagewhichthe

person acquires in early years and which normally becomes his /hernatural

instrumentofthoughtandcommunication”.Ontheotherhand,Ashworthstatesthat

thesecondlanguageis“alanguageacquiredbyapersoninadditiontohermother

tongue”.Itistypicallyalanguagelearnedandadoptedfrom individualsafterlearning

themothertongueSinhanoetAl(2009)definesSLas”anofficialorsociallya

dominantlanguageneededforeducational,employment,andotherbasicpurposes”..

Asfor“ForeignLanguage”,isalanguagenotusedbytheindigenouspeopleof

certaincommunity,andnotspokeninthenativecountryoftheperson.Thisresearch

adoptsthefollowingdefinitionoftheforeignlanguagepresentedbyRichards,C.

JohnPlattandHPlatt(1992.p.54):
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“Foreignlanguageisusuallystudiedeitherforcommunicationwithforeigners

whospeakthelanguage,orforreadingprintedmaterialsinthelanguage”.

1.3. Secondlanguageacquisition

Secondlanguageacquisition(L2)istheprocessofdevelopingtheabilityand

learningofindividualsorgroupswhoaim toacquirealanguagesubsequenttotheir

(L1),ischaracterizedaslanguageacquiredafteraspeaker‘smothertongue,itcan

bethethirdorthefourthlanguagelearnt .Therearedifferentvarioussuppositionson

acquiringL2 ;yetitisbelievedthatitisconsideredaswhenaspeakercan compose

easilyinthatlanguageand emphaticallyaccepttheprocurementofthissubsequent

language.Itcanbelearntatanyageafterachildhasdevelopedthelanguage’sskills.

GassandSelinker(2008.p.1)defineSLAas«  Thestudyofhow learnerscreate a

new languagesystem » .Theymentionedthatsecondlanguageacquisitionisthe

studyofwhatislearnedofasecondlanguageacquisitionandwhatisnotlearned.

InLongmanDictionaryofAppliedLinguistics,JackRichardstatesthatthe

secondlanguageacquisitionis,« theprocessbywhichpeopledevelopproficiencyin

asecondorforeignlanguage. » (1985.p.252).

1.3.1.Factorsofsecondlanguageacquisition

Learningasecondlanguageisconvolutedandmultilateralphenomenonwhich

isassociatedwithmultiplefactorsandconceptsthatcontributeinasuccessful

realizationofthisprocess.

1.3.1.1Externalfactors

Arethosefeaturesthatidentifythespecificlanguagelearning status and

influencethelearners’attitude.

 Motivationandattitude

Isalldependontheindividual’sgoalandthemotivereasonbehindlearningand

acquiring a particularlanguage ;itcan be a hobby ora culturalpursuitora

communicationpurposes ;soheremotivationwouldbeessentialandveryimportant

forsuccessfullearning,especiallyinschools.Peoplewhoaregivingcontinuingand

appropriateencouragementwillgenerallyachievebetterresultthanthosewhoare

not.Motivation and attitude in SLA has been investigated byGARDNER and
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LAMBERT(1972)who definemotivationinterm of« thelearnerseveralgoalor

orientation »andattitudeas« thepersistenceshownbythelearnerinstrivingfora

goal »(ELLIS,1985.P.117).Theydistinguishtwotypesofmotivation :

A) Integrative:whenthelearner’sgoalofacquiringasecondlanguageishis/her

interestinpeopleandcultureofobjectlanguage.

B) Instrumental:whenthegoalisfunctional.

 Curriculum

ForESL collegestudentespecially,itiscriticalthattheentiretyoftheir

educationalpracticeisappropriatefortheirneeds.Languagelearningismuchless

promotabletolocatingifuniversitystudentsarecompletelysubmersedintothe

mainstream program withoutanyassistnotallowedtobepartofmainstream until

theyhavegotreachedasurestageoflanguageproficiency.

 Accesstonativespeakers

Interactionwithnativespeakersmayenhancethechanceoflearningasecond

languagebecausetheyareconsideredasapurelinguisticmodelofthatparticular

languageespeciallyintheoral/auralaspectsofLA.

 Cultureandstatus

Radgaa(1993)saysthat« languageisthemostsolid backgroundforculture.

Forthepersonwhotriestoreachunderstandingwiththecommunitybutdoesnot

know itslanguageisaforeignerwhoisdifficulttounderstand…cultureisasetof

socialorganization,and language constitutes the fullimage ofthis culture. »

Radgaa(1993.P.81-82.)

Culturecan effectslanguageand behaviorssincelanguageisa partof

people’sculture,sotoacquirealanguagemeanstoacquireitsculturecontext.

1.3.1.2.Socialeffect

SocialfactorshaveabigimpactonlearningasLabove(2006)indicatedthat

socialstatuscanaffectlexiconandpronunciation.Themainsocialfactorsthatmay

influencelearners’secondlanguageacquisitionare:

 Gender
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Oneofthemainsocialfactorsthathavenoticedbysociolinguistsisgender,

researchershaveshownthatwomenmaybebetterlanguagelearners,theyaremore

willingtosharetheirnew languagebackgroundandcombinetheirlinguisticforms

intotheirspeechandtheycanunderstanddifficultpatternsthanmenandtheyare

moremotivated.

 Age

Thereisacriticalperiodforacquiringanew language;kidsaremorewilling

toshareexternalnorms.

 Socialclass

Hereweshedlightonsocioeconomicstatusoflearner.Socioeconomicstatus

oflearners’affectthewayoflearning,learnersfrom lowersocioeconomicgroupsare

lesslikelyandsuccessfulinacquiringandlearninganewlanguagethanthosefrom

highergroupsbecauseofthelevelofeducationandschoolssystems.

 Ethnicidentity

Ishowanindividualidentifieshimself/herselfinsocietysohereitbecomesa

psychologicalmatter.AcquiringanL2islikelytoinvolvesomechangeoradditionto

thelearner’ssenseofidentitychange,oranadditiontothepersonidentitymay

encompass the learnerovercoming ofsocialobstacles and willaffecthow

successfultheL2isacquired.

1.3.1.3.Internalfactors

Theyare factors which come from inside the individual,and those the

language learnerbrings with him to the particularlearning situation like age,

personality,cognition,experience.

 Age

OneofthesubstantialfactorsthatmanipulatedtheSLAlearners;theyounger

orchildrenlearnersareinthehighconditionstoacquireanewlanguagebecauseof

theirsolidliteracyskills,incomparisonwiththeolderpeopleandthisisproppedby

ELLIS(1999.P.484)that « Thereisawidely-heldlaybeliefthatyoungerL2learners

generallydobetterthanolderlearners ».
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 Personality

Isconcernedwithhow learnersexplaintheirowncapacityandhow persons

believethemselvestobecapable,significantandsuccessful(ability,effort,task,

difficulty,luckofself-efficacy),andhowtheytreatandstatethelanguageanxiety,so

anxiouslearnersmakegradualprogressnthedevelopmentoftheiroralskills.The

mostimportantpersonalityfactorsare:

A) Self-esteem

inordertoachieveandsucceedinacquiringsecondlanguage,learnerneedsahigh

degreeofself-confidence,self-esteem isapersonaljudgmentandworthiness,which

isexpressedinattitudethattheindividualholdstowardhimselfanditappearstobe

animportantvariablesinSLAparticularlyinviewofcross-culturalfactorsofSLA.

B)  Inhibitionandrisktaking 

learnersaremorereadytoshowupuncertaintyandtryoutnewmethodstodevelop

theirlanguageproductionskill,theymustacceptthefactofbeingdependedon

othersandtaketheriskwithoutlettingthewallsofinhibitioninfluencestheirself-

esteem andconfidence,soitisnecessarytomakemistakesandexchangesome

ideaswithafewpeople,forexamplebytheTPSexercisewhichhelpslearnerstofind

confidenceto takearisk,itallowsthem to posequestions,providestimefor

individual’sthoughtandatimetodiscusspossibleanswers.

C) Anxiety:BROWN(1994)describesanxietyas« Astateofmindconnectedwith

feeling of uneasiness, frustration, self-doubt and worry ».

BROWN(1994 .P.141).Anxiouslearnersmakegradualprogressinthedevelopmentof

theirskills.

D) Empathy and extroversion: “The willingness and capacity to identify with

others”. (Stern 1993.P.381).Peopleneed someessentialreadinessin orderto

acquireaforeignlanguage,extrovertslearnerswhoaresociableandopentoother

peoplearemoresuccessfulinobtainingnew languagesthanintroverts,thosewho

arequietandprefernon-socialactivities.

 Intrinsicmotivation
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RichardsandSchmidt(2002)agreedthat« theintrinsicmotivationisthe

enjoymentoflanguagelearningitself »RichardsandSchmidt(2002.P.343).

This kind ofmotivation concerns the learners ‘interestand curiosity in

acquiringnewlanguage,andhis/herpleasurewhilelearningthistargetlanguageso

asaresulttheywillfeelsomefulfillmentandshowspositiveperspectivetowards

speaking.

 Cognition

« The goalis notonlyto exchange words with people who speak that

language, but actually to understand what they mean »

(kramsch .2000.P.34).Cognitiveapproachistherealizationandrecognitionofthe

languageknowledge,somelinguistsbelievethatthereisaspecificinnatelanguage

learningabilitythatishigherinsomelearnersthanothers.

1.4.LanguagestatusinAlgeria

The status ofArabic,French and English languages represents crucial

componentin

theAlgeriansocietyanditisclassifiedasfollows:

1.4.1.TheArabiclanguage

 ModernstandardArabic(MSA)

Todaymodernstandard Arabic(MSA),ortheClassicalArabic(CA);the

languageofQuranisofficiallyrecognizedastheAlgeriancountry’snationaland

officiallanguage,itisthedominantlanguageatthewritten,aswellastheoralform

andtheformalconversationitisconnectedwithvariousdomainssuchas:media,

commerce,sectorsofeducation…etc.

 AlgerianArabic(AA)

TheAlgerianArabicisafaceterm forvarietiesconsistsofaconsiderable

numberofDialects(whatisknownas“addaridja”),itisusedathomeandbetween

friendsandisnotoftenwrittendown.Mostofthetime,linguisticvariationdoesnot

appearonlyinpronunciation,butalsoingrammarandvocabulary.
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1.4.2.TheFrenchlanguage

DuringFrenchcolonization,Frenchlanguagewastheonlyofficiallanguagein

Algeriaatthattime.”Statically,Algeriaisthemostfrancophonecountryamongthe

oldcolonies”(Calvet1974,p219).Itisapartofthestandardschoolcurriculum,some

AlgeriansconsiderFrenchastheirmothertongue,sincetheylearneditatanearly

stagebeforeenteringschool.AndothersignoredcompletelytheuseofFrench

languageintheirsociety.Whereastheremainingmembersunconsciouslyuseonly

someFrenchwordsandAAistheirmothertongue,whichrepresentsamixtureof

MSAandFrench.ThisgrouprepresentsthemajorityofAlgerians.Infact,areportfor

theHighCouncilofFrancophonyinParis(1986)

stated:

”InAlgeria,overatotalpopulationof21%million,150000spokeFrenchasa

firstforeignlanguageandsixmillionspokeitasasecondlanguageatthattime.In

2008,11,2millionAlgerians(33%)couldreadandwriteinFrench”.

1.4.3.TheEnglishlanguage

TheAlgerianauthorities,performedtheEnglishlanguageinthecurriculum as,

thesecondforeignlanguage,Themajorityofsubjectsanddocumentsinnumerous

fieldslike:psychology,law,economics:aretaughtinArabic,exceptinscientific

domains such as :biology,medicine architecture :where the teaching/learning

processdependscompletelyonFrenchlanguageitisbroughtintotheeducational

system toopendoorstocultural,scientific,economic,politicalandtechnological

advancement.ThepowerofthislanguagetodayledAlgerianstoincludeitatmultiple

levelsintheireducation.

1.5.Languagetransfer

Lastly,Odlenprovideswellknowndefinitionoflanguagetransferas « The

influenceresultingfrom thesimilaritiesanddifferencesbetweenthetargetlanguage

and any otherlanguage thathas been previously and (perhaps imperfectly)

acquired».(Odlen.1989 :27).This means when a speakers orwriters applying

knowledgeorexpressionsfrom onelanguagetoanotherorusesomeoftherules

thattheyhavealreadyacquired inanotherlanguage;thisiswhatisknownas

‘’transfer’’or‘’interference’’,aresometimesusedinterchangeably.
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Lottdefines interference as « Errors in the learners ‘use ofthe foreign

language,thatcanbetracedbacktothemothertongue».(LOTT,1983.P256).While

productionofanL2speakerstransfertheirknowledgeofL1toL2,forexample

makingpluralsinasamewayinL1.

1.5.1.Positivetransfer 

Generally,inSLAwhentwolanguagesresembleeachotherandsharesame

linguisticsimilaritiesthismayleadtopositivelanguagetransfer.ELLISmaintains

that « If the two languages were identicallearning could take place easily

through’’positive transfer‘’ofthe native language pattern ».We can spotsome

examplesinbothform andmeaninginFrenchandEnglishwordsforinstance:

post /post, music/ musique, alphabets/ alphabet information/ information,

classification/classification…

Positivetransfercanoccursevenonsomesentencespatterns’andthecomplete

words’classificationinsentence.Example:

English:hehasvisitedallthecountriesoftheword.

French :ilavisitétouslespaysdumonde.

1.5.2.Negativetransfer

Negativetransferhappenswhencontrastsbetweentwolanguagesstructures

leadtomethodicalerrorsintheacquiringofthesubsequentlanguage,accordingto

APAdictionary,negativetransferorinterferenceoccurswhendifferencesbetween

thetwolanguagesstructuresleadtosystematicerrorsinthelearningofthesecond

languageortofossilization.Odlenseesthattransfererrormaybethrough:

A)(whereUnderproductionoravoidance.

B)Oversueofstructure/lexic.

C)Errorinspeechandwriting(literaltranslation,orusingaparticularpoliteness

strategy).

D)Misinterpretationsthemothertongueguideshowyouinterpretthetargetlanguage.
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 1.5.3.Cross-Linguisticinfluence

Crosslinguisticinfluenceisanotheruseoftheterm languagetransfer,sothey

aretwoexpressionsusedinterchangeably,howevercrosslinguisticinfluenceisthe

interactionbetweentwolinguisticssystems,andthewaycaneffecteachother.This

phenomenonreferstothetransferringofphonologicalorgrammaticalinformation

from onelanguagetoanother.Whenaccostedtonew termsinanew language

speakersmaydiscoverarealcrosslinguisticsimilaritiesbetweenthelanguagesthey

know.CLIis« atheoryneutralterm thatispreferredto« transfer »ortothenegative

commutedterm interference »(Kellerman,1989,P.2) .FurthermoreCenoz maintains

thattherearemanyfactorsthatmightaffectthisphenomenon ;age,contextofuse,

proficiencyandimpactonCLI.

1.5.4.Levelsofinterferencefrom ArabicintoEnglishlanguage

 GrammarAndLexic

Grammaticalandlexicalinterferencefrom ArabicintoEnglishoccuronthe

levelofrulesandstructuresofbothlanguages,mostofstudentsdividedsentences

into words and translated them individually ratherthan a whole entity ,then

transferredthestructureofthesourcelanguageintothetargetlanguage.Themost

remarkablyerrorsthatoccurredinstudents’translationare:

Copula:omissionofcopula(verbtobe),‘Be’isthetypicalcopulainEnglish,onthe

otherhandArabicdoesnothaveauxiliariessimilartothosefoundinEnglish,the

tense is marked in the main verb,in Arabic an equational sentence is

called(mubtadaʔwaχabar).

Preposition:Arabichasnolimitednumberofprepositionsincomparisonwith

English,anArabicprepositioncanbetranslatedbyseveralEnglishprepositions,for

instance,in Arabicthepreposition (be)correspondsto fiveEnglish prepositions

“by,with,at,for,in”.

TheproblemsinusingEnglishprepositionsforArabstudentslearningEnglishresult

from twofactors.First,noteveryArabicprepositionhasadefiniteequivalentin

Englishandviceversa.secondly,noteveryEnglishorArabicprepositionhasdefinite

usageandmeaning.
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Articles:InArabicthedefinitearticle(al)=(the)isthebasicpartofallcommon

nounse.g.(alsaada=happiness),Arabichasonedefinitearticlewhichisattachedto

thebeginningofthenounsandtheiradjectives,howeverithasnoindefinitearticle.

InEnglish,abstractwordsreferringtoideas,attributes,orqualitiesareusedwithout

thearticleequivalentto”the”inEnglish.

Theindefinitearticles“a”and“an”havenoexistenceinArabicexample;inthe

sentence(Iam agirl),theindefinitearticle“a”shouldbeusedbeforethenoungirlin

English.

Thethirdtypeoferrorinarticlereferstothesituationinwhich,forexample,“a”was

usedinsteadof“the”,orviceversa.Theusageofbothdefiniteandindefinitearticles

(a,an,the)dependsonthenatureofthewordsthatfollow.

1.5.5.Levelofinterferencefrom FrenchintoEnglishlanguage

 Vocabulary

Itisgenerallythoughtthataround10.000wordshavebeenborrowedinto

Englishfrom French,thismeansthatasignificantnumberofEnglishwordshave

eitherexactFrenchparallelandequivalentsinFrench,mostofthesewordsare

relatedinlaw,administrations,military,art,fooddrinks,scienceandknowledge…etc.

Crystal(1995:47)listedsomeEnglishwordscomingfrom French:

LEVELS EXAMPLES

Administration Authority,court,duke,servant,council,baron

Law Arrest,adultery,jury,crime,executor,prison,frau
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d,verdict,punishment

Military
Army,defend,captain,sergent,enemy,combat,li

eutenant,retreat,guard,soldier,siege,lance

Foodanddrink

Salad,appetite,beef,cream,dinner,fruit,olive,or

ange,raisin,juice,sardine,vinegar,toast,tart,

biscuit

Home Basin,cheminey,lamp,lanten,tower

Leisureandthearts

Conversation,music,theatre,image,debat,trage

dy,volume,danse,preface,prose,rhyme,

romance,title,poet,melody,literature,sculpture,

painting,contemporaryart

Scienceandknowledge

Calendar,anatomy,gender,geometry,geology,g

rammar,logic,mental,study,research,sphere

,physician,poison,visua

Table1:Englishwordscomingfrom Frenchlanguage

 Spellingandpronunciation

BothEnglishandFrenchbelongtotheIndo-Europeanlanguagefamily,they

sharesomesimilarities,mostremarkablythesamealphabetsandcognates,butare

different,the mostdifficultcontrasts are in word spelling and pronunciation

.FrequentlyinFrench,thewaytoexpresswordswithsuffixesinvolvessilentletters

orunusualsounds,(likelyunforeseen in English which has progressivelyclear

spelling).

Accordingto(ZhangQungXang,2001):  Englishis“anintonationlanguage

andintonationismeaningful ».

FrenchandEnglishhavehundredsofcognates(wordsthatlookand/orare

pronounced alike in the two languages),including true cognates with similar

meanings,falsecognateswithdifferentmeanings,andsemi-falsecognates(some

similarandsomewithdifferentmeaning).

Onemajorsimilaritywhichleadstosomeconfusionsoruncertaintyforthose
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wholearnEnglishisspelling,asasetofplentyofidenticalwordsamongasetof

languageswithsubtlespellingdifferences.Thefollowingtableisacompilationof

suchwords :

French English

Alarme Alarm

Danse Dance

Exemple Example

Transfert Transfer

Theorie Theory

Agressif Agressive

Addresse Adress

Terrase Terrace

Appartement Apartment

Calendrier Calendar

Auteur Author

Carotte Carrot

Scientifique Sientific

Table2 :FrenchandEnglishcognates

 InFrenchexistwordscontainanextraewhichisusuallyomittedspeech.

 ChinFrench,mostwordspronounced[K]likeinthewordpsychologue.

 Theletter(c)inEnglishcouldonlypronounced[k]asincalculatoror[tʃ]asIn

chocolate,howeverinFrenchtheletter(c)couldeitherbepronounced[K]in

frontofthevowelsa,uor[s]-infrontofthevowels,e,y.

 TherearefewwordsinFrenchwhichhasanadditionalsyllablelikeintheword

déppartement.

 TheproductionoftheFrenchnasalizedvowel[ε͂ ]insteadoftheEnglish
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Vowel[i]inthegraphemes‘in’,‘im’,‘en’,and‘yn’.

 TheproductionoftheFrenchdentalstop[t]insteadoftheEnglish

alveolarstop.

 The[t]inEnglishisanalveolarconsonantproducedbytonguetiptouchingthe

alveolum.

 Theconfusionbetweenproducing [ʓ]/[dʓ],problemsinpronouncingthe[dʓ]

soundinwordsbeginningwiththeletter(g)or(j)suchas :

General,gel,gender,jump,jeans…etc.somepronounce[ʓ]insteadof[dʓ]as

theirtendencytopronouncethe(g)and(j)intheFrenchlanguage.

Difficultiesinrecognizingwhethertoproduce[ʃ]or[tʃ]for

theletterpatterns(ch-sh)inwordssuchaschallenge,shave,shower 

chance…etc

 Phonology

BothEnglishandFrenchuseaLatinalphabets.

 EnglishusesaLatinalphabetsthatconsistsof26lettersandligature.

 FrenchusesaLatinalphabetsthatconsistsof26letters,2ligatures

and5diacritics.Alotofconsonantssoundscametospelldifferently

,becauseofFrenchinfluence.(“FrenchAlphabets”,n.d.)

Vowels

BothEnglishandFrenchhavefivevowels,

 InFrench:a,e,I,o,anduwith12distinctivesounds.

 InEnglish:a,e,I,o,anduwith20distinctivesounds.

(“DescriptiveGrammar”,n.d.)

ManyoftheFrenchconsonantssoundsareverysimilartoEnglishexceptthe“r”

soundwhichispronouncedinthebackofthemouthandtheletter“k”and“w”arenot

usedinFrenchwords,Severalconsonantssoundscametospelldifferentlyespecially

becauseofFrenchinfluence,forinstanceOldEnglish/SC/isgraduallyreplacedby/ʃ
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/or/tʃ/.Insum,hereisA listofMiddleEnglishconsonantsandvowelsputby

(Crystal1995:42):

•Consonants:/p/,/b/,/t/,/d/,/k/,/g/,/tʃ/,/dӡ/,/m/,/n/,/ƞ/,/l/,/r/,/w/,/j/,/f/,/v/,/s/,

/z/,/Ɵ/,/h/

•Longvowels:/i://e://u://o://ɑ://ɛ:/

•Shortvowels:/ɪ/,/ɛ/,/ə/,/ᴐ/,/ʊ/,/a/,/c/

•Diphthongs:/æɪ/,/eɪ/,/aɪ/,/uɪ/,/oɪ/,/ɪu/,/ɛv/,/av/,/ᴐɪ.

1.6.Interlanguage

Noneofuscan denythefactthatinterlanguagehasastrong rolewhen

conductingaresearchthatisrelatedtosecondlanguageacquisitionthislastwas

definedbymanylinguistsamongtime.

Theterm “interlanguage”wasdefinedbythreelinguists,Nemser(1971)referred

tolearnerlanguageasan“approximatesystem”,andCorder(1971,1981)calledit

“transitionalcompetence”,eventuallytheterm “interlanguage“wastheonethat

caughton.LarrySlinkerinJanuary1972inhisarticle“interlanguage”saidthatthis

term referstotheseparationofsecondlanguagelearnersystem;asystem created

bylearnersthathasastructurallyintermediatestatusbetweenthenativelanguage

andtargetlanguage.

 1.6.1.ContrastiveAnalysishypothesis

Contrastiveanalysisisthecomparisonbetweentwolanguagesthatmeansthe

mothertongue language and the second orforeign language identifying their

structuraldifferencesandsimilarities.TheerrorscommittedbyFLlearnersarethe

resultofnegativetransferfrom theirnativelanguagecauseofthedifficultiesthey

facewhileusingsecondlanguage.ThismethodhelpsandinformsteachersofFL

learnersinordertoavoidsucherrorsofinterference.

ThereweretwodifferentviewsdevelopedregardingtotheframeworkofCAH,

oneisstrongcareonlyaboutthecomparisonbetweenthetwolanguagesandthe

otheronewhichisweakfocusesonanalyzingtheerrorsmadebyFLlearners.

1.6.2.ErrorAnalysishypothesis 

Thisapproachcoversthestudyoferrorsthatlearnersmakewhilespeakingor
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writing thislastshedlightonwhatCAHwas unabletopredictalotoferrors.The

methodofEAerrorsanalysishighlightedthattheerrorsmadebylearnersarecaused

bythefaultyinferenceabouttherulesofnew language.EAisusedpreciselyfor

identifying,describingandexplaininglearners’errors.itisimportanttogiveabrief

comparisonbetweenerrorandmistakewhileweanalyzeerrors.

EAisanactivitytoidentify,classifyandinterpretordescribetheerrorsmade

bylearnersinspeakingorwriting,anditcarriedouttoobtaininformationoncommon

difficultiesfacedbyEFLspeakerorwriter.Sincethewritingskillisregardedasoneof

thecomplexskilltomasterbyEFLlearners,alotofresearcheshaveintendedto

identifythecommonerrorsEFLstudentsmakeintheirproduction,ofcoursebetter

understandingoftheerrors,andtheoriginsofsucherrorsintheprocessofEFL

writing,willhelpteachersknowtheirstudents’difficultiesinlearningthatlanguage.

Thepurposeofthisanalysisistoidentifythecommondifficultiesalearnerfacesin

learningalanguage,thestrategiesusedbyhim andthecausesoferrorsthatoccur.

1.6.3.ErrorsVSMistakes

Inthestudyofsecondandforeignlanguagelearning,errorisakeyconceptthat

contributestounderstandthelearningprocess.

Chomsky (1965)made a distinguishing explanation ofcompetence and

performanceonwhich,lateron,theidentificationofmistakesanderrorswillbe

possible,Chomskystatedthat‘’Wethusmakeafundamentaldistinctionbetween

competence(thespeaker-hearer'sknowledgeofhislanguage)andperformance(the

actualuseoflanguageinconcretesituations.’’(1956,p.4).Inotherwords,errorsare

thoughtofasindicationsofanincompletelearning,andthatthespeakerorhearer

hasnotyetaccumulatedasatisfiedlanguageknowledgewhichcanenablethem to

avoidlinguisticsmisuse. Thatistosayperformancemistakesareallbreakingrules

doneconsciouslyundersomecircumstanceswhichmeanthatthewriterorspeaker

knowtheform buttheyknowthattheybeaktheruleaswellthatmeansitwasamiss

tapeorresultedfrom lossofrules,carelessnessorlackofattention,However

competenceerrorsaredeviationcausedbylackofknowledgeoftherightrulesof

targetlanguageandtheforeignlanguage.BesideChomskyalso,Corder(1973)

claimed:“Errorsenabletheteachertodecidewhetherhecanmoveontothenext

item onthesyllabusorwhetherhemustdevotemoretimetotheitem hehasbeen
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workingon.Thisistheday-to-dayvalueoferrors.Butintermsofbroaderplanning

andwithanewgroupoflearnerstheyprovidetheinformagrammeofteaching”.Errors

alsohastwodistinctgroupsaccordingtoerrorsanalyses.

1.6.4.TypesofErrors

Specialistscomparelearners’sentenceswiththecorrectonesinthetarget

language,andfindtheerrors.Thentheycometothenextstepwhichisthestageof

findingthesourceoferrors.Inerroranalysisstudy,itisnecessarytodeterminethe

reasonsbehindlearners’errors.Accordingtoanumberofstudiesthathavebeen

doneonthisissue,therearetwomainreasonsbehindEFLlearners’errorswhichare

interlingualand intralingual.Even though EA and CAH are seeking formore

possibilitiestoexplainerrorsbutanalysisrangeerrorsintotwogroups.

1.6.4.1.Interlingualerrors

Interlingualerrorsarethoseerrorscausedbytransferringrulesfrom themother

tonguelanguagetosecondlanguagei.e.theinterferencefrom L1toL2anditisalso

knownasinterference,linguisticinterference,andcrosslinguisticinfluence.

1.6.4.2.Intralingualerrors

Intralingualerrorsarethoseerrorsthatoccurduetofaultyorpartiallearningof

targetlanguage.Littlewoods (1998)declared thaterrors ofthis type show that

learnersprocessingtheFL/L2initsownterm i.e.independentofthenativelanguage.

1.6.5.WaysofErrorAnalysis

Inordertoanalyzeerrorsandaftergatheringdataandcheckingasample

formedbylearnersofsecondlanguageweneedtofollowthesesteps

1.6.5.1.Collectingdata

According to Corder,thefirststep iscollecting samples.Inthisstep,the

researcherhastostatethenumberofstudentsthatwillbethesampleofstudy,after

givingthem atest.

1.6.5.2.Identifyingerrors

Inthisstep,teachersorresearchersaresupposedtohighlightthemainerrors

thatarestated in a particularpieceofwriting ora sample.Here,theteacher
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comparesbetweenlearnerserrorsandstandardfeaturesofthetargetlanguagehe

have.

1.6.5.3.Describingerrors

Afteridentifying alistoferrorscommitted bylearners,Theteacherorthe

researchershoulddescribesthem byfollowingfivedistinctsteps.

According to Corder(1973),errors can be classified into fourcategories:

omissionofsomerequiredelements,additionofunnecessaryorincorrectelements,

selectionofanincorrectelement,andmiss-orderingofelements”.(Chelli,2006,p.

58).Thus,learnersmayomit,add,selectincorrectelementsortheydisorder.The

researcherinthisstepprovidesafulldescriptionofdeviationsstatedinthesample

suchasomission,addition,selectionandmis-ordering.Moreover,theappliedlinguist

Dulaydivideserrorsasthefollowing:

a)Omissionundoubtedly,learningasecondlanguageisadifficultprocess.Because

ofthisdifficulty,learnersomitsomenecessarylinguisticelementinasentenceor

utterancetofacilitatelearningtheTL.Inmorphology,learnersalwaysomitsome

importantitems.Inpresentsimpletenseforinstance,learnersdropthethirdperson

singularmorphemeinpresentsimpletense̔ s՚like̔ sheplay՚,orplural"s"like̔kid՚.

b)AdditionUnlikeomission,additionerrorsoccurwhenlearnersaddunnecessaryor

wrongelementsinwrittenproductions.Itoperatesatmanylevels.Atmorphological

level,learnersmayapplyonelanguagepatterntootherequivalents;forexample,they

overusethemorphologicalitem s̔՚toallnouns.Atsyntacticlevel,learnersperhaps

addwrongelementsthatmaymeltthemeaningofasentencelike“Speechitisaway

ofcommunicationbetweenthehuman”.Here,thelearneraddsitwhilehe/sheuses

speech.

c)MisinformationBesidesadditionandomission,selectionisanotherkindoferrors.

Thatistosay,learnersselectwronglinguisticelementswhilewriting.Thiskind

operatesatmanylevels.Atphonologicallevel,Arablearnerspronounce B̔՚instead

of̔ P՚duetotheabsenceofsimilarsystem betweentheirfirstlanguageandtarget

oneandtheexistenceofthesoundبinArabiclanguage.Atthemorphologicallevel,

learnersmayselectsome irrelevantitemslike the comparative adjectives e̔st՚

insteadofer՚likeAlgeriaisbiggestthanTunisia.
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d)DisorderingLearnersmaylocatesomelinguisticelementsinawrongplace.At

phonologicallevel,learnerssay̔ takes՚insteadof̔task՚,whileatmorphologicallevel

theymove̔ing՚from itscorrectplacetothewrongoneslike̔ Heisgetupping.

1.6.5.4.Explainingerrors

Itreferstothecategorizationoftheerrors.AccordingtoEllis(1994),“thisstage

isthemostimportantforSLAresearchasitinvolvesanattempttoestablishthe

processresponsibleforL2acquisition”,thatistosayitisthemostimportantstep

whileanalyzingerrorsbyexplainingthoseerrorsandcomparingthem tothetarget

language.These errors can be interlingualorintralingual.Interlingualrefers to

negative transfer of first language, whereas intralingual consists of

overgeneralization,ignoranceofrulerestrictions,andincompleteapplicationofrules.

1.6.5.5.Evaluatingerrors

Thisstepisallaboutevaluatingthegravityoferrorsthatmeansthatmeansit

teststheerrorsandsuggestsstrategiesthathelplearnersovercometheirdifficulties.

Themaingoalbehinderroranalysisistohelplearnersacquireanyforeignlanguage

easilyandcorrectly.

1.7.Conclusion

Bywayofconcluding,theforgoingchaptershowsthatlearners’outputcanbe

affectedbyvariousfactors;themostknownareexternal,internal ,andsocial,also

maybeaffected bycrosslinguisticinfluenceaswellasbyotherfactorssuchas

interaction.Besides,thechapterhasshedlightonlanguageacquisitionlearnersand

how they aredifferent ,theylearnwithdifferentspeedanddifferentmethods,in

additiontothat,individualsdifferencesareimportantfactorsinSLA,learnersneedto

exploretheirpsychologicalprocessinlanguagelearningsothattheycanenhance

theirunderstandingoferrors,someofitisresultedfrom theinterpretation,useof

wordsandtheproblem ofinterference « negativetransfer »basedonlearners’prior

knowledgeofthemothertongueandsecondlanguage,thechapterdealsalsowith

thelevelsofinterferenceofbothArabicandFrenchintoEnglish from  ,finallywe

discussedthetypesoferrorsandhow itcanbeanalyzed.
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2.1.Introduction

Thepresentchaptershowsthemethodologythatisusedinconductingthis

research,itdealswithdatacollectionandprovidesinformationaboutthesample,the

toolsusedtocollectdata,andadetaileddescriptionofeachtoolisstated.The

purposeofthisresearch isto discusslanguageinterferenceamong FirstYear

Universitystudents.Itisnecessarytopointoutthatthisstudyworkinvestigatedabi-

sidedperspectiveofstudentsandteachersinordertogivebetterinsightonthe

contextofEnglishlearningandteachinginAlgerianuniversities.

2.2.ResearchMethodology

Theaim ofthispartistodescribeandjustifythechoiceofmethodologyfor

thework,thisresearchisacasestudyinvolving40firstyearstudentsand8teachers

intheEnglishDepartmentofIbnkhaldoununiversityinTiaret,thepurposebehindthis

choiceistoprovideanin-depthunderstandingtheimpactofmothertongueand

secondforeignlanguage“French”onEFLstudentswritingandspelling.

Inordertoaccomplishtheobjectiveoftheworkandanswertheresearch

questions,we mixed the two methods;the quantitative was adopted through

questionnairesadministratedtoasampleselectedrandomly,thatrepresents08

teachersand40firstyearstudents,thequalitativemethodwasusedinanalyzinga

shorttestgivingtostudents.

2.2.1.Quantitativeresearch

Definedas“Aformal,objective,systematicprocessinwhichnumericaldata

are utilized to obtain information about the world” Burns and

Grove.(p.70).Quantitative research is thoughtto be objective because analyses,

interpretation,and conclusionsarebasedonnumbers.Second,its’resultcanbe

generalizedifconductedproperlywithappropriatesamplingtechniques,relevant

methods,andamongothersappropriatedataanalysistools.

2.2.2.Qualitativeresearch

Qualitativeapproach,accordingtoDenzinandLincolnis“amulti-methodin

focus involving an interpretive ,naturalistic approach to its subject matter”;

(Denzin,Nk&Lincoln,Ys,2004,P.2).
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Thismeansitinvolvesthestudieduseandcollectionofavarietyofempirical

materialscasestudy,personalexperience,observational,interactionalandvisual

textsthatdescribetheproblem.

2.2.3.TheTargetGroup

Formethodologicalclarityandresearchandinordertoinvestigatethestudy

welimitedoursampletobothteachersandfirstyearuniversitystudentsonEnglish

departmentatIbnKhaldounUniversityinTiaret.Wechoosegrouprandomlywiththe

varietyofageandgender(20malesand20females)agedbetween18to21years

old,allofthem arenativeArabicspeakersandstudiedtheFrenchlanguagesince

elementaryschool.

Thesamplewasbasedonthecons99iderationthat;themajorityoffirstyear

studentsfacethesamedifficultiesofL1andL2interferenceinEnglishproduction,

mostofthem areweakinwriting.Thustheresultcanbesignificantaspossible.

Furthermore,theteacherswhocontributethesampleequals08teachers,all

ofthem teachfirstyear,theyarechosenbecausetheyaresupposedtoknowmore

abouttheirstudents’abilitiesandprovideaswithmoreinformationandexplanation.

2.2.4.ResearchSetting

“One ofthe importanttasks fora researcheris selecting setting and

negotiatingaccesstoparticipants”(Steyn&Vanwyk,1999.p38).

Infact,itisverynecessarytodescribethesettingwherethisresearchtakes

place.TiaretortheBerbernameTihert(Lioness),isamajorcityincentralAlgeria,it

islocatedinthesouth-westofthecapitalofAlgiersinthewesternregionofhigh

plains,intheTellAtlas,andabout150km from theMediterraneancoast,with the

population estimated to be 180.000 in 2008.Itis mentioned in “Britannica

encyclopedia”thatTahartwasanArabtownofnoteinthe7thcentury,itbecame

thecapitalof“Ibadiyyah”kingdom of“Abdal-RahmanibnRustam “in761.Tiaretisa

majoragriculturecenter,Tihertwasattackedbythe“Fatimids”andthe“Ibadis”

withdrewtotheSahara tofound“Mzab”,thenpassedthrough“Turkish”controland

wastakenbytheFrenchin1843.

2.2.5.ResearchInstruments
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Inthepresentwork,onlinequestionnaireswereaddressedtobothstudents

andteachersinordertoapproachtheanalysisoftheissue,itistheappropriatetool

toknow theirpointofview andproveasetofhypothesis.Moreoverstudentswere

requestedtodoashorttestwhichmayreflecttheirL1andL2effectontheirEnglish

knowledge.Thestudentstestanswersisanothertoolwasintendedtogathermore

informationaboutthetopicandcollectaccuratedata.

2.2.6.TheQuestionnaire

Aquestionnaireisresearchinstrumentandmethodthatconsistsofasetof

questionsusedforcollectingdatafrom apre-definedgroupofrespondentstogain,

collectandanalyzethatdata;istypicallyamixofclose-endedquestionsandopen-

endedquestions.Thedatacollectedfrom adatacollectionquestionnairecanbeboth

qualitativeaswellasquantitativeinnature.

Itisatoolthatcanserveasameansofgettingaconsiderableamountofdata

withaminimum oftimeandeffort;aspointedoutbyAnderson“Allowthegathering

ofreliableandvaliddata,relatively,inashorttime.”(1990,p.207).

Brownclaimsthat“Questionnairesareanywritteninstrumentsthatpresent

respondentswithaseriesofquestionsorstatementstowhichtheyaretoreact

either by writing out their answers or selecting from among existing

answers.”(Brown,2001p.6).

2.2.6.1.TypesofQuestionsinaQuestionnaire

Youcanusemultiplequestiontypesinaquestionnaire.Usingvariousquestion

typescanhelpincreaseresponsestoyourresearchquestionnaireastheytendto

keep participants more engaged. The best customer satisfaction survey

templates arethemostcommonlyusedforbetterinsightsanddecision-making.

Someofthewidelyused typesofquestionsaccordingtothesoftwarecompany

“QuestionPro”are:

 Open-EndedQuestions

Ithelpscollectingqualitativedatainaquestionnairewheretherespondentcan

answer inafreeform withlittletonorestrictions.
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 DichotomousQuestions

The dichotomousquestion isgenerallya“yes/no” close-endedquestion.This

questionisusuallyusedincaseoftheneedfornecessaryvalidation.Itisthemost

naturalformaofaquestionnaire.
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 Multiple-ChoiceQuestions

Isclose-endedquestiontypeinwhicharespondenthastoselectone(single-

selectmultiple-choicequestion)ormany(multi-selectmultiplechoicequestion)

responsesfrom agivenlistofoptions.Themultiple-choicequestionconsistsofan

incomplete stem (question),rightansweroranswers,incorrectanswers,close

alternatives,anddistracters.Ofcourse,notallmultiple-choicequestionshaveallof

theanswertypes.Forexample,youprobablywon’thavethewrongorrightanswersif

you’relookingforcustomeropinion.

 ScalingQuestions

Thesequestionsarebasedontheprinciplesofthefourmeasurementscales

nominal,ordinal,interval,andratio.Afew ofthequestiontypesthatutilizethese

scales’ fundamental properties are rank order questions, Liker scale

questions, semanticdifferentialscalequestions,and Staplescalequestions.

 PictorialQuestions

Thisquestiontypeiseasytouseandencouragesrespondentstoanswer.It

workssimilarlytoamultiple-choicequestion.Respondentsareaskedaquestion,and

theanswerchoicesareimages.Thishelpsrespondentschooseananswerquickly

withoutover-thinkingtheiranswers,givingyoumoreaccuratedata.

OnlineQuestionnaire

Inthistype,respondentsaresentthequestionnaireviaemailorotheronline

mediums.Thismethodisgenerallycost-effectiveandtime-efficient.Respondents

canalsoansweratleisure.Withoutthepressuretorespondimmediately,responses

maybemoreaccurate.

2.2.6.2.Advantagesofthequestionnaire

Questionnaires are very usefultoolto gatherdemographic information

,personalopinionsfacts,orattitudesfrom respondents,theresearcherdesignsa

questionnaireforthereasonthatithasmanyadvantages,itrequireslesstime,less

effort,andfinancialresources,byaddressing one to aspecialcategoryorgroupof

people,sothatcancollectahugeamountofdatainlessthanhour.Furthermore,if

the questionnaire is welldesigned and the researcherhas a standard setof
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questionstobeusedtohis/hertargetaudience,therewillbelesschanceofanybias

creeping.Inadditiontothattheresponsescanbecomparedwiththedataand

understandtheshiftinrespondents’choicesandexperiencesaswellastheycan

answerthequestionnaireinanonymouswaywithoutrevealingtheiridentity,also

manysurveysoftwarerespondwithsignificantdatasecurityandprivacyregulation.

OtheradvantagesaresummarizedbyBeiske(2003,p.16)inthefollowingpoints:

The majorities ofpeople are familiarwith questionnaire,and know how to

completethem.

Therespondents’opinionsarenotinfluencedbytheresearchers’pointofviews.

Questionnairesareeasytoanalyze.

Therespondentscanfillthequestionnaireintheirownplace.

2.2.6.3.QuestionnaireDesign

Itconsistsofcloseandopenquestions,inthecloseonetherespondents

shouldselectoneormorechoicessuchas“yes”or“no”,theyareeasyandquickto

fillin;however,theyusuallytakealongertimetodevisethanneededforopen

questions,whicharedifficulttoanalyzeandanticipatetherangeofresponses.

2.2.7.DescriptionoftheStudents’Questionnaire

Itiscomposedoftwosectionsandeachsectioncontainsdifferentquestions

,thefirstoneconsistsof14questions,13areclosedandoneis openended.The

threefirst questionsincludegeneralbackgroundaboutthestudents’age,gender,

choiceofthestudy,thanthetwonextquestionsareabouttheiropinionontheirlevel

inmasteringEnglishlanguage,andtheirpointofview aboutthewrittenexpression

module.

Concerning the fourfollowing questions is aboutthe linguistic levelof

students,itseeksinformationaboutlearningthewritingskill,theyareasked;whether

theyreadbooks,theiropinionabouttheirEnglishproduction,andtimesofpracticing

writing.Thethreenextquestionsaim atinvestigatingthedifficultiestheyfaceandin

whichskill,andtheirfeelingwhentheycomposing.Thelastthreequestionsdeals

with theinfluenceofthemothertongueandFrenchonEnglishwriting,theyare

about theuseofArabicandFrenchintheclassroom .Moreover,studentswere
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askedwhethertheythinkinoneofthetwolanguageswhentheywriteinEnglish or

translatetheyideas.Inadditiontothatthelastquestionaimsatexaminingstudents’

pointofviewtowardsthemaintopicofthesubject.

Thesecondsectionwasdesignedinform oftest,whichisdevotedtothe

levelsofinterferencefrom FrenchintoEnglish,sincethetwolanguageshavethe

sameAlphabetsandbothofthem arewrittenfrom lefttoright.

2.2.8.DescriptionoftheStudents’Test

Thispartcontainswordsthatlooksimilarinbothlanguages,buthavedifferent

meaninghence;thisisthecaseoffalsefriends.Therefore,learnerswereaskedto

identifyingtheEnglishequivalentofeachFrenchword,thepurposeistodiscover

learners’background aboutfalsefriend,andiftheytransfernegativelyfrom French

languagetounderstandtheEnglishwords,afterthattheyweregiventherootsof

wordsandaskedtochoosethecorrectEnglishsuffixes.Besides,thephonological

level(pronunciation)isincludedinthetwolastquestions,respondentswereaskedto

choose the rightpronunciation between similarwords existin both languages

EnglishandFrench.

2.2.9.Teachers’Questionnaire

Inordertorounduptheobjectivesofthisresearchwork,asemi-guided

questionnaireisadded,itisdirectedto(12)universityteachersofEnglish,itcontains

(13)questionswhichareconcerningtheirviewsabouttheinfluenceofinterference

from themothertongueandFrenchonthedevelopmentofthewritingandspellingin

Englishoftheirlearnersalsotowhatextentdoes thisinterferenceoccur;inaddition

to that,teachers were asked abouttheirviews aboutthe speaking skillin

comparisonwiththewritingskillasproductiveskills.Onthe otherhand,therest

questionsdealswithresearchquestionsnamely;themostfrequenttypesoferrors

thatlearners commitintheircompositiontasks,thepossiblereasonsthatlead

learners to interfere ,The last question then is about suggestions and

recommendationsteachers’todecreasesuchlinguisticphenomenon.

2.2.10.TheAim oftheQuestionnaireandtheTest

Boththetestandquestionnaireattemptsto collectinformationfrom the

students’writingstoseetowhatextenttheL2negativetransferisusedintheTarget
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languagewritingskill.Thetestis,alsousedasaresearchtooltoconfirm boththe

researchhypothesisandtheresultsobtainedfrom.

Questionnairesaddressedtoteachersaswellas,tostudentsinordertogive

reliablefindingsabouttheresearch.

2.3.DataCollectionandAnalysis

Thisphaseofresearchworkisdevotedfordatacollectionfrom bothpupils

‘answers

in both thequestionnaireand test,in addition to theteachers’answersin the

questionnaireinordertoanalyzethem quantitativelyandqualitatively.Theresults

andfindingobtainedfrom thetworesearchInstruments;mayhelptheresearchersto

answertheresearchquestionsbeingsetinthepresentresearchwork.

2.3.1.Learners’questionnaireanalysis

1/Students’Profile

Itisobservedthatthemajorityofrespondentsarefemales,theyare32that

represent80%from thewholepopulation,whereasonly8malesparticipatedinthe

study.Thismayindicatethatmostofpopulationareabouttolearnforeignlanguages

arefemales.Firstyearstudent’sageisbetween17and21years.Furthermore,85%

ofthestudents’choiceofEnglishwerepersonal;35ofrespondentschooseEnglish

becauseforthem Englishislanguageoftheworld.Anotherreasonisthatitisthe

languageoftechnology.Incontrastjust06ofstudentshadbeenobligedtostudy

English,someofthem wereobligedfrom theirparents,whereasothersbecause

Englishwerethemostsuitablechoiceamongtheavailablespecialtiesatthattime.

Yes 85%

No 15%

Total 100%

Table03:students’choiceofEnglish



Chapter2 :ResearchMethodologyandDataCollection

31

Figure01:Descriptionofstudents’choiceofEnglish

B/STUDENT’level

Theresultsofthisquestionshowthat20%oftherespondentshavegoodlevel

inEnglish,while62%ofthem areaverage,against17.5%whoindicatethattheirlevel

islow.

Good 20%

Average 62%

Law 18%

Total 100%

Table04:students’levelinEnglish
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Figure02:Descriptionofthestudents’levelinEnglish

C/Motivation

Basedontheresultsshowninthetablebelow,(63%)ofthestudentsfindthe

module written expression interesting,meaning that;they are aware ofthe

importanceofwritingskill.Whereas47% ofrespondentspointedoutthatisnot

interesting.

Yes,interesting 65%

Notinteresting 35%

Total 100%

Table05:motivation
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Figure03:descriptionofthestudents’opinionsaboutwrittenexpressionmodule

D/Readingfrequency

Thetablebelowshowsthat10%ofparticipantsalwaysreadbooks,however

largeportion90%ofrespondentsreadfrom timetotime.

Always 10%

Rarely 90%

Never 0%

Total 100%

Table06:Readingfrequency.
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Figure04:students’opinionabouttheirtimeofreading

E)Students’OpinionsabouttheirEnglishProduction

Itisobservedthatmostofstudents40%thinkthattheirEnglishproductionis

averagewhereas30%indicatethattheirEnglishproductionisgood.Furthermore,12

students(30%)mentionedthattheirlevelinwritingislessthanaverage.

Good 40%

Average 30%

Lessthanaverage 30%

100%

Table07:students’opinionabouttheirEnglishproduction
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Figure05:descriptionofstudents’opinionabouttheirEnglishproduction

F/WritingFrequency

Theresultsshowthatthemajorityofstudents(60%)whosometimeswrites,

while(30%)whosaidthattheyalways,incontrastonlyminorityofthem (10%)they

hadneverwriteonlyintestsandexams.

Always 30%

Sometimes 60%

Never 10%

100%

Table08:writingfrequency
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Figure06:descriptionofstudents’writingfrequency.

H/WritingDifficulties

Theresultspointoutthatthemajorityofstudents(80%)doencounterdifficulties

whentheywriteinEnglishduetomanyreasons,whereas(20%)ofthem donot.

Yes 80%

No 20%

100%

Table09:writingdifficulties

Figure07:descriptionofstudents’difficultieswhilewriting.
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G/Students’FeelingwhenWriting

Mostofthestudents(72.5%)feelrelaxedwhentheyexpresstheirideasand

thoughtinwriting,therest(27.5%)disagreewiththispoint.

Justificationincaseofyes:only03ofrespondentswhohavegivenexplanationas

follow:

 Becausewritingneedsvocabularyandappropriatewords.

 BecauseIthinkinmymothertongue.

 BecauseIcannotformulatepureEnglishsentenceduetothelackofexactwords.

Relaxed 72.5%

Notrelaxed 27.5%

Total 100%

Table10:students’feelingwhenwriting

Figure08:descriptionofstudent’sfeelingwhenwriting.

H/Teachers’permissionabouttheuseofArabicandFrenchinclassroom

The Findings Reveals ThatThe MajorityOfRespondents 77.5% Are Not

EncouragedByTheirTeachersToUseArabicAndFrench InClassroom ,Whereas
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22.5%OfStudentsIndicateTheOpposite.

Yes 22,5%

No 77,5%

Total 100%

Table11:teacherspermissionabouttheuseofL1

Figure09:descriptionoftheteachers’permissionabouttheuseofL1

I/ThinkinginArabicandFrenchtowriteinEnglishcomposition

Basedontheanswersshowninthetablebelow.70%ofstudentsthinkintheir

mothertongueandFrenchwhentheywriteinEnglish,while30%oftherespondents

donot.

Arabic+French 70%

English 30%

Total 100%

Table12:thinkinginArabicandFrenchtowriteEnglishproduction
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Figure10:descriptionofthestudents’languagethinkinginwriting

J/IdeasTranslation

Itisremarkableinthetablebelow,thatthemostofstudents67.5%basedtheir

writingandspeakingontranslation from ArabictoEnglishorfrom FrenchtoEnglish

,whereastheotherinformants33%indicatethattheythinkinEnglish.

Yes 67:5%

No 32.5%

Total 100%

Table13:ideastranslation

Figure11:descriptionofideastranslation
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K/STUDENTS’opinionabouttheinfluenceofArabicandFrenchinlearningEnglish

Theresultindicatethatthemajorityoftherespondents75.5%saythatArabic

andFrenchhaveanegativeimpactonwritingproficiency,however,only15%ofthe

studentsseetheopposite.

Yes 75%

No 25%

Total 100%

Table14:students’pointsofviewabouttheinfluenceofL1

Figure12:descriptionofstudents’opinionstowardsL1influence

2.3.2.Learners’TestAnalysis

In orderto analyze the data collected from the test,a table is presented to

demonstratethetypesoferrorscommittedbystudents.Subsequentlysomepie

chartsaresettoshowpercentageofcorrectandwronganswerstogetaclearidea

aboutthecommonerrorsmadebylearners.

 Thefollowingtabledemonstratessomeexamplesofstudents’answersinthe

partofthetestdevotedtothelevelsofinterference:



Chapter2 :ResearchMethodologyandDataCollection

41



Chapter2 :ResearchMethodologyandDataCollection

42

QUESTION EXAMPLEOFSTUDENTS’

ANSWER

TYPEOFERROR TYPE OF

TRANSFER

1/articles

PAIRONE

A:Imetagirlwhospeaks

fourlanguages.

B:Imetgirlwhospeaks

fourlanguages

Pairtwo

A:Thesuccessisafinal

aim ofeveryhumanbeing

B:Successisafinalaim of

everyhumanbeing

Imetgirlwhospeaks

fourlanguages

Thesuccessisafinal

aim ofeveryhumanbeing

Grammatical

error(omission

ofindifinitearticle

)

Grammatical

error((additionof

the

definitearticle

“the”)

Negative

transfer

from

standard

Arabic

Negative

transfer

from

standard

Arabic

2/Semantics

Pairone

A:Myhealthisright

B:Iam healthy

PAIRTwo

A:Hemadeamistake

Myhealthisright

Hefellinthe

mistake

Semanticerror

(literaltranslation

from Arabic)

Semanticerror

(literaltranslation

from Arabic)

Negative

transfer

from

standard

Arabicand

Algerian

Arabic

Negative

transfer

from

standard

Arabic
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B:Hefellinthemistake

Table15:ExamplesofNegativeTransferfrom Arabiclanguage.



Chapter2 :ResearchMethodologyandDataCollection

44

QUESTION EXAMPLEOFSTUDENTS’

ANSWER

TYPEOF

ERROR

TYPEOF

TRANSFER

1/Falsefriends

1-Sensible:

•Sensitive

•Sensible

•Wise

2-Assister:

 Toattend

 Toassist

 Togiveear

3-journal

 Journal

 Newspaper

 Magazine

*sensible

*Toassist

*journal

Semanticerror

Semanticerror

Semanticerror

Negative

transferfrom

French

Negative

transferfrom

French

Negative

transferfrom

French

2/Morphology

1-phono

 logy

 logie

2-actual

 ly

 ment

3/Phonology

1-psychology/p/is:

 pronounced

 notpronounced

2-Chemical:

 /K/

 /ʃ/

*phonologie

*actuelement

*Pronounced

* /ʃ/

Grammatical

error

Grammatical

error

Phonological

error

Phonological

error

Negative

transferfrom

French

Negative

transferfrom

French

Negative

transferfrom

French

Negative

transferfrom

French

Table16:ExamplesofNegativeTransferfrom FrenchlanguageintoEnglish
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 Thetablesaboveshowanswersofthemajorityofstudents,thiswillbeshown

clearlybelowinthefollowingpiecharts.

PartOne

1/Inthefirstquestion,twopairchoicewereplannedtoknowiflearnerfollowArabic

rulesofarticlesorEnglishrulescorrectly.

PairOne

1:Imetagirlwhospeaksfourlanguages.

2:Imetgirlwhospeaksfourlanguages.

 (39%)ofstudentshavechosenthewrongchoice(02),while(61%)havechosen

thecorrectone(01).

Pairtwo

1:Thesuccessisafinalaim ofeveryhumanbeing.

2:Successisafinalaim ofeveryhumanbeing.

 (63%)ofstudentshavechosenthewrongchoice(01)and(37%)havechosen

thecorrectone(02).

 Totalaverageoferrorsinthequestionis(38%).

Figure13: :Analysisofarticleserrors.
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Thepiechartbelowpresentationshowsthatalargeportion(62%)ofstudents

havecorrectanswerswhileasmallportionofthem makeerrors(38%).

2/Inthesecondquestiontwopairchoicewereplannedtoknowiflearnerstranslate

directlyfrom ArabicwhentheywriteinEnglish.

PairOne

1:myhealthisright.

2:Iam healthy.

 (60%)oflearnershavechosenthewrongchoice(01)while(40%)ofstudents

havechosenthecorrectone(02).

PairTwo

1:Hemadeamistake.

2:Hefellinthemistake.

 (55%)ofrespondentshaveselectedthewrongchoice(02),whereas(45%)of

them haveselectedthecorrectone(01).

Figure14:Analysisofsemanticserrors.

Morethanahalf57%ofstudentscommitssemanticerrors,whilelessthana
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halfanswerscorrectly.

PartTwo:

3/Thequestion3wasdesignedtoknow iflearnersareinfluencedbyFrenchto

understandEnglishwords.

*Sensible:a/sensitive,b/Sensible,c/wise.

 (45%)ofstudentshavechosenthewronganswers(sensible,wise)whereas

55% ofthem havechosenthecorrectone(sensitive).

*Assister:a/toattendb/toassistc/togiveear.

 (90%)oflearnershaveselectedthewronganswer(toassist)while(10%)of

therespondentshavechosenthecorrectone(toattend).

*Journal:a/magazine,b/journal,c/newspaper.

 (30%)ofstudentshave selected the wrong answers(journal,magazine),

howeverthemajority(70%)ofthem havechosenthecorrectone(newspaper).

 Thetotalaverageoferrorsinquestion03 is(60%).

Figure15:Analysisoffalsefriend’serrors.
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Theabovepresentationshowstheoverwhelmingmajorityofpupilsmakefalse

friends

errors,whereasthesmallpartisforcorrectanswers.

4/Thefourthquestionwasdesignedinordertoknowiflearnersconfusedbetween

theFrenchandEnglishsuffixes.

*Phono:(logy),(logie)

 (80%)oflearnershaveselectedthewronsuffix(logie),while(20%),ofthem

havechosenthecorrectone(logy).

*Actual:(ly),(ment)

 (67.5%)ofrespondents,matchedwiththecorrectsuffix(ly),whereas(32.5%)

ofthem madeamistakeandselectedthewrongsuffix(ment).

 Totalaverageoferrorsinthisquestionis(56.25%).

Thepiechartbelowshowsalargedivisionofstudentscommitmorphologicalerrors

whilethesmallportionpresentsthecorrectanswers.

Figure16:Analysisofmorphologicalerrors.

5/thequestionfourwasplannedinordertoknowifstudentsconfusedbetweenthe

FrenchandEnglishpronunciation.

 Psychology:theletter/p/isitpronouncedornotpronounced.
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 (85%)ofstudentshavechosenthewronganswer(pronounced),however15%

ofrespondentshaveansweredcorrectly.

 Chemical:thesound/ch/ISITPROUNOUNED:/K/OR/ʃ/.

 Theanswersinthisquestionwereequal,(50% )from respondentshave

selectedthecorrectanswers/K/whiletherest(50% )ofstudents have

chosen thewronganswer/ʃ/.

 Totalaverageoferrorsinthisquestionis(67.5%).

Figure17:Analysisofphonologicalerrors

Thepiechartaboveshowsalargedivisionofstudentscommitmorphologicalerrors

whilethesmallportionpresentsthecorrectanswers

2.3.3.Teachers’QuestionnaireAnalysis

Question01:Qualificationon

Licence 0%

Magister/Master 66%

Doctorat 34%

Total 100%
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Table17 :Teachers’qualification

As the table above indicates, most of the teachers (66%), have

Magister/master(MA)degreewhile(34%)ofteachershaveDoctoratedegree(PHD).

Figure18:teachers’qualification

Questiontwo:yearsofexperience

2years 44,34%

3years 16,66%

Morethan5years 34%

100%

Table18:teachers’experienceinteaching.

Asthetableshows,(44.34%)oftherespondentshaveexperiencemorethan

02 years ,howeveronly few ofteachers(16.66%)have been experienced 03

years,while(34%)havebeenexperiencedmorethan05years.
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Figure19:Teachers’experienceinteaching.

Question03:Howcouldyourateyourstudents’levelinEnglish?

Good 8,33%

Average 41,66%

Lessthanaverage 50%

Total 100%

Table19:teachers’opinionabouttheirstudents’level

Themajorityofteachers(50%)foundthatstudents’levelislessthanaverage

,however(41.66%)ofrespondentsseethattheirstudentsareinaverage,finallyonly

oneteacher(8.33%)thinkthatstudents’levelisgood.
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Figure20:teachers’opinionabouttheirstudents’level.

Question04:ShouldArabicandFrenchbeusedbytheteachersintheclassroom?

Justify.

Yes 41,67%

No 58,33

Total 100%

Table20:teachers’opiniontowardtheuseofL1ANDFrenchintheclassroom.

Themajorityofparticipants(58.33%)claim thatnorArabicneitherFrench

shouldbeusedintheclassroom,however(41.67%)seethatispossiblyused.

Figure21:descriptionofteachers’opiniontowardtheuseofL1andFrenchinthe
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classroom.

Justification:only04teachersjustify:

*ArabicandFrencharerarelyusedtoexplainsomeunfamiliarwordsforthestudents

(03teachers).

*ArabicandFrenchareusedtoprovidesomeinstructions(01teacher).

Question05:howoftendoyourstudentsinterfere?

Always 25%

Usually 58,33%

Sometimes 16%

Total 100%

Table21:teachers’frequencyabouttheirstudents’interference.

Thefindingsshowthat(58.33%)oftheteacherssetthatthestudentsusually

makeuseoftheirmothertongueorFrenchintheirspeechandwriting,however(25%)

oftheteachersdeterminethatstudentsalwaysusetheirmothertongueandFrench

,meanwhile(16.66%)oftherespondentsagreedthatstudentssometimesinterfere

dependingonthecase.

Figure22:descriptionofteachers’frequencyabouttheirstudents’interference
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Question06:rankthefollowingstatementsaccordingtoyouthemainreasons

behindthestudents’negativetransfer.

FiniteamountofEnglishvocabularyand

theinabilitytoexpressthem

25%

Anxietyandfearofmakingmistakes 16,66%

TheeffectofL1whenacquiringforeign

languageandL2habitslearning

50%

Problems in selecting and generating

ideasinEnglish

8,33%

Total 100%

Table22:teachers’rankingofthereasonsbehindL1negativetransfer.

(50%)oftheteachersacknowledgedthatthemainreasonsbehindstudents’

interferenceistheeffectofthemothertongueandFrenchhabitswhenacquiring

English,whereassomeofteachers(25%)claimedthatthelimitedbackgroundof

English vocabulary isalso anothermain reason behind thisnegative transfer,

howeverfewofrespondents(17%)thinkthatstudents arefearofmakingmistakes

,finallyonlyoneteacher(8%)seethatstudentshaveproblem intheselectionofboth

ideasandwordswhenexpressingEnglishlanguage.
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Figure23:descriptionofteachersrakingofreasonsoftransfer.

Question07:whatarethemostnoticeableerrorscommittedbyyourstudentsin

writing?

Interlingualerrors 33,33%

Intralingualerrors 33,33%

Developmentalerrors 33,33%

Total 100%

Table23:teachers’observationoftheirstudents‘errors.

Dependingonthetableabove,theresults areequal,(33.33%)ofrespondents

seethatEFLlearnersencounter Interlingualerrorsinwriting,howevertheother

portion(33.33%)determinethatstudentsalsodoencounterdevelopmentalerrors,

finallytherestfourteachers(33.33%) claim thattheinteralingualerrorsarealso

foundinthestudent’swritingcompositions.
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Figure24:descriptionoftheteachers’observationofthestudents’errors.

Question08:howdoyouevaluateyourstudents’writingskillincomparisonwiththeir

speakingskill?

Writinglessthanspeaking 0%

Speakinglessthanwriting 75%

Haveanequaldegree 25%

Total 100%

Table24:teachers’evaluationaboutwritingskillincomparisonwithspeaking.

Theabovetableshowsanoverwhelmingmajorityofteachers(75%)whosaid

thatwriting skillbetterthan speaking,while the smallportion(25%)presents

teacherswhosaidthattheyhaveanequaldegree.
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Figure25:teachers’evaluationaboutwritingskillincomparisonwithspeaking.

Question09:whichlanguageismoreinterferedwithEnglishthantheother?

French 66%

Arabic 34%

Total 100%

Table25:teachers’pointofview aboutwhichlanguage(Arabic/French)ismore

interfered.

Thetableshowsthatthemajorityofteachers(66%)saidthatFrenchlanguage

isoreinterferedwithEnglishthantheArabiclanguage.

Figure26:teachers’pointofviewaboutwhichlanguage(Arabic/French)ismore

interfered.
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Question10:whicherrorsmostlycommonthatresultfrom Frenchinterferencewith

English?

Grammaticalerrors 34%

Semanticerrors 44.34%

Lexicalerrors 16.66%

Others 5%

Total 100%

.Table26:Teachers’pointofview abouttheerrorswhicharemostlyoccurredin

FrenchinterferencewithEnglishlanguage.

Theabovetablepresentsalargeportionofteachers(44.34%)whosaidthat

thesemanticerrorsresultedfrom Frenchare themosttypecommittedbystudents

,while (34%)ofrespondentsthinkthatgrammaticalerrorsarethemosterrors

committed ,(16.66%)ofteachersee thatlexicalerrors are the most errors

committed,finallytherestofteachers(5%)findothererrors.

Figure

27:Teachers’pointofviewabouttheerrorswhicharemostlyoccurredinFrench

interferencewithEnglishlanguage.
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Question11:doyouagreethatthetranslatedexpressionsfrom ArabicorFrenchinto

Englishareusefulforyourstudents?

Totallyagree 0%

Partiallyagree 16%

Agree 1%

Disagree 50%

Totallydisagree 25%

Partiallydisagree 8%

Total 100%

Table27:teachers’opinionstowardtheusefulnessofthetranslatedArabic,French

expressionstoEnglish.

The table above shows that(50%)ofthe teachers disagree aboutthe

translatedexpressionsfrom FrenchandArabicintoEnglishlanguage,however(25%)

ofrespondentstotallyagreeaboutthefact,meanwhile(16.66%)ofteacherspartially

agree,whereasonlyoneteacher(8.33%)partiallydisagreeabouttheidea.

Figure28:teacherstowardtheusefulnessofthetranslatedArabic,French

expressionstoEnglish
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Question12:whicherrorsmostlycommonthatresultedfrom Arabicinterference

intoEnglish?

Grammatical 66%

Lexical 34%

Others 0%

Total 100%

Table28:teachers’pointofviewsabouterrorsthataremostlyoccurredinArabic

interferenceintoEnglishlanguage.

The tableshowsthemajorityofteachers(66%)whosaidthatgrammatical

errorsresultedfrom Arabicarethemost typesoferrorsoccurred withstudents,

while(34%)ofteacherspresentlexicalerrors.

Figure29:teachers’pointofviewsabouttheerrorswhicharemostlyoccurredin

ArabicinterferenceinEnglishlanguage.

Question 13:whatwould yourrecommendation be to reduce such linguistics

phenomenon?

 Only04teachersansweredtothequestion,theiranswerswereasfollow:

*Exposethestudentstothetargetculturesuchaswatchingmovies,listeningto

musicandreadingbooks.
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*communicationwithnativespeakers,itwouldbeuseful.

*Teachersshouldobservetheirstudentsandperform communicativeactivities.

*Introducingnew wordswithoutexposingitswrittenform tothelearners,this

wouldavoidautomatedrepresentationofthenativephonologicalrepresentation

inworkingmemory.

2.4.Conclusion

Theabovetackledchapterhasbeendevotedtogivethequantitativeside

oflanguage interference in Algerian EFL classrooms,40 students in English

departmentatTiaretuniversitywereinvolvedintheresearchwork,besidesto12

teachers,thestudentsweretestedandapproachedthroughaquestionnaire.those

researchinstrumentswereusedtocollectdataasmuchaspossible.Inaddition,this

chapterhighlightedthefrequenterrorscommittedbythosestudents;andteachers

‘pointofviewsaboutthe linguisticphenomenon oflanguage interference.The

followingchapterservesasanexplanationofthepossiblereasonsoftheseerrors,in

addition to some recommendations and suggestions to decrease language

interferenceinAlgerianEFLclassrooms.
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3.1.Introduction

Thepresentchaptertends,first,todiscussthedifferenceoutcomesthatcan

begatheredfrom thisstudyandthus,itwillanswerstheresearchquestionsbeing

examinedinthisworkthroughinterpretingtheresearchinstrumentsusedinthe

previouschapter,itservesasanempiricalevidencetoprovethattheproblem exists

andtoconfirm thehypothesis,thatthesedifficultiesareduetothenativeandsecond

language interference ,in addition to the exposition of some practical

recommendationsandsuggestionstoavoid negativelanguageinterference.Finally

throughtheanalysisofthedata,itwillbepossibletoidentifytheproblemsbehind

thisinterference.

3.2.InterpretationoftheStudents’Questionnaire

Based on the resultsobtained from the students’questionnaire,we can

observethatthepopulationismostlycomposedoffemalesinforeignlanguage

classesanditisnoticeablethatmostofthestudentsaresatisfiedbytheirlevelin

Englishlanguage.

Somestudentsfeelanxiouswhentheyexpresstheirideasandthoughtinwriting,

absolutelythecausesofthisfeelingarevariednamely,shyness,lackofconfidence,

andthelimitedvocabularybackgroundofEnglish.

Throughtheanalysisofstudents’answers,wecanobservethatthereisakind

ofambivalenceinthestudents’opinionsaboutthetaskofwritingandspellinginthe

sensethatmostofthem areawareoftheimportanceofthisskill.

ItisnoticedthatthepracticeofreadingandwritingamongFirstyearstudents

isalittlebitignored,thatiswhythemajorityoflearnersfacedifficultieswhen

productioninEnglish.ThemajorityofrespondentsthinkwithArabicorFrenchwhen

theywriteEnglishcompositionorparagraph,tominimizethedifficultyofthewriting

skillbecausetheyexpectthattheuseofthismethodisbeneficialtowritewell.

Itisremarkablethatstudentsdonotmakeeffortstolearnmoreabouttheir

language,eventhoughmostofthem choosetolearnEnglishlanguagebytheirwill,

(75%)ofthem know thatthefirstlanguagehasagreatimpactonthewriting

frequency,hencereading,writingandspeakingareamongtheimportantskillsthat

shouldbewelldevelopedtoavoidtheimpactofthefirstlanguagetransfer.
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(77.5%)ofrespondentsdeclarethattheyarenotpermittedbytheirteacherstouse

ArabicandFrenchintheclassroom,meaningthat,theseteachersareawareabout

negativeeffectoftheotherlanguagesonlearningEnglishasaforeignlanguage,

howevertherestindicatetheoppositemaybebecausetheirteachersbelievethat

usingotherlanguagescreatepositiveclassroom environmentandreinforcestudents’

selfconfidence.

3.3.InterpretationofLanguageProficiencyTest

Theobtainedresultsfrom languageproficiencytestinthepreviouschapterwill

beinterpretedasfollow:

 Articleserrors

Morethanahalfofstudents(62%)hadchosenthewrongchoiceinbothpairs

“imetagirlwhospeaksfourlanguages”and“thesuccessisafinalaim ofevery

humanbeing”.inthecaseofthefirstsentence,studentspursuedtheArabicsystem

rulebecauseArabiclanguagedoesnotinvolvetheindefinitearticlessystem sinceit

hasnocounterpartandtheruleinArabiclanguagestatesthatindefinite nounsare

usedwithoutthedefinitearticle/al/bysaying“Imetgirl”.Furthermore,inthe

secondphrase,learnersalsoappliedtheArabicrulewhichstatestheabstractwords;

areprecededbyadefinitearticle/al/whichisequivalenttothedefinitearticle “the”

inEnglish,hencethewordsuccessisabstractwordforthisreason,studentsthought

thatthedefinitearticle“the”isnecessaryinthiscase.

 Semanticerrors

Inthisquestion,studentsaretestedwiththereferencetothesentencelevel

notatthelevelofdiscourse,morethanahalf(57%)oflearnershadchosenthe

wrongchoiceinbothpairs“myhealthisright”and“hefellinthemistake”,inthese

twoexamples,studentsmakealiteraltranslationfrom ArabictoEnglishcontext.

Brown(2007)hasconfirmedthatinhisbook“theprinciplesoflanguagelearningand

teaching”,“lexicalandsemanticerrorsinwordsandexpressionsaretheresultof

literaltranslationfrom mothertongueandfrom assumedequivalentinmeaningand

faultycomprehensionsofdestinationbetweenlanguages”.
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 Falsefriendserrors

(60%)ofstudentsidentifiedinaccurateequivalentinEnglishlanguageofeach

Frenchwordandselectedwordsthatlooksimilarinbothlanguages(Frenchand

English).Consequently,students selected the word (sensible)in English as an

equivalentoftheword(sensible)inFrench,(toassist)inEnglishasanequivalentof

(assister)inFrench,andtheword(journal)inEnglishasanequivalentof(journal)in

French,thoughthesewordslooksimilarinbothlanguages,theyaredifferentinsense.

Thetablebelowclarifiestheirrealmeaning:

Words MeaninginFrench MeaninginEnglish

Sensible sensitive Reasonable/rational

Journal Newspaper Personaldairy

Toassist Toattend Toaidandhelp

TABLE29:word’smeaninginFrenchandEnglish.

Learnersoftenthinkthatborrowingwordsthatlooksimilarfrom Frenchlanguage

are equivalentin meaning;subsequentlytheyfellin the traps offalse friends

.Negativetransferfrom Frenchlanguageoccursbecauseofthestudents’ignorance

aboutthedifferentdenotationsthatthesameitem takesinbothlanguageshavea

greatinfluenceinunderstandingEnglishwords.

 Morphologicalerrors

A bigmajorityoflearners(56.25%)confusedbetweenEnglishandFrench

suffixes,,wheretheyhadselectedtherootsofthewords:

”Phonology”withthesuffix“logie”inFrench.

“Actually”withtheFrenchsuffix“ment”.

ItisclearthatAlgerianEFLstudentsinterferefrom Frenchlanguageastheir

firstforeignlanguagewhentheywriteinEnglishlanguageastheir“secondforeign

language.”Morphologicalinterferenceoccurswhenintheformationofthewordofa

languageabsorbstheaffixesofanotherlanguage”.Suwito(1985:55);thiswhatthe
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students’answers confirmed regarding the research ,thatthe interference of

morphologyappearsbecauseoftheformationofwordsbyusingthefirstlanguage

affixintothesecondlanguage(targetlanguage)andviceversa.

 Phonologicalerrors

Inthisquestionstudentswereaskedtoselecttherightpronunciationofthe

words“psychology”andtheword“chemical”;thelargeportionofstudents(67.5%)

hadchosenthewrongpronunciationofthewordpsychologyandindicatetheletter

/P/asapronouncedletter.forthewordchemical,studentshavechosenthesound/

ʃ/insteadof/k/asaresult,theinfluenceofFrench iscontributivetotheproblems

inEnglishsoundsandpronunciation,theinterferenceisclearlyseen,sincethesetwo

wordsarepronouncedinFrenchastheychoosethestudentsintheiranswers,this

influencewasbelievedbylawless(2005)“Englishpronunciationwasalsoaffectedby

French”.

3.4.InterpretationoftheTeacher’sQuestionnaire

From theanalysisandinterpretationofteachers’questionnaire,theresultsreveal

thattheteachersarenotsatisfiedbytheirstudents’levelofEnglishproduction,and

seetheirlearnersaspoorinwriting.

 Mostofteachers(58.33%)donotagreethattheirstudentsusetheirmother

tongueortheirfirstforeignlanguageintheclassroom,theyrealizethatstudents’

transfermayaffecttheirwaytheyacquireEnglishlanguagetheyacknowledgethat

theL1useisnothelpfultoolinlearningnew language,however,otherteachers

arguedthattheinterference mayhelptoprovidesomeinstructionsandexplain

unfamiliarwordstothelearners.

ThefindingrevealsthatthemajorityofteachersassumethatArabicandFrench

interferenceappearsduetomanyreasons,inthesensethat(50%)oftheteachers

responsesrefertotheeffectsoftheobtainedlanguagehabitsandtheinsufficient

knowledgeabouttheEnglishlanguage,inadditiontothestudents’fearandanxietyof

makingmistakes.

From the answers teachers determines that EFL learners do encounter

interalingualerrorsinwritingduetotheL1interferencebesidesthedevelopmental

andinterlingualerrors,duetotheinterlanguagesystem betweentheL1andL2.
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Theresults takenfrom theanswerofthe9thquestionrevealthatFrench

languageisgainingdominanceoverArabiclanguage,sothemajorityofteachers

(66%)saidthatFrenchlanguageismoreinterferedwithEnglishthanArabiclanguage

,duetothecloserelationshipbetweenthetwolanguages.

From thequestion 10and11,thefindingsshow thatthecommonerrorswhich

resultedfrom Frenchlanguage,thus,(44%)saidthatstudentsmakesemanticserrors

aswellas(34%)saidthatthegrammaticalerrorsappearinthestudents’English

production,atvariance totheArabiclanguage thatthegrammaticalerrors(66%)

resultedfrom ,arethemosttypeoccurredwithstudents,inadditiontothelexical

errors(34%).

Finally,allinstructors,admitthattheinterferenceofArabicandFrench affect

theirstudents’developmentinacquiringEnglish asaforeignlanguagesincethe

studentsapplyfirstlanguageandsecondlanguagerulestolearnthetargetlanguage

,theysuggestpracticingreadingandwritingasasolutiontoavoidtheinterferenceof

language.

From thedataobtainedfrom theinterpretationsofbothresearchinstruments,the

researchersconcludedthatalltheseresultsreachedinthisstudycompleteeach

otherandcomedownunderthethreehypothesesbeingtestedinthepresentwork

Therefore,thefollowingpointscanbementioned:

Thereasonsthatlead studentsto interferefrom both languages(Arabicand

French)

Beinginamultilingualsociety,inwhichArabicisthemotherlanguageof

Algerians(AA),inadditiontoModernStandardArabic,whichistherecognizedasthe

country’snationalandofficiallanguageaccordingtotheAlgerianconstitutionthen

Frenchwhichisconsideredasacoloniallegacy,thatiswidelyusedbyAlgeriansin

administrations,officialdocuments and theirdailylife;as wellas,insufficient

knowledgeandvocabularyabouttheEnglishlanguageleadpupilstointerferefrom

bothlanguagesArabicandFrench,besidestotheAlgerianeducationalsystem which

doesnotcontainactivitiesthatpushpupilstoreadinthethreelanguagesespecially

intheEnglishlanguage.

3.5.SuggestionsandRecommendations
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FirstforeignSincethepresentstudyaimedatinvestigatingtheeffectofthe

mothertongue(Arabic)andthelanguage(French)onEnglishacquisitionoffirstyear

studentsatIbnkhaldounUniversity,ithasenlightenedtheresearcherontakingthe

followingstepsforminimizingtheinterferenceincommunicationandwritingforthe

students:

Readingconsidersasoneoftheimportantskills,itimprovesthewritinginthe

second language and enrichesthe vocabularybackground,studentsmustread

books,magazines,articles…etc.

ThefullimmersionintoL2cultureandtherulesofconversation,andwiselyraise

learners’awarenessofthesespecificculturalrules.

TheexposuretoproperEnglishspeechesbythenativespeakers,usingelectronic

devicescouldhelpstudentscorrecttheirmistakesbythemselveswithrespectto

intonation,stress,andpronunciation,properevaluationinauralandoraltalentsin

EnglishshouldbeconductedbythewelltrainedEnglishteachers.

Infact,motivationisaveryimportantfactorinteachingwriting,itisprobablythe

longeststageinthisprocess,motivatinglearnersissomehowlikewhatteachersdo

totheir students.Oncemotivationhastaken,fearandinsecuritywillhavebeen

replacedwithcourageandself–confidenceandlearnerscertainlywillshow better

performanceintheirwritingtasks.

Tactfulcorrectionoflearnerswritingerrorsisessential,Brown(2007)inhisbook

(Theprinciplesoflanguagelearningandteaching)writesaboutthisimportantaspect

ofteachingwritingtoESL/EFL.Firstofall,continuousmonitoringofpupils’written

workshelpsteachersdiscoveringlearners’errorsandtreatingthem.

TeachershavetoavoidtheL1useintheclassroom tonotgivethechancetothe

studentstousetheirmothertongue.

Teachershavetoorganizestudydayforwritingtoestimatethesignificanceof

writing.

Studentsmustfocusonmonolingualdictionaries.

Teachersshouldfindoutthelearners’interestbyknowingtheirpsychologyand

shouldteachingaccordingtothat.
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Onehourperweekshouldbegiventousetoolsinlibrary,facultiesshouldmonitor

them andsuggestthebookstoreadandmakethem notethepointstoelaborate.

3.6.Conclusion

This chapter has discussed the results obtained from the research

instruments used in this work ,which gives an optimalview aboutlanguage

interference in Algerian EFL classrooms,itdeals also with some practical

recommendationsandsuggestionsthatteachersandstudentscanuseandfollow in

theirteachingandlearningprocess,andthus,languageinterference from Arabic

andFrenchlanguagestoEnglishlanguagewillbedecrease.
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GeneralConclusion

Thecurrentconductedresearch istheconcernofappliedlinguistics,second

languageacquisitionand,sociolinguistics.ItexplorestheimpactofEFLlearners’

mothertongue and French interference in theirEnglish production and writing

proficiency,Linguistic transferhas been a field ofmany studies in different

disciplines.Thefirstlanguagewillalwaysinfluencethesecondlanguage,thisstudy

dealswiththefirstyearLMDEnglishstudentsatTiaretUniversity,

Thepurposebehind thisresearchisto investigatelanguageinterferencein

AlgerianEFLclassrooms,mainly,theinfluenceoftheAlgerianlearners’mother

language(Arabic),andAlgerianlearners’secondlanguage(French)ontheEnglish

productionbothwritingandspeaking.Throughthisresearchtwotoolsareusedto

collectdata;teacher’squestionnaire

andstudent’squestionnaire,inadditiontoatest,inwhichadescriptivemethodis

followed.

Thestudyisdivideintothreebasicchapters,inthefirstchapter,theresearchers

havegonethroughtheliteraturereviewtopavethegroundforthesituationanalysis

and introduce the mostbasic concepts and elements related to the language

interferenceit

providesadetaileddescriptionoftheimpactofthefirst andsecondlanguage

«Negativetransfer”,itincludesbackgroundaboutthemothertongue,secondand

foreignlanguage,definitionofthetransfer,itstypes,inadditiontothetypesoferrors,

puttingemphasisonlevelsofinterferenceinbothArabicandFrenchonEnglish

language .Whilethesecondoneisconcerned withthedatacollectionandanalysis

ofthegatheredinformationfrom usedresearchtools.

Thelastchapterisconcernedtypicallywiththeresearchers’interpretationof

theresultsandthetestingofthehypothesisassetbefore,inadditiontosome

practicalrecommendations.

Consequently,theobtainedresultsfrom thequestionnairesandthe

testconfirm thatthefirstlanguage“Negativetransfer”hasimpactonthewriting

proficiency.InthesensethatstudentsrelyontheirL1andtranslatetheirideasfrom

ArabicandFrenchintoEnglish.Dependingonthegathereddataobtainedfrom both

thestudents’andteachers’questionnairesand thetest,itisprovedthatmostofthe



Generalconclusion

67

studentsfacedifficultiesduringwritingandspeaking processes,duetotheL1and

L2“NegativeTransfer”whichisnegativelyaffectthestudent’sproduction,duetothe

limitedvocabularyoftheEnglishlanguage,inaddition,thisstudyfoundthatthe

majorityofteachersconfirm thatthelowlevelofthestudent’swritingisduetothe

difficultiesingenerationideas.

Tosum up,thehypothesisofourresearchhavebeenconfirmed,butweleaveit

openforfurtherresearchers,thusthisareaofstudyneedstobeinvestigatedmorein

thefuture.
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Students’Questionnaire

Dearstudents,youarekindlyrequestedtofillinthisquestionnaire.Wearecarrying
out
aninvestigationaboutTheImpactofFrenchandArabiclanguagesonlearning
English.andoptingforfindingsolutionstoourresearchproblem.So,youranswers
areverysignificantforthevalidityoftheresearchweareconducting.Wewould
appreciateyourcollaboration,interestandyourfullattention.Youranswersaregoing
tobetreatedwithtremendouscareandgreatconfidentiality.Please,tick(×)the
appropriateanswerormakeafullstatementwhennecessary.Wethankyouheartyin
advanceforyourcooperation.

1.Gender

Male

Female

2-Howoldareyou?……………………………..Years.

3.IsthestudyofEnglishyourpersonnelchoice?

Yes

NO

Other…………………………………………….

4.HowwouldyouevaluateyourpresentlevelatEnglish?

Good

Average

Law

5.Doyoufindthemoduleofwrittenexpressioninteresting?

Interesting

Notinteresting

6.WhatdoyouthinkaboutyourEnglishproduction?

Good

Average

Lessthanaverage



7.Howoftendoyoupracticewriting?

Everyday

Sometimes

Never

8.DoyoufinddifficultieswhenwritinginEnglish?

Yes

No

9.Inwhichskillyoufacedifficulties?

………………………………………………………………………………………….

10.DoyoufeelrelaxedwhenexpressingyourideasinEnglish?

Yes

No

11.DoyourteachersallowyoutouseyourmothertongueorFrenchintheclassroom?

YES

NO

12.WhenyouwriteEnglishessays,composition,paragraph,doyouthinkin?

English

French

Arabic

13.WhenyouwriteinEnglishdoyoutrytotranslateyourideasfrom FrenchtoEnglish
orfrom ArabictoEnglish?

Yes

No

14.InyouropiniondoestheuseofFrenchandArabiclanguagesinfluencetheway
youwrite?

Yes

No
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Thestudents’Test

Inordertoaccomplishthiswork,atestisadded,itcontainsexercises,youarekindly
requestedtodoit.

Choosetheappropriatesentence:

A/

Iknowmanwhohasbeenonclimbingexpeditionsinmanypartsoftheworld.

Iknowamanwhohasbeenonclimbingexpeditionsinmanypartoftheworld.

B/

Thesuccessisafinalaim ofeveryhumanbeing.

Successisafinalaim ofeveryhumanbeing.

Choosetheappropriateanswers:

A/

Myhealthisright.

I’m healthy.

B/

Hefellinthemistake.

Hemadeamistake.

IdentifytheEnglishequivalentofeachFrenchword:

(Sensible)

Sensitive

Sensible

Wise

(Assister)

Toattend

Toassist



Togiveear

(Journal)

Newspaper

Magazine

Journal

Choosetherightsuffixoftheword"phono":

Logy

Logie

Choosetherightsuffixoftheword"actual":

Ment

Ly

Intheword"psychology"theletter/P/isit:

Pronounced

Nonepronounced

Inthewordchemicalthesound[ch]isitpronounced:

/K

/ʃ/

AppendixIII

Teachers’questionnaire

Forthepurposeofaccomplishingourmasterdissertationinlinguistics,youare
kindly
requestedtoanswerthefollowingquestionsconcerningTheImpactofFrenchand
Arabic
“Negativetransfer”onEFLLearners’WritingProficiency.Wewillbeverygratefulto
youifyoucouldsharewithusyourconsiderableideas,opinionsandexperience
aboutthissubjectmatter.
Please,tick(×)theappropriateanswerormakeafullstatementwhennecessary.
Thankyouforyouracademiccollaborationandguidance.

1.Qualification:

License(B.A)

Magister(M.A)

Doctorate(P.H.D)



2.Yearsofexperience:……………………………………

3.Howcouldyourateyourstudents ‘levelinEnglish?

Good

Average

Lessthanaverage

4.ShouldL1orL2beusedbytheteacherintheclassroom?Justify

Yes

No

Justification………………………………………………………..

5.Howoftendoyourstudentsinterfere?

Always

Usually

Sometimes

6.RankTheFollowingStatementsAccordingToTheMainReasonsBehindThe
Students’L1AndL2Transfer?

TheFiniteamountofEnglishvocabularyandtheinabilitytoexpressideas

Anxietyandfearofmakingmistakes

TheeffectofL1andL2habitsoflearningwhenacquiringforeignlanguage

ProblemsinselectingandgeneratingideasinEnglish

7.Whatarethemostnoticeableerrorscommittedbythestudentsinwriting?

Interlingualerrors

Interalingualerrors

Developementalerrors

8.How Do You Evaluate YourStudents’writing SkillIn Comparison With Their
SpeakingSkill?

Writinglessthanspeaking

Speakinglessthanwriting

Haveanequaldegree.

9.WhichLanguageIsMoreInterferedWithEnglishThanTheOther?



French

Arabic

10.WhichErrorsMostlyCommonThatResultFrom FrenchInterferenceWithEnglish?

GrammaticalErrors

SemanticErrors

LexicalErrors

Others…………………………………………………………………………..

11.WhichErrorsMostlyCommonThatResultFrom ArabicInterferenceWithEnglish?

GrammaticalErrors

Grammatical

Lexical

Others………………………………………………………………………….

12.Doyouagreethatthetranslatedexpressionsfrom ArabicorFrenchtoEnglishare
usefulforyourstudents?

TotallyAgree

PartiallyAgree

Agree

Disagree

TotallyDisagree

PartiallyDisagree

13.Whatwouldyourrecommendationsbetoreducesuchlinguisticphenomenon?

………………………………………………………………………………………..

………………………………………………………………………………………

………………………………………………………………………………………



Abstract

The presentdissertation workisaninvestigationinthefieldoflearning
Englishasaforeignlanguage,atthedepartmentofEnglishuniversity ofIbn
khaldoun,takingfirstyearEFL students asacaseofstudy.Theworkattemptsto
explaintheinfluenceofArabic andFrenchlanguagesonlearningEnglish,Thus ,the
overallaim ofthisresearchworkistoscrutinizetheimpactofArabicandFrench
languagesonthewritingskillofEnglishlanguageintheAlgerianEFLclassroomsand
toanswerthemainquestion“towhatextentcanthefirstlanguageandthesecond
languageinterferencebeareasonofEFLlearners’Englishpoorproduction?Andto
examinetheeffectofL1"NegativeTransfer"onthewritingoftheforeignlanguage
learner,lookingbydefiningthefirstlanguage"NegativeTransfer",inadditionto
explainingthedifferenttypesofpossiblemistakesmadebystudents.Inordertotest
thehypothesesthatsuggesttheprobabilitythatEFLstudentswithlow-levelwriting
skillstendtousetheirmothertongueandtheirfirstforeignlanguage”French”
"NegativeTransfer"inEnglishproduction.

KEYWORDS:impact,linguisticbackground,Englishlanguageproduction,EFL
students,interference,IbnkhaldounUniversity.

Résumé

Leprésenttravailderecherche estuneenquêtedansledomainedel’apprentissage
del’anglaiscommelangueétrangère,audépartementdel’universitéd’Ibnkhaldoun,
prenantlesétudiantsdepremièreannéeEFLcommeuncasd’étude. L’ouvrage
tented’expliquerl’influencedeslanguesarabeetfrançaisesurl’apprentissagede
l’anglais,Ainsi,l’objectifglobaldecetravailderechercheestd’examinerl’impactdes
languesarabeetfrançaisesurlacapacitéd’écrituredelalangueanglaisedansles
classesalgériennesEFLetderépondreàlaquestionprincipale« Dansquellemesure
lalanguepremièreetl’interférencedanslalanguesecondepeuvent-ellesêtreune
raisondela négativeproductionenanglaisdesapprenantsd’EFL ? etd'examiner
l'effetdeL1"Transfertnégatif"surl'écrituredel'apprenantelangueétrangère,en
regardantendéfinissantlapremièrelangue"Transfertnégatif",Enplusd'expliquer
lesdifférentstypesd'erreurspossiblescommisesparlesétudiants.Afindetesterles
hypothèsesquisuggèrentlaprobabilitéquelesétudiantsEFLayantunecompétence
enécrituredebasniveauaienttendanceàutiliserleur"Transfertnégatif"delalangue
maternelle etla première langue étrangère « français »pendantla production
d’anglais.

Motsclés:impact,l’habilitéd’écrireanAnglais,connaissancelinguistique,les
étudiantsEFL,transfert,universitéibnkhaldoun

: صخلم

مسق يف ةيبنجأ ةغلك ةيزيلجن  الإ ةغللّا ملّعت لا جم يف ةجلا عمو ةسارد نع ةرابع وه يلا حلا يملعلا ثحبلا

حرش ىلإ ثحبلا   حمطي ريخ. الأ اذهل   ةنيّعك ىلو الأ ةنسلا ةبلط ذخأ ّ مت ثيح ، نودلخ نبا هعماجب ةيبنج الأ تاغللا

قيقدتّلا وه   ةساردّلا هذهل ماعلا فدهلا نّإف يلا  ،وبتّلا ةيزيلجن الإ ةغلّلا باستكا ىلع ةيسنرفلا و ةيبرعلا نيتغلّلا    ريثأت

يثحبلا لا ؤسلا نع   ةباج الإ ىلإ   فدهي هنّأ ،امك ةصّاخ ةباتكلا ةراهم ىلع ىلو الأ ةيبنج الأ ةغلّلا الأمو ةغلّلا ريثأت يف

يلا: تّلا



؟ ةيزيلجن الإ ىلإ يبلسّلا يوغلّلا لقنّلا يف اببس ةيسنرفلا و ةيبرعلا ةغللا نوكت نأ نكمي ىدم يأ ىلإ

. ةيوغلّلا ةرهاظّلا هذه يشفت نم للّقت دق قرط نع ثحبلا "عم يبلسّلا لقنّلا " فيرعت   ىلإ   لمعلا اذه   قرّطت  كام

نودلخ نبإ ةعماج ، ةيبنج الأ تاغلّلا ةبلط ، ةيزيلجن الإ ةغلّلا ، ةيوغلّلا ةفرعملا ، ريثأت : ةيحاتفملا تاملكلا


